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deviate. No matter whether the road be safe, or likely to be per-
manent, if the course be rapid.. Speed seems to be the oaly ob-
ject. Those who write on education.are required to graduate their
views by this narrow sighted measure, and point out plans of in-
struction which save the pupil the labor of thinking, and the teacher
the trouble of explaining or illustrating ; which enable him to kasten
through a science, with the greatesi number of pupils, in the least

possible time. Now, Mr Editor; from remarks which you have

occasionally made in your jdurnal, I find that on this subje\gr your
views, in many points, accord, with my own, and Herculean as the
task may be, I hope wil)/ endeavour to convince your readers
that the most rapid progress is not always the best for the pupil, as

prematurefruits, however -agreeable to-the faste,” are somei’iﬁxes\\ .

worthless, if not absolutely pernicious in the-fesult. k
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ted for the Annals of Education.

" Tae principles and methods of education, when exhibited in
connection, mutually explain and illustrate each other.. 'Their rela-
tive_importance is brought to view. Details of instruction are

presented, not as isolated parts, but in their relation to those gen- .

eral principles of education upon which their successful operation
upon ‘the mind essentially depends. Principles are thus exhibited
in their appropriate connection with the mind ; and education, both
as a science and an art, is given as a perfect whole. As every
mental influence, however limited and transient, is of unspeakable
importance, so every thing surrounding the mind, becomes, from
its connection, worthy of deep attention. -The details of instruction,
whether circumstantial or formal, are therefore subjects of the first
i_mwnance in education. p B = , ' .

. When we look into our schools, and observe the influence of
prevailing methods of instruction, upon the young, we cannot but
perceive, too often, a very wide departure from sound views of the
philosophy of education. The details. of instruction have little
reference to the, true nature and wants of the mind. The’ child
engages in the employments of the school-room without any inter-
est. He perceives but a faint and remote connection bétween
these employments and the purposes of life. His heart is not in
them. His'mind is not carried beyond the present, to the remote
influefice which his prospects should - exert upon his character and

~

!

—_—
N.

U= e]) U V oo~ ’
" Bootes: 2800 ¥ TR elSaon—
1832.] Principles and Methods of Instruction 53

happiness. He does not appreciate the influences which educa-
tion is shedding upon him; for so Afa.lse 'hav.e thgy been to his na-
ture, that his experience has given him no light in the past, to en-
courage a prospective hope in the future. Education thus be‘t:f)f‘ne.s
to him. an aimless, unmeaning process; the light and truth which it
sheds upon him, is so false and dubious; so .mte‘rmirggled s‘mh
darkness and error, and confersso little pleasure, that he ﬁxther'pm’dy g
carelessly on his way, or gives up the task of improvementn de-
spair. Or stimulated, perhaps, by a.rrgbmogs rivalry, }?y ihe‘ excit-
ing hope of reward, or the fear of punishment, to exertion, his mind
still moves onward, not from its own internal light and impulses, but
from external excitements. Original power, and native vigor and
purity, are lost in the servile ‘race of competition, and the mind is
degraded by unworthy influences. [ T B
%lethods and details, not less than principles of instruction, are,
in a great measure, accountable for the whole issue of education.
The motives cherished by these, bear strongly upon the mental and
moral character, and contribute their influence in }tﬂs‘gformahon.
They are a part of the great. school of inﬂuenges, which are ever -
in operation from without. ‘They assist the mind in its ascent to-
wards excellence, or they oppose its progress. They favor original
vigor and activity ; or they lead to servile imitation and tameness of
" spirit. 3 s L T AL : .
pThe idea that education, when adapted to the.npalure of the
mind, is to create and cherish original thought, and simplicity, and

. purity and elevation of .purpose, seems not to be adverted to by
' fhosteyentrusted with the pol;g:;.- Popular methods still favor Jformal_
_recitations, and modes of study wholly opposed to the nature of the

mind. Thought is but little encouraged. . Habits of correct think-
ing, are not cherished as the best preparation for correct expression.
The ‘intellectual wants of the individual are: disregarded. Old
'thoughts are wrought up in, various new fongs, and the‘me.mory
loaded with terms, rather than the understanding filled with ideas.
Lessons are still matteis of memory and recitation, rather than oc-

_ casions for thought and mental exercise. -

The influence of such a course upon the habits of the young, is
fatal to original force 'of character. The pupil is made the tame
repéater of another’s thoughts.” He is not called upon to express
his own. is mind is but the echo 9f anot.her—x:e'celvmg an_d
transmitting ideas, but without appreciating their meaning or appli- A
cation. Habits of listlessness and disgust at the idea of study, are
by this means acquired. The pupil remains unconscious O those

 powers within him, which, had they been duly cherished and ad--

- dressed, might have raited him fo_the, appreciation of himself, and .
saved him from the misery of mechanical drudgery, and unm.eanmg
rote. - He might have been appreciating general pnnﬁxples instea

of dwelling off mere questions.of petty detail. . :

