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CHAPTER I
DEFINITION OF PROBLEM
Purpose of Study

The purpose of this investigation is to examine certain aspects
of the school adjustment of fifty-five delinquént children‘with.eﬁpha—
sis upon the following major questions:

1. What are the school achievement‘pattefns of these subjects,
in terms of attendance, number of schools attended, prégress through the
grades, measured achievement levels, and school marks received?

2. What kinds of relationships do they tend to establish with
their school peers?

3. What patterns of conduct do thé subjects exhibit in school?

L. What provisions afe made in the schools for meeting the
needs of the subjects in terms of personal and social welfare, develop-
ment of personal and social skills, and personal and social adjustment?

5. What kinds of relationships exist between the subjects and
their teachers and between their parents and the school?

5. Fiﬁally, what are the implications offthis study for edu~

catibn and the general problem of delinquency?

Need for Study
This study is justified on the following bases:
1. Significanée for social welfare |
2. Siénif;ggnce for education

3. Significance for the local community.
1
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Significance for social welfare.-- There is continuous need for

study of the delinquent personality, for only in this way can one under-
stand the meaning and impulses of'this personality and discover the
factors, both in society and culture and within the deviant himself,
which induce this type of éocial adaptation. As Young remarks, "Until
we understand these factors in conduct, we cannot hope to predict and
hence control such behavior in the best interests of the larger com-
munity" (257;62&). The material and social waste of delinquency is ap-
palling; it is estimated»that fiftéen billion dollars is spent every year
upon crime and yet less than one- fourth of this amount is spent on edu~
cation (15:268). The human waste that crlmlnalltv produces is inesti-
mable, since not only are the lives of the criminals damaged and often
destroyed, but so are those lives that they touch through their family
and other social relationships. Countless needs exist in the areas of
crime prevention and treatment.

Since most adult criminality has its roots in childhcod, more
attention should be givén to the whole problem of juvenile delinquency,
including its detection, prevention, and treatment. It is commonly
known that delinquent activities serve very real needs for the offender,
even though these needs find expressicn on a destructive level. The
punitive and correctional measures that so often are used in treating
these difficulties are inadequate. Something more is needed than punish-
ment, but the best therapeutic measures can only be determined after an
understanding of‘the dynamic factors has been reached and a plan evolved

that will strike at the roots of the problem. According to Allen, to do
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this means

...the wider application of a more individual type of approach
which seeks an understanding knowledge of the psychic factors at Work
in each case, an approach that is necessary not only in our Jjuvenile .
courts, but in the classroom, the home, and all other community organi-
zations that deal with the child. (5a:77L)

The problems of juvenile delinguency are so far reaching and
complex that all agencies of social welfare, including the school, have
a measure of responsibility for the prevention and treatment of these
problems. Consequently, a special study of the function and effective-
ness of any one of these agencies in treating these problems should
contribute.to the total social welfare of a community. Delinquency is
so closely related to other social problems that any progress toward its
solution naturally has some alleviating effect upon related social

problems.

Significance for education.~-- Many writers concur in the idea

that the school, next to the home, can become the most potent force, not
only in teaching subject matter, but also for the conservation of the
integrity of childhood and the protection of society (184:138). 1In a
discussion of the basic needs of childhood and the school's responsibility
in meeting them in a White House conference report, it is implied that

the need for security and the need for development are basic in childhood,
and as much as we have hoped for from the developmental responsibility of
the schools, "their primary function as a security institution remains"
(248:99). This point gives added‘impetus to the *"whole-chilgr concepté

of education which have stimulated teachers to study the out-of-school

lives of school children. This trend also places greater responsibility
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for the detection, prevention, and treatment of the problems of de-
lingquency upon the school, because practically all delinquent children
are’attending school, before and while their problems are developing.
No other agency has such wide and intimate contact with youth. Ralph

Truitt goes so far-as to say,

If we are going to help healthy individuals to make a better
mental adjustment and also prevent dependency, delinquency, insanity,
and general social inadequacy, undoubtedly the school should be the
focus of attack. (238:270)

He also states that the home and school occupy key positions in
relation to the mental hygiene of childhood, but that the school sur-
passes the home in its potential understanding, its objectivity, and its
possibility of '"consecrated effort." Sullenger declares that many
criminal careers result from the failure of the school to adjust cur-
ricula to children's needs. Many children are maladjusted because they
fail to fit into the routine of the standardized school regime. Children
should be helped in school by diagnosing and meeting their needs ef-
fectively; by adjusting the curricula, class organization, and methodology
to their interest. "All this calls for socially-minded and socially-
trained teachers" (223:97).

A number of studies point up rather clearly the personal and

+ Social characteristics and needs of delinquent children, but these‘in;
vestigations have not been directly concerned with the school problems
faced by these children. Individual situations of delinquents have

needed study in relation to their specific school problems as they are

seen and felt by the delinquents themselves and as they are actually
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dealt with in the schools.

Studies of attitudes of children toward their teachers and to-
ward school have proved revealing to students of education (115:231),
and a study of these factors as they relate to delinquent children
should be valuable to teachers and others who deal with problems of
delinquents. Fenton found that many of his delinquent subjects had been
maladjusted in school (83:81), and Beard reported in her study that most
of the probationers whose school problems were solved made satisfactory
soclal adjustments later, but that those who remained in frustrating
school situations tended to adjust poorly outside of school (28:1L3).
These facts imply that there is a need for specialized study of school
problems as they operate in the adjustment of delinquents.

Teacher-attitudes play a larger role in the adjustment of
children to school than the school program itself, which of course
should be well planned and flexible. As has been well said in a
Children'szureau bulletin,

it is primarily through the emdtional relationship between one

human being and another that growth and change occur.... We must make
sure that the teachers to whom we entrust our children are understanding

and stable and not likely to "take out" on the youngsters their own
frustrations. (L8:29)

Children tend to im@fove in mental healﬁh in proportion to their teachers?
understanding of their home backgrounds and of their personal problems,
according to some investigators (180:1L7).

The penetration of research into the "private world" of the
delinquent, where his needs, wishes, and oun feelings and attitudes are

at play, is a new approach in the study of delinquency (101:209; 163:212).
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Any approach that might throw light on the meaning of his behavior to
the delinquent, whether it is manifested in or outside of school, is

of importance to those who are}trying to meet his needs and facilitate
his rehabilitation. An investigation of such factors calls for dynamic
techniques of research. |

The interaction of basic factors in the school adjustment of
children has been given little attention in research. To understand
how the problems and needs a child is“bringing with him to the school
situation might provoke a particular pattern of behavior in the child
and in turn a particular pattern of response from other persons in the
school situation is of special value to the educator. A picture of the
administratorts role in the delinquent's school adjustment has been
needed for administrative planning and'organization.

Educators are asking that research be made into the problem of
the school adjustment of delinquents so that the school may define its
new role in the total area of delinquency prevention and treatment (113:
269).

Educators, both policy makers and those who have the responsibili-
ty of training teachers, need as many facts as poésible concerning the
cbmponents of pupil-teacher relationships and other psychological dy-
namics involved in a childt!s adjustment to school. While the exploratory
nature.of the present stﬁdy precludes a detailed analysis of the fore-
stated psychological problems, certain challenging areas of the major

problems are disclosed.

Significance for the local community.-- Cincinnati and Hamilton
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County are especilally suitable for making such a study as the present
one, for several reasons. In the first place, the public school system
of Cincinnati conducts a continuous program of research which serves as
a basis for consistent improvement in the over-all job of meeting the
needs of children at the school level. For this reason, resecarch of
value is always acceptable to and welcomed by the public school system.

On the other hand, the community has neither a coordinated plan
for the prevention and treatment of delinquency, nor any research
findings upon which to base such a program. This lack of coordination
has given rise to confusion in thinking and diversification of views in
the community, and probably has contributed to intef-agency misunder-
standing regarding the problem. The community lacks a fundamental and
unified point of view and philosophy regarding the total problem and its
treatment. Any research should serve to orient community thinking and
motivate interest in reéognizing the problem and attacking it on a co-
ordinated basis. As McCluskey states, "A positive program for the pre-
vention of delinquency must be a responéibility of the entire community...
But it should be équally clear thét the school occupies a uniquely favor-
able position, some would say the most favorable, for seeing that the
total resources of the community are mobilized" (1622192, 212).

Not 6nLyihas the community at large concentrated little on Jjoint
planning toward the prevention and treatment of delinquency, but indi-
vidual agencies including the schools have given exceedingly limited
attention to the problem. This study should point up the need for such a

coordinated approach to the problem.
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Nature of the Study

This study is an exploratory survey presenting data on the
patterns of school adjustment of fifty-five delinguent children. The
case-study procedure was used in gathering the evidence for this in-
vestigation. No matched group of non;delinquent children was studled
in comparison to the delinquent subjects; therefore, no statistical con-
clusions are presented régarding causal relationships. Considerable
discussion of interrelationships of the dynamic factors in school
situations of delinquents has been given, but without any claim that the
findings are final and common only to delinquent children. This study
claims to be exploratory in function; that is, to have examined a major
unexplored problem of which the finer aspects may be analyzed in later
studies.

