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Introduction
School policies have encouraged an increase in adolescent arrests, especially toward minority student populations of race and disability (Flannery, 2015). Through this administration and rule set that has been placed upon students, misinformation is spread resulting in a diminished educational experience for these students being disciplined. From the start of their educational career, students across the country are being suppressed in the name of control, causing the school experience to be more about hierarchical rules and regulations than about freedom and expression (Camper, Hickman, Jaeckle, 2019, p. 23-30). Widely implemented zero-tolerance policies have the ability to ingrain fear in being different or making mistakes. Discipline such as this is typically in response to a breach in the school policy (MST Services, 2018). Suspension from school only reinforces the unwanted behavior causing the student in question to be out on the streets, practicing the same behaviors that get them suspended from school. Police style stratagem punishes learners by autonomously taking them out of the classroom further contributing to the school-to-prison pipeline (Elias, 2013).  The school-to-prison pipeline being the direct correlation between out of school suspensions and juvenile arrests (Nance, 2016, p. 318-319). 
Youth are exposed to a variety of media and are met with cultural expectations in race, gender, and dis/ability. Unrealistic expectations are set for men and women to act in particular ways that oftentimes are neither reasonable nor logical. A fear of not meeting these expectations plays into daily life and can impact the way anybody acts or learns (Camper, Hickman, Jaeckle, 2019, p. 23-30). The structure set can force youth to act in a particular way instead of expressing their true self. This plays further into the expectations that a school maintains and their response to students acting in an unconventional manner. 
When the fear of students acting out starts to take over, many educators and administrations inadvertently make the need to control students greater than the need to teach them. There are classrooms across all grade levels where teachers spend an entire day trying to make students sit still and be quiet, rather than teaching them on the assigned material. Assumptions are being made about student behavior based on race, culture, or the people that they may be involved with, which results in a coldness of manner between teacher and student (field journal excerpt, 2020). The lack of trust within the school creates a fearful environment that pits people against each other instead of allowing for progress to be made in difficult situations. 
In order to address this fear, the way that the school and it’s staff operate must be changed. If school’s are intended to be places of enrichment, the execution of policy needs to be altered to adhere to this vision. Change should start by directly addressing the problem that creates enmity within the classroom (MST Services, 2018). Receiving feedback from the different classes in order to make implementations will make youth feel less fearful of their environment. A curriculum should be created that allows students and teachers alike to feel empowered through thinking critically about their problems and how they are affected by the cultural expectations and social assumptions placed upon them.

Curriculum Rationale 
	The school environment that is commonly seen today isn’t helping the many complex problems that youth are facing. Pushing towards discipline and expulsion is not directly addressing the behavior it is intended to fix, but instead reinforcing it in youth that society has deemed “unfit” for the universal curriculum (Carter Andrews, Brown, Castro, & Id-Deen, 2019). The prison culture driving kids out of schools when they act out is fostering higher drop-out numbers amongst minority groups, and putting a strain on the relationships that these students could have with the adults at their schools (Camper, et. al., 2019). 
	We believe that student individuality should be celebrated. Teachers should foster positive relationships with their classes in order to keep youth in school instead of pushing them out. This means that we encourage critical thinking and self-awareness in the classroom that celebrates contribution, and constructively criticizes negative behaviors. Teachers should be aware of the concerns and problems that their students are facing, and be equipped to either assist students to help themselves or to connect them to someone who can.
The implementation of this curriculum is done through the philosophy of critical theory.  Critical theory, through instruction, seeks to challenge and deconstruct society, the status quo, and powerful oppressors (Tanner, 1980, p. 120-121). By considering this perspective in the classroom, a door is opened for students, educators, and community that may have been inaccessible before. Bringing awareness is the first step towards changing any paradigm. The necessity of this curriculum speaks to breaking down boundaries and focusing upon knowing how the world works to privilege some and not others. Awareness of race, class, gender, sexuality, and (dis)ability politics can be brought into the classroom at a young age so students can understand their personal context in relationship to a grand world setting (Tanner, 1980, p. 120-121).
	Taking students out of the classroom as a result of their misbehavior, only reinforces bad behavior (Camper, et. al., 2019, p. 23-30). If a student acts out, it is likely due to external influences and to seek attention.  Students could care less about instruction in the class. A suspension could be seen as a reward or a vacation to one who actively does not want to be in an educational setting. Removing them from that environment only perpetuates and reinforces the lack of reinforcement or guidance a school could provide.
