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CHAPTER I
INTRODUCTION
The Problem and Procedure

The Problem.- This study is an attemét.to present a
composite picturélof'the private academy movement in
Indiana during the last half of the nineteenthmcentury,
the time between the closing of fheweeanty seminaries and
the thorough establishment of the public high schools.
The justification for such an undertaking rests upon two
established facts, namely, the absence of aceurate kndwl-
edge relative to a type of school that dominated secondary
education in this state from 1850 to about 1890, and the
scarcity of information concerning the aeademyﬂmnvemont
in genersl.

Very little has been known about these private
secondary schools in Indiana. There are very few histori-
cal sketches of individual institutions, while a single
chapter in Boomé's history (34)! and a fifty-eight page
maga:inbwaitiele (183) constitute the most exianaivé
treatments,dealing.with,ths_subjeet‘in a general way.

Books on the principles of secondary education and

histories of education devote a few pages to a discussion

1. Numbers in parentheses refer to the bibliography.
The first number always refers to the bibliographical
reference bearing the same number; the laat one always
means the pages and the middle one, when three are used,
indicates the year.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



of academies, but\sueh treatments are lacking in the
details necessary to presenﬁ a complete picture of this
type of secondary school. Khightfs”briefﬁwork (208) gives
an interesting account of a few southern academies.
Miller's book (236) deals more adequately with a situation
peculiar to a state in which they became a part of the
publie school system. During the last year the National
Committee on Research in Secondary Education® has been
engaged in locating historical studies already completed
in the secondary field and in encouraging students of edu-
cation to make similar studies. In June 1932 this organi-
zation had information concerning three masters' theses
dealing with academies in individualmstates--two for Texas
and one for New York. Ho‘doubt‘other‘studies have been
completed or are now under way relative to the aeademy
movement elsewhere, but much more information of this type
is necessary before the general movement can be adaquately
presented.

Objectives.- The problem involves two objectiveSﬁ; a
clarifiéation of the preseﬁt'vagueness of opinion relatiie
.to-Indiana ...... academiesa, and a contribution to the knowledge
of the ae#demyAmnyement,in general,

| Sourceg‘af.Iﬁfaimaticn.-Vit’hasfbeénudiffidultﬂto get

2. National Committee on Research in Secondary
Edueation. E. J. Ashbaugh, chairman; Miami University,
Oxford, Ohio. . , , B
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sufficient data from which to construct a complete picture
of Indiana academies. Since private schools were not
required to report to state authorities, no systematic con-
tinuous records are available. Catalogues can not be
secured for many of the institutions. It has been necessa-
ry to agssemble bits of information from many sources. 014
newspapers have revealed many facts, while questionnaires,
interviews, and personal letiers haie contributed informa-
tion not found in printed records. The 321 schools listed
in Table IX in the appendix have served as the basis for
this study. Table I gives the exact sources of the informa-

tion used.

TABLE I

SOURCES OF INFORMATION USED IN STUDYING
ACADEMIES IN INDIANA FROM 1850 TO 1900

Number
Types of

GOpies
Catalogues and circulars of information . . . . . . 539
KRewspapers and magazines . . . « ¢ ¢« « ¢ o o o o 257
Proceedings of annual church meetings . « « « « . . 249
State, county, local, and church histories. . . . . 193
Questionnaires. « « « ¢« ¢ ¢ ¢ o ¢ o s 4 e o e 4 88
Personal lettersS. ¢ o« ¢« o« ¢ o o ¢« ¢ o ¢ o o o o o« o 79
Laws of Indiana, general and special. . . ¢ o o o 46
Reports of State Department of Public Instruction . 27
Books on the academy movement in general. « o o s e 26
City directOrieS. » L * - - * . . * . - — & L] . L] L] 8
Account DOOKS « o o« o o o o« <« o o« o o« o s o s o o o 3

Most of the materials listed in the tabla:are,the
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property of the Indiana State Library. College and city
libraries as well as several individuals have cooperated
by loaning books, catalogues, programs and other printed
matter.

The many histories examined have served mainly to
help locate the schools. The main body of facts presented
has been taken from catalogues, original documents, or
newspaper advertisements. The questionnaires, personal
letters, and interviewa have,furnished\most of the data
on students and student 1life.

General Plan.- The general plan of this study is first
to review the academy movement in the country as é,whole.
This is followed by a chapter dealing with the main charac-
‘teristics of the movement in Indiana, and by five chapters
giving in detail certain phases of academies found in the
same state. A final summary attempts to assemble the facts
in such a manner as to achieve the objectives set up for
this investigation. 1

Methods Emploved.- The sources listed in Table I have
been analyzed and the data assembled under 121 appropriate
headings. This is presented in subsequent chapters in the
form of tables and figures with brief verbal interpretation
and comment. In general, data from primary and secondary
sources have been tréated'sgparately. Exact sources are
given, certain inadequacies pointed out, and only such

conclusions drawn as the evidence seems to justify.
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CHAPTER 1I
THE ACADEMY MOVEMENT IN THE UNITED STATES
A Topical Summary

In order to achieve the secdnd objective of this
investigation, that is to make a contribution to the
knowledge of the academy movement in general, it is
necessary to review what has already been written on the
subject. This chapter, therefore, attempts to summarize
and interpret the facts as presented in the leading texts
on the principles and history of secondary education.
These works have been freely quoted in order that the
reader may Jjudge the validity of the conclusions drawn.
Table II indicates the scope of the discussions in the
twenty-six books of the bibliography dealing with the
academiesﬂin‘the Uhited States.

Reference to this table shows that only two topics
were discussed in more than half of the texts examined.
Jore than a third of the books did not mention half of
the topics and the average number of pages devoted to the
entire discussion of the academies was slightly more than
nine. The evident conclusion is that fhese institutions
have not received attention comparable to the contribution
that they have made to the history of secondery education
in America. Since the entire discussions are so short,

any summary of the information must of necessity be brief.

|
</
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Such a summary, following the order of topics given in the

table, is presented in this chapter.

TABLE II

TOPICS DISCUSSED IN TWENTY-SIX BOOKS
DEALING WITH AMERICAN ACADEMIES

- T Number of

Topics Books Treating
‘ Each Topic
History and development . . . . . 25
Program of studies. . . . . . . . 17
Purpose . . « o o o o o o o o o @ 12
SUPQQItooccboooo-oo,. 11
Administration and control. . . . 11
Contribution to education . . . . 11
Principal characteristics . . . . 11
TYpe® « ¢ o o o o o o o o o o o o 8-
Teachers and methods. . . « « « &« 6
Students and student life . . . . 5
Geagraphic distrlbution ... s e e 3
Size. * * L - L) . [ ) . * * 3
Buildings, grounds, and equipment 2
Textboeks * * L ] * Ll . * * * * L 4 * l

History and Development.- According to Grizzell
- {133:28) the éeademy‘hadiits beginning during. the colo-
nial period.

The general social and economic movements. that had
developed during the half century before the Revolution
had planted the germ of a new institution....

Texts quite generally,agree that the first of the new-
type institutions opened in Philadelphia in 1751. Inglis
(202:172) mentions the Moravian Academy established at
Bethlehem in 1742, but is not certain that it was a school

of secondary grade.
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The growth of the academies was comparatively rapid.
Smith (311:27) states that the greatest numerical increase
was from 1821 to 1840. Knight (209:373) likewise finds
the most phenominal period of growth to'have been during
the first half 6f the nineteenth century. Brown (41:2°)
estimates that there were "some five hundred" existing in
1830. Dexter's tabulation (97:96) for 1850 reports 6,083
schools with 12,260 teachers, an enrollment of 265,096,~
and an income of 5,831,179.

Avidently the academy was the most popular type of
secondary school for more than a century. Although
Grizzell (133:30) notes that the decline in New England
was well under way by 1850, Inglis (202:195-6) finds that
the dominance of the academy was not broken till the
middle of the last guarter of the nineteenth century, and
places the beginning of the supremacy of the public high
school at about 1890.

Program of Studies.- The organization of the first

academy into three de?&rtments, "the Latin School, the
English School, and the Mathematical School," (202:172)
shows an expansion of the program of studies. According
to Monroe (247:58) the actual number of subjects reported
to the Regents of the University of the State of New York
in 1837 was seventy-nine. Miller's work (236:118-19) lists

257 studies found in the nineteenth century academies.
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Davis (84:38) calls attention to the fact that not all
of the offerings were of secondary grade, but that the
"three R's together'with the elements of grammar and compo-
sition" were taught along with the usual higher branches
like geometry and astronomy.

Purpose .~ The organization of the academy into dif-
ferent departments and the expanded program of studies
reflected a differentiation and expansion of aims. Grizzell
(133:32) finds that the purpose early became two-fold,
"training for life and preparation for college." Brown
(41:20) likewise notes almost equal emphasis "upon the idea
bf.general-culture and practical preparation for life."

" The aims are sometimes stated in more specific terms.
Cook (62:13), referring to the deed of gift of the Phillips
Andover Academy, quotes/as follows: "The first and
principal object of this Institution is the promotion of
true PIETY and VIRTUE." Davis (84:41) also gives evidence
of the moral and religious aim, "first to make the man and
then to train the scholar."

A statement from the petition for the Franklin Academy
(41:19) shows that from the beginning special attentioﬁ wa.s
given to the training of teachers.

«ess a number of the poorer sort will be hereby
qualified to act as Schoolmasters in the County, to
teach the Children Reading, Writing, Arithmetic, and
the Grammar of their Mother Tongue, and being of good

morals and known character, may be recommended from
the Academy to Country schools for that purpose....
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The presence of the commercial subjects and other
"practical' studies 1s evidence of a tendency not found in
~the Latin Grammar School. College preparation, however,
was not slighted even in the first academies and author-
ities seem to agree with Graves (129:160) that these
institutions came to be more and more preparatory schools
for the colleges.

Support.- The academies drew their support from many
sources. Inglis (202:177-8) finds that state aid was for
s time the general practice.

The policy of aiding academies by State appropria-
tions of public money or land was somewhat general
throughout the country and such academies were regularly
looked upon as quasi-public schools. It is to be noted,
however, that in New York State only did the 3State
exercise any sort of adequate supervision and control,
so that in general we find the phenomsnon of schools
essentially controlled by private individuals + . . .
in extensive amount supported by public money.

The aid sometimes took the form of endowments. Smith
(311:27-8) states that this was the policy in New York,
Massachusetts, Vermont, Maryland, Pennsylvania, Tennessee,
and Kentucky. In some places there were land grants rang-
ing from six to twelve thousand acres per school. The same
writer reports that the plan of state aid was inadequate.

Although it frequently received state aid in one
form or another, the academy, nevertheless, drew its
support in the main from private benefactions and
tuition fees. Public contributions constituted as a

rule only a small fraction of the income.

State aid supplemented by tuition was not sufficient
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to maintain these schools. Draper and Roberts (100:41)
refer to other sources of revenue.
Every expedient was attempted from contributions
of farm products and part-time work to the elaborate
manual-labor movement to enable the poor pupils to
attend.
All of these methods were not sufficient to enable
the private schools to cope successfully With_the growing'
public high school. Lack of adequate support was thus one

of the principal causes of the downfall of the academies.