The study differs from other delinquency studies which relate
to or include school adjustment largely in the following ways:

1. With few exceptions the data of this study were collected
specifically for research purposes, an objective which necessitates more
uniformity in procedure in collection and sources of data, and in the
interpretation of findings, than many of the delinquency studies have
employed, especially those using case records and past school histories
as a primary source of data.

2. It was focussed primarily upon the current school adjustment
of delingquent children who were living, with few exceptions, in their
own homes and whose problems were currently expressed and faced by the

Juvenile Court and the school. School adjustment has not been a major

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



focus of the other studies. Many of the studies have been made of
delinquents already committed to correctional schools. Some of these
studies interpreted attitudes of adjustment of the children within the
correctional school as school adjustment. Certain investigators had

the children recall what their problems had been when they were attending
public schools.

5. A dual approach to the problem of school adjustment of the
subjects was made by securing testimony not only from the children, but
also from teachers and principals who were facing problems of adjustment
firsthand with these subjects. Teachefs had not previously been inter-
viewed concurrently with delinquent subjects whose school adjustment was
being investigated. This approach provided a dynamic picture ol the
personalities that the children of this study were presenting in their
schools. |

lt. The evaluation of the acceptance of delinquent children by
their peers in school is a unique feature of the investigation.

5. Teacher and school management of most problems presented by
delinquent children in the school situation has seldom been treated in
research.

6. Although the children were not actuall& observed in their
classrooms, an attempt was made through interviews and case analysis to
identify and interpret some of the emotional elements involved in their
school adjustment. Some factors relating to the child's oun feelings
and attitudes and those of his peers and teachers toward him are presented

in illustrative case reports throughout the study. Interpretation of the
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specific needs in school adjustment of these children is made from case
study data throughout the investigation.

7. The children were not selected at school on the basis of
their school behavior alone; instead, a group of children who were ad-
justing to society through antisocial behavior were selected outside of
their school situations and followed into the schools where their mode
of adapting to school situations was explored.

8. In the selection of subjects for study, other investigators
have limited their studies to one sex, or race, or to certain intelligenée
levels. This study includes delinquent children who were attending
public schools, selected without reference to the characteristics named
above.

9. Finally, the case method of research has revealed the dynamic
operation, within the school adjustment of these children, of factors

which could not be depicted by statistical treatment.

Setting of Study

Psychological Clinic of Juvenile Court.-- Children are referred by

court workers to The Psychological Clinic of The Juvenile Court when their
maladjustment and delinquent behavior warrant psychological study and
evaluation for planning purposes. These children have usually developed
patterns of delinquent behavior, the etiology of which is significant to
the Court in planning treatment. The Clinic was considered a good source
for the selection of subjects for this study for several reasons. In the

first place, the problem was focussed upon the delinquent personality,
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and consequently it was necessary to establish that the subjects had
definitely adopted delinquent patterns of behavior. Many children who
are seen in the general routine of a juvenile court have become involved
in delinquent behavior through other influences than those stemming from
an antisocial adaptatién to 1life. Some delinquent offenses are acci-
dental or incidental and some have no personal significance for the of-
fender. Becaﬁse the children who were reféfred_to the clinic of the
Court had adopted patterns éf delinquent behavior the clinic became a
good‘source‘for securing a group of true delinquents.

Secondly, since the treatment énd analysis of the problem neces-
sitated considerable insight into thé personalities and individual needs
of the children, a clinical setting, providing extensive data on the
cases, was regarded as advantageous to the study. Cases presenting minor
problems are not referred to the clinic, which is able to study less than
ten per cent of the children brought to the Court.

Additional advantages of the clinic setiing were associated with
the neutral location and permissive atmosphere of the clinic, away from
the school and from the’official setting of the Juvenile Court. 1In this
location the children might be relatively free to express their feelings
and attitudes toward their personal and school adjustrient. The clinic
program could be readily adapted to the present research problem because
interviewing and testing, which comprised the techniques used with the
subjects, are routine activities in the clinic. Although normally the
testing and interviewing do not follow a set pattern with every child

seen in the clinic, the clinic program was so designed during the
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investigation that every child of‘this study was given Form L of the
Stanford-Binet Intelligence Scale, Form D of the Stanford Achievement
Tests in reading and arithmetiec, the Rorschach Test of Personality, and
an identically structured interview. ' The Rorschach findings were not
used however in this report.

A iarge percentage of the children studied in the Court Clinic
are interviewed by a psychiatrist. This interview is always followed by
a clinic conference. At the clinic conference fhe psychiatrist, psy-
chologist, social workers, and representétivés from the schools pool
their findings and impressions of the individual cases. This kind of
analysis provides a clear-cut picture of the child!s personality and
needs. It was not practical to include this phase of the clinic routine
in this research project. However, it was exceedingly helpful in the
case study procedure that forty-seven out of the fifty-five subjects had
had such evaluations.

Schools attended by subjects.-- Not only were the children inter-

viewed and tested in the clinic, but they were followed into their
individual school situations where their principals, counselors, home-
room teachers, and regular classroom teachers were interviewed. The
information provided by these persons conprises a large part of the data.
The personnel in all schools were interviewed in their respective schools,
all but one of which were located within the Cincinnati school district.
One school was in Hamilton County, just outside the city. These thirty-
two schools consisted of twenty-three elementary schools, two junior high

schools, four senior high schools, two trade schools, and one special
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school. One of the schools had both elementary and junior-high de~
partments which were attended by subjects, and one school had both
junior and senior high departments attended by subjects. One of the
elementary schools had a special unit for problem boys. Six children
attended other special classes of various kinds within elementary
schools. Eight of the subjects had attended two schools each during
the school term.

Sixteen of the schools were located in the basin area of
Cincinnati. Twelve schools were located in non-basin and suburban
areas, while three were on the fringe of the basin area. OQne boy at-

tended for three months a village school outside of the city limits but

within the county.

Procedure and Sources of Data
Subjects.—— The fifty-five subjects were those children who were
referred to the Psychologioal Clinic of the Juvenile Court of Hamilton
County for study over a six-month period beginning November 1, 1847, and
who were attending public schools. Details regarding the selection angd
description of the subjects are presented in Chapter III.

Data from subjects,-- Every subject was given Form I, of The

Stanford-Binet Intelligence Test in the clinic. Form D of The StanfTord-
Achievement series was administered, to secure achievement levels in
arithmetic and reading. A structured interview, held by the writer with
each subject, covered the following topicss: personal-social data; school
achievement; peer relationships; school services provided for the subjectts

bersonal and social welfare, his development, and adjustment; attitudes
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toward teachers and principals; home-school relationships; and attitudes
toward school and the school program. The child!s statements on these
topics were recorded verbatim. The subject was then asked to write his
tﬁree chief wishes about school. The interview form used with children
comprises Appendix A. Certain other test and guestionnaire data were
secured which were not used in this study, in particular, the Rorschach

Test of Personality.

Data from probation officers.-- After the delinquent subject

was studied in the clinic, his probation officer checked a questionnaire
which provided social history material about the child. Because case
histories are subjective and are not written uniformly, they are not
often usable for research purposes. In order to ensure uniform reporting
of the case material, each probation officer was given a guide sheet of
definitions covering each item of the questionnaire. This sheet was
modified from definitions that had been devised by Glueck and Glueck

for classifying social history material uniformly for research purposes
(100:202). A copy of the guide appears in Appendix B. Case recofdé of
subjects were reviewed and pertinent material made note of and inserted

in the child's personal research file.

Data from principals.-- Bach school attended by every subject

for at least one month during the school year of 1947-1948 was visited.
The principal's office was visited first. Here the principal or as-
sistant principal, or both, were interviewed regarding the child and a
schedule was made for visiting all of the child!s teachers at their

convenience.
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The interview with the principal covered topics pertaining to
the services provided the child by the school, conduct problems pre-
sented by the subject and school management of these problems, relation-
ships of the child with his teachers, and attitudes manifested by the
parents toward the school. Where there were counselors in the schools,
they were also interviewed. The interview form used with principals
comprises Appendix C.

Data from homeroom teachers.-- The homeroom teachers were inter-

viewed by a structured procedure (see Appendix D) regarding the child's
school adjustment, and their answers were recorded verbatim. The inter-
view included questions relating to the subjects! needs, the schooltls
provisions for meeting these needs, relations of the subjects with ﬁheir
peers, problems presented and management of these problems, pupil-
teacher relationships, and the parents! attitudes toward the school.

The homeroom teacher was askedAto give a sociometric test (see
Appendix F) to the delinguent child'!s class, for the purpose of analyzing
relationships with peers. He was also asked to rate the childts school
behavior on the Haggerty-Olson-Wickman rating scale. Both tests were
carefully explained and written instructions for administering them were
given to the teacher. A date was set for the writer to return for the
sociometric material. In most instances the behavior rating scale was
checked while other teachers were being interviewed.

