












































| o) THE TEACHING OF ENGLISH

on the playground and the street a barbaric reversion,
with a sense of a relief, to the patois of *real life.”
It is this provoking Jekyll and Hyde dualism, this
double standard of linguistic manners, with which we
have to reckon. Too often the boy or girl will sin in
society against his school conscience because to speak
fair — to say “isn’t” instead of *“ain’t,” “coffee” in-
stead of “cawfee” —is to put on airs in the eyes of
their companions. No teacher will credit herself with
full success unless she has overcome this dualism. She
will measure her efforts, not merely by results obtained
in the schoolroom, but by those which tell in the world
outside it. Nevertheless, this wider success is more
than can reasonably be expected of her; and our plea
is for a recognition of her difficult task.

The fundamental fact to be borne in mind in this
connection is that good speech is a habit, a point of
social manners. It is, we urge, too much to expect
that the habits enforced for a few hours daily in the
schoolroom (Saturdays and Sundays and holidays and
long vacations excepted) shall prevail against contrary
influences affecting the child during the greater part
of his daily life. Why is it that the average English
or German or French child speaks and writes his native
tongue more correctly and pleasantly than the average
American child? The principal (though not the only)
reason is to be found, not in the better and more
laborious teaching of the schools, but in’the higher
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standard of social manners. We lack linguistic con-
science and linguistic pride in this country. We do
not attach to illiteracy the stigma that attaches to it
abroad — a stigma that money, dress, ostentation, cannot
atone for. Until with us also to be a gentleman is,
as a first essential, to use gentle speech, we shall not
cure, we shall but cauterize, illiteracy. Hence it is that,
viewed in its large aspects, the problem of illiteracy
is not so much a school problem as a problem of
American civilization.

The teacher who takes this wider social view of the
situation feels ever called upon to reckon with those
adverse social forces which discount her efforts; she
becomes indeed a missionary of that higher civilization,
one of whose requisites and instrumentalities is good
speaking manners. We would make no fetich of fine
manners —not even of correct grammar and spelling.
We would not rank illiteracy with the seven deadly
sins. We know that culture is not synonymous with
character, nor refinement with virtue. And yet we are
convinced that the work of promoting good speaking
and writing, and the vital appreciation of great litera-
ture, may be made, and ought aimfully to be made,
work for character, for virtue, for social perfection. It
is so made when it becomes a discipline in that scru-
pulousness which strives for fine accuracy and un-
flawed truthfulness in the expression of thought and
fact, and for a noble, restrained, and kindly command
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tation of the topic has had our attention. The treat-
ment of the subject in Scott and Denny’s ‘“ Paragraph i
Writing,” or Lewis’s “First Lessons in Writing

as a rule, be necessary; not often in the written
recitation, if the questions are skilfully put, but very
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i frequently in original, inventive, imaginative work. Enelich o . . 4
] It will be well, after announcing the topic or the g'ls » 18 3? comparatively new thing. The mat- li‘
E[' group of topics from which one is to be chosen, to ‘ ter 1s one Whlc.h should be most carefully studied by ¥
b talk it over; sometimes to strike a key-note ; to suggest, ! the teacher; it is even more important in Elementary o

than in Secondary school work. Children should be A

or to get the pupils to suggest, the sources in experience
or reality upon which they may draw; to throw up the
subject in two or three possible ways of regarding it;
to put the proper atmosphere about it. If well done,
this will serve to whet the ambition, and evoke an eager-
ness to write about it; for the pupils have delightedly
discovered that there is a good deal that might be

encouraged to limit their own topics. The teacher “
may announce a general subject, and ask the class to l §
write upon some special aspect of it, after submitting f %
the special limited title for the teacher’s approval. It ' ;
must be added, by way of caution, that a generous !
interpretation of relevancy must be allowed. Narrow
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‘ said ; that they have something personal and peculiar ah.toplc too rlg};)rous}y, and the child will not have any- :
4 to communicate, or some unsuspected way of treat- thing to. say a OUt.l't' f
A ent To this first condition of checking rambling, we must

b * H !
r (2) But the more there is to say, the greater the also add a second, about which a good deal has ;

already been said here, — the use of an outline to con-
trol the writer. We need add nothing to what we said
in Chapter VIII, except to advise the teacher to get her

tendency to ramble. Sometimes (as we have already
advised) the child should be allowed to ramble; better
that than standing still. But it often happens that

the discursive habit is actually encouraged by asking
the child to write upon a topic which allows of little
else, —the vague, general topic, such as that Life of

pupils to form, before beginning to write, and to hold
in the mind while writing, a simple outline or scheme
of treatment. Here, too, a word of caution; we must

beware of over-emphasizing the mechanism of the work. ‘
On no account must we endanger spontaneity. Better
a discursive fluency, a flood of chatter, than timid steril-
ity, or a paralyzing caution and hesitancy. Very ten.
derly must the voluble child be dealt with. Fluency