Administration and Control.- Authorities agree as to

the general management of the academies. Referenpe has
been made to Inglis (202:177-8) to the effect that only in
New York was there‘any adequate supervision or control by
the stgte. Elsewhere they were under the direction of
private individuals, church groups, or board of trustees.
It is the opinion of Monroe and Weber (248:44) that there
was 1little direct control'by the church and "practically
no state control." ‘The texts examined are in practical
agreement with a statement made by Cook (62:14).

In the first place it was in most instances man-
aged by a self-perpetuating board of trustees, the
provision for which was made in the orlglnal charter
or act of incorporation.

Cubberley (71:579-80) presents the nature of such a

corporation in a quotation from the charter granted the

Norwich Free Academy in 1854,
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Resolved by the assembly that Russell Hubbard

(Thirty~-five other named here) and their successors
be, and they are hereby constituted a body corporate
and politic, by the name of the Norwich Free Acadenmy,
and by that name shall have perpetual succession and
be capable in law to purchase, receive, hold and
convey all kinds of property requisite and c¢onvenient
for the purpose of the school; to sue and be sued;
defend and be defended in all courts and places what-
soever; may have a common seal, and change and alter
the same at their discretion; appoint proper officers
and agents; elect residents of said town of Norwich
to £ill vacancies oceurring in their number, by death,
resignation or removal from said town....

Gontribntionvto Education.- A list of contributions

furnished by Draper and Roberts (100:39-40) practically

exhausts all of the claims made in eother texts.

8.

&

They provided for the education of girls as well as
boys and opened the way for higher education of

vomen .

They brought in new eurricula, organizatien, methods,
buildings, equipment, and books.

They fostered a broadly religious spirit, but, in
part at least, they . were. not narrowly denaminahianal.

They supglied;the local edueatienal needs of many
isolated communities and furnished all the secondary
education for great areas down to 1870 or 1880.

They. popularized and in a real,sense democratized
secondary education and gave academic. respectability
to many non-college entrance subjects.

They developed music, debating, forensics, dramstics,
play, oral English, schoel newspapers, and many other
activities now recognized as essential extraclass
activities in the modern high school.

They were a saving social force comparable with the
modern adult education movement in that they taught
special classes for older students and filled in

the breaks caused by limited and irregular attendance.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

11



14

annual salary for each of the assistant tutors was sixty
pounds. Sometimes the salary was whatever the teachers
could make out of the enterprise.

Inglis (202:180) presents in some detail the methods
employed and suggests that thgy;were an impzoveménxmover
those of the Latin Grammar School.

The other subjects were not fortified with tradi-
tional metheds and hence there was experimentation in
the methods of teaching those subjects. Formal cate-
chetical and recitation methods continued to be employed
but some of the newer subjects demanded an emphasis on
practical use that were not to be found in previous
methods, e.g., surveying, navigation, the sciences,
painting, declamation, stenography, bookkeeping etc. 1In
the case of political economy, evidences of Christianity,
law etc., the methods employed emphasized the acquisition
of informal facts, frequently of a type wherein the
textbook was arranged in the question and answer form.

Monroe (247:60) likewise gives the academies credit
for introducing new methoda.'

Many of them adopted the Lancastrian monitorisl
plan. Somewhat later the Fellenberg scheme of manual
labor had wide vogue. Pestalozzian methods. were
embodied in the new texts and vitalized instruetion.
The natural sciences were taught through demonstration
by the. teacher with elaborate paraphernalia. Attain-
ments in the vernacular were displayed through declama-
tien, school exhibitions and public oration. The test
of use was applied far more generally than the present-
day public would tolerate.

Studgg&a«gggwsggggnt,;;gga- The academy students were
a different t&pe;fram,thcsé who attended the Latin Grammar
School. 4The former were usually recruited from both town
and country and repregented,varidus soclal groups whereas

the latter were a rather select bedy of town boyseenly.
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According to one suthority (99:21) "The average age of the
students was greater than it had been in the Latin Grammar
3chool, many of them being in their early twenties." The
first acadeﬁies were not coeducational, but later most of
them admitted both sexes. Cook (62:12) characterizes the
student body as follows:

The students of an academy were frequently gathered
from a fairly wide territory, while the grammar school
had been regarded as rather a local institution. Many
of the young people attended the academies at such a
distance that they could not live at home. They there-
fore boarded out in the town in which the academy was
situated.... Student bodies were larger than in the
grammar school, the average size in 1850 being between
forty and fifty students.

With this more mature student body of both sexes
naturally there were found more extracurricular activities.
Douglass (99:21) goes into some detail concerning

these activities.

The academies were not without student activities.
There were debating and literary societies and an
occasional play. Annual exhibitions were the outstanding
social affairs of the year, where educational accomplish-
ments were shown to an admiring public. More time was
given to sports. During the early eighteen hundreds at
ixeter, for example, a game of foot-ball was played in
which the whole school was divided into two sides, The
game consisted largely in kicking the ball back and forth.
Boys played bat and ball in the spring. Occasionally
the energy which should have been given to athletic
sports was vented in & riot between the academy students
and the boys of the neighborhood....

Brown (42:244-5) finds that some of these activities
appeared even before the nineteenth century. Rhetorical

and debating clubs had appeared before 1818. Annual and
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occasional exhibitions were common. At the beginning of the
nineteenth century foot-ball was playéd at Phillips EZxeter.
- The whole school participated in this game, being
divided into two equal sides. No one was allowed to
take the ball from the ground, and the game consisted
for the most part in vigorous kicking.

Geographic Distribution.- Smith (311:27) states that

the academies were most popular in the middle and southern
states. Using the tabulation compiled by Inglis (202:175)
and by Dexter (97:96) he sums up the findings as follows:
By 1850-there were.... 1,007 academies, incorpo-
rated and unincorporsted, in the New Ingland states;
1,636 in the Middle Atlantic states; 753 in the North
Central states; 1,379 in the South Atlantic statess
1,261 in the South Central states; and 49 in other
statesSees. ,
Dexter's tabulation (97:96) shows that the 6,083
academies were distributed among thirty-six states,
making an average per state of a little more than 166.
The range was from only one in Minnesota and FNew Mexico to
887 in New York. It is thus evident that the academy

movement was country wide.

Size.- Calculation from Dexter's figures (97:96)

Ul

yields an average of a little more than two teachers and
slightly more than forty-three students per school. This
agrees with Cook's statement (62:12) that the average was
between forty and fifty students per school.

If averages are computed by states, Dexter's data

present a rather wide range in the size of schools) e.g.,
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the average enrollment in Ohio was in excess of seventy-
three; in New York, more than fifty-four; while in Minne-
sota, the single school reported had only twelve pupils.
The average number of teachers was one in California and
in only one state, New York, did it exceed. three.

' There is ample evidence for Smith's conclusion
(311:32) that the academy was at best a small school. It
was probably even smallgr,than statistics indicate, for
as Inglis (202:174) points out, they sometimes included
more than secondary students.

In considering figures it must, of course, be
remembered that the number of academies existing in
1850 includes many which were institutions enrolling
elementary and secondary-school pupils or even
elementary students alone....

vgy>nt.- Texts examined

give so little information on thislsuhject,that.reliable
conclusions can not be drawn. Smith (311:32) thinks that
the equipment was generally very meager. On the other
hand, Monroe (247:60) refers to 'elaheratg,paraphe:nalia”
used,in,aeience teaehing. According to Brown (42:3189)
Franklin's plan for the academy in Philadelphia provided
for "a healthful situation with garden, orchard, meadow,
and field" and for "sports for the physical good of the
students: running, leaping, wrestling,‘and,swimmiag.“

No statement is given as to what extent the plan was

realized.,
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ngtpgoks.- Information relative to texts is as
limited as it is concerning other equipment. It is likely
that the early academies used in the older subjects the
sameHbdeks,as used in the Latin Grammar Schools. The
newer subjects, however, required a new type of text.
Inglis (202:180-1) says that some of them were arranged in
question and answer form'to emphasize informational facts,
while others introduced new methods of teaching.

conc;ngion.- The foregoing summary of the academy
movement.inithe United States leads to the conclusion
that the available information concerning & type of
school that dominated secondary education for more than
a century is too meager to serve as a basis for an ade-
quate treatment of the subject.,

The inadequacy is even greatervthanwtheubretity of
the discussions indicates. Practically all of the infor-
mation concerning the statistics of the academies is based
upon the tabulation by Dexter (97:96), which makes no
elaim to great accuracy. Most of the statemanth,rélaxivé
to the other features of the schools are descriptive of
the Franklin Academy in Philadelphia and the Phillips
Academies at Andover and Exeter. In other words, practi-
cally all of the information givemn in the twenty-six
books here summarized, could be found in Dexter's statis-

tical report and in the papers relating to three early
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eastern academies. Specific information of the hundreds
of institutions known to have existed elsewhere is noticé-
ably lacking. A discussion of aqganeral«mnxement:based
upon so few cases can not do justice to. the subject even
if the schools were known to be typical.ofmtheVgenerall
situation. Inglis (202:172)states that the "Publick
Academy in the City of Philadelphia" was not typiecal of
the institutions that developed elsewhere in the country.
It is evident that.thia,aeademy,waé;a.different
type of school from any previous institution. It
should also be evident--and that fact has not always
been properly recognized--that it was by no means
typical of the academy as it developed in America.

It is desirable that more information be secured about
many features of academies in general. Authorities are
agreed that such institutions trained teachers, but the
exact nature of the traininghiaﬁnot‘revealed, It is gen-
erally knownfthat;tuitién was charged, yet the. exact rates
for wvarious sehools‘gra not reported. It is stated that
most academies were coeducational, although no statistics
are available to support thg statement;

Subsequent chapters of this study deal with the same
topics here discussed, in an attempt torshow the nature of
the academy movement in Indianaj; and to make, if posasible,
some slight contributien‘to the knowledge of academies in

general by giving detailed information concerning features

not adequately treated inm other works.
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CHAPTER III1
GENERAL VIEW OF THE PRIVATE ACADEMY MOVEMENT IF INDIANA
Definition and Principal Characteristics
Definition.~- A statement of just what is meant by the

expression "private academy" is necessary for a‘clear
understanding of the discussion that follows. The term
"private” is used in the sense of "not public." The word
"academy" is more difficult to define. In fact, writers
usually make no attempt to define it, possibly because of
the difficulty of formulating a statement that clearly
distinguishes it from all other educational inatitutions.
The name has,been applied to schools so varied in char- |
acter as to give it the indefinite meaning exemplified in
the usuai discussions of the subject. A quotation from
Smith (311:29) will illustrate the point.

The academy began nowhere in partieular,andpendéd
nowhere in particular. It frequently overlapped to a
considerable extent both the elementary school and the
college.... It prepared for life as well as for
colleges... .

‘ The foregoing quotation further illustrates two
features that are quite generally mentioned as common
dharéctezistica of the academies, namely, an extended
program of studies, and other purpeoses in addition to
preparation for college.

A suggestion for a definition is found in one of the
early catalogues of Brookville College (40:1865,p.16).

20
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The Academic Department includes those who are
acquiring a more thorough knowledge of the branches
taught in the Preparatory Department as well as some
higher studies.

These two quotations have furnishe&”the basis for the
selection of schools for this study. Each institution had
to satisfy three requirements: namely, it must not be a
publie school, its program of studies must continue the
common branches and include some higher studies, and it
must have functions other thén,mere preparation for col-
lege. This may be stated in the form of a working defini-
tion as.follois: A,privatewaéadsmy;is & non-publie school,
or department in such an institution, that offers a program
of studies consisting of both the common and the,higher
branches given for purposes other than mere preparation
for college.