.
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Whence come these evils, but from a want of respect for the
-mind, as the true guide to itself? A generous confidence in this,
is the only warrant for guiding it successfully. Regarded as the
creative power, which, by its own activity, is destined chiefly to
form and guide itself ; to make the atmosphere in which it loves to
reside, it is a matter of the first importance to learn how it is to be

addressed, by other minds. Itis not to be subjected to the influ-

ence of another, without reference to the controlling will, witlf whicl:
‘it is endowed. 1Itis to be respected, interrogated, cherished, op-
erated upon, through this will, and not against it. ~Education, in-
‘deed, when conducted upon generous and philosophical principles,

has chiefly to do with the motives. presented to the mind, in order -

to rhove, through the will, the whole mass of faculties and powers

which compose the human constitution. It is a process of enlight--

ening the whole nature, that the accumulated and concentrated light

thus imparted, may bear upon the conscience, and diffuse itself

‘throughout the whole being.

1 8

The pleasure in original activity of mind, so obvious in children,

when wisely addressed, may render their education interesting and

delightful to them. Respecting their minds, cherishing - their wills,
and supplying this’ activity with the mears upon which to expend
itself, the teacher will find his employment full of instruction 5 the
young, under his influence, will be happy; because he ‘will pursue
the course which their nature demands, and their original wants will

all be supplied. -
* The fruits of this desire for activity, when cherished by methods

“and exercises adapted to the object, are exhibited in the following

specimens of the productions of children, under eight years of age.

+-Paraphrases.—The following are specimens of their efforts in
paraphrasing a few sentences'from Telemachus.

No. 1. Calypso could not be comforted for the departure of Ulysses, in her

rief she found herself not happy, because she was immortal. Her grotto no
onger echoed with the sweet music of her voice: the nymphs who attended
her, dared not to speak to her. She often walked alone on the flowery turf, with
which an eternal spring surrounded her island ; but these beautiful scenes, far
from softening her sorrow, did but recall to her the sad recollection of Ulysses,
whom she had seen there so many times with her. = -

"No.2. Calypso was rery unhappy for the loss of the great warrior. 1In her

::l;:{rﬁ:qc lheffzu*nd she wa';‘;:eur to die. ; H}fr cave no longer echoed with the

nging of het voice. e young girls that staid with her, could not speak
to her. “She would often walk wtythout gny one with her, on the turf whic]tphad
elways 8 onil: there was always spring on the island ; but these pretty

. scenes did not soften her gricf ; they did but recall to her the recollection of Aer

Jriend who had o often been with her. ‘ -

No. 3. Calypso could not be Aappy because her friend had gone away ; in her
sorrow she found she was not happy by being never to die. The place she liced in
was a cave, whick did not send back her voice : the young girls who staid by her,

Jeared ly ‘;zi anything to her. Bhe walked a fna,t many times on the picce of /

ground the flowers growing on it; and wi ich the season always made stay

e
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there; but these things did not make her forget her friend, but made ke think
mere of‘lsi'm who had walked so many times with her. _

3

The following are paraphrases of the Lord’s Prayer.

No. 4. Our Purent who art in heaven. Holy be thy name. Thy good ruling
come. May \hy desires take place on earth as in heaven. Give us_our food
every day,and forgive us our wroniactions, as we forgive thoss who wrong us.

ut k&ep us from evil ; for thine is the king-
dom, power and glory forever. ) .

No.Pg. Our PErenyt who lives in the Holy Place. Holy be thy name. Thy
ood government come. Thy wishes shall be obtained on earth, as in the Holy
lace.. Give us every day food. Forgive our sins, as we forgive those who sin

‘against us. Lead us not into evil, but deliver us fromit; for thine is t..he good
government, the power and the glory. s g L

No. 6. Our Father who arl always every wherc. Holy. may be thy name.

Thy good management come. ' Thy wants shall be gratified. It shall be done

on earth as it is where thou art. Gy;ve us this day_our food, as thou givest us
every day. . Forgive us our wrong actions, as we forgive those who miure_ us.
* Let us overcome our bad inclinations. Keep us from doing wrong. All things
are thine, power, strength, goodness. ‘ o i
- 2.—Original Descriptions—written from observation..

;No'. 1. The wind is south-east. “There is every appéﬁrance of rain. The

willows are blown gently by the wind. The clouds.are black. The sun is hid
" and gone under th’eg clou{'ln.y' Theé ground is damp. The trees are still. The
leaves on the ground are blown-about. There are & few clouds in the sky.
No. 2. The sun is hid behind the clouds, and the wind is south-east. The
trees are still, and do not move. It locks very dark. . "

-Original Comparisons.

Good thoughts are like pearls. .

Passion is like a lionj§ ) ) .

. No. 2. Spring is like a beautiful lady, with a white robe, tripping along.
Love 1s like the moon. .

