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CHAPTER I
INTRODUCTION

The Problem

The major problem of this study is to determine the relatlive
- merits of two general procedures in the teaching of courses in college
- orientation., These procedures are (a) to unify the courges and the
instruction by haviné the entire instructlonsl program presented by a
- single individual; (b) to enrich and broaden the courses and
 ingtruction by having the major units presented by variaous specialists.
Minor problems are to determine the influence of certsin factors on
the relative effectiveness of the two methods; and slso to ascertain
-~ their relationship to the achievement, attitudes, and development of
interest in the orientation course by the students.
Factors considered include: (1) general intelligence; (2) the
- high school backgrounds (a) subjects studied in high school, (b) re-
" sults of high school achievement tests s (3) initial status as shown
i by a pre~test; (4) reactions to the different units of the course on

 %he basis of & student questiomnaire.
The Nature and Development of Orientation Courses

In recent years a new type of course has appeared as a part of
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K,;the offerings of the American liberal arts college. The movement
| haé spread~rapidlj watil the orientation course, as it is usually
called, has generally been accepted as an integral part of the general
college curriculum.
 Knode (26)1 traced the origins and development of orientation
"~ courses., He found the courses took shape in different sections of
- the country ovér a considerable period of time, despite the general im-
’pression to the contrary. He traced its beginnings as far back as
1888 when, according to Desn Warren, a course was introduced at Boston
University, having as its purpose "the orienting of its new students®
'tith relation to the problems of college life and work. According
to Knode, the first survey course in the fields of lknowledge was given
at Amherst in 1914.
Sibley (38:373-7) gives an excellent accoﬁnt of the various
| interpreiations of the meaning of the course.

o A dozen years ego, orientation courses were not common and the
"~ name carried no definite meaning. In some places it meant the modest
~attempt to instruct freshmen in the history and traditions of alma mater;
to inform. them about their relations with administrative officers; to
warn them sbout acaedemic rules and penalties; to introduce them to the
- college library; to advise them about activities "extra-curriculum,®
about the local churches, and in 2 discreetly general way about frater-
nities; to exhort them to teke care of their health - in short, the
miscellaneous program now oftener relegated to a freshman week.

In other places the orientation program consisted of telks by
- repregentatives of the various departments of instruction who, appear-
- ing in series, expleined the organization and sequence of thelr courses
.- and trled to make clear why an intelligent freshman might wish to
- gpeclalize in each of these inviting fields. FElgewhere the orientation

1
Numbers in the psrentheses refer to items in the bibliography.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



course, labeled, perheps, "Foundations" or "Fundamentels," was really

less of an innovation than the foregoing; to constitute 1t pertions of
-~ the Christlan Evidences of a generation ago were combined with general
- advice on moralg, health and habits of study, and whatever else a

Y. M. C. A. secretary would refer to as the problems of college life.

The orientation courses of today are nearly all essentially

- "Survey" courses, and are often so celled. = They attempt to explain
according to modern science, how the physicel universe came to be
what aceording to modern science it is; they review the cultursl
~history, especlally the soeial history, of man; they propound what
seem to be the collective wisdom of those in charge to be the most

- gignificant politieal, social and economic problems of civilization
today; they hint plainly at solutionms.

Perhaps the most significant contribution to the development
of college orientation courses was a book written by H. J. Doermen,
published in 1926, entitled "The Orientation of College Freshmen.®

Doermen (10:97) summarizes the specific objectives of such courses.

The orientation courses for freshmen given at the present time
have one or more of the following objectives:

1. To enable the student to understand the college curriculum.

2. To give a survey of the significant fields of knowledge.

3. To enable the student to understand and make better adjust-

ments to college life.

4+ To enable the student to understand present day problems.

5. To train the student in thinking.

6., To teach how to study.

7. To orient the student with respect to a career.

Wilkins (46:247-49) indicates certain definite fields of
orlentation.

The term orientation has been construed to include the whole
progrem of the freshmen year, including the early work of several
agencies that continue their activities throughout and after the
college course, as in Doermen's study. see.

The field of orientetion may properly be used in include three
~ things: orientation with respeet to the fields of knowledge, orienta-
tion with respect to the immediate problems of college life, and
orientation with respect to post college life.
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Origin of This Study

The coursé in "College Orientation" at LeMoyne College
originated from a course called "Philosophy I," offered from 1924 to
1928, which was modeled somewhat after the course in "Contemporary
| Civilization" offered at Columbia University., In 1929, as & result
of curriculum changes and the adoption of a course in "Medieval and
Modern European History" as a required course for beginning freshmen,
the course in philosophy geve way to a course called "Introduction to
Science.® This, in turn, was modeled after the course given at the
Unfrersity of Chicago called "The Nature of the World and of Man." The
course began as a lecture course, was required of all freshmen, and
~was taught by a single individusal.
In its begimnings (1929-1930), the course was primarily & sur-
vey of the physiecal and biological sciences; later (1931-1932),
lectures were included on "How to Study," on "How to Take Notes,"
end on the "Social Sciences.! The title of the course was then
changed to "College Oriemtation." Gradually speclelists were brought
in from the different departments to give the lectures in their re-
spéctive fields. Finally (1933-1934), the entire course was taught
by different specialiéts, #ho gave the lectures in their respective
fields. A controversy arose within the faculty as to which of the
two basic procedures that had been followed produced the more effective
results. These procedures differed in that (1) in the first instance
21l the lectures were given by a single individusl, while (2) in the

gecond instance the various lectures were given by specialists in their
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respective fields., The need for a solution to this problem led to

the present study.
Review of Related Literature

In a ssarch of the literature in the field, no studies were
found which dealt specifically with the “problem at hand, but numerous

studies were located which dealt with a comparison of different methods
of instruction in colleges, secondary schools, and elementary schools.
Since many of these are closely related to the problem and shed some

'light upon the elements dnvolved; a review of these will be given.
Problems on the College Level

Stephen M, Corey (8:459-70) made a comparison of "Learning from
Lectures versus Learning from Readings." His introduction to the study

gives a fair statement of what is to be found in the literature in the
: 1
field.

) Antroduction.- Numerous investigations have been made recently
of the comparative value of different teaching methods in institutions
of higher learning. The thirty-first yearbook of the National Society
for the Study of Fducation, entitled "Changes and Experiments in
Liberel Arts Education® (1932), was encouraging in its reports of the
amount of attention being directed towards curricule and instructional
‘problems. Even as early as 1928, Carter V. Good (20:66-95) was able
to accumulate gome two hundred forty-five references "On College Teach-

- ing with Special Emphssis on Methods of Teaching."

Relatively few of these studies, however, have dealt with the

.~ lecture, which 1s one of the unligue aspects of collegiste instruection.
-Mogt of the experimentsl Investigestlons of the lecbture method of

teaching have consited of attempts to compare it with the demonstra-
tion end individusl methods of teaching the seiences.

1
For this study as well as for the studies which follow, summaries

- rather than quotations are given.
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