Such a definition applies to schools of various names
such as academies, seminaries, colleges, institutes,
collegiate institutes, normal schools, and normal col-
leges. A similar variety of names is found in Boone's
list (34:80) df Indiana academies in 1850, and in Miller's
tahulazien.(236:86-97) of the New York academies. Knight
(209:374) refers to the same point in his discussion of
the.ggneral.anademy,movamaht.

A few standard ceolleges and univeraities appear in

the list used for this study. In each case, reference is

to the preparatory department. The justifiecation for
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listing such departments is found in the fact that'they
conformed to the three tests already mentioned. A cata-~
logue of De Pauw University (96:1896,p.99) calls the pre-
paratory department "The Academy of De Pauw University."

| Usually normal schools are not discussed as academies,
but there are good reasons for ineluding them. They
taught the same subjects and prepared not only for teach-
ing but also for other vocations and_for college entrance.
In fact, the private normal schools in Indiana represented
a stage in the development of the academies rather than a
distinet type of institution. Teacher training came to be
emphasized more and more as competition with the publie
high schools became keener. The 1899 catalogues of two of
the best known Friends' schools, the Bpiceland Academy and
the Fairmount Academy, bore the title of "Academy and
Normal School." '

This teacher-training phase of the academy was
recognized from the bez_imﬁ.ng,:.,,j The charter of the Wabash
Manual Labor Institute (223:1833-4,pp.57-59) preyidgd,fer
the establishment of an "English secientific department with
special reference to the gualification of teachers of the
common schools." Boone (34:80) states that the Indiana
academies might fairly be classed as teachers' schools in
proportion as the students became teachers. The teacher-

training function has been mentioned in connection with
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academies in other parts of the country.

Extent .~ One of the most surpfising,features,of the
academy movement in Indiana was the extent as expressed in
the number of such institutions, their geographic distribu-
tion, and the territory served. '

Estimates of their number have varied greatly. Brief
references in the county and state histories leave only the
general impression that there were "several." Boone
{(34:60) 1lists seventy-three as belonging to the period from
1825 to 1850; Dexter's tabulation (97:96) gives Indiana 131
in the middle of the nineteenth century; and this study
presents definite information concerning 321 after 1850.
Reference was found to at least a secore of others for which
no reliable information was secured.

The map on the following page reveals the state-wide
distribution of the acadgmies,.seventy-eight of the ninety-
tﬁo_eounties being represented by one or more. There was
a tendency toward concentration in a few of the larger
cities, although the villages and rural communities were
well,represented; Of the smaller cities, New Albany, Salem,
Richmond, and Logansport seemed to have unusual interest in
this type of secondary education. It must not be under-
stood that all of the schools were coexistent. Outside of
Indianapolis few places had more than two at one time. Many

of them lasted but a short time as Table VII will show.
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Fige le» Geographic distribution of Indiana academies after 1850
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The Indiana academy movement was not bounded by state

lines.

Table III summarizes by decades, the esnrollment for

fifty-four schools as listed in 183 catalogues in which

both the names and addresses were given.

TABLE I1II

TERRITORY SERVED BY FIFTY-FOUR INDIANA
ACADEMIES BETWEEN 1850 AND 1900

Percentage { Percentage J Percentage

Decade } Total from Local | from Else~ |[from Outside

Enrollment | Communityl | where in of the State

the State

1850-9 2,208 51.2 43.0 5.8
1860-9 3,566 38.2 51.0 10.8
1870-9 5,412 - 31.7 54 .5 13.8
1880-9 5,020 24.4 56.1. 19.5
1890-9 1,738 42,2 42.5 15.3
Total 17,944

It should be explained that not all of the fifty-four

schools were represented in any one decade, and that

students were counted as from the local community if their

addresses were the same as that of the school.

Evidently some of the schools here represented were

more than local institutions.

Only from 1850 to 1859 were

more. than half of the enrollments from the immediate
community, and there was a gradually diminishing local

attendance until the last decade of the nineteenth century.

1. All percentages

tenth.

arg;ealculated to the nearest’
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The tabulation does not reveal the causes of this situa-
tion. It may have been due to the gradual increase in the
number of public high schools. The growth of the high
school, however, fails to explain the tendency for the
academies to draw more from the local communities from
1890 to 1899. Some of the best of these private institu-
tions served their communities so well that they delayed
the establishment of public secondary schools until the
local educational authorities purchased them and converted
them into public high schools. This may have been a8
causal factor in the later trend.

Four decades show an enrollment of more than ten per
cent outside of Indiana. The four border states furnished
12.3 per cent of these students. Altogether thesé acade~
mies served forty-two states and sixteen foreignvcountries,
representing every continent except South America. |

Duration.- Some idea of the duration of the general
movement may be derived from the beginning and closing
dates. 0f the,l89 schools established after 1850, eighty-
nine or 47.1 per cent began between 1850 and 1859. The
opening ef,so many academies at this time was probably the
result of two important events in the educational history
of Indianaj namely, the passage of a law closing the
county seminaries (223:1852,pp.437-9), and a decision of
the State Supreme Court (269:564-83) that local communities
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could not be taxed to support the common schools. This
action of the court closed for a time most of the high
schools that had been established. Facts relative to the

beginning of academies are given in Table IV.

TABLE IV

BEGINKING OF 233 INDIANA ACADEMIES
EXISTING BETWEEN 1850 AND 1900

Date of Number of Percentage

Beginning Schools of Schools
Before 1850 44 18.9
1850-4 41 17.6
1855-9 48 20.6
1860-4 22 9.4
1865-9 24 : 10.3
1870-4 11 4.7
1875-9 5 2.1
1880-4 15 6.4
1885-9 11 4.7
1890-& 7 3.0
1895-9 5 2.1

It is easier to find the beginning dates of the |
academies than to determine the exact time of their clos-
ing. Catalogues and primany sources usually give the
dates of opening, but seldom refer to the closing. The
information summarized in Table V was secured mainly from
newspapers and local histories. During the fifteen years
immediately following the breaking out of the Civil War,
45.8 per cent of these 142 academies closed and in 1890
only 21.1 per cent of them remained. Most of the eighteen
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schoelé that extended into the present century were recog-
nized by the State Departmenx}omeublic Instruetion as
equivalent to high schools. Thus the old academy as a
distinet type of institution had disappeared. In a very
true sense, however, they still exist in the curriculum,

practices, and ideals of the public high school.

TABLE V
CLOSING OF 142 INDIANA ACADEMIES AFTER 1850
= —— —
Date of FNumber of Percentage
Closing | Schools of Schools
1850-4 o 4.9
1855-9 18 12.7
1860-4 17 12.0
1865-9 - 20 14.1
1870-4 28 19.7
1875-9 9 6.3
1880-4 8 5.6
1885-9 5 3.5
1890~-4 7 4.9
1895-9 5 3¢5
After 1899 18 12.7

The main factors that made it difficult for private
schools to prospermaramrevealed in Table VI. Competition
with the publie sehoo1avand inadequate financial support
account for most of the diffieulty. Personal reasons like
poor health of the proprietor, marriage of the teacher, or
failure of the prineipal to live up to the terms of the

contract, caused the closing of 11.6 per cent of them.

ehe institution was discontinued because a saloon was
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established in the town. This partiéular school was organ-
ized with the understanding that no saloon should be
allowed in the community. 1In a few cases academies closed

because the buildings burned.

TABLE VI

CAUSES FOR THE CLOSING OF NINETY-FIVE INDIANA
ACADEMIES EXISTING AFTER 1850

| Number of f Percentage

Causes Schools of Schools
Competition with public schools . 45 47 .4
Financial difficulties. + « « + o 25 26.3
Personal TreaSOnS8e o o« « o o o o @ 11 11.6
CiVil War e o @ e & o+ s . *e e e . 8 8.4
Burning of building . . . « . . . 6 6.3

No doubt the Civil War and competition with public
schools tended to lessen the support for private education.
It is thus evident that more than four-fifths of these
academies closed because of financial difficulties. Some
of the catalogues carried urgent appeals for more adeguate
support.

The foregping discussion relative to‘the opening and
closing bf the academies leaves the general impression
that many of them were of brief duration. Table VII
presents specific data on the subject. Of the 139 schools
whose opening and closing dates were both given, more than
a fifth lasted only five years or less, and two-thirds of

them were in existence not more than fifteen years.
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TABLE VII

DURATION OF 139 INDIANA ACADEMIES
IN EXISTANCE AFTER 1850

Duration Number ', Percentage
in of of
Years Schools Schools

1-5 31 22.3

6-10 41 29.5
11-15 23 16.5
'16-20 - 11 :
21-256
26-30
31-35
36-40
41-85
46-50
51-55
56-60
61-65
66-70
71-75
76-80
81-85
86-90

HFOOPOCOFKMMP LI®-2
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L ]

& & o @ & 2 & & s 0
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The table offers sufficient evidence to show that the
private academies in Indiana were of short duration, |
especially in comparison with public high schools, which

have come to be considered permanent institutions.

Private Hature.- With v@gy few exceptions the publiec

secondary sshoois in Indiana were known as high schools.
Some of the academies came to be called high schools, but
they continued to be listed in the reports of the State
Superintendent of Publiec Instructien, amohgwthe,pxivate
academiéa. é
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Extended Purpose.- It was a common characteristie of
the academies that they claimed to serve various purposes.
Some idea of their aims may be derived from the types of
work listed in catalogues and newspaper advertisements.

Such information is summarized in the table below.

TABLE VIII

TYPES OF TRAINING GIVEN BY NINETY INDIANA
ACADEMIES BETWEEN 1850 AND 1900

{ Number Percentage
Type of Work of of
Schools Schools
College preparation . 59 65.6
Teacher training. . . 47 52.2
cemercial work « o o 40 44 .4
Preparation for law . 6 6.7
Agricultural work . . 5 5.6
Industrial work . . . 5 5.6
Medical training. . . 5 5.6
Civil engineering . . 5 5.6
Household arts. . . . 4 4.4
Ministerial training. 2 2.2

It is readily seen that these academies were much
morg,than college preparatory schools, although that
gservice was not slighted. The vocational phagse consisted
mainly of teacher~training and commercial work, types
that were rather easy to give. Law, medicine, and engi-
neering did not receive much attention in these schools.

The agricultural and induatrial offerings were but the
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- remains of the manual,labér movement, which had disappeared

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



32

in most places before the period under diseussion. House-~
hold arts had made s beginning in the girls' schools.
Table IX shows the extent to which the individual

schools met these various needs.

TABLE IX

NUMBER OF TYPES OF TRAINING
GIVEN BY INDIVIDUAL SCHOOLS

Number J{ Rumber | Percentage
of of of
Types Schools Schools
1 23 25.6
2 35 38.9
3 18 20.0
4 10 11.1
5 3 3.3
6 0 00.0
7 1 1.1

No one school offered all of the ten types of train-
ing listed in Table IX. Exactly one-fifth of them gave
only three types and almost two-thirds of them listed only
one or two types. |

Extensive Offerings.- One of the most outstanding
features of the academy movement was the great range of
subjects offe:ed. This has been roughly indicated by the
last two tables. The scope is more clearly indicated by
the fact that catalogues of ninety-two schools listed

208 subjects. No single school offered as many as one-
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third of this number, although some of them published
rather extensive lists. The situation in this respect

is gset forth in the next table.