. A sweet tempered girl is like goodness.
Passion is like thunder. @

.
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—4=Original Biography of Dr Franklin. . |
*_Dr Fankli born if"Boston. His father came from England, and was a
v‘egrgi?o:; ml:nt"";{e l;..d‘ several children. Benjamin was the youngest except

; is brothers learned trades. He wentto school a sliort time, but his
.};‘;;er ‘\Avllahsl: p::n- et?ut he took ﬁim home, to work in his shop.. He was very

fond of books, but his father had ‘only a few. His father seeing how he liked

¢ d to have him become a printer. One of his brothers was a print-
sg,okzld“l,l:n::nclgde?;e l\:'ould take Bepnjamin and give him clothes and food for

. what he earned.. He went to live with'his brother, but he did not like to go.

i j . books
o could not understand all his brother’s books, so he saved money tobu
gitlf.o He could not get as many books as he wanted, so he borfowed : emhiof
his neighbors, ind he always gave them back to them, and the alwnylue:h m
have them, for they said he would give them back again, and nots s euzlnd
He thought of a plan to get more money. He told his brother that B e wo :
.give him the money with which he bought his meat, he would do wi Ho“;)om“lii
So his brother gave him the money, and he bought books with n.d :d tugh
- biscuit and a few raisins, and made his meals of it by himself, and read at the
same time. Al g
He and his brother did not agree very
stay with him." He thought he would go
knowing it. So he set out, and got there in a fe
whose name was Mr. Bradford, to ask for work.

. ;

1l and Benjamin said he wéuld not
waui, ;TnewB!’o{k without his father's
w days, and went to a printer
Mr. Bradford told him that he
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had no work for him, but that his son wanted 2 boy to help him, who was in Phila-
deiphia. So he set out for Philadelphia, in 3 boat that was going part of the
way to Philadelphia, and he expected to walk the rest of the way. 1t bagan to
rain, there was a storm, and they sailed on till they came near Long islahd.
They sailed towards itilbuz they soon found that the waves were dashing against
it "I‘hey dropped anchor, and” had to stay thers in the boat all night. In the
morning they set out again. They ui]edy on tiil they came to iand, &E;&c.

Art. IX.—REeapING. _

Commanicated fot the Annals of Edncc,tion.. )

A LARGE amount of time in common schools is devoted to the art

of reading ; and in few branches is less real progress made. It
seems to me important to Jook at the causes of this result, and, if
possible, find appropriate remedies. = . _ ,
" 1. " What are the proper Rours for reading? The reading ex-
ercises of most schools usually occupy the first hour and a half of
the forenoon and of the afternoon.  Neither of these are the most
proper hours, for the following reasons. R

In the morning, the mind, like the body, is invigorated by rest;

and this period should be devotéd to those studies which require.

more mental exertion than the rest. Writing requires very hittle,

-and should therefore be deferred. Arithmetic and grammar de-

mand more thought, and are therefore either of them proper oc-
cupations for the morning. Reading requires less thinking than
any other branch, except writing. To devote to it then, those por-
tions of time which are required for more difficult studies, is extreme-
ly injudicious. , e

In the afternoon, the energies of the system are too much absorb-
ed by the process of digestion, to allow of intense mental appli-

But there is a. particular

reason why this is an improper hour for reading. The voice is

less clear, and the lungs less active and vigorous, immediately after
eating, than at other times, especially after eating dinner. This is
the proper hour for those studies which approach the nearest to
the nature of mental amusements, as geogra hy, and -natural - his-
193', which with most children, if Jjudiciously conducted, require
little exertion of mind or body. For these reasons, the last hour
of the forenoon, and, if the exercise be attended to twice a day, the
secgpd hour of the afternoon, are the most appropriate hours for
reading. v o ' -

2. What books should be used? I 'am not about to decide
what particular reading book ought to be used, but only to speak

{Jan.,
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of their general character. The style should be simple but chaste,
and adapted to the capacities of those.for whom it is designed.
By simplicity of style, however, I do not mean childishness.

" There are many who object to a simple style of writing for chil-

" dren, only because they confound simplicity with nonsense. I am
as much opposed to vulgar or baby language, even among children,
as they. Indeed, their language, as well as that of all persons con-
cerned in their management, should be conformed to the strictest

‘rules of grammar and of propriety. It-may be simple, however,
and at the same time correct. Take for example the style of Miss
Edgworth in her simple stories, the writings of Gallaudet for chil-

. dren, with many others which we might notice, and who does not see,
that though simple, it loses nothing of its dignity or its importance ?
If the language, even of adults, in their varied intercourse with
_each other, were more of the kind alluded to, 1 believe there would

~ be less misunderstanding and’ controversy among them than at

. present ; for it hasbecome_ almost a common place remark, that the
foundation for much of that difference of opinion which often exists,
and not unfrequently leadsto the most unhappy results, is laid in the
want of simple and distinct language. - -

