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INTRODUCTION

That teacher placement is rapidly becoming a major function in
the program of teacher training is shown by the faci thail of the forty-
one institutions in Ohio acersedited by the State Depariment of Education
1o train teachers, fo: 1928-1929, twenty-six have rather definitely
organized placement bursaus, Hore than half of the remaining fifteon
render some incidental service to prospective teachers, For ithe United
States at large a similar proportion seems to hold, because Anderson
and Litchen found, for 1925-1926, that of 243 state universities,
colleges, and normal schools about sixty per cent had definite placement
bureaus, and that practically all offered some assistance to their
graduates.l

The justification for placement organizations, particularly
in Ohio, is shown by Table I, It gives the number of teachers new to

their systems, as reported to the writer by superintendents, mostly

from Ohio, but also to é limited extent from two other mid-western states,

/ i, B, W, Anderson and kuth E, Litchén, "The Status of the State
' College Teacher Flacement Bureau”, School and Society, XXVII
(June 16, 1928), 728-32,
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TABLE I

Teachers New to Thelr Positions in 1929-30
(Reported by Superintendents)

Per . ' Superintendents
cent Ohio Ohio Ohio Ohio Ex.} Xansas | Minnesota
Tatals County City Village|{ Total Total
1-6,99 5 0 3 2 0 0
7-12 22. 2 13 7 e 2
13-18 23 11 4 8 2 5
19-24 r 30 14 9 7 2 4
25-30 12 6 2 4 1 1l
31-36 6 3 . 0 3 1l 1
37=42 2 0 1 1 0 0
Totals | 100 } 36 1 22 i 2 1 8 } 13
Medians | 19% | -21,14% | 13%5 '} 18,331 1994 | ' 18.4%

The data in the above table are some evidence of the large
number of teachers annwlly accepting nefv positions, ZEither they are
moving from oné school ﬁo the next, or they are locating for the first
time after finishing their training course. In either case they
constitute a placement problem. The one hundred Ohio superintendents
here reporting had nineteen per cent new teachers in their schools the
past year. As is shown in the last chapter of this study, there are
over 40,000 teachers in this state. If the above proportion of
turnover prevails for the state as a whole, over 7,200 positions are
being filled every Year. This is sufficient proof tlet teachéer-

placement is a vital problem,
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1, Historicel Background

Though historical data on organized teacher placementi are
limited, several recent siudies indicate that public bureaus were first
established early in this century. In a recent article on publiec
placement bureaus, French points out that such have developed during
the past quarter of a century.2 Arthur J. Jones wrote even in 1922 that
the work of placement bureaus hed developed in the previous ten years.3
Placement work in state departments of education and in state
education asgociations seems to date back just about that far, The
Massachusetts Department of Education began its placement activites
as early as 1906, though legally authorized only in 1911.4 As in so
many othér aspects of educational progress, Massachusetts here again
was first in the country, 0f the state deparimeni bureaus that
actually functioned, Minnesota was next, being provided for by
legislative enactment in 1913, Maine was third in 1917, The remaining
thirteen bureaus in 8tate departments and state education associations
~were all organized after the teacher shoriage which followed the World
War, Thus it seems that ieacher placement, like meny other issues in
education, developed into a serious problem duriﬁg that period of

read justuent,

2. Will French and others, "The Professional Training of Secondary
School Teachers™, North Central Association Quarterly, III (December, 1928),
367-74.

3, Arthur J. Jones, "Appointment Bureaus in Colleges and Universities,”
Educational Review, LXIII (May, 1922), 367-78, ‘

4, Chas, B, Schrepel, "The Placement of School Teachers Done by

State Departments of Education", pp. 8-53.,° Unpublished Haster's thesis,
Department of Education, University of Chicago, 1920,
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During brief periods of the years 1918-1920 both the United
States Bmployment Bureau and the Bureau of Education at Washington
carried on teacher placement work, and seemingly rendered a bit of service
that was highly appreciated; but in both cases such activites were ter-
minated within a very short time for lack of funds, 5
In the field of commercial agencies evidence shows a much
earlier beginning in the work of organized teacher placement. Allen,
quoting in turn from C, W.‘Bardeen's book, "Teaching as a Profession”,
mentions an organization, "The American Asséciation for the Supply of
Teachers"™, establishéd in ;835. This agency charged two and one=-half
per cent'of her salary from the teacher, and an equal amount from the
employer.6 Allen also states that Horace liann in 1846 recommended an
agency Operated by S, Whitcomb., Another authority indicates that the
. Schermerhorn Teachers Agency, organized about 1855, appears to have
been the first, and that the Boynton came next in 1888.7 According to

Allen there were over two hundred commercial agencies in 1870-1890, 8

The National Association of Teachers; Agencies was organized in
1914. It now has sixty-eight members, all éf them commerciel agencies,
distributed over twenty-six states, Fourteen of them are in the State of
New York alone, nine in Massachusetts, and five each in Pennsylvania and

Illinois. Fourteen states have but one agency.each,

5. J. F. Abel, Teacher Placement by FPublic Agencies., Bureau of
Bducation Bulletin Fo. 42, 1921, “ashington: Bureau of Education. Pp. 8,

6. Hollis P, Allen, "A Study of Teacher Placement in California”, p.20,
Unpublished Master's thesis, Depariment of Education, Leland Stanford
University, 1925,

7. E. W, Fickett, "History of the Teacher Placement iovement",
(advence information), Boston, 1930, '

8. Hollis P. Allemn, op._cit., p. 20,
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The remaining eight states have not less than two nor more than four each.

