





















































10 TEACHING THE LANGUAGE-ARTS.

school as they are carried on in the school, and not ag
they are treated in books or lectures. If they are made
the subject of scientific investigation ; if they are treated
reflectively ; if rules, methods, facts, and laws occupy at-
tention to the exolusion of skill on practice, then they
become studies or subjects as a matter of course. But
this is not the way in which they present themselves to
the child holding in his hand his primer or his copybook.

Two additional observations may be offered. The first
is that if reading, writing, and composition, as found in
the schools, are studies at all, they are studies of a peculiar
character. Little discrimination is needed to separate
them from formal studies like grammar and rhetoric, or
from real studies like mathematics and science. They do
not become studies until they are subjected to scientific
method ; that is, until they are made the subject-matter
of discussion and formal treatment. It is true that they all
give the pupil some discipline, and that they all add some-
thing to his store of knowledge ; but these are minor facts
that do not determine their classification. At most, in the
school they are tools or instrumental studies. The second
observation is that if the distinction between the school
arts and the school studies be pronounced unimportant,
two answers may be made. Classification should rest on
facts—should be scientific. Then the present designation
of these arts as studies leads the teacher, or at all events
tends to lead the teacher, to misplace the emphasis and to
adopt a false method. If reading, for example, is regard-
ed as a study or subject, rather than an art, the teacher is
tempted to place rules or method above power to execute,
and above the practice which alone can produce such
power.  Still more is this the tendency in teaching com-
position.  Never, until the idea that composition is a
“study ” to be learned from a book is banished from the
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gchool, will children be taught to write properly. Among
the severest criticisms made upon the common school are
these : “The reading and spelling are poor,” “The me-
chanical work in arithmetic is laborious and inaccurate,”
“The composition is bad ”’; and these are faults that can be
corrected only through practice. There can be no greater
mistake in relation to the first stages of school education
than that the rafionale of a process is immediately valu-
able. A painter or musician knows his technical rult?s
and his science, but neither his technical rules nor his
science can take the place of technique or execution. It
is by no means always true that a mathematician is goo'd
in figures”; on the other hand, he is often poor. Itis
therefore extremely important that the teacher shou.]d
clearly see whether the end to which a school exercise
looks is skill or knowledge—practical power or intel-
lectual power.




























































































































92 TEACHING TIIE LANGUAGE-ARTS.

reads.” The ease or difficulty with which children learn
to read, in the real sense of the word, differs greatly with
different children. Much depends upon Nature and
much vpon environment. Quick-witted children brought
up in intelligent homes, where they hear from birth good
reading and talking, will, under good tuition, learn to
read almost as naturally as a thrush learns to sing. Mr.
Scudder questions whether Dogberry ¢did not stumble
upon a truth, and narrowly graze a most profound maxim,”
when he exclaimed, ¢ To write and read comes by nature !

There can be smull doubt that reading aloud is much
less practised in good homes now than it was formerly,
when reading matter was less abundant. Conversation
has been called a lost art ; perhaps reading aloud is quite
as much so. At all events, reading aloud in the family
is almost as helpful to children learning to read as talk-
ing in the family is to children who are learning to talk.
Professor Dowden remarks: “Few persons nowadays seem
to feel how powerful an instrument of culture can be
found in modest, intelligent, and sympathetic reading
aloud.” Ile makes a justifiable attack on *the reciter
and the elocutionist,” who “of late have done so much
to rob us of this, which is one of the finest of the fine
arts,” * but says nothing about the decay of the habit of
reading aloud, which is a still more observable fact, and
one still more to be regretted. Professor Corson contends
earnestly for the cultivation of the reading voice. Urging
his favourite thesis in respect to vocal cultivation he says:
“ How much, the charm of beauty’s powerful glance, may be
heightened or reduced by the character of the voice which
goes along with it! A woman with a sweet and gracious
voice can exert through it in the ordinary relations of life,
without even knowing it, a better influence than she could

* New Studies in Literature, pp. 431, 432.
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by distributing religious tracts. The moral atmosphere
of a home may be not a little due to the voice of the wife
and mother. The mere memory of a voice which was
toned by love and sympathy may continue to be a sweet
influence long after the voice itself has been hushed in
death. The influence of the voice for good or evil, in the
domestic, social, and all other relations of life, can not be
estimated. A voice may even have a good or bad reflex
action upon its possessor.” *

Nore.—Mr. George Ticknor, when studying in Germany, wrote
to his father that he was in the habit of reciting German to his
teacher and of reading aloud to him in some book which required
some considerable exertion of the voice. This the father, Mr.
Elisha Ticknor, approved, but added these suggestions; which will
bear quotation: .

“It is not of so much importance for you to read aloud to a
German as it is that a German should read aloud to you. Select
one of the finest oratorical readers in Gottingen, whose voice is
round, and full, and melodious, Place yourself twenty feet from
him, if possible. Request him to select and read aloud to you a
pathetic oratorical piece in German-such a piece, if possible, as
will command all the powers of speech and eloquence. . . . Twenty
pieces thus read to you by him, and in turn by you to him, in his
tone of voice, would do you ten, twenty, yes, thirty times as much
good as it would for you to read to him first, and in the common way,
at common distance, and in common language. It is the tone of
the voice, and the attitude of a polished German scholar, which you
need to be able to read and speak German well, like a German gentle-
man and scholar. Do the same in Paris, in Rome, in London, and
what you will hear and see otherwise at the bar, and from the pulpit,
and in common conversation, without any particular exertion of
your own, will be sufficient to answer all your purposes and all my
expectations, which are but few, although you may think they are
many.”—(Life, Letters, and Journals of George Ticknor, vol. ii, p.
503.)

* The Atlantic Monthly, June, 1895, p. 815. Seo also his Aims
of Literary Study, pp. 129, 130.
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