Data from classroom teachers.-- Each teacher of every subject

was interviewed, after the homeroom teacher was seen, and their replies

were recorded verbatim on a structured sheet‘similar to that used with

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



16

the homeroom teachers. (See Appendix )

Data from cumulative records.-- School records were copied on

duplicate cumulative forms which became a part of the child's individual

research file.

Interpretation.-- All the data from the above sources were

recocrded on laréé data sheets designed for classifying and grouping the
findings. The data are analyzed in classified form in the various
sections of this report but are consistently documented with case ma-

terial, to encourage and assist interpretation in dynamic terms.

Definition of Terms

School adjustment.-- As used in this study, "school adjustment®

includes two concepts of adjustment which are defined by Good as follows:
(1) School adjustment is the act or process of fitting the school en-
vironment to the needs of the pupil. (2) Adjustment is the favorable,
neutral, or unfavorable adaptation of an orgénism to external and in-
ternal stimulation (10L:10). The latter definition applies to the subjects
of this study and their modes of adapting to the school situation. The
first definition applies to the schocls! efforts in meeting the needs of
the subjects of the study.

Juvenile delinguent.-- The definition of "juvenile delinquent"

given by Good is applicable to the present study (L0L:123). He defines

"juvenile delinguent" as:

Any child or youth whose conduct deviates sufficiently from
normal social usage to warrant his being considered a menace to himself,
to his future interests, or to society itself; more strictly, as defined
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in the Ohio School Code of 1935, "any childs: (1) who violates any law
of the state,“the United States, or any ordinance or regulation of a
sub-division of the state; (2) who does not subject itself to the
reasonable control of its parents, teachers, guardian or custodian, by
reason of being wayward or habitually disobedient; (3) who is a
habitual truant from home or school; (L) who so deports itself as to
injure or endanger the morals or health of itself or others; (5) w@o
attempts to enter the marriage relation in this or any other state with-
out the consent of its parents, custodian, legal guardian or other legal
authority, as required by the laws of this state."

The children referred to the Psychological Clinic of the Court consistent-
ly represented the above situations.

Case method of research.-- The case method of research was the

primary tool used in this investigation and is defined as follows:

In research, the use of detailed studies of single individuals
as a basis for induction of principles; (2) a methodology of social
investigation that concerns itself with the careful examination of every-
thing that is significant in the lives of the selected persons, groups
or institutions, emphasis being placed on discovering what is unique to
the case under consideration rather than what is characteristic of large
numbers. (10L:58)

Social history.-- The term "social history" is used to describe

the information that was provided by the probation officers of the study.
Social history is defined as:

A record of the unique experiences of a person that reveals the
manrier in which he has integrated his organic and social heritages into
a life organization. (10L:20L)

Case record.-~ The case records of subjects were used as a
source of information in the study. The case record prepared for the
Juvenile Court consists of a chronological narrative of the behavior of
the subject and the contacts made by the court with the subject and his
family. The court!s case records usually contain a social history and

documentary entries and papers that pertain to the child's case.

Dynamics.-- Dynamics is a frequently used term in the study and
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is described by Good as:

The active, functional relationships of importance in ?he
causation of the phenomenon in questionj;... energetic interaction and
shifting egquilibriums; frequently used in connection with emotional
factors underlying behavior; to be contrasted with pure (static) de-
scription or normative data and distinguished from the Freudian concept

of dynamism. (10L:142)
Scope and Limitations of the Study

This investigation was limited to the fifty-five subjects seen
over a six-month's period in the clinic because of the thoroughness with
which each of the subjects was studied. A larger number of cases would
have added more statistical value to the findings of the.study. However,
the exploratory function of the investigation limited it to an intensive
survey project which was intended to lay the groundwork for more extensive
studies. To have included a group of children matchedeith the subjects
of the study might have established certain existing factors within the
problem of school adjustment that can only be inferred from the present
study. While matching of the groups would have increased the validity of
certain aspects of the results, this procedure would, onvthe other hand,
have penalized the thofoughness of study given to individual cases. More-
over, it might have obscured dynamic relationships that can not be
evaluated by statistical procedures.

Other limitations of the study are those which pertain to the
subjectivity of the case method of research. Interviewing, recording of
case data, giving of social data by informants, and interpretation of
case findings are all subject to errors. As many objective devices and

procedures as possible were employed in order to lessen the effects of
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subjectivity.

Only the children enrolled in public schools were studied, as
the procedure would have had to be modified considerably if out-of-~

school or parochial school delinquents had been included.

Plan of Report

The findings of this study are reported in nine chapters. An
extensive survey of related literature provides a background and certain
comparative data needed for the pfesentation of the findings. Following
the presentation of related literature is a diséussion of the character-
istics of the subjects of the study, so that comparisons with other
groups can be readily made.

The intensive analysis of the data begins with Chapter IV,
which déals with various aspects of the‘school achievement patterns of
the subjects. The number of schools attended by subjects, their at-
tendance patterns, their patterns of progress through the grades, their
achievement levels in arithmetic and reading, and their teacherst
évaluations of their instructibnal néeds and progress are reportéd and
discussed. Illustrative case material is .used freely to point up and
document flndlngs and 1mpllcatlons.

The peer relationships of subjects are treated in Chapter V.,
The children's own analysis of thelr frlendshlps and data from a socio-
metric study of these friendships are supporteq by case reports in this
discussion.

An dnaly51s of the school conduct of and problems presented by

the subjects are given in Chapter VI, The provisions made in school for
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the personal and social adjustmant and development of the subjects are
presented in Chapter VII.

The way the children feel toward their teachers and the kind of
general relationships that they have with their teachers are explored in
Chapter VIII. Also discussed in this chapter is evidence pointing to
the level of understanding and cooperation that exists between the parents
of 'delinquents and the schools.

In the final chapter a summarization of all the findings is
given, Interpretation of these findings in terms of needs and impli-

cations for education is alsc attempted in Chapter IX.
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CHAPTER II
REVIEW OF RELATED LITERATURE
Introduction
There is an abundance of published material on the general
problem of delinquency. Some areas have been more thoroughly explored
than others. Dale B. Harris evaluates the literature on delinquency as

follows:

There is considerable sound research on the social origins of
delinquency;, less on the psychological and educational aspects of the
problem, There is widespread and growing concern among schoolmen about
contributing to the control or prevention of delinquency in children.

A number of basic issues, still quite confused in the literature,
require clear thinking on the part of individual teachers, if they are
to recognize their problems with and responsibilities to delinquent
children. (113:247)

The structure of this chapter parallels largely that of the
total report. The first section covers briefly some theories and con-
cepts of delinquency, while the second presents characteristics of de-
linguents. The third section reviews the literature relating to those
aspects of the school adjustment of delinquent children which are ex-
plored in this study. These areas include achievement, peer relations,
school conduct of delinquents, provisions for personal and social

welfare, development, and adjustment, and pupil-teacher and home-school

relationships.

Theories and Concepts of Delinquency
Theories and concepts of delinquency have suffered the usual
growing pains of social thought. Although the earlier idea that the
delinguent is "possessed" of the devil still lingers in some present-day
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Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



22

thinking and a few people still believe that the delinquent Yis born
that way" considerable progress has been made in this area of social

thought..

Legal theories and concepts.-- The humanitarian movement had its

influence upon legal concepts of delinquency. During the last century
the legal and penal codes were modified in theory and practice to elimi-
nate undue barbarisms and severities in treatment of the delinquent by
legal and law enforcement agencies. Reckless reports, "The crowning
step in the humanizing process was the establishment of the Juvenile
Court in 1899." Separate places for detention of Jjuveniles apart from
hardened criminals were established and out of this step developed more
humane methods of handling the juvenile and meeting his problems. The
concensus of legal and humanitarian thinking has tended to the view that
delinquency is a problem in adjustment of the child!'s personality (189:9).
Children are no longer hanged for felonious acts, as they were a century
ago (1:323). The idea that hanging and severe punishment would deter
other children from delinquent behavior has gradually changed into the
positive concept that delinquent children should be rehabilitated to
normal social adjustment through constructive therapeutic methods.

Sociological theories.-- Some sociologists say that the criminal

is a product of the forces of society and "if we are to understand the

criminal we must investigate the forces as well aé the criminal" (229:25),
One sociological theory stresses the impact of such primary

groups as the family, neighborhood, and gang upon delinquency and other

social problems (225:50). An exponent of this view, Sutherland, feels
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that loopholes in the punitive system (police detection, conviction,
punishment) are influential factors and that the treatment of the indi-
vidual is not effective if his primary group remains the same. His
primary groups cannot be changed says Sutherland, until the social pro-
cesses determining their development are changed. This theory emphasizes
economic organization, cultural lag, mobility, and social disorganization,
and explains "systematiq criminality" as a result of the interactional
process (225:51, 68).