Curriculum Overview
	Learners need an environment that is structured for them to receive an education that will prepare them for what is next. If the discipline system in place is responsive to taking “problem students” out of the classroom, that environment will be lacking. The curriculum will be designed to keep students in the classroom and address behavior in a different way. Promoting a positive space that not only prevents behaviors, but changes them for the better, is essential to developing a stronger and more engaging communal experience.  Through this curriculum, students and faculty alike will implement and understand how race, gender, and class change their interactions. Learners within this curriculum will be empowered to make change in the school by harnessing their social responsibility to their peers instead of abandonment. Students who usually find themselves with expulsion penalties will be encouraged to find better ways to engage with their coursework. At the same time, their peers who are not negatively affected by the discipline system will be encouraged to help make changes to the system that will benefit the student body as a whole.
	Participation in the curriculum will result in the learner being able to evaluate their performance or status within the school system and make adjustments accordingly. After participation in group discussions the learner will apply new knowledge of race, gender, social class, to transcend the social bounds that are oppressing them. Learners will also understand the way that the discipline system benefits some over others (Tanner, 1980, p. 120-121). Over the course of a calendar year, the curriculum will give students the tools to promote social and political change in their schools for their peers to stay in and receive their learning in an enriching environment. This is something to be applied district wide at all age levels! 
Curriculum in Practice
Through modelling and discussion about punitive policy, a conversation can exist between students and faculty when reconsidering the disciplinary measures set in place to respond to misaction. Taking a student out of a learning environment is a counterproductive behavior and does not support a healthy climate. Fairness and trust are key components in implementing this curriculum to “teach our children how to become authentic people—that is, people who respect the inherent dignity in others and strive to create a just society”(Rush, 2006, p.121). This curriculum can focus upon two core learning initiatives, restorative justice and positive behavior interventions and supports. By establishing accountability, engaging victims, repairing harm, a strengthened community can exist in the future. Restorative justice puts relationships from members of the community at the forefront. In Restorative Justice, the reason a student misbehaves is understood. The effects of this behavior and student needs are also understood (Flannery, 2015). School-Wide Positive Behavior Interventions and Supports (SWPBIS), is a framework that is centered around decision making to create a space where positive behavior is rewarded and monitored using evidence-based practices to assist in student success (Nance, 2016, p. 345). 
Teachers within this school-wide curriculum will create thematic lessons based on the knowledge of race, gender, sexuality, and class. Lessons will relate to these topics by allowing students to experience democratic learning and allow the student to have a voice in how they learn. Teachers will give opportunities for students to share their experiences, and process how others’ experiences relate to and are different to their own. Opportunities will be given for students to conceptualize and implement new policies that will celebrate and encourage their classmates. An example of this would be using the classroom walls to showcase positive student behavior or make changes to the classroom management strategies. Training for teachers to have better classroom management when dealing with students who are acting out will be integrated. It will be encouraged to work together with the student to resolve the behavior issues instead of dismissing them from class.
Assessments/ Reflection/ Follow Up
	Through reduction of suspension, adjusting attitude, tackling racial and cultural stereotypes, goals can be set for students to be as successful as possible while staying far away from the juvenile justice system. “Empirical studies reveal that students often act out and engage in delinquent behavior because they are frustrated or embarrassed by their inability to complete assignments and learn the concepts taught in class”(Steinberg, 2011, p. 46). 
Success will be achieved and the curriculum will be fully integrated when there is an increase of student engagement in the classroom. Disciplinary actions will be altered resulting in less students being pulled out of the classroom and students exhibiting behaviors of political and social justice for their peers (Tucker & McKnight, 2019). Methods for assessment will include continual student feedback to ensure that they have a voice in the creation of policies that they will be asked to adhere to. Ultimately, an understanding will be formed where the students can be productive members of society. They will be able to create a life where our world can be more empathetic and peaceful. 
Conclusion
A curriculum such as this, that advocates for students to remain in school even after receiving multiple infractions for poor behavior, is much needed to keep youth from ending their academic career early or losing interest in their own education. It may make the task of managing the classroom harder for teachers if they are being asked not to remove their “problem students”. However, we believe that there is a reason behind the behavior and if teachers are trained to level with the student who is acting out, a resolution and even solution to the outburst may be found. Through the transfer of knowledge about race, gender, class, and sexuality, we give students the opportunity to have power over their circumstances, and take action against unjust systems that try to keep them from receiving an education they deserve. Something that may hold back a curriculum such as this is that students who are not directly affected by the current system may not feel inclined to participate in these types of discussions or changes, and by focusing on the disenfranchised groups, it may become more difficult to cater to the needs of students who already excel in the existing system. 
The potential for this curriculum to be applied toward art educators is definitely applicable. Art will always be a means of expression for visual voice as opposed to auditory. Giving students a platform and space to explore moral, political and social values ensures that their individual experience is important. Reducing expulsion, suspension, and removal from the classroom shows that the school system expects the best from each and every student, conveying that the school cares about them and is invested in their future. Schooling as an experience is an essential part of life and a person's upbringing. It needs to be cherished and known by students that it is something not to be tarnished by drugs, violence, crime, or any other misaction. 
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