TABLE X

NUMBER OF SUBJECTS OFFERED BY INDIANA
ACADEMIES BETWEEN 1850 AND 1900

] Number of | Average Rangé in

Decade Schools Number of RNumber of
Included Subjects Subjects

1850-9 25 28 .4 10-52
1860-9 28 38.8 15-51
1870-9 30 25.3 9-44
1880-9 26 25.5 10~-48

1890-9 20 27.5 13-46

Only in the second decade did the average nnmbe: of
subjects exceed thirty, and the entire range was from
nine to fifty-two. There were just three schools that
offered more than fifty subjects and two of these were
girls' seminaries. The,aumherwdrhsubjscts given invthe
catalogues was frequently greater than the number actu-
ally taught at one tims, for there wete many short-term
courses and sometimes there was no demand for certain
subjects. ‘ _ _

Types of Schools.- Information has been secured
sufficient for classifying 302 schools on some basis, but
not enough for classifying all of them on the same basis.
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Data relative to several overlapping types are given in

Table XI.

TABLE X1

TYPES OF ACADEMIES IN INDIANA
BETWEEN 1850 AND 1900

Type -4 Number Péreentage

Chureh « « « « +» o 111 36.8
Coeducational. . . 69 22.8
Girls' ¢ o« o« o o 61 20.2
Boarding . . . . . 61 20.2
Individually owned 43 14.2
Boys'e o ¢ ¢ ¢ o & 11 5.8

The foregoing table does not reveal all of the facts.
It can not be interpreted to mean that out of the 302
institutions ineluded, there were exactly as many of each
type as the numbers indicate. It can only mean that there
were at least as many as Showh‘in the table. It is quite
possible, for example, that there were more thanuaixxy-hine
coedueatiénalmsehools. It is evidently:sats,te say that
there were more church academies than any other type.

The data gathered show certain other facts. The
separate schools foruboyaﬂand;girlsﬂbelnngéd%mainly to the
religious group; whereas the coeducational institutions, as
a rule, were the property of individuals or stock compa-

nies. The boarding schools were also principally church
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schools, enrolling day students in addition to the regular
boarders. The 11l sectarian schools were distributed among

the various denominations as shown in the following table:

TABLE X II

DENOMINATIONAL ACADEMIES IN INDIANA
BETWEEN 1850 AND 1900

Denomination Number Percentage
Catholic « « « « & 35 . 31.5
Methodist . . . . 19 17.1
Presbyterian . . . 16 14 .4
Priend « « « ¢« « o 14 12.6
Baptist. L] * - * L] 10 g.o
Episcopalian . . . 5 4.5
Christian. « + « & 4 3.6
United Brethren. . 4 3.6
Dunkard. « « « « o 1 0.9
Moravian . « « . . 1 0.9

- Congregationalist. 1l 0.9
Universalist . . . 1 0.9

The Catholics are the only religious group still seri-
ously concerned in giving secondary education. The other
denominations, either from conviction or from policy, have
given up the attempt to compete with the public high
schools.

The more prosperous of the Protestant bodies at one
time had hopes of a school system of their own. According
to a catalogue of De Pauw University (96:1883-4,p.189) "It
is intended that certain Preparatory séhoals shall consti-
tute organic parts of De Pauw University." Stockwell
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Institute was for a time recognized as such a school;
however, the arrangement did not last long (96:1879-80,
p-61). These preparatory schools were in reality acade-
mies, for their purpose was not only to prepare for college
but also "to give practical information and a clear insight
into commercial methods" (96:1874-5,p.47). The plan of a
system of secondary schools to sefve as feedersrfor De Pauw
University was soon abandoned by the Methodists and this
denomination proclaimed its fidelity to the publiec schools.
As early as 1868 the Educational Committee of the North
West Conference, although calling attention to the neces-
sity for supporting their academies, went on record as
follows: "It is a matter of congratulation that the free
school system of our State is so rapidly and satisfactorily
developing to meet the wants of the time" (240:1868,p.29).'

Coates' College for Women, a Presbyterian institution
at Terre Haute, at the very close of the nineteenth century
was still attempting to do what it could "toward advancing
the standards of secondary education" (57:1894,p.9).

The Priends established several academies whose gradu-
ates were,aeceﬁted at Earlham College without examination.
These were among the best secondary schools of the time .
The Quakers,vhewever, were not always in sympathy with
publiec education. One report (282:1905-6,p.34) states
that part of the opposition was due to the fact that public
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schools had been "maintained, in part, by military fines
and exemption moneys."

The other religious groups did not have enough schools
at ény time to resemble an educational system.

Size of Schools.- Table XIII shows the size of the
academies in terms of student enrollments reported in

catalogues representing 101 schools.

TABLE XIII1

AVERAGE ENROLLMENT IN INDIANA ACADEMIES
BETWEEN 1850 AND 1900

: Numbex of Average |
Decade - Schools | Enrollment Beage
1850-9 24 85.6 12-169
1860~9 34 100.5 20-215
1870-9 31 97.3 32-216
1880~9 39 66.0 13-180
1890-9 23 71.8 26-186

The academies as here revealed were larger than those
reported by Dexter (97:96) and smaller than the New York
academies according to Miller (236:82). The average based
upon the former study was slightly more than forty-three,
whereas the average derived from the latter was a little
more than 176. The average for.the'Indiana,group as
presented here is probably larger than the true average,
since the information was taken from catalogues likely to

be issued only by the more prosperous schools..
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The size in terms of number of teachers is presented
in the table that follows. This does not include persons
teaching below or above the academic department in institu-
tions having lower and higher divisions. Here again it is
shown that the Indiéna academies were larger than those

reported by Dexter.

TABLE XIV

AVERAGE NUMBER OF TEACHERS EMPLOYED IN INDIANA
ACADEMIES BETWEEN 1850 AND 1900

{ Average
Decade Number of Number of Range
Schools Teachers
1850~-9 59 : % - 1-14
1860-9 51 37 1-10
1870-9 36 ‘ 5.3 1-14
1880=-9 37 5.6 1-356
1890-9 22 7.7 1-10

Religious Nature.- The fact that 111 of the 321 insti-
tutions included in this study were denominational acadenﬁes,
is sufficient evidence of their religious nature. Some of
them were established as the result of a national missionary
enterprise. The National Board of Education, an agency for
the placement of Protestant teachers in the midwest, assist-
ed in organizing the Woleottville Seminary in 1851 (158:40).

Although there was rivalry between the Protestant and
the Catholic groups, and among the various Protestant denom-

inations; still the schools were broadly religious in that
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they, with few exceptions, did not restrict enrollment to
Students of any one religious belief. Church attendance
was frequently required of the students, but as a rule
they could select the church. Some of the Friends' acade-
mies dismissed for a part of the day each Wednesday to
allow the students to attend the mid-week church service.
Table XV sums up the religious activities listed in

catalogues of fifty-four schools.

TABLE XV

RELIGIQUS ACTIVITIES IN INDIANA
~ ACADEMIES BETWEEN 1850 AND 1900

Number of Percentage

Kind of Activity Schools of Schools
Church attendance . 41 75.9
Chapel attendance . 38 70.4
Bible reading . . . 24 44 .4
Prayer. « ¢« ¢« ¢ o« 17 ‘ 31.5
Bible study . « . 6 . 11.1
Gate@hism « o ¢ & @ 3 506

This tabulation possibly errs in not giving enough
emphasis to the religious element of the academies. It is
-gquite conceivable that the catechism and prayer, for exam-
ple, were found in some of the church schools although the
catalogues made no mention of them. There is evidence
that prayer was a part of the. daily chapel.program. Three

academies conducted regular prayer meetings.
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Length of School Day.- Reliable information relative
to the length of the school day is too scanty for generali-
zation. Ten out of fourteen schools began from 8:00 to
8:30 and closed frem 3330 to 4:00. Two had a longer school
day and the same number seemed to have recitations only in
the afternoon.

Length of Course.- The term "course" as here used
means the time ordinarily needed to complete the work re-
quired for graduation. Table XVI sets forth the facts

concerning the length of course.

TABLE XVI1

LENGTH OF COURSE OFFERED BY INDIARA
ACADEMIES BETWEEN 1850 AND 1900

Length Percentage of Schools by Decades

of
Course '1850-9 | 1860-9 } 1870-9 | 1880-9 | 1890-9
1 Year 6.7 6.6 6.4 8.1 6.0
3 Years 26.7 356.5 44 .7 37.8 36 .4
4 Years 36.7 29.0 21.3 18.9 27.3
5 Years 3.3 4.4 2.1 8.1 9.1
6 Years 0.0 0.0 2.1 2.7 3.0
7 Y@ara 303 0.0 0.0 O-O 000
"Unlimited” 3.3 0.0 0.0 0.0 0.0
Number of y -
Schools 30 45 47 37 33

There seemed to be no tendency for the four-year
schools to displace the three-year schools. Only during

the first decade were there indications of more of the
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former than the latter. The increased percentage of four-
year institutions during the last decade is probably the
result 6f an attempt to meet the state requirements for
commissioned high schools. The ouitstanding feature is the
predominance of three-year academies. One school with an
"unlimited" course allowed the students to stay until they
had finished the work that they wanted.

This chapter has served as a general introduction to
the academy movement in Indiana by presenting the main
facts concerning the extent and duration of the movement
and the outstanding characteristies of the schools them-
selves. Each of the next five ehépters will deal specifi-

cally with some feature of these private secondary schools.
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CHAPTER IV
PROGRAM OF STUDIES
Extent

The information given in this chapter is based upon
an analysis of 132 catalogues of ninety-two of the 321
institutions listed in Table 1IX of the appendix. TFacts
concerning the number of subjects, the time during which
they persisted, the number of‘aehoolé'offering them, and
the number of weeks devoted to each, are here presented
to indicate the extent of the program of studies.

Number of Subjectg.- Specific details relating to
208 subjects are found in the appendix in Table IXI.
Examination df the list reveals the fact that there were
really not that many entirely different subjects. Some-
times the same subject was listed by different names;
e.g£., mental philosophy was the same a8 intellectual
philosophy. In‘scme cases a new name entirely displaced
an old one. This was true of natural philosophy which
later was known as physics. A part of a subject wasv
sometimes given a8 a distinet study; e.g., parsing would
be listed as separate from grammar. Allowance for all
this duplication still leaves an extensive program of
studies from the standpoint of numbers.

Duration of Subjects.- Mere numbers, however, fail

to indicate the actual scope of the academic offerings.

42

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Some subjects persisted for only a short time, whereas
others continued throughout the entire half century.

Table XVII gives the facts in this respect.

TABLE XVII

DURATIOH OF 208 SUBJACTS IN NINETY-TWO INDIANA
ACADEMIES BETWEEN 1850 AND 1900

et
Duration Number Percentage
in of . of
Years Subjects Subjects
1-5 71 34.1
6-10 12 5.8
11-15 17 8.2
16-20 15 7.2
21-25 5 2.4
26=-30 11 Hed
31-35 13 6.3
36-40 12 5.8
41-45 14 6.8
46-50 40 - 19.2

It may be seen from this tabulation that only 19.2
per cent of the subjects lasted approximately throughout
the period of fifty years and that slightly more than
one-third lasted for five years or less. This is enough
to indicate that any estimate of the scope of the program
of studies based upon numbers alone, is an exaggeration.