It is not, therefore, ‘without reason that it is so confidently assert-
ed of late, that children should read no book, which they cannot,
with “proper attention, understand. Reading aloud, to be intelli-
gible to the "hearer, must be in the tone and manner of familiar
conversation. But how can a child know how to read as ke would
speak, that which he does not understand? Would a person ut-
terly ignorant of French, be able to read a passage from a French
author in the manner of familiar conversation ? It is equally impos-
sible for the child to read that which.lie does not comprehend, and

~ accompany it with the 'same inflections, emphases, and tones, which
the writer of the piece would use, were he to read or speak the
same sentiments to an audicnce. “Although the language of alinost
all elementary books is liable to many objections, the reading books -
for infant and ccmmon schools, especially the latter, are the most
strikingly deficient on this point. o o

Many of those books which are supposed to be brought down to
the capacity ‘of younger classes are still above it. They may be
used with some advantage by the higher classes of those schools ;
but a series is still wanted, which shall'be more effectually stripped
of terms, familiar to adults, but either not understoad, or misunder-

- "stood, by the infantile reader.

. There is one more remark to be madg in regard to reading
books. In a large majority of schools, when a book is once intro-
duced, it is continued, to the exclusion of any othe_r, sometimes for

_a long course of years. The reasons of this are, in the ﬁrst.p.]acg,
an almost universal neelect on the part of parents, school visitors,
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=F%he repetition, in Ais own Zangufzge,-of facts ‘which be has
heatd or ‘reaf, calls into actionthe pupil's powers of attention:and

memory, in reference 19 facts and statements, as woll -as words.

The following biography presents facts which may ,m;er_e,s’g.thq rpad-
#er, no }ess than the mode in whick they are presentéd. "
. T Original Biography of Pestalozzi. -

| Pestnlozzis father and mother wére from Italy. Thoy went to Switz-
efland. Hiz father died when he was p little boy. -Pestalozzi had viry
strong feelings, but little i‘udgm'e_.nt, The 'boys at school used to cail
him Herry.Oddity. They loved him very much, and he loved fhem, and
was willing to bear little burdens for them when they wanted him to.
Once there was an e:'{;.hquake in Switzerland, and the boys and girls were
frightened at the shaking of the school house, and ran down stairs. -+ The
‘teacher rafi too, and pushed somae of the scholars down.'When'the earth-
quake was'over, the teachers wanted some of the boys to go and get the
books 3 allft.he boys were afraid but Pestalozzi; he went aud got the books
by himself. R e LT R T
yAﬁér a while Pestalozzi stidied to be a miinister. His friends wanted
him to_be a minister, and he wished tq be one téo; bat when hetried to
‘preach, he did not preach well,'and ‘he gave" it up, and studied-law. - He
was not much interested in this study, and séon’ gavethis up likewise.
He became ,interested in poor children, and burnt all he'had written on
law, and bound himself an apprentice to a farmer with whom he staid long
enough to learn farming. gre then bought some land, and built.a -house
upon it. He married a woman who was very rich, and had an excellent
¢ ter. He called his farm Nawhof, and he there taught poor children.

When he found poor ox;ghm"children, he would take them home and

teach them. He clothed and fed v.héfn, spegf so much money

ETRRNY § 4
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upon them, that atlast he became poor himself, and had to leave his farm.
He wrote juvenile books whils at Newhof'; but they were not well under-
stocd by the pecple. ' v

The government, seeing whalhe wanted to do, invited bLim to teach a
schddl forpoor children at StanizAi-The French had burnt many of the
buildings at Stantz. " In one 8filha &tone buildings he was to have his
school, but in this only one room EEgfinished ; the others were used by the
masons and_ garpenters. This-room Pestalozzi used in the day time for
the school room, and at night as'a sleeping room. A great manv children
came 1o his ‘8chool, end some of ‘them were very wicked and obstinate.
Some of them were beggars.
't Pesgglozzi did not punish the children severely ; but, when there wasan
obstinate child, he showed it thut he conld be decided if he chese. Heo
taught .the children chiefly by talking with them, He slept with them,
eat with them, and sometimes walked with them, |
_ Bome of the children’s parents sént them to get clothes,and when Pes-
talozzi had furnished them with fhese, they would take them dway from
the school. Every SBunday the children’s relations would come and talk
with them, gad leave them cross and unhappy often. Bat still Pestalozzi
determined to go on® He made the bad children good ; and theyall foved
him.” But the yg.g;c_me,‘and he was forced o give up his school at Stantz,
He went among the Alps, and looked about him for & place to live. Here
he met s friend who encouraged him in his trials ; and he aftorwards went

Jback'to'Btantz, but he did ot succeed in his'school.