It is interesting {o note that of these sixiy-eight agencies of the
Association, nearly half are in the threes states of New York, Massachuseitis,
and Pennsylvania, and that only nineteen, or less than a third, are west
of the Mississippi River, In additién to the agencies belonging to the
National Association, there are about one hundred independent commercial
agencies.9
In the brief paragraphs above we have traced the origin and
development of organized teacher placement. The beginnings run back
nearly a hundred years. Commercial agencies already had a lohg experience
before any other organizations became interested in this work. It is
only in the last quarter of a century that teacher placemen£ by state
departuents of education, state education associations, and teacher-
training institutiéns has developed. Just why fhese latter agencies all.
began this work more or less simultaneously, is difficult to say,

| and not for us to determine, However, all this is sufficient evidence

that organized placement is now thoroughly established in practice.

2. Placement as an Element in Guidance
At the outset of any comprehensive study of placement, it
seems essential to sketch briefly the relationship'of placement to
guidance for teachers, more particularly to the two steps of guidance
immediately before and after entering teaching, nameiy, () training, and

(b) follow-up or adjustment,

Iluch has been said and written in recemt years on the need of

guidance for students of all'ages. and of all educationzl levels.

9. E.W, Fickett, op.ecit.
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Prominent men in the field, such as Brewaf, Proctor, and Allen, seem to
be fairly well agreed that there are five or six steps in the whole
process of guidance, each more or less closely related to the others.
After the initial steps, such as making acquaintance gemnerally with one's
self and the world of occupations, comes the problem of exploration in a
somewhat limitad‘field. Following this, are recognized the three steps:
preparation for a specific field, thenm placement, and finally adjustment
or follow-up., All of these are highly significant and closely interwoven
with each other,

It is commonly accepted that in relation to progress in
civilization we are in a period of specialization, That this is true in
the world of vocations at large, no one will deny. An example is seen in
Payne's report that there are 17,000 different occupations in New York City
alone; Not only hasbthe day passed when a regular liberal arts course
prepares for any teaching whatever, but even the time is rapidly paséing
when training for high-school teaching is accepted as a good preparation
for teaching elementary grades, Furthermore, teachers prepared fo teach
mathematics and physical sciences no longer are certificated to teach
history or the biological sciences in our more progressive states, If
preparation for specific teaching fields is recognized in certification,
it at once becomes obvious that the same individual can rarely qualify
satisfactorily in more than perhaps two fields of secondary teaching, The
requirement of special certification thersefore reises serious problems
in school organization, especially for the small high school, and
consequently may have to serve within limits as an ideel mors than as a

regulation immediately to be enforced.

To guide a prospective teacher into and direct her preparation
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for a certain subject-matter fiseld.or grade level of teaching, is one problem
in guidance; another, even more complex and intangible, is that of advising
her in which community or school system or under what superintendent she
can do her best teaching, The two problems may be expressed as questioms.
First, where is the genius who can at a glance, or even after considerable
study and observation of an individual siudeni entering a teacher-iraining
institution, advise with a high degree of certainty, the one, that she will
be more successful after preparation to teach kindergarten, and the other,
that she will be more efficient as an English teacher in high school}
Second, who will keenly distinguish the personality differences of th
supervisors, majoring in the same field, both equally well prepared by
virtue of courses taken, then advise the one that she will do better work
in the city system of Hollywood, and recommend the other to the
superintendent of the consolidated ;ural school at Sandtown] These are
problems that baffle the experts in the broad field of guidance. It is
not our purpose in fhis study to throw much light on them, Suffice it
to say here that we have confidence that specialists in the general field
of guidance are slowly making progress in solving such problems., The
other reason for meniioning guidance probiems at all is that the more we
think of teacher guidance, the closer seems the interrelation between

preparation and placement,

Almost the same could be said about placement in its relation
t0 follow-up, That, too, is definitely recognized by guidance experts,
as literature in the field indicates, ZEven casual thought on the matter
should lead to the conclusion that the work of preparing the teacher is
not complete when she has met all certification requirements, not even

when she has been given all possible assistance in securing the position
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for which she is best fitted by training snd personality, but that trainers
of teachers have a definite responsibility in helping the teacher start

in her new position. The discharge of this responsibility should be clearly
a cooperative undertaking betwsen the institution which trains the teacher
~and thus has a much more thorough knowledge of her possibilities, and the
school which employs her with a very clear understanding of what work for

school and community needs to be done in that position and how it can best

be done. FKor this reason the present study on Teacher Placement im Ohio,
though indicating that placement is ité field, does take considerable
account of activities in preparation and follow-up.