Washington we have asked to have told in two
hundred words. We must be careful first, then, about
our subject. It must be framed in such a way as
to aid the child to set limits to its excursion. It is
only recently that the importance of a wise delimi-
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236 THE TEACHING OF ENGLISH

As a rule these four years of High School life are
to count for more in determining the set of the char-
acter than any other four years of life. When at this
time the throng of new interests, tastes, and desires
declare themselves; when, one after another, literature
and music and the arts — nature, solitude, religion,
humanitarian enterprise; adventure —make appeal to
the sensitive nature, it becomes a matter of chief mo-
ment whether what are often mere transiencies of
impulse and liking, mere shy, fleeting visitants asking
food and shelter, are to receive a hearty and hospitable
welcome, or are to be excluded (forever, as it often
proves) from a home in the soul. Are they to grow
from more to more under generous hospitality, or to
die of inanition and neglect? The High School teacher
may be a large — sometimes the largest —factor in de-
ciding the answers to these vital questions.

During such a gerrﬁinant period Literature may exer-
cise its maximum of humanizing influence; and how it
may be used to this end should, to our mind, be the lead-
ing concern of the teacher. The statements which one
commonly meets of the aims that should control the
teaching of English in the High School are, we hold,
not only inadequate, but misleading. For example:
the teacher of English, we are told by an accredited
authority, is “to introduce his pupils to English litera-
ture; to awaken the dormant language sense, the lin-
guistic consciousness, with reference to the mother-
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tongue; to stimulate and direct the ambition for neat
and comely expression.” So far, so good; but not far
enough. And to the same effect is this statement by
another concerning literary aims: the reading done
“will have for its main purpose the cultivation of a
taste for the best books, and the inculcation of the
habit of always having a good book to read.” Again,
good, but not good enough, —there is not enough red
blood in it. We must get behind this booky view to
the large human view, and hold steadily to it; the view
that finds expression in the great masters and critics
of letters. Let us take one instance of it from an
impressive source, the master-critic of modern times,
Sainte-Beuve. “1I hold very little to literary opinions.
Literary opinions occupy very little place in my life
and in my thoughts. What does occupy me seriously
is life itself and the object of it.” This is cited by a
disciple, Matthew Arnold, who takes the same attitude,
holding that poetry, Literature generally, is to be ap-
praised according to its soundness as a criticism of life.
And these two men are above suspicion on literary
grounds; both had an exquisite sense of the beauty of
literary art and of the excellences of style. Let us
too, then, use Literature in this spirit to aid our young
men and women to interpret life, to see life, to respond
to the spectacle and drama of life.

If the teacher of English is to conceive of his office
as being less that of instructing the young how to read
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H. S. students, 273-4; masters of,
two types, 275.
Summary, the, 190,
Syle’s “ From Milton to Tennyson,”

266.
Sysnonyms, 190,

Teacker, personal influence of, on
child, 33, 36, 42, 119, 374; use
of 1deal child-speech by, 42; as
story-teller, 43-4, 377; voice and
manner, 44; need of training
in story-telling, 46; equipment
desirable for teaching reading and
wr.iting, 74» 373-4; importance of
spirit of her teaching, 75, 318;
value of her vocal interpretations
of literature, 94 ff., 162, 275, 287;
dangers of assertion of literary
preferences, 119; power in deter-
mining child's interests, 122, 318;
liberty of programme, 151; must
get to know the individuality of
her class, 153; treatment of class
for composition purposes, 191-2;
need of appreciativeness and com-
mendation from, 192, 202; using
bright pupils to educate dull, 194;
exhibiting excellent work, 194;
regard for spontaneity, 199; sym-
pathy with child's way of putting
things, 201; should cover well-
dehined field in her grade, 216-7,
389; need of skill in frequent
review work, 217; opportunities
which adolescent gives to 11. S.
teacher, 235 fL.; his office, 237-8,
245-6, 318; personality must
support ideals prefigured in I.it-
erature, 238; need of more men
teachers in upper grammar grades
and H. S, 239; perplexed hy
conflict of old and new ideals in