Other theories emphasize other factors in delinquency. The
concept of delingquency areas was advanced by Clifford Shaw (203). Some
sociologists say ﬁhat culture conflicts are the major basis of crime
(225:52). Paul Tappan states that theories of delinquency, at best,
must be speculative, because a set of verified laws and principles of
human behavior and misbehavior has not been established (230:56). He
believes that the configurational nature of delinqﬁency demands a
multiple and configurational‘approaeh to its study.

Psychological theories,.-- During the nineteenth century psycho-

logical emphasis was placed upon the concept of "moral insanity." Later
concepts included moral 1moec1le. pSJchopathlc persona_lty, constitution-
al 1nferlor, ethical dereneracy, and neuropatnlc constltutlon (130 :800).

- Healy and Bronner reportea, "It becomes evident from our data
that there is pracblcal value in a more penetrating 1nterpretatlon of
dellnquency as a Porm of rational behavior just as dependent on definite
causatlons as is any other form of behavior,! Delinquent behavior was

found in their studies to have a specific meaning for the offender
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himself, and delinquency as a reactive response was said to represent
an attempted solution of the individual's problem. Healy and Bronner
further repofted that both biological aﬁd social factors are components
in the development of the delinquent personality (123:200).

Some psychologists stress motivation in delinquency. Eissler
states, "Delinquency...refers to behavior, thoughts, and feelings that
tend to infringe upon values. In human personalities these values find
representation to a varying degree of intensity, consciousness, and
awareness® (72:5). Eissler further reported that the delinquent person-
ality tends to attack the environment through aggressive drives. His
primary disturbance, he states, concerns his unwillingness or incapacity
to give preferences to value enforcement over the immediate attainment
of a pleasurable goal.% His géals are described by Eissler as super-
ficial, and the superficiality of his goal is sometimes overlooked in
view of the delinquent's intensive interest in the world. ‘'There is a
strong tie that binds him to the worid." This is said to account for his
intensive activity in the environment. He has usually suffered a reality
injustice at the hands of those with whom he oﬁght to identify himself,
and who should serve as ideals and thus ashéources of conscience for-
mation for him. Thié often has caﬁsed a disposition toward an unhampered
release of aggression. The delinquent lacks insight into his own needs
and behavior (72:11, 16).

Defective ego organization is a theory closely related to the
above discussion. Surek states,

Our.theories of delinquency rest on the implicit assumption...
that the child has failed in certain essential areas of integration.
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These areas are the integration into his ego organization of attitudes
of confidence that by and large his essential needs will be gratified.
Since he has not integrated such attitudes of confidence he is driven
instead to defiant, either open or surreptitious, aggressive and ego-
centric pursuit of these gratifications. The emphasis is...on the ego-
centric nature of the pursuit, i.e., with disregard for the rights of
others and without consideration for their needs or feelings. (22L:12L)

This result occurs, according to Surek, when the child has
suffered the same experiences from others who have disregarded his needs,
feelings, and welfare.

Althoﬁgh social thinking and attitudes have shown considerable
progress in American culture, residual concepts of early thinking in the
three primary fields that have been concerned with the delinquency
problem still exist. During their developmental process, legal, socio-
logical, and psychological theories and concepts have been at variance,
but presently are beginning to agree in basic concepts. All three fields
are tending to settle on the concept that delinquency seems %o be a

problem of personality adjustment, influenced by a complexity of social

and personal féctors.

Personal-Social Characterisfics
Investigations of the personal-soéial éﬁaracteristics of de-
linquents have tended to uncover certain patterns. Literature relating
to the intelligence, special abilities, health and physical make ﬁp,
leisure timg,and peréonalities of delinquents is reviewed in this section.
A brief survey is also presented of literature pertaining to family back-
ground, including education and economic status of parents, family

structure, intra-family adjustment, and moral and social standards of the
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homes of delinguents.,

Intelligence,-- Although studies have consistently supported the

theoiy that intelligence has no direct relationship to delinguency and
crime, it is commonly acknowledged that the delinquent group rates slight-
1y below the general population in intelligence.

Kvaraceus found a mean I.Q. of 88.7L for his delinguent group, with
the girls rating slightly below the boys in intelligence. No significant
differences were observed in his study in the co@arison of Negro and
white delinquents (11,2:122)., Steinbach found that a group of delinguents
in Virginia rated within the dull normal range of intelligence and that
boys rated slightly higher than the girls (217:695). Metfessel reported
a mean I.Q. of 87.96 for a group of seven hundred delinguent boys studied
by Lane and Witty (16L:153). Glueck compared one thousand juvenile de-
linquents with 3,638 school children and concluded that the expectancy
of delinquency among those of lower intelligence is at least five times
as great as for those of higher intelligence (99:5L9).

Other investigators obtained slightly higher ratings on the de-
linquents they studied. Krausels group rated a'mean I.Q. of 89.L (1L1:36),
Fentonts instituticnal group rated a mean I.Q. of 91.7 (83:6L), and the
five hundred consecutive examinétions giveh to the delinguents studied
in California by Maude Merrill yielded a mean I.Q. of 92,5 (163:161}).
Glueck and Glueck obtained a mean I.Q. of 92.28 in a study of delinquents»
published in 1950 (101:356). A1l these studies stress the slight

intellectual inferiority of the delinguent group.
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A recent study was made by Feldman at the Juvenile Court in
Cincinnati, comparing the ratings that fifty delinquent boys earned on
the Stanford-Binet intelligence test with those earned by them on the
Wechsler Inteiligence Scale for children. He obtained the following mean
ratings on the boys: Stanford-Binet, I.Q., 91.0; WISC, Full Scale I.Q.,
91.5; WISC, Verbal I.Q., 93.L; WISC, Performance T.Q., 91.0 (72:26).

The quality of intellectual functioning of delinquents was ana-
lyzed by the Gluecks. They concluded that delinquents are less nmethodi-
cal in their approaqh to prqblems than non—deiinquents and "tend to ex-
press themselves intellectually in a direct, immediate, and concrete
manner rather than through the use of intermediate symbols or abstractions.
There seems also to be a somewhat greater disharmony connected with their
performance of intellectual tasks" (101:276).

Special abilities and talents.-- Findings vary regarding the

ability of delinquent children to‘rate higher in mechanical or other
special skills than other children. Typical of these studies are those
reported by Zakolski, who concluded that the delinquent boy is less
intelligent, and has less of a certain type of mechanical or clinical
ability than the non-delinquent. His group was more poorly adjusted and
exhibited poor abilities in school (260). In contrast to the abové
findings, Hirsch reported, "Thus a high percentage of delinquents are
only borderline in general intelligence, but are above average in me-
chanical ability" (126:239). Fenton concluded from a review of studies
that althbugh delinquents were lower in intelligence and school progress

than their brothers, they were superior in mechanical ability as measured
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by the Stenquist Mechanical Ability Test and superior to unselected
children. Regarding athletic ability he concluded, "although delinquent
boys were potentiaily slightly superior athletes, ac%ually they were as
a group inferior to the high school boys in athletic achievement.® The
delinquent boy is considered to be on a par with the non-delinqueﬁt in
respect to physical maturity, but the delinquent is very much inferior
in psychomotor activity (83:10L; 128).

Health and physiéal make-up.-- Although health has not been

found to be related directly to delinquency, more physical defects in
varying degrees have been found in delinquent groups (L32:239; 50:18; 101:
181). Most of the defects were relatively of minor consequence, like
dental disorders (50:18) and mild weaknesses and irritations (L3:239),

Jenkins related factors of brain dysfunction to delinquehcy,‘
especialiy for the group who tend to be poorly adjusted in school because
of their restlessness, rebellion, aﬁd truancy (133). Iurie and Levy
stressed that early whooping cough may lead to serious behavior broblems
(158).

Davidoff and Noetzel report, "A variety of organiec conditions of
inherent; congenital, constitutional or acquired type may contribute to
early conduct disorder or mental deficiency. Thirty-three pér cent of
children observed in our clinic have manifested organic disturbancest
(60:130). '

Delinquent children are said to be more physically mature than

non-delinquents. Todd reported that delinquent girls were from one %o

fiye years more developed than "normal well adjusted youngsters ‘
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delinquents were developmentally out of tune. Their bodies have adjusted
miraculously to‘social demands" (235:498). Glueck and Glueck found no
difference in the physical condition of delinquents and non-delinquents,
but discovered that delinquents were more mesomorphic (muscular) in

physical build (101:181).

Leisure time.~~- Delinquent children do not use their leisure

time conétructively (101:161). Although they may come from the same
neighborhoods as non-delinguents, and héve the same access ﬁo recreation-
al facilities, clubs, and organizations, the delinquents do not belong
to as many clubs nor do they participate in as many supervised programs
as the non-delinquents (163:92; L7). They attend more movies, especial-
ly of western films‘(h7; 101:161; 163:91). The gang bo& is of an
"actiont tyﬁe and does not like reading (191:367; 23L:104). The charac-
teristics of the play life of thé delinquent, according o Harris, are:
(1) greater freedom from supervision, and (2) identification with a free
"tough" patiern of activity. Delinquents reflect laxness of parental
éupervision, havé‘freedom to roam widely, and identify themselves with
mature kinds of activities common in delinquency areas (112:63h).