Frequency of Subjects.- After due allowance has been

made for duration of subjects there are still other fac-
tors to be considered. It is possible that some subjects

might be found for a long period of time and never offered
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by many schools. Then too, a great number of short courses
would permit many more subjects to be taught in a year than
were taught at any one time. Table XVIII presents the

facts concerning the frequency with which the subjecis were

found.

TABLE XVIII

FREQUENCY OF SUBJECTS OFFERED BY NINETY-TWO
INDIANA ACADEMIES EETWEEN 1850 AND 1900

Number Percentage Number of Schools

of of Offering the
Subjects Subjects Subjects

149 71.6 1-10

16 7.7 11-20

13 6.3 21-30

7 3.4 31-40

8 3.8 41-50

4 1.9 51-60

7 3.4 61=-70

4 1.9 71-80

2 1.0 81-90

The outstanding fact here revealed iébthat out of 208
subjects 149 or 71.6 per cent were offered by not more
than ten schools and only 8.2 per cent were found in more
than one half of the schools. 8Sixty-four subjects were
given by only one school each.

Time Allotment of Subjects.- It has been impossible
to determine acéuratel& the time allotted to each subject,
since the eatalegﬁes do not usually indicate how often

classes met. Such information is sometimes given with
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reference to classes meeting once‘a week, such as composi-
tion and debating. It is possible to learn how many weeks
were devoted to each subject. A glance at the last column
in Table LXI in the appendix is sufficient to show that
there was considerable variation with a predominance of
short-term courses.

Table XIX makes the situation more specific.

TABLE XIX

LENGTH OF 1323 IHDIVIDUAL COURSES IN NINETY-TWO
INDIANA ACADEMIES BETWEEN 1850 AND 1900

— e e
Number Number Percentage
of of of
Weeks Courses Courses
1-9 17 1.3
10-19 722 54 .6
20-29 320 24 .2
30=39 128 9.7
40-49 56 4.2
50-59 10 0.8
60-69 4 0.3
70-79 27 2.0
80-89 16 1.2
90-99 2 0.2
Above 99 21 1.6

The term "eourse" as here used refers to the length
of time that & single subject was given. ZEvidently short-
term courses were characteristic of the'programvof studies,
for more than half of them did not continue twenty weeks

and more than three-fourths of them did not last thirty
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weeks. The shortest course, in Indiana School Law, was
only four weeks long. The languages ordinarily continued
throughout the entire three or four years usually required
for graduation. In other subjects short courses were com-
mon, thirty-five per cent of all of them being only twelve
or thirteen weeks 1eﬁg.

Sufficient facts have been presented to indicate that
the Indiansa academies had a program of studies more exten-
sive than is found in the public high school, but much
less extensive than the total number of subjects listed
might indicate.

Status of Individual Subjeets

A general idea of the status of the different sub-
Jects can be secured from Table ILXI in the appendix, but a
better idea may be derived from noting their relation to
other subjecis of the same general group. The next nine
tables give, with reference to each subject, the following
information: number of schools offering it, period of
years given as indicated by the first and last dates that
it was listed, the usual year in which it was offered, and
the usual length of the course in weeks. It has been
necessary to state the last two points in general terms.

A statement of the‘exact number of times that a subject
was listed in a certain year, or given for a certain num-

ber of weeks wnuldtneceséitate a separate table for each
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subject. If no information is given on these matters it
means that no definite trends were in evidence.
Mathematics.- Table XX summarizes all of the subjects

of the mathematics group listed in 132 catalogues.

TABLE XX

STATUS OF MATHEMATICS IN NINETY-TWO INDIANA
ACADEMIES BETWEEN 1850 AND 1900

Subject Number {Period{Usual Year {Usual Length

of of in Which ]of Course in

Sehools | Years Of fered Veeks
Algebra « « « « o+ . 90 50 1l or 2 36-40
Arith.metic. .o ] . . 80 50 1 36-40
Calculus. o « ¢ o o 15 45 3 12-20
G’eometryo . . . . . 75 50 2 Or 3 24"40
Higher Arithmetic . 25 50 1 13-36
Mathematical

Philosophy. . « . 1l 1l 3 12

Trigonometry. . . . 47 49 2 or d 12-13

Algebra maintained the most important position among
ihe mathematical subjects throughout the half century
covered by this‘study. It usually extended into the second
year. Two schools included only twelve weeks of it, while
one offered a course of eighty weeks.

Elementary arithmetic came next to algebra in'impor-
tance and maintained its position in the program of studies
till the close of the nineteenth century when it had
approximately the same status as geometry and trigonometry.

Both written and oral arithmetic received attention and it
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was stated that students could solve complex problems
without the use of slate or paper.

Geometry was usually studied by sophomores and jun-
iors. Three schools gave a course of only twelve‘weeks
and one devéted gixty-eight weeks to the subject. Many
academies included analytic geometry.

The inelusion of calculus and trigﬂnometry shows é
tendency'for the academy to reach up into the cqllege,group
of subjects. The former was found about one-third as often
as the latter. Each was given for a much shorter time than
algebra and geometry.

Higher arithmetic was given by more than one-fourth of
the academies. It, like elementary arithmetic, was a |
first-year subject usually taught‘frem~one term to a full
-year. |

Mathematieal philosophy was listed by only one school,
although others possibly included similar exercises in
natural philosophy or physies.

Eaturai_Scigneg.- The offgring in this group was much
broader than in mathematios'althaughnthe subjects were
usually given for a shorter period of time. No science
received as much attention as was giVen to algebra. Short-
term courses were the rule and the work was usually com-
pleted before the fourth year. PFrom the standpoint of the

number of schools giving them and the time they persisted,
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there were eight major subjects in the group. Here, as in
mathematics, is seen the tendency to include both elementa-
ry and higher subjects; e.g., physiology, anatomy, astrono-
my, and geology. The siﬁuation is presented in Table XXI.

TABLE XXI

STATUS OF NATURAL SCIENCE IN NINETY-TWO INDIANA
ACADEMIES BETWEEN 1850 AND 1900

{Number [Period|Usual Year |Usual Length

Subject of of in Which |of Course in
Sehools| Years Offered Weeks
Anatomy « « « « o . 8 46 1 11-12
Astronomy « « o o 69 - 50 3 or 4 12-13
Biology « - « o + 5 12 lor3d 12-18
Botany- e o o o s @ 76 50 2 or 3 12"’13
Chemistry * &5 s e ?O 50 2 er 3 12-26
Familiar Science. . 8 12 1 -
Geography of
the Heavens . . . 3 14 2 | eesea
Geology « « o o o o 56 50 | ~mwew- 12-13
Heteorology « « « 7 20 2 or 3 13
Natural History . . 20 30 1l or 2 12-13
Natural Philosophy. 64 50 1l or 2 12-20
Optiﬁao . s e . . . 5 15 4 12-15
Hlysics « o o & e o 26 X 45 2 or 3 12"20
Physical Geography. 61 45 lora2 12-13
Secience of
Common Things . 3 9 1 | eemee-
ZOOlOgy e o e o e o 58 44 1 or 2 12"15

Anatomy, though not offered by many schools, was
given throughout almost the entire period. It was first
listed in 1854.

Astronomy was a major subject till about 1876 when it
began to deeline and by the close of the century it had
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disappeared from most of the academies. Few schools
offered it before the third year.

Biology was first listed in the catalogues examined,
in 1887 and had not made its way into many of the institu-
tions at the close of the century.

Botany was found in more schools than any other sub-
ject except physiology. An examination of the data by
decades shows that it received about the same attention
during the entire half-century. Its status was about the
same as that of chemistry. It was taught in the first year
by fourteen of the seventy-six schools offering it and was
given in the fourth or fifth year by only one school.

Chemistry occupied an important position among the
gcience studies not ohly in terms of the number of schools
offering it and the period through which it lasted, but
also in terms of the length of course.

Familiar science and the science of common things
were no doubt the same thing. The terms are suggestive of
the general science found in junior high schools today.

The subject first made its appearance in 1858.

Geology was a major science found at’all periods in
more than one-half of the academies. There was no tendency
to give it in any certain year though it was seldom listed
in the first year. One school offered it for a term of six

weeks,ltwo for ten weeks, and only one for as many as
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twenty-six weeks.

Meteorology never occupied an important place in the
program of studies. It was listed in a few catalogues
from 1854 to 1874.

Netural history, another minor science, was mentioned
from 1854 to 1884. It was given for more than twelve weeks
by only one school and was placed after the second year
in only one school.

Natural philosophy was a most important subjeét. In
fact, it was the most important science in the academy when
we consider that it was the same subject later listed as
physicse. It first appeared in 1850 and was still known by
its first name at the close of the century. The term
ﬁphysics" was found in the catalogue of one academy in
1855. It was not mehtioned again till 1864 and was not
used more frequently than "natural philosophy" till after
1890. The subject, whatever called, was seldom found in
the fourth year.

Physical geography occupied a minor position till
after 1860 when it was listed quite as frequently as botany
and chemistry, although it was never given for more than
twenty weeks.

Physiology was taught in more academies than any other
science unless physics and natural philosophy are consider-

ed as one. Before 1860 it was listed in fewer than half of
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the catalogues but by 1875 it was being offered by ninety
per cent of the academies and was by far the most important
single subject 1isted; During the last quarter of the
nineteentﬁ,century it gradually declined in importance till
in 1900 it was receiving less attention than im 1850. The
data examined fail to reveal’the reasons for this erratie
course.

Zoology was offered by very few schools before 1860,
but it inereased its place in the program of studies till
in 1885 it was receiving more attention than astrenomy or
geology. It was characteristically a short-term ¢ourse,
six academies giving it for less than twelve weeks and only
four schools teaching it for more than thirteen weeks.

Geography of the heavens and optics were no doubt
phaées.of;astronomy and physics.

An analysis of data by decades reveals an interesting
contrast Detween the mathematics and science offerings.

In the case of mathematics the subjects kept, with few
exceptions, their relative positiens throughout the entire
fifty years; but not one of the sciences maintained its
position with reference to the others of the group. This
may be interpreted as evidence of much uncertainty as to
what the science offerings should include. Astronomy,
chemistry, botany, natural philosophy, and geology were

the most stable of the science group.
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In spite of the changing emphasis on the different
subjects, the total science offerings remained fairly
coﬁstant and occupied fully as important place in 1850 as
in 1900.

English Studies.- The academies offered an éxtensive
range of English subjects. Table XXII indicates the main

features.
TABLE XXIIX
STATUS OF ENGLISH IN NINETY-TWO
INDIANA ACADEMIES AFTER 1850
— —p T: — =
Number [Period]Usual Year|Usual Length
Subject of of in Which |of Course in
Schools| Years| Offered Weeks
Ameriean Literature 13 44 20r3 | w-eea
Biography « « « « 1l 1l 1 | eeee-
Debating. « « « .« . 4 12 lor2 | ere=-
Declamation « . « 7 37T | weemeem | ecca-
Defining. « « « « & 2 3 1 | eeme-
Eloeution ¢« o & . 27 48 1 or 2 ““““
English Literature. 45 45 20r3 | eeme-
English Composition 53 . 50 lor2 | e=—e-
English Grammar . . 70 50 1 | eem—-
General Literature. 1l 2 4 ——————
Letter Writing. . . 8 49 1 | eem--
Literary Analysis . 1l 2 | memme= | eesa-
Literary Criticism. 1 2 4 10
Orthoepy. » ¢ « + 3 17 1 —————
P}‘lilOIOgy e 8 e e @ 3 18 - - 12"13
Reading . « « . . . 46 50 1 ] emee-
Rhetoric. « ¢« « « 74 49 lor 2 12-13
WDrd Studyo e o o o 7 29 2 o - -
Versification . . . 1 1 2 ————

A glance at the table reveals six major subjects,
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namely, English literature, English composition, English
grammar, orthography, reéding, and rhetoric. ZEvidence
concerning grade placement and length of course was absent
in many cases.