- “Hig ftletrds next invited him to Burgdotf, to keep school there. While
.there, many came. to see his school. He had written some books, which
Jnade peop{e ecqiainted with his plans. There was one man by the name
-of Niederer who afterwards taught school with him. At first he had
twonty-five scholars ; and the next year he had thirty-six. He did not get

enough money tosupport himself. 8o he went and lived with Fellenberg;
but with him he did a.

He next wentio Yverdun, and established a schoolin enold castle there
This place he thought would sult him. Tt was near the lake of Neal

Lol
.chatel.  Here he had a hundred and eighty children. They lived with
3 bim, and his srife halped bim in theif Jostruction and care. e
o In the_‘}nornini, f an hour before six, a signal was given for them to
2rise,.’ They had half an hour to get ready for school. At six they went
_to morning prayers, After these they had their first lesson, and then went
to, breakfast. At eight they had another lesson. ~They studied a little,
-dnd then played, and then studied again. i : :
Pestalozzi was not orderly himself, but he taught his scholars to be so.
He was not very attentive to his dresa. e R
1t In summer, the boys bathed in the lake, and in winter they gkated on it.
«In bad weatber. they played in_a hall which he had fitted up for them.
- Mrs, Pestalozzi died first, and Pestalozzi had a monument built over her
. tomb in the gardeu, where he used often to walk during the latter ‘part of
ohis life. - Ho.died 8t Brogg, in 1827, ., . ...\ w: § . . i
Wi Rifteesion! "1 think that' Pestalozzi was determined to do good, and was very
~generous, His plan of teaching was a good one..  ~ e S

.
A Skin g :

. 't' ‘ig;also desirable that the zmag't'uatzon should be occagigg};.ll.y
] ;-and, the_allegory which follows, will prove that it may be
done successfully. R TR e ' )
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f ls also useful to ca‘)l on the pqpil occasmna]ly, for fns i an _
ta'o the objécis atound him, and if they are not “profound,

the exercise will at least enaf)le the teacher to cultivate’ accuracy in"™
obsemtlon and comparison. +#
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: tl‘,';"he trep::u look beautxgulahen xgvemﬂ with. m -nd ice. The
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teris cold and unpleasant. The rooft of lool' pretty because they
are white. At first, I am pleasedwith the:snow, but:I soon get tired of
it, and wish for spring; green'is white.—It is very pleasant
to sit around the fire of a winter’s csvenmgB and read and ulk Winter is
a season of comfort; and summer of ]oy, - !
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undertaking, —the impmvem\ém of their pupils, aund their coun-
try, — for the mere purpose of saving money.

After the above report was received, a memorial was presented
to the Legislature, praying for the establishment of a State Agri-
cultural school. . This memorial, together with the foregoing report
was submitted to a select committee for consideration, The report
of this committee, of which Mr Sudam was chairmanwas highly
favorabic ; and was accompanied by the form of a bill for carryin:
the plan into effect. . The foliowing are exuracts from the report,
which deserve the attention of every American legislator.

%It it then unfair to ask, what has been done by the Legislature for a
class of its citizens Bo numerous, virtuous, and meritorious 7 The stran-

ger, when he sojourns in our land, and views all that has been done for
the cause of scicnce, for education in the higherbranches of literature, for

. our common schools, for the reformation and punishment of crimes on a

scale superior to any state in Europe, naturally inquires — Show e your
agricultural school.  You are essentially an agricultural people ; a class of
society who have aided so liberally to the institutions of your State must
bave received the constant and peculiar care of legislative protcction and
patronage, by forming their minds, their habits, and their temperas, to be-
come the patrons of the noble monuments already erected, and which,
while they shed lustre on your State, have placed her first among her sis-
ters in the Union. 2

“8hall we any longer be compelled to answer: — We have no such in-
stitution ; we have provided an ample revenue for all buta complete
course of praclical instruction in agriculture. Inalmost every state in
It_‘.um?e, the attention of despotic government has been called — nay, se-
riously and sedulously directed — ¢o the formation and endowincnt of
schoois of this description.  There, it is admitted, the motive to a certain

cxtent may be mercenary — to provide food for taxation. Iorc it is a debt .

duc from the Stule to a cluss which, before they asked jor themselves, have
conlribuled o all others. ;

“It is not the intention of the committee to endow an institution to rear
up and educale persons in the mere theory of husbandry, it is to combine
practice with science ; and it it should be said that this would be a sehool
only for tiie children of the opulent, the unanswerable argument g, that it

is the samie in reﬁard to our colleges, and must be so of nccessity. Stili .
-the results of such an education, practised upon in all parts of the State,

must and will lead to the most beneficial results. A good example is
worth a world of mere speculation, :
“ In aschool of this kind, under competent managers, there may be con-
centrated the best models of practice in rural labor, known at home or
abroad. Education (practical cducation) is nowhere calculated to diffusc a

more benign influence in society, than when bestowed on the farmer. He'

neither ¢laims nor can exerciso a monopoly.