Personalities.-- Most investigators agree with Lawson Lowrey that,

"The delinquent personality is, in general, characterized by iﬁmaturity,
égocentricity, and inability to establish emotional relationships with
others, primarily because of lack of ability to identify or because of
actual hostility (156:818). Lowrey explains this statement by saying
that immaturity implies ihabiiity to restrain impulses toward present

pleasures in favor of long~time goals; inadequate control of emotional
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reactions; and a lack of the poise and balance expressed by the average
child of onet's age and sex. Egocentricity appears in the delinquent?ts
search for pérsonal pleasure, lack of consideration for others, abseﬁce
of a sense of guilt (a condition often resulting in blaming others for
difficulties really dependent on the individual), and a carping, criti-
cal attitude toward others. The delinquent not only projects blame on
others, Lowrey reports, but also feels that his emotional outbursts
should be accepted without complaint by others. General moral and ethi-
cal ideas are considered only in the light of their advantages to the
self. No one factor has been found to be responsible for the development
of a delinquent personality, but there are a great many important factors
which may lead to increased hostility, egocentricity, and lack of con-
sideration for others. These may depend largely upon abnormalities of
constitution, or upon the effects of early, distorted, or thwarted re-
lationships in the family or its substitute. "Delinquency,” Lowrey
finally concludes, "is probably most frequentl& due to the éubtle effects
of inter-actions between individual and environment, leading to the
establishment of particular personality sets" (156:818).

Delinquehts gave évidence in a study"by Healy and Bronner of
having been unhappy, discontented, or emotionally disturbed. They were
said to have strong feelings of rejection, deep feelings of being thwarted

affectionately and otherwise, feelings of inferiority, and intense feelings

of discomfort about family dishanm§nies, parental misconduct, and other
conditions of their family 1ife. They were also said to have a conscious

or unconscious sense of guilt and usually to feel keenly discriminated
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The unsocial traits of delinquents have also been revealed in
studies by the following investigators: Bartlett and Harris (21), Durea
and Fertman (69), Daniels (61), Topping (236), and Zakolski (260).

Psychoanalysts have become interested in the delinguent person-
ality and tend to characterize the delinquent as an alloplastic indi-
vidual whose energy and aggression are directed externally and whose
sense of values, reality perception, and general ego developmeﬁ‘b are not
in keeping with the norms of his age mates. He has not learned to cope
with reality principle. He is pleasure seeking and egocentric (L4:73; 91).

Redl describes delinquents as "children who hate! (192) . Aggres-
sion he says, is one of the strongest traits manj.fested ‘by the delinquent
personality. Even the shy delinquent has his way of venting his hatred
and hostility upon society (192:23).

Education of parents.-- Parents of delinquent children tend tc be

more poorly educated than either the general population or than parents of
non-delinquents who come from the same socio-economic background (101:68; 99).

Tconomic status of parents.-- It is indicated in various in-

vestigations that the economic status of the families of delinquent
children is somewhat lower than that of the general population, Although
the delinquents were matched socio-economically with non-delinquents, the
families of the delinquents in the recent study by Eleanor and Sheldon
Glueck had been assisted more often by public agencies (101:105). In
the Glueck study of one thousand juvenile delinquents, less than a fourth

of the parents of the delinquents were in comfortable circumstances,
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(100:69). ﬂMbrrill!s delinquents also came primarily from economically
marginal homes (163:78). Inferior housing is associated with de-
linquency (129).

Employment of mothers is frequent in delinquent situations, ac-
cording to some investigators (L3:66; 100:70; 142:90). The fathers and
mothers of delinquents tend to be unskilled workers. However, this fact
is less important than the way in which the individual reacts to his
socio-economic status (163:79).

Elthough statistics invariably show some relationship between
poverty and delinquency, recent investigations have indicated that de-
linquency rates tend to vary directly with prosperity (3L; 663 250; 251).

Tappan sums up the relationship of poverty to delinquency as h
follows:

Poverty is related to delinquency but chiefly because along with
subnormal circumstances go other elements in the training and experience
of the child that themselves are more important in determining character,
values, and reactions to the law; domestic conflicts, gangs, and so on...
very rarely does cold or hunger turn the person to theft in any simple
direct way.... The economic influences are pivotal, but they do not
function in isolation, as is shown most clearly by the fact that even in
neighborhoods of concentrated delinquency and in homes marked by poverty

and unemployment, most individuals are law abiding. (230:1k2)

Family structure.,-- Delinquent children are generally'of legiti-

mate birth (100:6; 143:116). Their families are usually larger, however,
than average American families (117:119; 1L2:79).

Order of birth has been found to have some relationship to de-
‘linquency. Miller concluded that first-born children were more prone to
deviate from average social behavior than others (1662:271). Hirsch (126:
239) and Sletto (2105 211) reported from their investigations that family

position had as much influence upon their social deviancy as did the roles
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the children were playing in family interaction. A comparison of only-
child delinquents with those of large families was made by Hart and
Axelrad, who concluded that parent-child relationship was more important
than family position (117). Burt found many of his delinquent subjects
to be only children (L3:91).

Broken homes are often found in the situations of delingunent
children (19:82; 1422725 163:66; 223:9; 237:359). However, it is widely
accepted that, "The most important factors leading to delinguency are un-
doubtedly to be found in the variations of the family drama, those inter-
personal relationships so important during the early formative years"
(156:801).

intra-family adjustment.-~- Practically all investigators agree

that one basic problem in the delinquentts situation is that of poor
relationships within the family. Aichorﬁ reports that delinquent children
do not usually suffer from an excess of love. They usually face depri-
vation of love on the one hand and punishment and cruelty on the other
(228:10), Parental handling and attitudes toward the children are
crucial factors in the delinquents? situations (17:127; 83:82; 100:7hL;
1hh:150; 1592 596- 228:10; 257: 629) Baruch states that inter-parental
relations are important in childrents development, and that "the most
significant tensions in children aré those most closely related to af-
fectional and ego values lying within the relationship of one partner to
anothert (22:171). ‘

‘The kind of identification that children are able o make with

their parents is a significant factor in the childls ego development and

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



3L

continued readiness to grow psychologically and sociclogically toward
maturity (12; 263; 26L). Zucker states,

Affectional identification of most delinquent children with
their parents is either deficient or lacking and this condition is dy-
namically related to the extent to which these children introject the
standards, morals, and values of their parents on an effective emo-
tional level {26L:12).

According to Zucker this situation is an important factor in the

etiology of delinquency.

Moral and social standards of the home.-~ Criminality of family

members (100:79), general social and moral standards of the home (100:
793 101:110), and other cultural and sccial conflicts of the family with
the larger culture of the community are evident in delinguents! situ-
ations. Family migratoriness (26), social class conflict (11:,3551; 223:
73), and ecological problems (100:72; 128:155) are common in the de-
linquents! family situations and tend to intensify the existing etio-

logical pi'oblems .

School Adjustment

The school adjustment of delinquent children is usually poor.
Merrill states,

In spite of the efforts of the progressive educators to train
the whole child, we find, in actual practice, little recognition on the
part of the majority of schools and teachers of needs other than those
served by the traditional attitudes and educational procedures. (163:96)
Achievement in school is an important factor in the school adjustment of
children. Iiterature on this topic, on peer relations of delinquents, on

school services for their personal-social welfare and development, school

conduct of delinquents, and its management by the schools, pupil-teacher
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relationships, and home-school relationships is reviewed.

School achievement.-~ Peyser says, "School failure appears to be

more highly correlated with the incidence of delinquency than is any
other condition, including poverty, broken home, absence of religious
association, physical defect, mental defectiveness, psychopathic con-
dition or truancy." He further states that retarded elementary-school
children made up from 8L.l per cent to 92.8 per cent of the delinquent
groups he investigated in New York City (95:211).

Coleman reports that twice as mahy probiem pupils as non-
problem pupils have been retarded in elementary school, and that in high
school more than five-sixths of the semester failures were in the
problem group (54). Some investigators report their delinquent groups
to be no more than one year retarded in school (101:136; 163:98),_while
others report from one and a half to two Years of retardation (io; 80).
Lane and Witty found their group to be almost three years below the
grade norm for boys of their chronological ages (146).

Retardation of delinquents is reported in terms of percentage by
some Investigators. Kvaraceus stated that 43.5 per cent of his 661 de-
linquents had repeated at least one term, in comparison to seventeen per
cent for the ecity of Passalc, New Jersey (142:139). He compared this
with Glueck!s finding that 84.5 pef cent of his cases>had repeated at
least one yéar in school (100:138). Kvaraceus found that only 1.6 per
cent of his delinquent group were making above minimum passing marks,
and that 26.5 per cent were making failing marks in school (1h2:139).