American literature was listed as early as 1856 and
continued in the program of studies during the period
under consideration although it was never offered by many
schools. It was seldom placed beyond the third year, but
was frequently a freshman subject.

Although biography was listed as a distinct subject,
by only one school, it is quite likely that it received
some attention in literature classes.

Debating took a minor place as a separate subject, but
it was one of the major extracurricular activities; a part
of almost every program given by the literary societies.

Declamation ocecupied a place similar to that of
debating except that it was usually confined to the girls.

Possibly defining should be included with word§study,
neither of which received much attention.

‘Eloeution was taught in more than a fourth of the
academies and could almost be comsidered a major subject.
It was receiving more attention in 1900 than in 1850.

In 1850 English literature occupied a minor position,
but it gradually increased in importance until in 1900 it

was receiving more attention than any other English‘subject
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except composition. More than three~-fourths of the schools
taught it in the second or third year.

English composition and rhetoriec were both important
subjects in the academy, occupying similar positions except
that the former was usually given once or twice a week for
a two-year period, whereas the latter tended to be a short
course of daily recitations.

It seems that English grammar was quite as important
in the academy as composition and rhetoric. It was one of
the subjects taken from the elementary schqol. This may
account for the fact that it was never offered beyond the
third year and in only nine per cent of the schools was it
taught beyond the first year. It received slightly more
attention before 1875 than after that date.

Letter writing without a doubt received more atten-
tion than the table indicates, since it was probably

included in composition.
Orthography or spelling was another important subject

taken from the elementary school. It maintainéd about the
same position in the program of studies frdm 1850 to 1900.
It was given beyond the first year in only ten per'eent

of the academies.

/ Reading was the only other important subject of the
English group. It was predominantly a first-yaaf’subjeet
with only about five per cent of the schools offering it

as late as the second year.
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A study of trends by decades reveals less‘uncertainty
among the English subjects than was found in the science
group. There was clearly much more attention given to
English for production than for eqnsumption although a gain
made by literature during the half-century may mean an
increasing intergst in appreciation.

The outstanding feature of the English offerigga was
the predominance of subjects from the elementary level.

Social Science.- This group contained the greatest
number of subjects, there being thirty-two listed. When
considered from the standpoint of the number of schools
offering them, none of them”oecupied as important a place
as did certain subjects of the mathematiecs, natural science,
or English groups. Exactly one-fourth of them were found
in more than twenty-five per cent of the schools and
thirteen of them were listed by only one schoel each.

There was a range of from tem to forty weeks in the
length of social science courses élthough,the usual course
lasted not more than thirteen weeks.

Table XXIII presents the status of these subjects
and indicates that there were thirteen of congsiderable
impértance. o |

Ancient geography was listed from 1858 to 1894. It
maintained its place in approximately twenty per cent of

the éeademies throughout the fifty years studied.
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TABLE XXIII

STATUS OF SOCIAL SCIENCE IN NINETY-TWO
IRDIABA ACADEMIES FROM 1850 TO 1900

W

Number ]|Period|Usual Year}Usual Length
Subject of of in Whieh |of Course in

Schools] Years Offered Weeks
American Politics . 1 1 4 11
Ancient Geography . 20 37 lor 2 10-13
Ancient History . . 29 50 2 13-20
Civil Government. . 24 45 1l or 2 11-13
Constitutional

History « « ¢« « & 1 1 2 20
Constitution of the ,

United States . . 18 36 S or 4 12-13
Current History . . 1 1l ’ 4 | eeea-
General History . . 29 43 lor2 | =-e--
Geography « « « « 55 50 1l ]| eeee-
Government of

England * * L 4 L ] L J 1 2 2 12
Government of '

France. « « « « « 1 2 2 12
History of Civili-

zation. . « « o . 1 2 3 or 4 | emec=-
History of Eastern ‘

Monarchies. + « 1 2 | eeemme | emeea-
History of England. 24 43 lor 2 ————
History of France . 6 32 | meeecs ] ceen-
History of \

Great Events. . . 1 1 3 12
History of Greece . 22 43 1 or 2 12-13
History of the é '

Reformation . . . 1 1 3 12
History of Rome . . 20 44 lor 2 12-13
International Law . 3 10 | ecmcca | meme-
Law of Nations. . . 2 5 4 14
Medieval History. . 10 27 1l or 2 12
Modern History. . . 24 50 lor 2 12-13
Political Economy . 37 49 3 or 4 12-13
Political Science . 1 1 4 12
Profane History . . 1 1 S ] emee-
Roman Antiquities . 3 13 2 20
Science of Gov't. . 4 297 2 12
Sociology o+ « ¢ - o 1 1l 2 10
Study of Man. . . . 1 1 3 11
United States Hist. 69 49 1 mm———
Universal History ] 5 15 lor2 § ===--
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Ancient history occupied a more important place than
aneient geography although its status did not remain so
nearly the same throughout the half century. It received
much more attention after 1885 than before that date.

Civil government was only a minor subjeet in 1850,
but it gradually received more attention till in 1900 it
was taught in more academies than any other social science.

The Constitution of the United States was listed as a
separate subjeet by almost twenty per cent of the schools
and was doubtless a part of the courée in civil government
in others. It seemingly had disappeared before 1900.

General history was taught in only a few academies
before 1860, but at the clese of the nineteenth century it
was almost as impertaﬁt as United States History. It was
usually taught to freshmen or sophomores.

With reference to the total number of schools offer-
ing geography, this subject maintained its place in the
social science group throughout the fifty years under
consideration; but when considered in relation to the at-
tentisn given to other social sciences, it occupied a
minor position after 1890. kIt was predominantly a first-
year subject.

-English history received but little attention before
1860, but in 1900 was listed almost as often ag United
States History.
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Greek history had about the same status as English
history for the fifty-year period as a whole, but it seemed
more stable in that it received about the same attention
year after year. |

Roman history received less consideration in the
academies than Greek history till after 1875 when the two
appeared with equal frequency.

Modern history occupied a position similar toe that of
ancient history. ZXach of them was found in slightly more
than twenty-five per cent of the schools and appeared twice
as often as medieval history.

Politiesal economy ranked next to geography in impor-
tance. It maintained a uniform position with reference to
the number of schools offering it till about 1885 when it
came to be one of the most popular subjects of its group.

United States history was the most important of the
social sciences. Not until the very close of the nine-
teenth century was any other subject of the group taught
in as many schools.

. The other subjects listed in Table XXIII were of minor
importance. There was a noticeable comtrast in the uniform
position.maintained by geography and United States history
and the more shifting position of all other subjects.

Foreign Language.~- The ancient languages occupied a

much more important place than the modern languages. Forty
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per cent of the schoels taught Latin for three years; forty
per éent for two years; tén per cent for ome year; nine per
cent for four years; and one per cent for five years. The
work consisted almost entirely of grammar and composition,
Caesar, Cicero, and Virgil. There were slight offerings of
Tacitus, Terence, Livy, Sallust, and Cornelius Nepos.
Virgil was frequently taught before Cicerd.

French and German were usually given throughout the
third year, the number of weeks depending upon the length
of the school year.

The status of the'various subjects is given in

Table XXIV.

TABLE XXIV

STATUS OF FOREIGN LANGUAGE IN NINETY-TWO INDIANA
ACADEMIES BETWEEN 1850 AND 1900

Subject Number Period | Usual Year | Usual Length
of of in Which of Course in
Schools | Years Offered Weeks
French 32 49 3 30-38
German 47 47 3 30-39
Greek 53 50 ————— 72-80
Hebrew 2 13- |  mmeee | emee-
Latin 72 50 1-3 72-108
Spanish 3 19 % ————— T

The purpose of teaching Latin gradually shifted from
that of mental discipline to that of practicai,application.
An early catalogue (342:1850-1,p.16) of the Wabash Manusl
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Labor Institute strongly recommended the study "of the
Latin language to such an extent as to secure a proper
balance of intellectual discipline." A quarter of a
century later the catalogue of Merom Academy (234:1874-5,
p.26) listed the following reasons for teaching Latin:
1. To teach the structure of the language.
2. To see differences and likenesses of
Latin and English idioms.
3. To teach the force which words obtain
from their composition and arrangement.
4. To lead students to pay attention to the
formation of words.

A few years later the Indiana Baptist Manual Labor
Institute (180:1881-2,p.23) was attempting "to dispel the
impression that,Latinvis a dead language by revealing the
practical importance of the knowledge of Latin te profes-
sional, literary, and commercial life."

Greek was next to Latin in importance although there
was much more variability as to the years in which it wase
taught. It was usually offered for two years. The total
range of weeks represented was from thirty-nine to 108. It
too came to be taught for practical purposes. As early as
1881 Hanover Academy (138:1881-2,p.13) taught Greek "to
fit students to use intelligently scientific terminology
which is so largely derived from that tongue.” In the same
year the subject was being taught at the Indiana Baptist
Manual Labor Institute (180:1881-2,p.24) "to give a compre~-

hensive view of Greek literature and show our indebtedness
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to the past." Before that time it had been justified
mainly as disciplinary training. After studying Greek
grammar students read the Greek Testament, and works of
Homer, Herodotus, Demosthenes, Xenophon or Thucycidesg

The four studies already mentioned constituted the
major offerings in the language group. Examination of the
data by decades has revealed certain trends not shown by
the table.

The supremacy of the ancient languages over German
and French was evident throughout the last half of the
nineteenth century. In 1850 Latin and Greek were found in
the same number of academies, but the latter gradually
dropped from its place until in 1900 it was surpassed by
German although it was still more common than French.
Latin, however, held its position from the beginnimg and in
1899 was offered by all of the existing academies used in
this study. o ‘ ,

All of the major studies of the language group except
Greek were gaining from 1890 to 1900.‘The‘cause for this
increased poﬁularity does not appear in the data obtained.

Religious and Moral Studies.- The moral and religious

nature of the academies is well illustrated by the wide
range of such subjects offered. The range was not as
great as the number of subjects might indicate, since some

of them were listed under different names. Bible history,
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8eriptural history, sacred history, and Biblical history
were evidently much the same. Biblical geography and
sacred geography were probably one subject.

Specific details of the offerings are given in

Table XXV.

TABLE XXV

STATUS OF RELIGIOUS AND MORAL STUDIES IN NINETY-TWO
INDIANA ACADEMIES BETWEEN 1850 AND 1900 .