% This school isintended to be purely agricultural. .Butin order to'this,
will be necessary to open a course of instruction, combined with labor,
which your committce venture to say will be as interesting, and, to the
state, as valuable, as that which may” be acquiced in any other seminary.
The different qualities of soil, as fitted for the various products of the
earth; the use of compost and manures, as applicable to soils ; the sca-
sons for planting, the rotation of crops, and the vast mass of practical in-
formation which cnables mun to transform a wilderness into a paradisc, is
worthy the pursuit of the richest as well as the humblest of the land.
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“Tho question is, shall we endow a school to which many would desire ‘
to send their children for the purpose of preparing them to depend in fu- -
ture life on one of the most certain, and therefore the most happy of hu-*
' man pursuits; combining in itself all the elements of constant, regular,

and sagacious employment ; and freed from all the cares and corroding re-
collections, present or past, of the pursuits of a political life.

“ Your committee propose to give them (farmers) a school to which resort
mey be had for t‘he culiivation of the mind, and the improvement of the
person ; laying the foundation for future toils and pleasureés, (for toils in
agriculiure are pieasures, when conducted to a successful resull,) fur future
health and happiness, and preparing them to rear up a race fit to transmit
to posterity the liberties we 8o hi %Ij’cbcrish."

.

Art. HI. — Princieres ‘anp Meruons or Inrevnecruan Ix-

" STRUCTION- EXHIBITED . IN THE ExeRcises oF YouNg

s {Continued from Vol. L. p. 570.}

Ebpuvcarion, rightly regarded, is not only an influence’ by which
ideas are imparted, but an agency which calls them forth, in clear
and palpable forms,.from the sentient mind. Itis a processof ez-
pression as well of impression, Tts office consists, not in shedding
light upon an opaque substance, but on the transparent mirror of the
soul, whese surface reflects the images cast upon it, .in their true pro-
..Ard,‘“.—‘ ¥¢ ahenld n,?d-nas C(w|vr‘”|v the z‘nlvlv'avw.’v «nd ATDTeSSINS DOW-
W LiUWS, AL DMIVUUIUW AUULILO ’UQKLJ 1225 desiles bl L Lid CAdj/i Lodivi 'JU o

“ers of the child.

The young mind is daily imbibing fresh material for thought.
Susceptibility and instinct are supplying it with new ideas; and it
endcavors to cxpress these in oral and symbolic forms. Itisthis ten-
dency of the mind that developes, at =0 early a period, the power of
language; and renders the soul not only the receptacle of ideas, but
imparts to it & moulding energy, by which these are impressed with
the living forms of spirit. 2 B ¢

To supply the mind with fresh forms from without, and to keep it
pure and transparent, that it may receive and reflect these forms in
their true symmetry and beauty, would seem, therefore, to constitute
the office of instruction ; — to fit the soul for accurate correspond-
ence with itself and with outward objects, the end of education.

The following exercises, sclected from the manuscripts of a little -

girl of nine yéars of age, are offered as specimens of original thought
and expression — as exhibitions of what may be accomplished, at an

eearly age, in aid of cultivating the intuitive powers, by supplying the

mind with materials, drawn chiefly from its own experience. The

" extent of idea manifested in them, as attained by one so young is a
. proof that subjects and efforts, usually regarded as without the appre-

hension of the juvenile mind, are not necessarily unintelligible, when
presented in appropriate forms, and when the mind is interested in

i
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= . ~ N
its own movements. The obvious pleasure which they afforded the
writer, i3 a sufficient reason, even were there no other to warrant
this belief, that instruction conducted in this form, during the earliér
stages of the mind’s expansion, is favorable to the growth and energy
of the whole being — for where mental pursuits are prosecuted with
conscious pleasure, progress is a necessary result. b .
As specimens of original exercises of children have bedp presented
in preceding numbers of the Annals, the following exerdises are re-
garded as additional illustrations of principles applied in detail.

=¥ The power of illustration, depends essentially upon an active
andvivid conception. In the expression of moral truth, this power is
particularly important. 7Zales, fables, and allegories, embody the
fruits qfconcgption in its most vivid forms: and are well adapted to
call forth the intuitive operations of the young mind. A specimen of
each follows. ' "

FIDELITY.

“There wasonce s little girl, and she was very affectionate.  She had a
dog which she liked very much. His name was Trusty, After a while
however, his mistress grew tired of him, but he still {oved her. As he’
was one day walking with her, they came to a town where a wild bull was
kept. This bull had gotloose, and threatened o do a great deel of mis-
chief. He'came running towards the little girl, but the dog kept him off,
by his barking, till the little girl reached a house. Ife then followed his
‘mistress, but was somewhat hurt. The little girl was sorry that he had
thus suffered from his fidelityto her, and had him well taken care of. She
ever aflerwards treated him kindly.

. SEL¥-IGNORANCF.