A study made by the Ohio Educational Association adds further

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



‘36
evidence that delinquents receive poor marks. Only 10.3 per cent of
ninety-seven boys studied at the Boys! Industrial School at Lancaster,
Chio, were receiving good grades.' Foét&nfive per cent of these boys
were receiving poor grades (216:6L).

When delinquent children are rated on achievement tests they
tend to show considerable deficiency in achievement. Accbrding to
Stullken, twenty per cent of all the boys who enter the Montefiore
School for problem boys in Chicago have severe reading disabilities.
Over ninety per cent are retarded one or more years below the level of
their chronological age (221). Bond discovered a disparity of five
years between reading and age levels of his group of 187 delinquents at
Randall Island, New York (35:238).

The delinquent subjects in a study made by Armstrong were from
four to five Years retarded chronologically in arathmetlc and three to
four years retarded in reading (9a:30).

Kvaraceus noted that such frustrating conditions as the dis-
ruption of educational progress through school changing created problems
in school achievement for the subjects of his study (Lh2:146).

Peer relations,-~ Delinquents are reported in a recent study by

Blueck and Glueck to get along poorly with schoolmates (101:1L6).
Techniques of sociometry, sociodrama, and psychodrama are enabling
teachers to evaluate the peer relations of pupils and help pupiils gain
social acceptance from their schoolmates (L1 Ths 925 165; 185). Al though
this technique may not be aé useful with delinquent groups, some teachers

have used it under certain circumstances with delinquents (78; 1343 252),
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Since the selection of friends is often based upon many of those
assets which are not possessed by the delinquents, his chances for being
selected by his peers seem rather limited and hopeless. Some of the
factors found to influence lack of peer acceptance are unhappiness,
pressing personal problems, low social class status, family problems,
and dislike for school (1L0).

FlotOW‘reported.that it is difficult for teachers to improve the
peer relations of maladjusted children. Such factors as school and
physical skills, cleanliness, dependability, cooperativeness, maturity,
personal relations at home, and socio-economic status are significant in
peer acceptance>(86). »

Somevstu&ieévreport a definite relationship between soclal class
status and social acceptance by peers (7; 36; 56; 108; 121:h2; 17L).

Members of deiinquent groups chose friends who were taller;
heavier, 1ower_in frequency of misconduct, and lower in intelligence
than tﬁemselves (78). Williams! delinquent group gave as reasons for
their choices, féirness; full o% fun, sportsmanship, and friendliness.
They also stressed sticking by a friend "through thick and thin® (252).
Jennings identified factors of leadership and isolation in an insti-
tution for problem girls. He reported that factors of selection proved
to be products of interpersbnal interaction, rather than attributes with-
in the persons (13k).

School conduct of delinquents.-- The personality that the de-

liﬁquent manifests in the classroom and school situation has not been

thoroughly described in research. How much of the delinquent behavior
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is carried over into the school situation and how much he refrains from
expressing in the school have not been explored. Redl and Wineman have
given a detailed and dynamic descripiion of the behavior of delinquents
who lived in a small group home, and of what it means to live with de~
linquents (192). If aggressive behavior is carried over by delinquents
into their classroon situations, new insights and adjustment technigues
are needed for dealing with ‘this problem in the school situation.

Glueck compared the behavior of delinquents with non-delinguents
in school., The analysis was considered somewhat inadequate because the
delinquents had been out of the schools for some time. However, the
report revealed that delinquents showed more lack of interest in their
school work.

They were unreliable, inattentive, careless, lazy, untruthful,
disobedient, usually tardy, attention seeking, and disorderly in class.
Teachers reported that more delinquents were restless,; smoked in school,
were more easily discouraged, were stubborn, cheated,; and were unhappy
or depressed, They were also characterized as defisnt, suggestible,
resentful, having temper tantrums in school, sullen, unsociable and im-
pudent; more wrote obscene notes or talked obscenely, were quarrelsome,
showed themselves to be physical cowards, were selfish, suspicious,
cruel, or bullying; more destroyed school materizls, were domineering,
indulged in imaginative lying and profanity. (101:1L9)

Glueck ccneluded that scome manifestations of school conduct may
be essentially reactive; others seem to reflect root traits and funda-
mental drives. "They all fit consistently, however, into the tempera-
mental segment of the general pattern that has been inductively
achieved? (101:277).

Although no exploration has been made of the dynamic function of

the delinguent personality in the school situation, attention has been

given to certain problems which teachers face in dealing with the
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delinquent. Birkennéss and Johnson found delinguents to be unimagina-
tive and limited in creative .ability, retarded in achievement, poor in
attendance, and unreliable. They were limited in resourcefulness,
lacked feelings of security and acceptance, and definiteness of purpose
(31).

| Delinquents were found by Bartlett and Harris to show emotional
instability, poor family relationships, participation in undesirable
leisure time activities, and cheating in tests (21). Institutional
teachers of delinquents reported them as lazy, disobedient, resentful
toward discipline, inattentive, quarrelsome, lying, swearing, unstabie
in mood, and bullying (240).

Personality problems manifested by delinquents are sometimes as-
sociated with their learning problems. Studies in this field have dealt
with maladjustment in reading (96), emotional maturity and learning (262),
and anxiety and other psychologic?l problems and learning (153; 15L).

Some specific(problems that have been given special attention
are truancy (2; 87; 135; 226), aggression (éh; 132), stealing (93; 125),
and sex (241). | '

The etiology and meaning of the major problems exhibited by the
delinquent are ﬁnalyzed in a general treatment by Kimball Young (257).

School treatment of personal and social adjustment of delinqﬁents.--

Because of his direct proximity to the school conduct of the delinquent
child, the teacher’s role becomes pivotal in the total management of the
delihquent's probléms. Likewise, the classroom becomes the proving
ground for'the kind of péttern of school adjustment that thevdelinquent
is going to establish. Dexter declares,
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As the teacherts perception of potential problems becomes more
sensitive and her skill in handling them increases, she becomes a
radiating center for prevention and treatment affecting a larger group
than any specialized department in the school system or any specialized
agency in the community could reach. (6k4:450)

The teacherts feelings and attitudes toward the delinquent and
his problems (1l 3%; 753 2L9), the teacher's own background and
personality (20; 82:48; 102; 213), and his insight into the meaning of
these probleﬁs’(BO; hly; 180; 2185-259) are powerful forces in his ef-
fectiveness in dealing with them. From his understanding of the de-
linquent child and his needs the teacher knows that the behavior of the
delinquent is symptomatic (82; 2L3) and that the delinquent is usually
a rejected child at home (85). He will also understand that rejection
of the delinquent in school 6n1y heightens the tension and augments the
tendency toward unwholesome behavior (242).

| Although very limited material has been published on treatment

or discipline techniques for the classroom teacher who must handle a
multiplicity of conduct problems each day, some general theories of
discipline have been proposed. Redl indicated that the group situation
precludes the handling of discipline problems with respect to the actors
~only, and that the group climate and structure must always be considered.
Group climate alone might give rise to certain discipline problems. Redl
has further stated that the handling of individual cases of discipline

' disturbers for their own good is one matter, while the handling of the
group so that the problem producing factors are eliminated is another

matter. According to Redl, teachers need considerable hélp on situation-

al analysis and group dynamics (190).
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Discipline is considered a developmental need of children,
according to Geisel. It gives the child a sense of security if he
knows his limits, his boundaries, and his freedoms. Geisel differenti-
ates discipline from punishment and external confrol. Discipline
represents system, order, and arrangement (97). Ruth Strang discusses
the value of preventive discipline (220). Dickensen and others view
discipline as positive and as congruent with democratic ideals (194:78).
Slavson states that social interaction is inherently disciplining and
ego strengthening and that repressive methods weaken the ego (208)
Others advocate the positive use of authority (68 83; 109).
_ Some writers warn against the negative use of punishment (20L4:277).
According ‘to Brickman, punishment.must not be administered es revenge, ,
but in accordance with sound rehabilitative principles (L0). Banay ‘
states emphatically that punishment of delinquents has alweys failed;
recidivism proves this. He states that child:en can be trained without
punishment but not without discipline., Banay fufther indicates that the
relatively primitive conduct of the delinquent tends to stir similar
tendencies in othefs and activates their sense of guilt. By punishing
the delinquent or criminal, the righteous citizen bolsters his own self-
respect. The more holier-than-thou he can feel, the less dlsturbed he is
by his own guilt. He advocates that the ultimate aim of discipline should °
be to develop in chlldren a degree of self discipline whereby they can
accept and learn to administer authority, and "can meet their environment
without trying to break it (through delinquencj) or be broken'by it
(through emotional illness)® (18:16L). Fenton also states that corporal
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punishment is usually a relief to the irritated adult rather than a
correctional device for children (83:31).

Because many delinquents have received malignant disciplining
like severe beating, from parents, further handliﬁg of this kind only
intensifies the problem and may precipitate some pathological develop-
ment. This is especially true in the cases of some sex aberrations, where

beating'becomes libidinized.