INDEX

note of new spirit and ségime in
first dealings with H. S. fresh-
men, 251 ff.; should investigate
literary antecedents of pupils, 252;
need of touch of bracing austerity
in dealing with students; danger
of cockering interests, 318;
power of personality, 319, 324;
has on hand in composition work
a character rather than an apti-
tude, 322; trcating pupils as
authors, 323; need of persunal
work in composition, 324; must
keep an eye on written work on
f-xll subjects, 327-8; handling class
In compuosition, 347-8; need of
broader culture, 360-1, 390;
equipment, 361; attention to
method, 3061-2; must be crafts-
man, 362, 384; need of plans,
363; inspiration, 363; thorough-
ncss as a pitfall, 365; must change
attitude in passing from Science
to ‘Litc.mture, 371; victim of ex-
amination system, 373; habits of
speech, 376; his life in relation to
his work, 380; joy in his work, 381;
must live with great masters, 384;
must know English course from
start to finish, and his own work
in its relation thereto, 380;
training of, its admitted inade-
quacy, 391; high office of, 392-3,

Telegram, use of, in composition
work, 190,

Tennyson, 157, 268.

Teutonic myth and legend, as ele-
ments in literary study, 133.

Text-book, use of in grammar, 215,

216; in composition and rhetoric,

33

Thackeray, 306, 308.

Thoroughness, 84-5, 139-42, 169,

education, 241; should strike key-

241, 365.

INDEX

Thought and language, 39, 214, 219,
384-5.

Thurber, Professor Samuel, 262, n.
264.

Training of teachers, literary, in-
adequacy of, 391. See Zeacher.
T'yanslation, as composition work,

189, 328.
Treatment of masterpieces, as deter-
mining place in course, 89 ff;
methods of, 91 ff.; importance of
first impression, 94; presentation
of wholes, 96; securing unity
of impression, 96; development
work, 101; summary of points,
104; to be progressive, 138; not
to be for grammatical values, 139;
too lengthy and exhaustive, 140;
other pitfalls, 140-1; differences
in, dictated by differences in
books, 141; fitting spirit essen-
tial, 151; freedom to be allowed
teacher in, 151; to be governed
by nature of work, 152; must
also be guided by quality and
equipment of class, 153; need of
plans, 154; evil of indefiniteness
in, 155; of Browning’s * Incident
of the French Camp,” 155; of his
« How they brought the Good
News from Ghent,” 156; degrees
of definitencss, 157; of the “Lay
of Rosahelle,” after Professor
Hales, 157-8; of the  Lay of the
Last Minstrel,” 160 ff.; general
counsels as to, 169, See Litera-
ture, Study of Masterpieces, Method.
Trench, his « Study of Words,” 213.
u Tawice-told Tales,” 277.

Unity, regard for, in masterpieces,
102 fl,

Versification, 167,

188, 276, 290,

411

of English course, 350; ends to
be gained by, 350-1; basic work
in scansion, 351-2; progressive
work in various verse forms, 356-9.

“ Vicar of Wakefield,” 263, 308.

Vocal interpretation of masterpieces,
94; of “Lucy Gray,” 100, 103;
practice at home, 143, 375-6.
See Reading aloud.

Vocabulary, gaining a, 112; devel-
oping an interest in words, 213.
See Word-study.

Vocations, preparation for, in H. S,
240 ff.; specified, 248-9.

Voice, influence on child, 36; teach-
er's, 374, 375-6. Sce Vocal Inter-
pretation of Masterpieces.

I aste, avoidance of, 388.

Webster, Daniel, study of man and
his speeches, 260.

Whitman, 4, 5, 35.

Wholes, literary, securing apprehen-
sion of, 96, 102,

Word-method vs. sentence-method
in teaching reading, 67 fi.

Woodward, Professor F. C., on Study
of English Grainmar, 208.

Wordsworth, 35; his * Lucy Gray,”
suggested method of treatment,
92 fl.

Writing, when to begin, sce Read-
ing; psychological objections to
early practice of, 64; as motor
side of read-write process, 73;
undue excellence in, pressed for,
107; first steps in mechanics of
(capitalization, etc.), 215 See
also in Plan of Language Work,
( passinm), 225-232.

Word-study, 169, 213, 231, 232, 281,
289; in description, 339; in ex-
position, 342. See also Diction-

340; work in, an integral part

ary, Vocabulary.
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