“ A wolf, running one day, was pursued by some dogs. To get out of
their way, hg raninto a hedge ; 8o the dogs did not find him. While here,
a thorn raninto his eye and blinded him. Leaving his retreat he began
to find fault with things, saying that they were not well-shaped, and that
it was night when it should be day. Buta fox, observing him and hearins
him say this, said to him, % The fault is in your own eyes,and not.in things
for you are blind.” — Moral. When we are ignorantof our own imperfec-
tions, we cannot judge correctly of the perfections of others. '

THE JOURNEY OF LIFE. . -

* Walking one evening by the sca-shore, I discovered, at a distance, a
cave; and, being tired, I entered it to sit down and rest myself. The noise
of the waters, fu?ling around me, and the ocean before me, soon lulled me
to sleep. And I thought I saw, in the middle of a great plain, two hills.
On each was a temple. ,
the other,and that a great many people wero ascending it. The other
hill was less difficult of ascent, and had a great many people on it; even
more than the first. When these people had reached the top of the hill
they appeared to be happy; but when they died, their minds instead of go-
ing upward, passed downward, till the observers could sce them no lon-
ger. But those ascending the first hill looked very happy, even while they
were toiling up its steeps, and if one died on the way, his mind was carried
beyond the visible temple to one that was invisible.  And 1 observed that
their thoughts were fixed, not on the yisible temple, buton™ one clearly

¥ observed that one hill was easier to ascend than -
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seen by the mind. When they reached the templc on the top of the hill
they were happy ; and happier when they died, and entered the one scen

.in the mind.

“ While observing these things, [ thonght that a person approached me, -
and I asked him the names of th objects which [ beheld. 'I'he plain which
you sec, said he, is the Plain of Birth. The difficult hill leads to the
Temple of Truth and Wisdom, and the temple beyond this is Perfection.
The other hill leads to Earthly Happiness. 1 further inquired why the
people stopped at the bottom of the hills before they ascended ? And he
said it was to consider and choose which they should ascend. Buthere |
was awakened by the coldncss of the night air,and arose and went home.”

—15. The circumstances and events of life, as connected with the
pursuits of the child, may, if recorded, shed much light upon his pro-
gress, and lead to correct self-inspection and self-estimation. - T'he
following is an extract from a diary designedto subserve purposes and
iead to results of this nature. :

JournaL — 1833.

“January 1. Tuesday. Read some of Miss Edgeworth’s Comic Dramas,
and was particularly interested in the Two Guardians. f think she may
well call her dramas comic, for they are very laughable, and are, doubt-
less, true to nature. I have thought a good deal how I should spend the
time this season, and have been'laying my plans. - I have made a select-
ion for my Menlal Gems from Mrs Barbauld, and [ call it Faith in God. It
is very beautiful. . 57

“Jan. 2. Wednesday. . Read some from Miss Edgeworth’s Ormund. 1
was much interested in it. -1 have often triéd to understand this story and
have never succeeded before. I observed that I have often tried to un-
derstand stories and havé not succceded, but upon putting them away,
and waiting a few weeks before 1 read them again, [ could understand

‘them, and am interested in them. 1 have tixed an hour for the study of
;Gcogmph{ — 1 shall study it in the afternoon. I have learned one lesson
H

to-day — Pennsylvania. My thoughts have been more fixed on my read-
ing than anything else. I think I had better study arithmetic one day,
and geography the next. .

“Jan, 3. Thursday. Finished the reading of Ormund. Ilave done
some sums in Colburn’s arithmetic, and like to do them very much — they
make me think. [ read, for the first time understandingly, the birth of
Jesus Christ, and was much interested in it ’ .

Jan. 4. Friday. [ have continucd my geography. Paraphrasedin my
book. Received a letter from Mr A It is the first letter | have re-
ceived from him, since my return from the city. We had discontinued our
correspondence for some time. It is very interesting and instructive to
me. have thought a good deal about his letter; and have been, also,
trying to think what boo%(s I have ever read, so as to make a catalogue of
them. Ihave thought of a good many already, and some of them are very
good books. I have read gome in Western Heath, but did not like it very
much. | have read some from Miss Edgeworth’s Frank, and was very
much interested in it, as [ am in all Miss Edgeworth’s works that I under-
'stand. I have felt unusually happy to-day.

«“Jan.5. Saturday. Read Rosanna and Murad the Unlucky, and was

_ much interested in them. Arranged my thoughts for answering Mr A

.

letter,
. L]
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“Jan. 7. .Mondny. Had a geography lesson to learn, and as it was not

very easy, i Eot out of patience. But | tried very hard, and at last suc-
ceeded. I ehall nnt get out of patience again. I have read some in the
New Testament, and understand what I read. - \ . :

“Jan. 8. Tuesday. Read some intho New Testament.' Anewered My
A ’s letler. Studied my lesson in geography.’