School services for personal and social welfare and development,--

The present confusion regarding the ultimate responsibility of the home
or of society for the child seems to be responsible for the inconsistency
in school systems and the lack of clarity in the minds of school per-
sonnel in making specific provisions for delinquent and other needy
children.,

Glueck says there is little the school can do in solving the
basic problems of delinquency except through early detection of potential
delinquents (101:135), Others emphasize that the school has a definite
responsibility for prevention and treatment of delinquency (59; 12k 1h2s
ls 248:99). The schoolts role in prevention is stressed by some writers
(175 2003 247), who state that the role of the school is especially
crucial in meeting all mental hygiene problems of childhood at the pre-

~ventive and therapeutic level, because of the cfitical state of the
mental health of the larger society. Cameron réports that one of every
twenty children now in public schools will at.some time in his life be
a patient in a mental hospital; one of every ten will have a breakdown

of lesser severity; and one of every four will have physical complaints
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which are mainly emotional in their origin (L5:43). Increasing the
severity of this problem are those large numbers whose behavior is
socially deviant but who never become exposed to mental health services,
and others who have various physical handicaps. The schoolt!s responsi-
bility for the welfare of its children is a majorbone. ’

Any adequate well rounded program that provides for maximum
personal and social development of children is both preventive and
therapeutic in its effects. However, some programs seemed to give
special attention to delinquency prevention (107; 2123 21L). Some
schools also recognize physical health and other welfare services (182:
349). Adjustment and therapeutic programs are becoming more commoh. |
Some school systems provide for special services in the form of visiting
teachers, counselors, special classes and schools, child guidance clinics,
child study departments, recreational programs, and health and welfare
services (106:100-125). Schools are urged to make use of community~
services and agencies in meeting adjustment and developmental needs of
children (162). These agencies may render services involving welfare
needs, family problems, physical and mental healfh, law enforcement,

- housing, child welfare and protection, legislation, and others.

Community services and special school services are used as
secondary measures by the school since the school lives with and must
deal with the delinquent intimately and constantly. School personnel
have a direct role to play in meeting the needs of the delinquent child
in class groups and in the school at large. Many different apprgaches

have been devised by schools which are attacking the problem directly.
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_Techniques include courses in family living (1353 168), reassignment
therapy (L9; 138), creative dramatics (83:126), music therapy (2L5),
puppet shows (29), finger painting (202), groﬁp therapy (2073 208),
sociodrama (169); psychodrama (2053 261), social therapy (136), art
therapy (173), bibliotherapy (3, 38; 183), and various expressive

methods (6).
The play situation is used with other projective techniques by

psychologists for.diagnosing needs of children and also for therapy.
The play technique is discussed by a number of authors (11~ 233 553 70;
127; 150; 167; 176). '
QOther therapeutic~techniques involve skilled handling and
counseling on the part 6f school personnel. The skills range all the
way from simple personality assets for relatiﬁg oneself to chiidren (h2;
98; 1523 232) to vocational guidance (88) and other highly technical
skills like non-directive counseling and psychotherapy (199; 2hl). Basic
skills for dealing with the maladjusted and delinquent child are needed
by the classrocm teacher (82; 163:107) and the administrator (1L3a).
According to some writers the teacherts skiils in guidance should include
those relating to group direction (2l§) and individual counseling (13;
255 585 T1; 1h9; 1655 177; 206; 2333 2572653). Lauck advocates guidance
-at the elementary-school level for preventing deiinquency (148).

Pupil-teacher relationships.-- The literature does not provide a

picture of the feelings and attitudes of teachers toward the delinquent;
it does show that his behavior is considered by teachers to Be more

serious than other types of problems that teachers face. A few
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investigators reveal that the delinquent usually considers the relation-
ship between his teachers and himself to be poor (83:81; 216).

Every child neeas an adult friend, according to Lane. He states

further the child needs a grown-up who approves of him as he is, Fail-
ing to find such a friend in the regular channels of living, many -
children are driven to bad companions "to satisfy this requirement."
Lane also says that scarcely ever do we find a delinquent child who has
a parent, a teacher, or a neighbor with whom he can talk without reser-
’vation (1L45:275). Others stress the need of children to be accepted by
teachers and pupils (227:16L).

Merrill and others eﬁphasize the importance of the personal in-‘
fluence of the teacher upon the delinquent (147; 163:107). Some go so
far as to say that children need to be able to identify themselves with
their teachers. Wirth says, "In most instances it is not the fear of
punishment that makes them honest, but the identification with a culture
ideal or the emulation of a person, such as a teacher, who symbolized
that ideal" (253:486). The wish to please the loved person and to identi-
fy with them as ego-ideals because they are loved and admired is a double
incentive in learning (33:1412). oOrgel also stresses the importance of
identification in the childts life (181).

The identification éoncept has been found by psychoanalysts to
lie at the core of their success in treating delinquents. The spectacu~
lar treatment carried out by Aichorn with a group of delinqﬁents was
based upon the theory of transference, which is in essence an identification

technique (k). Among others who have Successfully used this technique are
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Eisler, Anna Freud, Friedlander, and Surek (72:18; 89:196; 91:202; 22k

123).

Home-school relationships.-- The relationship between the home

and school for delinquents is undoubtedly affected by the géneral inade-
quacy and indifference of parents of delinquent children. However, some
definite approaches and plans are suggested by Ojeman for wbrking with
these parents. He recognizes the usual problems that arise from these
contacts and suggests concrete approaches. He stresses preventive work
with parents through parent and adult education and special preparation
of teachers for assuming their role in the home-school relationships
(179).

- Baker advocates teacher visitation as an aid in the cooperative

- working of the home and the school (16:189). Others see the major

responsibility for the treatment of delinqﬁency as a home-school one

(1615 1785 222).
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Summary _

From this review of the literature certain patterns regarding
the delihquent emerge. The primary problem of delinquency ls seen to
be one of personality adjustment, influenced by the interplay of a
maltiplicity of social and personal factors.

The average delinquent is slightly less intelligent than the
average éhild; But is as physically healthy. He participates in fewer
supervised and constructive leisure time activities. His personality
is characterizedubj inmaturity, egocentricity, aggression, and destruc~
tiveness. |

Péfental relationships and the general emotional climate and
social standards of the homes of delinquents are notably poor. These
children have not generally had the consistent affectional handling;'
supervision,vand training by their parents that are necessary to whole~
some personality development, Their cultural backgrounds have been
inferior.

The school adjustment of the delinquent is usually poor in areas
of achieﬁement, participation, and interpersonal adjustment. The de-
linquent possesses many qualities that render him unacceptable'to his
schoolmates. Teachers find his typical behavior quite offenéive and
disturbing. Dynamic techniques for handling the aggressive, offensive,
and overtiy antisocial child in the classroom situation are not usually
discussed in the literature. Limited attention is given in school
programs to meeting the fundamental and specific needs of the delinquent
child. However, it is recognized that the classroom teacher is in-

escapably a counselor, because of his physical and emotional proximity
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to the children. He needs to have skillsfor diagnosing and meeting
needs of children at the classroom level. Analyses of such situations,
including the position, role, function, and goals of the teacher, the
offender, and the group, have not been made. The literature does not
reveal the psychological factors at work or the nature and effect of
their interaction in such situations.

Components of good pupil~teacher relationships, especially in
the case of emotionally deprived children, are not generally defined
and clarified in the 1iteratur¢.‘ The goals and dynamics of such a
relationship are not adequately treated in the literature. Good home-
school relationships are advocated, but little attention is given to
detailed methods of understanding and working with parents of the deviant
and maladjusted child, The paucity of énd need for this kind of material

is recognized by educatibnal leaders.
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CHAPTER IIT
THE SUBJECTS OF THE STUDY
introduétibn 4
The group of subjects with which this investigation is concerned

is described in this chapter, The basis of selection of the subjects
is first reported. Data are présented on their distribution in terms of
race, sex, age, and intelligence;' Since the fifty-five subjects to some
degree represent a limited clinic population, they are then compared with
the larger groubs in terms of the above vaiiables. A comparison is also
made between the subjects and.the total group of children with whom the
Juvenile Court dealt during a two-year period. Finally, certain pérson-

‘al-social characteristics of the subjects are discussed.

Selection of Subjects

As stated in Chapter I, referral to the Psychological Clinic of
the Juvenile Court of Hamilton County was used as a basis of selection
of the subjects because those children referred to the clinic could be
classified more validly as delinquents than could many of those who were
referred to the Juvenile Céurt in general.

Since the school adjustment of delinquents was the primary focus

- of the study, only those children who had attended school for at least
one month of the 1947-48 school term were included. The subjects were
further restricted to children attending public schools.

The subjects finally comprised ail children who were referred to
the Psychologiqal Clinic during a six-month period and who had attended
a public school for at leasé one month or more during the 1947-48 school

L9
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term. The six-month period chosen was from November 1, 1947, to May 1,
1948. During this period. the clinic studied fifty-five subjects who

met the‘requirements that have been stated.

General Description of Subjects

Race, sex, age and intelligence.-- Facts as to the race, sex,

age, and intelligence of the subjects are shown in Table 1. The group
included slightly more boys than girls, and more white children than
Negro children.