Number Period
Subject of of
: Schools Years

ANnalogy o « o o o ¢ ¢ o o o 23 41
BiDle o « o o o o o o o o o 16 50
Biblical Antiguities. . . . . 6 9
Biblical GeograpPhys o« « « o o 1 1
Biblical History. « « « « .« o 1 1
Biblical Literature . . « . .« 1 1
Christian Doctrine. « . . . . 2 14
Church History. . « « « « .« . 6 44
Ecclesiastical History. . . .. 1 1
Blements of Criticism . . . . 18 49
BthicB8e o o o« ¢ o o = o o o 5 10
Evidences of Christianity . . 36, 48
Natural Religion. « « ¢« « .« . 1 7
Natural Theology. « o « ¢ o 15 27
Revealed Religion « « « « .+ . 1 T
Sacred Geographye o« « ¢ o o o 2 6
Sacred History. . « « « « . . 3 34
Scripture History . . « . .+ . 1 1

There Was a definite attempt to reconcile science
and religion. This was evidently the sole purpose of
teaching analogy, which was referred to in a catalogue

of Hanover Academy (138:1868,p.23) as "the analogy of
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Religion, Natural and Revealed, to the consitution and the
course of nature." The terms "Natural Religion" and
"Natural Theology" are indicative of a similar purpose.

The columns pertaining to the year in which the
subjects were usually taught and the usual length of the
course are omitted from Table XXV because in only four
subjects was there anything like uniformity of préctice.
Analogy, ethics, elements of criticism, and evidences of
Christianity, were almost always taught in the 1asf school
year for a term of thirteen or fourteen weeks. Other
subjects were just as likely to be given in one year as
another and for terms varying from thirteen weeks to
four years. |

An outstanding feature brought out by the table is
the proportion of subjects enduring for only a short time.
Biblical antiquities, which was offered by twenty-two per
cent of the schools listed from 1850 to 1859, did not ap-
pear after 1860. Ethics did not appear till 1890 and four
of the other subjects were found listed for only one year.

The principal religious subjects maintained their
position in the program of studies throughout the entire
fifty)years represented, but at no time did they consti-

tute the major part of the academic offerings.

Pedagogical Subjects.- The attempt of the academies

to train teachers is indicated in Table XXVI. The many
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subjects listed do not indicate so much breadth of offering
as confusion of terms. It is quite likely that the courses
in intellectual philosophy, mental philosophy, intellectual
science, mental science, mind,’and human nature could all
be classed as psychology. The entire offering could be
classified under five headings: psychology, methods,
administration, history of education, and philosophy of

educatione.

TABLE XXVI

STATUS OF PEDAGOGICAL SUBJECTS IN NINETY-TWO
INDIANA ACADEMIES BETWEEN 1850 AND 1900

Number Period
Subject of of
Schools Years
Art of Iducation . . . . 2 19
Class Instruction. . . . 1 1
Common School JSystem . . 1 1
History of Zducation . . 4 21
History of Pedagogy. . 1 1
Human Nature . ¢« « « « & 1 1
Indiana School Law ... . 1 1
Intellectual Philosophy. 10 41
Intellectual Science . . 1 1
Mental Philosophy. « « . 35 37
Mental Science « « « « 6 37
Methods of Teaching. . . 5 25
Mind ¢« ¢« ¢ ¢ o ¢« o ¢ o o 4 8
Pedagogy « « o .o . 9 19
Philosophy of Educatlon. 2 17
Psychology « ¢ o o o o o 16 35
School Discipline. . . . 1 1
School Law o « o o s o & 2 4
School Management. . . . > 17
Science of Teaching. . . 1 1
Theory and Practice
of Teaching. . . . . 7 19
Theory of Arlthmetlc o 1 1
9
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Psychology, under various names, was akmajor subject
in the academies as early as 1850 and continued to be the
most important subject for teachers throughout the life of
these private secondary schools. The term "psychology" was
first noted in 1865, but it did not come into common use
till about 1890.

The methods courses had not appeared before 1860,
though they rapidly inecreased their position in the
schools until in 1900 they were almost as important as
psychology. V

Courses in administration and history of education
began in the decade follewing the close of the Civil War
and were never offered by more than about ten per cent of
the academies.

Philosophy of education had about the same status as
history of education althbugh it did not appear till early
in the eighties.

Information relative fo\the year in which each subject
was given and thé length of the course is too meager to
serve as the basis for a valid conclusion. Such facts as
are available, however, indicate short courses of from ten
to thirteen weeks taught in the first or second year.

This may mean that a student could finish his preparation
for teaching ﬁithout completing the work required for

graduation.
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The table does not present the entire scecope of

teacher-training subjects, since the greater part of such

training consisted of a review of the common branches.

Commercial Subjects.- The academy student who did not

wigh to go to college or enter the teaching profession,

could find subjects preparing for positions in the business

world. Table XXVII shows the extent of the opportunity

for such training.

TABLE XXVII

STATUS OF COMMERCIAL SUBJECTS IN NINETY-TWO
INDIANA ACADEMIES BETWEEN 1850 AND 1900

Number Periocd
Subject of of

“Sechools Years
Banking « « « ¢« ¢ ¢« o« 4 4 54
Bookkeeping « « « .« ¢ . 50 50
Business Arithmetic . . 1 1
Business Practice . . . 3 8
Business Transactions . 2 35
Commercial Arithmetic . 4 30
Commercial Law. + « « 10 30
"Letter Writing. . . . . 8 49
Penmanshipe. « ¢« « « « & 44 50
PhOnography. e o e o e o 8 38
Rapid Calculation . . . 1 1
Stenography « « « « + &« 6 15
Typewriting « « « « « & 6 15

A glance at the table shows that bookkeeping and

penmenship were the most important subjects of the group.

The former was quite as important in 1850 as in 1900, and

the latter more than maintained its position.
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Stenography, at first known as phonography, wasVnext
in importance, appearing first in 1861.

The other subjects were of minor importance. Letter
writing and banking extended over a long period of time,
but were never found in many schools. Typewriting was
first listed in 1885 for a term of thirteen weeks. Commer-
cial law first appeared in 1870.

Doméstie;andylndustrigl Arts.~ Only a slight begin-
ning had been made in domestic arts before the beginning
of the present century. Bloomington Female College offered
a course in Domestic Economy in 1856. A textbook course in
Domestic Science was taught in the Collegiate Institute at
Lafayette in 1864 and a similar course in the Moravian
Seminary for Young Ladies at Hope, in 1871. In 1890 Coates'
College for Women, at Terre Haute, gave work in Home Life. -
Slight offerings in Embroidery, Needle Work, and Sewing,
completed the work in domestic arts.

Even less was offered in the field of manual and
industrial arts. In view of the fact that so many subjects
were listed, it is surprising that not a single school
gave a course in manual training. It is interesting to
note that seven schools in this inland state gave work in
Navigation. Roads and Railroads was taught in three
academies. Nothing of what is usually considered indus-

trial arts was found in these schools.
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Music and Art.- Musiec and art appeared throughout the
fifty years covered by this study and were given about
equai attention, each being offered by slightly more than
eight pér cent of 321 institutions,

From the beginning, art included more than free~hand
drawing. The typical offering in the best girls' acade-
mies is stated in a catalogue (29?:1886,9.12) as follows:

.+« 0il, pastel and crayon portraitsy landscapes in
0il and pastel; flowers and designs in oil, pastel,
and water colors; painting on wood, plaques, velvet,
satin and silk; china painting; perspective and free-
hand drawing. ‘

In 1864 the Indianapolis Female Institute included in
its art course drawing, crayoning, monochromatics, water
colors, pastel painting, Grecian o0il painting, wax, fruit,
flowers, and ornaméntal«needlework. |

Both vocal and instrumental music were offered, the
latter receiving more attention. Itvineluded lessons on
the piano, guitar, melodeon, harp, organ, and violin. As
a rule both musie and art were considered extras and were
not covered by the usual tuition. The general practice
was one’or two lessons a week for as long a period as the
student was willing to pay for.

Migcellaneous Studies.~ The foregoing discussion has
dealt only with the major groups of studies. The limited
information relative to sixty-four others is presented in

Table IXI (Appendix,p.200). Some of these are interesting
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because they are so unusual. Ascension Seminary st
Sullivan, Indiana, in 1875}gave a twelve-weeks course in
phrenology using a textbook. About the\same time the
Phrenclogical Journal was on the reading list of the Merom
Academy. Two academies offered a course in political gram~-
mar, although the catalogues did not indicate the nature of
the work.

A striking feature was the extensive use of the term
"philosophy." 1Im the list of studies were philosophy,
mental philosophy, moral philosophy, mathematical philos-
ophy, intellectual philosophy, philosophy of edueation,
philosophy of history, and history of philosophy.

Summary

It has been the purpose of this chapter to show the
nature of the program of studies in the Indiana academies
after 1850. An attempt has bean made to show the extent
of the academic offerings, not alone in terms of the num-
ber of subjects, but also by a series of tables to show
the number of schools offering them and the length of
time for which they were given. The result has been to
diminish greatly the scope of the academiec program as
indieated by the number of subjects alone.

The status of the individual subjects has been pre-~
sented by summary tables covering the whole period of

fifty years.
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The verbal comment haé been limited to calling atten-
tion to the main features brought out by the tables and
to pointing out certain facts not otherwise indicated.
To comment even briefly on each of the subjects would be
to extend this study far beyond what the purpose requires.
An analysis of the textbooks would no doubt aid in
understanding the exact natﬁre of the academie offerings,
but that alone is a field for a number of major studies
and has not been undertaken here. A beginning, however,
has been made by summarizing in Table LXII\(Appendix,p.zoe)
facts relative to the texts listed in 132 catalogues.
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CHAPTER V.
INSTRUCTION: THE FACULTY, METHODS, AND THEORIES
Teachers
Sex.~- The teaching force of 156 academies was noted
to determine the percentage of men and women. This
information was taken in the main from‘catglegues and
reports, however, lists given in local histories were
included if they were quoted from catalogues. The re-

sults are summarized in Table XXVIII.

TABLE XXVIII

SEX OF TEACHERS EMPLOYED IN 156 INDIANA
ACADEMIES BETWEEN 1850 AND 1900

A ‘ . ) Percentage | Percentage

Decade | Male Female Total of of

Males | Females
1850-9 172 |- 106 278 61.9 38.1
1860-9 124 94 218 56.9 43.1
1870-9 218 116 334 65.3 34 .7
1880-9 223 122 345 64.6 35.4
1890-9 221 139 360 61.4 38.6
Total |.” 958 577 1535 '

Men outnumbered women in every decade represented.
Only during the Civil War period did they constitute less
than sixty per cent of the staff. This was no doubt due
to the fact, frequently mentioned in histories, that
many of the men teachers joined the army.

For the fifty years covered, there were approximately

72
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three men teachers for every two women. This tabulation.
represents only persons teaeh@ng in the academy proper.
Had those of the lower grades been included, the percent-

~age of women would have been much higher since few men
taught in the lower departments.

The total number of teachers represented in the table
is somewhat less than the totals indicate since some
teachers were listéd'in more than one decade.

Preparation.- Little information could be found as
to the type of preparation the teachers had received,
but some idea of the extent of their training is indicated
by the degrees they held. Table XXIX presents facts as
revealed in ninety-three catalogues and newspaper adver-

tisements.

TABLE XXIX

COLLEGE GRADUATES TEACHING IN SIXTY-FIVE INDIANA
ACADEMIES BETWEEN, 1850 AND 1900

Number ' Percentage of | Percentage of
Decade of « Men | Women Men with Women with
‘Teachers Degrees Degrees
1850-9 114 76 38 60.5 5.3
1860~9 141 1 83 58 73.5 24 .1
1870-9 108 66 42 60.6 14.3
1880~9 113 72 41 68.0 36 .6
1890~-9 148 88 60 | 45.5 31.7

Teachers included in the foregoing table were select-

ed entirely from lists where some degrees were mentioned
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so that it wouid be reasonably safe to assume that if no
degree was indicated, the teacher did not possess one.