“Jan.y. Wednesday. Read some inthe New Testament, and from -

Wordsworth’s Poems. :
“Jan. 10. Thursday. Readinthe New Testament. Jesus Christtaught
more by parables than in any other way, and I think it one of the best

ways for teaching. - Studied geography. Think it more useful than pleas-
ant. Learned some agithmet !

= 5 - shif.

fromsa-selection of stories written I
them. Studied arithmetic in Colburn. =k

“Jan. 12. Saturday. I have read some from Swiss Family Robinson,
and like it much. Read also in Miss Edgeworth’s Harry and Lucy,
and like it, because by trying experiments, they make things sure.

“Jan. 14. Monday. Selected a piece of poetry from gra , calling it
Impartinlity of Providence. Itis very beautiful and intended for Mental
. Geme, Read some in Frank. ‘

“Jan. 5. Tuesday. Answered Mr A——'s letter. [ continue to be
much interested in our correspondence, and should be very sorry if Mr A.
should think of discontinuing 1. T inserted my selectionin Mental Gems.
Lzr z‘z] gave me some important advice on the advantages and importance
of order. i
“Jan. 16. Wednesday. Studied my geography. Selected a piece of

poetry fur Mental Gems, and calied it Tuition of Experience. The poetry
agrees with the name. :

_ “Jan. 17, Thursday. Wrote some inmy Lesson Book, and like to'write
I very much,

i

i — was much interested

1 oy
S, g,

ing with my own experience. . '
"J.an. 19. S:_aturdny. Read most of the day in Practical Education, and
was interested in all parts of it that I could understand. Read also in,

Practical Reading Lessons, —a most interesting book. It contains ancc-
dotes illustrating the virtues.” ‘

w0 The bencficial efivets resulting from epiztolary correspond-
€€y are 100 obvious to require comment or - elucidation. The fol-

lowing letters are selected from a correspondence of some length, be-

tween the little girl and her teacher. - ' ’ ,

. - LETTER VIII.

.

“Mr A

“The uses which you think there are in keep‘gnig a Diary, are, I think,

very clear to any one. ['could not have given so many reasons as you

kave done. But there was one reason which | thought of before you mea-

tioned it, though 1 could not so well express it. 1 think that I should ke
to keep a Diary, and will if you think best. '

“ Your last Jetter was, I think, bétter than the others; but still I like the

D OSSR 1| Y
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blank verse in your second letter better than the rhyme in the last. T un-
dersiand it beiler. .

% When you said that % formal instruction may impress, butit is the ex-

rience olycircumstan‘ces that alone educates,” you said true, I think.
Though we can very well understand and believe what is told us by oth-
ers, we can be more certain if we have had experience aboyt it. Still
most of our knowledge is derived by faith in others, and not from real ex-
perience of it ourselves. . .

“ But there is one thing which I forgot to tell you of—that is, one of my
reasons for keeping 2 Diary, or Journal. You have often said that we get
conscience by observing our experience. Writing a Diary is writing our
experience, and after we have written it, and observed the causes of what
happens to us, that teaches how to act again to make things operate well
upon us. . .

“ Do you not think that letter-writing teaches us to express our thoughts
with easeand correctness ? I think so. When we have done writing our
letters, what shall we do with them — of what use will they be ? .

A Poetry I do not like at all, unless jt have something to do with truth,
which it generally has, I believe. The reason why I like the poetry in
{our last letter called ¢The Three Books,’ isbecause it is so very true.

Vill you imake me a book for a Diaiy 7 |

“ Your scholar;

“Qctober 16. = E. w. LY

LETTER XXIV,

“Mr A

“In your last letter you made it appear very plainly that chotce 45 the no-
blest gift of man. There is, it seems to me, a great deal of choice in con-
science. 1 even think that the greatest part ot conscience 18 choice.

s = x 4 s P oo ghcle o ok aa
When we do not use choice well, it is not so much the faull of choice, as
of anr naaainne which influencea 1t. Ifwe actfrom necesuity, and nottrom

- 1 H N TR &S 2 B
chosen well we can act upon our choice. :

“ T think that when we choose our masters well, we choose conscience,
faith; and reason; and it is when our passions will not submit to the gov-
ernment of these masters, and our passions rise up against them, that we
do'wrong. You may well say that our safety depends upon our choice of
masters ; and [ think that our happiness does too ; for we cannotbe happy

" with'bad masters, and let our good parts be trampled on by our bad.

 Before [ asked anybody witcther § had done right ot wrong, {shiould
try to think for myself; and when they gave me their opinion, 1 should ask
them their reasons, and consider upon them, before I made up my mind.
Would not this be right? ]

« I value all your comparisons as much as your plain thoughts, and I liked
those very muchin your last letter. .

“Asl {mve been talking, or rather writing about conscience, faith, rea-~
son, and choice,; I wish you would make me a map of the powers and fac-
ulties of our nature, thai { may better understand the. :

. ' “ Your scholar, '
"« November 28. - . E. W. L.”

& %
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