The mean age of the group was 1L.2 years.l The mean age of each
sex and racial subgroup varied by no more than two-tenths of a year from
the ﬁean age of the entire group.

The mean intelligence quotient of the group was 92.L. The mean

intelligénce quotients for the subgroups ranged from 90.4 to 93;9.

Comparison of Subjects with Larger Groups

Comparison with total clinic refefrals.-- In order to determine

whether the subjects, who were all the public school children referred
to the clinic during the six-month period of November 1, 1947, to May 1,
1948, were representative of the total group of delinquents dealt with
by the clinic, the group of subjects was compared in race, sex, age, and

I.Q. with two other groups. First, comparison of the subjects was made

Statistical data on ages are reported in terms of years and
tenths.of a year (e.g., 14.2), in keeping with the practice of earlier
inveszlga;;ozs (101; 123). Data on the ages of individual subjects are
reporte erms of years and months (e.g., 1Lh-2), in keepin ith
standard clinical practice. . ’ ?, P
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with the group of public school children seen in The Psychological
Clinic over a two-year period from January 1, 1947, to January 1, 19L9.
Second, éhe subjects were compared with the total group~of children
(fhose attending plus thdse not attending school) referred to the Clinic
over a two=year period from Jsnuary 1, 1947, to January 1, 1949.

Flgures on sex and race for the subjects; for the public school
children referred to the clinic duriﬁg a two-year period, and for the
total group of children refefred during the same two-year period are
shown in Table 2. The sex and racial subgroups show almost identical
proportions for the‘subjects and for the two-year public school group.
The group of subjects was also similar in proportions of boys and girls,
and Negro and white children to the total group of children referred to
the clinic during the two-year period.

Age data for the same groups are presented in Table 3. The
differences in mean chronological age are small between the groub of
subjects, the two-year public school group, and the total two-year group
of children referred to the clinic. The mean ages of all the subgroups
in this table differ by less than a yéar.

Data on intelligence quotients for the Same groups are presented
in Table 4. The mean I.Q.fs of the three total groups vary by less than
three points, Differences~between the mean I.Q.!'s for sex and racial
subgroups of the subjects and of the two larger éroups are less thén six
points.

Comparison of subjects with total group of children known to

Juvenile Court.-- Data on the sex and racial distribution of all tﬁe
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children referred to the Juvenile Court during 1947 and 1948 whether or
not they were referred to the clinic are presented in Table 5. A com-
parison with Tabie 1, which gives the sex and racial distribution of the
subjects of the study, shows that larger proportions of girls and Negrp
children were included in this study than are in the general Juvenile
Court population. |
The mean age of the total Juvenile Court population was 1l.6;

that of the group of subjects of this study was 1h.2. The difference

appears slight.

Significance.-~ The data presented in this section have some

bearing on the extent to which it may be legitimate to generalize from
the results of this study to other delinguents.

If the selection of subjects had covered a two-year period in-
stead of a six-month éeriod, the proportions of boys and girls and of
Negro and white children would not have been materially changed, nor
would the mean ages and I.Q.!s of the subgroups selected for sex and race.

The subjects also feﬁresent rather closely, in proportions of
boys and girls and of Negro and white children, and in mean ages and I.Q's
of the subgroups selected for sex and race, the children referred to fhé—
Juvenile Court Clinic during a two-year period.

However, the proportions of girls’and of Negro children in the
group of'subjects were larger than in the total groups of children
handled by the Juvenile Court in a two-year period. The subjects thus
are pfobably more representative in racial distribution of delinquents

referred to a psychological clinic than they are of children known to a
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TABLE 5

REFERRALS OF DELTNQUENT CHILDREN TO
JUVENILE COURT DURING 1947 AND 1948

57

Race and Sex Frequency Per cent
Boys 5162 76.8
Girls 1557 23.2
Negro 1934 28.8
White L4785 7.2
TOTAL 6719 100.0
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Juvenile Court. Limited preventive and treatment facilities for Negro
children in the community might cause somewhat of a concentration of

Negro cases in the Psychological Clinic of the Court.

Personai~Social Data

It is important to consider the characteristics of the subjects
not only'in the light of the larger groups referred to the Psychological
Clinic and to the Juvenile Court, but alsc in terms of the character-
isties of delinqueﬁt children in general. In Chapter II the personal-
social characteristics of delinquent children were preSénted as revealed
in related literéture. The present section presents data on the heélth
of the subjects; their use of leisure time; the birthplace, religious
affiliation, education, and economic status of the parents of the
subjects; the homes of the subjects, including family structure and
intra-family adjustments; and the social and moral standards of the
homes and communities in which the subjects lived.

Procedure for securing personal and social data,-- A11 the

personal-social data were secured by the probation officers of the
Juvenile Court in their study of the individual cases.

The probation officers cf the Juvenile Court regularly serﬁe as
social workers investigating the situations of delinqcent children ang
working with them in the court!s service to these children. An account
of the activities of the probaéion officers and of their findings is
recorded in the case record of each child. Social histories ang other

case materials are difficult to adapt to research use because of their

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



59

subjectivity and the lack of uniformity in treatment from case to case.
In order to lessen the effects of subjectivity and other problems as
much as possible in the present study, a social history form comprising
items pertaining to personal-social data of subjects and including de=-
finitions for each item listed on the form was used to secure the
+ personal and soclial data re subjects from probation officers. This form

is an édaptation and combination of the form used by Glueck and Glueck
for securing and classifying social history information and the guide .
for definitions of social history items used by them in their study of

one thousand juvenile delinquents (100:301). (See copy in Appendix B.)

Health of subjects.-- The social history form provided space'fér
probation officers to rate the health of the subjects as good, fair, or
poor, and in the form each category was carefully defined. Although
physical examinations were not given specifically for the study, social
investigations by probation officers contained considerable data per~
taining to the health of the subjects. Thirty-nine, or almost two-thirds
of the subjects were rated as being in good physical health, while twelve
were reported in fair condition and four in poor condition., Diseases
that the subjects had incurred ranked as follows in order of frequencys
(1) measles, (2) whooping cough, (3) mumps, and (L) chicken pox.
Pnéumonia, fractures, scarlet fever, and other diseases had occurred less

frequently.

Use of leisure time.-- As discussed in Chapter II, delinguent

children tend to make poor use of their leisure time, Twentyheight of

the subjects were reported to be participating in harmful-activities, and
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fifteen in negative activities, i.e., activities not regarded as harmful,
but also not regarded as constructive. Eight children were participating
in both constructive énd harmful activities; for example, they might
belong to a destructive gang and at the same time attend the Boys! Club.
Only four subjects were using leisure time in ways clearly recognized as
constructive.

Only four of the fifty-five subjects were members of well-super-
vised groups. Twenty-three had never been members of these groups,
while seventeen‘had participated sporadically. Probation officers had
not secured information on this point about eleven subjects, at the time
of the study.

Companions and one!s habits were considered by Glueck as factors
in the use of leisure time—(100:323). Tuenty=-five subjecfs had both bad
companions»and bad habits, Nineteen had bad companions, six had bad
habits only, and only one subject was reported as having no bad habits or
bad companions. There was no report on four subjects. (See Appendix B
for definitions of bad habits.)

The friendship and group affiliations of ‘the subjects were reported
upon by the probation officers as follows: thirteen belonged to a gang;
fifteen belonged to a crowd; fourteen had one or two friends; and thirteen
had no friends at all (See Appendix B for differentiation of the above
groups )

Birthplace of parents.-- Three-fourths of the parents of these

children were born outside of Ohio, as shown in Table 6. Most of those

were from Kentucky or other southern states. This fact seenms to indicate
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TABLE 6

BIRTHPLACE OF PARENTS OF FIFTY-FIVE DELINQUENT CHILDREN

6L

State or Country

Fathers

Kentucky
Ohio
Al.abama
"Tennessee
Georgia

Indiana

South Carolina
Mississippi
Florida
Virginia

North Carolina
Towa

Texas

Missouri
Illinois

West Virginia
New Jersey

Ronménia
Unknown

16
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TOTALs*

52

52

0L

#* The fifty-five subjects included three sets of siblings.
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that many of the subjects had cultural backgrounds that might be in
conflict with that of the city culture in which they were living. These
data also suggest that the families of the subjects may have been more

or less migrant. ‘
Religious affiliation of parents.-- Forty-nine of the children

were from Protestant families. Four of the éubjects were of mixed
Catholic-Protestant families and only two were from fully Catholic
families. This distribution was affected by the fact that only those
children attending public schools were included in the study.

Education of parents.-- Parents of delinquent children tend to be

more poorly educated than the general population, as was reported in
Chapter II. The parents of these subjects were limited in their edu-
cational'échiévement. Five parents were barely literate. In twenty-
eight cases, both parents had attended common, or elementarj school.

In ten cases one parent had gone to high school, while in six cases both
parents had attended high school. Only one parent, a father, was a
college graduate. |

Economic status of 