A comparison of the percentage of men and women hold-
ing degrees shows a much greater proportion of the former.
This is to be expected since women, as a rule, were the
assistants who taught the elementary-branches or subjects
like music and art in which degrees were not common.

The figures indicéte that academy teachers were fair-
ly well prepared. This is in agreement with the usual
opinion expressed by persons who attended these schools.
The poorer preparation after 1890 is more apparent than
real, for about that time colleges began to make it much
mdre difficult to obtain a degree.

Lack of uniformity in granting degrees is shown by
the fact that thereiwére twenty-three different kinds
held by these teachers. This phase of the situation is
set forth in Table XXX. |

The predominance of master's degrees might be taken
to mean great attention to graduate work. That such was
not the case is evident from published requirements for
this distinction. Sometimes th§ A.M. and M.5. were not
graduate degrees at all. Moores' Hill College (250:1856,
p.16) for a time, upon the completion of a four-year
course, gave the boy the Bachelor of Arts degree and the

girl the Mistress of Arts degree. The Mistress of Science
degree was given by North Western Christian University
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(261:1857-8,p.19) to women who completed only the three-

year "Female Collegiate Course."

TABLE XXX

DEGREES HELD BY 279 TEACHERS IN INDIANA
ACADEMIES BETWEEN 1850 AND 1900

Number Held by Men and Women

Degree | 1850-9 1860-9 1870-9 1880-~-9 1890-9 Total

fMen |Wonm. |Men|Wom. |Men |Wom. | Men|Wom. [ Men|Wom. oka
A.M. 34 |... {40 2 |22 1 22-1 5 10 1 137
A.B. 7 foes 8 2 8 K] 9 7 13 6 63
B.S. 1l (... 5 |eee S oo 4 1l 4 2 20
DQD. * &0 * e ¢ 5 LR BN J 2 L 2K 2% J 6 LK BN 2 L N ) * O 0 11
LL.D. LR AN J *« e 1 . e & 1 LR 2N J 2 * e 4 o s @ 8
M.D. 1 LI N 4 3 o o 1 L3R Y ] 1( .o & 2 LN BN 2 8
MOE.LI . &0 1 LR N ] 6 . 00 * s e * 06 * e e LN IR 4 L2 N 7
M‘S. L2 N ] L N ] 1 LR N ] 2 1 LR R J * o @ 1 2 7
Ph.BO ¢ s @ LR N J * e e . o0 LI N ] * e 1 L3 2N J 5 5 ?
Ph.D. l e o e LK N e ¢ 9 l LN B 4 2 1 1 L N AR J 6
IJL.Bo e e L3R ') e o0 1 s e e e s e o e e r @ .o 0 3 4
M.PQLO * 08 2 e 9 * e L B 2 ® e 0 e o9 * e e LI B ] LR B J 2
MOC'S' 1 . o8 * e 0 LK 2N ) “« 00 LA N 1 LR N ] LI N 2 l * o e 2
M.EQSO L * o0 E LN 4 LR Y ] LR N 4 1 o0 s L X 4 [N N ] * e l
MoPo LI ) ¢ e e e e l L X I} X e s e oe e LI IR ¢ oo l
M.LO LN 3K 4 LA N} L I ] l . e e * 48 L AR IR .0 e LR N 2 LA 2R J l
BOM' » o0 * o6 q @ 0 v o0 LN ] LN A J * e s + 0 @ * o8 l l
B.C.I‘. * s 0 . o9 qd o900 o o0 . e 8 s e 1 * 8 L BN BN ] * e l
BQLQ LI N LR 2N J LR N 2 LR N J LK 2K ] LR N J - » 8 @ LR BN ] LA N ] 1 I
COEQ- LA B 4 LN BN J * 0@ * ®» ..Q' * e * %0 * e N l * a0 l
LOLO * e 0 LN AR J LN A LR N ) LN BE 1 LR BN ) LA I ) 1 ..‘Q LK I 3 1
M.EII. LR N 2 LK | lv . e @ l * 00 * e e * .0 L AN ) LK X | * o0 . l
B.D. . o & @ L3N N o e e e s * &0 * e 0 l LR AN L8 2N J . 8 l
Total |45 | 3 61 }14 40 6 49 {15 40 119 292

Before 1890 most Indiana colleges granted the mas-
ter's degree without any extra work. Moores' Hill College

(250:1872,p.16) bestowed the Master of Arts degree upon
all of the "Bachelor of Arts of three years' standing"
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who had "sustained a good character." De Pauw University
in 1874 (96:1874-5,p.41) conferred the Master of Arts
degree on all graduates of three years' standing who had
maintained a good moral character and who had pursued
professional or scientific studies during that time.
Wabash College from 1859 till 1899 conferred the Master
of Arts degree upon all graduates of three years' stand-
ing who had "pursued professional or literary studies"
and paid a fee of five dollars. Similar practice was
found in other Indiana colleges of the time.

In view of thése requirements it is likely that the
master's degrees held by academy teachers were Secured by
paying five dollars and furnishing evidence of good moral
character an& employment in professional, scientific, or
literary pursuits.

Tenure.- No reports are available concerning the
tenure of academy teachers. The information here present-
ed was derived from catalogues of thirty schools. The
procedure followed was to list the names of all teachers
and note the number of years that they were listed in
subsequent catalogues. The results are given in Table XXXI.

It is very evident that tenure was short with this
group of teachers. Almost half of them reﬁained only one
year in the same school; approximately seventy per cent

stayed not longer than two years; more than eighty per

cent left before four years; and only five per cent
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were still present after ten years.

TABLE XXXI

TENURE OF TEACHERS IN THIRTY INDIANA
ACADEMIES BETWEER 1850 AND 1900

Tenure Number Percentage
in of of
Years Teachers Teachers
1 78 46.2
2 40 23.7
3 18 10.6
4 8 4.7
5 3 1.8
6 7 4.1
7 B 2.9
8 1 0.6
9 1l 0.6
10 2 1.2
11 2 1.2
12 1 0.6

13 1l 0.6
14 0 0.0
15 0 0.0
16 0 0.0
17 1l 0.6
18 0 0.0
19 0 0.0
20 4] 0.0
21 1 0.6
Total 169 ! 100.0

The causes of the frequent change of teachers are
not revealed in this study. In the larger academies the
principal was more secure, but in the smaller schools
the principals changed about as often as the teachers.

Salaries.- Information 6oneerning the salaries

paid in the academies is too meager to serve as the basis
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for a valid conclusion, but the few references to the sub-
Jjeect indicate that teachers were not highly paid. According
to a local history (243:193-5) the entire cost of teaching
for the first two years in Liber College was “about $1050."
A similar source (24:50-55) states that the iady\principal
of Oxford Academy in 1870 received $55 a month. Three
years later she was employed to furnish the building and
the teachers for all the pupils of the town for $710 a
year. The Rising Sun Seminary (148:395-6) paid a lady
principal $500 a year in 1854. In 1852 the principal of
Wolcottville Seminary was to keep the building in repair
and have all she could realize from the tuition which was
$3.50 for a term of eleven weeks (65:169). A graduate of
Mount Holyoke Seminary toqk charge of the Young Ladies
Seminary at La Grange (65:149) in 1855 for $300 a year.
Methods |
Catalogues furnish only seanty information about the
methods of teaching employed, but sufficient to show that
modern methods were being tried. A catalogue of Blooming-
dale Academy (28:1882-3,p.9) states that the teachers
taught things rather than about things. In 1884 in the
same school natural philosophy and chemistry were illus-
trated by expefiments and pupils attempted to analyze all
the flowers of the neighborhood, more than one hundred in

a single term. Birds and insects of the locality were
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studied and classified. By the close of the nineteenth
century students there were having individual laborstory
work in physics.

As early as 1877 Central Normal College and Commer-
cial Institute (49:1877-8,p.16) claimed to be following
the nine principles of Pestalozzi:

1. Activity is the law of childhood: accustom the
child to do-~-educate the hand.

2. Cultivate the faculties in their natural order:
first form the mind and then finish it.

3. Begin with the senses and never tell the child
what he can discover for himself.

4. Reduce each subject to its elements: one diffi-
culty at a time is enough for a child.

5. Proceed step by step--be thorough.

6. Let every lesson have a point.

7. Develop the idea, then give the term.

8. Proceed from the known to the unknown.

9. Synthesis, then analysis: mnot the order of the
subject, but the order of the child.

In this institution Herbartian methods-were4also in

evidence.

By sense perception, observation, and attention
the mind is stored with facts. The phenomena of
passing events, the objects of external nature are
examined and their properties and relation determin-
ed and collected. By reasoning from the known to
the unknown, by comparison and generalization, the
facts are arranged methodieally, results obtained,
conelusions drawn, and mnew truths developed.

A few years later Borden Institute (35:1889,p.10)
emphasized the same Pestalozzian principles.

Promotion by subject and individual instruction
were practiced in the Moravian Seminary for Young Ladies

(251:1871-2,p.11) as early as 1871.
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Something of the direct method in teaching fofeign

language was found in the Indianapolis Female Seminary

(196:1878-®;p.8) where daily conversational exercises were

conducted in German "especially at the table."

Some of the schools were none too modest in the claims

" made for the effectiveness of their methods. One catalogue

(315:1897-8,p.30) describes the results as follows:

Our students are constantly supplied with all the

work they can perform.

They are soon stirred and in-

spired to the most diligent and energetic effort by
our quickening and vitalized methods of teaching.

Although there were evidences of newer teaching proce-

dures, traditional methods had not disappeared. Thirty-

four former students of academies during the last quarter

of the nineteenth century ansﬁered.a questionnaire concern-

ing the methods used by their teachers. The results are

set forth in Table XXXII.

TABLE XXXII

METHODS OF TEACHING USED IN THIRTY-FIVE
INDIANA ACADEMIES AFTER 1875

Number Percentage
Method of of
BSchools Schools
Question and Answer . 32 91.4
Textbooke « » ¢ o « 29 . " 82.9
Discussgsion. « « « + 24 68.6
Lecture . . . s e s . 20 57 01
Laboratory. « « « o & 13 37.1
Demonstration . . .« . 9 25.7
Socialized Procedure. 4 11.4
Project « . « « .+ .+ & 3 8.6
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The four methods most frequently mentioned are the
older procedures while the remaining four belong to the
group of newer practices. In the interpretation of this
information, however, certain limitations should be borne
in mind. Thirty-five academies are hardly enough to base
conclusions upon if the information were strictly aéeurate
and it is quite likely that people o0ld enough to have
been students in these institutions now have faulty
memories. ©Since these thirty-five schools all belonged
to the last quarter of the dentury, the sampling may be
considered larger than if they represented the entire
period of fifty years covered by this study. It can be
stated that the information received pointis toward greater
emphasis on traditional methods. The scareity of labora-~
tory equipment tends to confirm this opinion.

Educational Theories

Sources failed to reveal many definite theories,
8till there were many references to disciplinary values
of certain subjects. In Bloomingdale Academy (28:1882-3,
p.10) the purpose of all subjects was to give "that drill
of the mind which alone can make it master of the situa-
tion~-king over time, circumstances and space." Latin
especially was given to serve a8 a sort of grindstone
to the wits." Merom Academy (234:1874,p.25) taught
mathematics for "thoroughness of knowledge and exactness

and readiness of discipline." Two extracts from a single
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