Steps which Ohio tsacher-training institutions are taking in
relation to guidance appear from an examination of their anﬁual reports to
the State Department in the fall of 1929.10  From twenty-six reports in
that.office at the time, which for all practical purposes seem representative
of the fortyQone on the state list, one learns that a physical examination
is usually required., About two-thirds of the schools reporting indicate
only casual attention to "Eiscéllaneous Personal Qualities", The other
third of the imstitutions show greater concern, as the folldwing quotations
‘indicate:

Personal interview to sense personalily and mannerisms,

Teachers take four credit hours in personal and social hygiene,
Students with marked peculiarities are advised against teaching.
We know and study each individually,

Have a personnel blank from high school principal; have personal

interview at college. [Several_institutions report the use of ‘a
personality blank for admission,]

10, Teacher Training Reporit, Section II, Student Selection and Guidance,
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To‘the question whether the.institution offers instruction in
guidance, ten answer in the affirmative, six in the negative, and the
remainder do not answer at all. Immediately following the above question
in the report is a request for a specific statement of what is being done
to insure professional guidance to the individual student, Common answers
suggest conferences with siudents by deans, heads §f departments, train-
ing teachers, etec. A few quotations are representative:

Special adviser for each student.
- Special adviser for each group of one hundred students.

Prospective teachers take course in orientation or introduction
to teaching.,

Committes on vocational guidance.
Each studeanmeets the dean of education once a year or oftener,
The above can well be accepted as notewcrthy beginnings, per-
haps hardly more than that, Considering the newness of the whole field
of guidance, the sfrong tendency of most institutions of higher learning
to watch and see before acting, and the rapid strides made in teacher
training during the last few years, there is more encouragement than

discouragement in these notes,
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CHAPTER I
DESCRIPTION OF THE PROFOSED STUDY

1. The General Problem and Its Definition

After the general plan of a study on teacher guidance with
special reference to placement had been accepted by the writer's graduafe
comnittee in August, 1929, detailed plans were formulated with'considerable
enthusiasm relative to content, but with some hesitancy in regard to the
breadth of the atudy, The study hed not proceeded far until the broader
aspects of guidance were dropped from the scope of investigation; only as
placenment finds its setting in that gemeral problem is guidance hereinafter
nexntioned, Thus the real problem for investigation resolved itself into
teacher placement, with minor attention to training and follow-up, as func-
tions in guidance so very closely related to placement,

Teacher placement, as used in this study, means the.process of
assisfing the teacher in finding a position in which she can be expected
to reunder her best services; or, from the. point of view of the schdol, 1o
find for a given vacancy the teacher who can best render such services as
the position calls for, The.fact that in this study repeated refsrences
are made to professiomalizing teacher placemeni, emphasizes pariicularly
"rendering the best services"”, Teachers and schools that have vacancies
ﬁre bound fo get together, but‘the more completely this process is left
to chance, the less professional will be the placement; The more of
wise direction there is in the interest of both school and teacher by
some intermediate agéncy, the more highly professionalized is the process,
As a further definition and limitation of the problew, it is understood

that its peculiar field is placement of teachers in Ohio,
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2, Detailed Statement of the Specific Problems

Teacher placement from a professional standpoint has various
major and minor aspects, These are treated in the following five chapters,

Chapter II tekes up the organization of the placement bureau,
especially its personnel, cost, and registranis,

Chapter III attempts primarily to evaluate procedures in the
process of teacher placement itself, including the time of
placement, as well as means of gathering information conceraning
registrants, and methods of making contacts with the clientele of
the placement bureau or agency.

Chapter IV analyzes the relation of placement to teacher train-
ing and follow-up,

Chapter V deals with the means of improving teacher placeient as
these are suggested by placement officials, superlntendents, and
beginning teachers,

Chapter VI brings together all the evidence from the original data

of this study and the literature in the field, and bases certain
recommendations on the same,

3. Ihe Techniques Employed

The techniques of this research aré twofold, In the first placs,
literature on teacher placement and closely related subjects,vwhich included
about a half-dozen theses, was éarefully canvassed, Second, and far more
important, was the use of the questionnaire method. A marked proportion of
the material gathered by this latter method is factual, esPeciallx that used
in determining the present siatus of placement organizations in Ohioc, A
good measure of egidence supporting recommendations for improvement is based
on expert opinion drawn from the questionnaires, Data that are either lim-
ited in quantity or derived from questionable sources are so treated, and

used merely to indicate possible trends.
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4, Sources of Data

Although available literature and personal communications have
helped in a measure to give direction to the problem and later added consider-
able sdpport to certain findings, this situdy as a whole is largely based on
data obtained through questiomnaires, Specific plans for the circulation of
these were formulated during the early months of the school year, 1929-1930,
When the Associate Director of Teacher Training in Ohio, L. L. Louthian, was
questioned regarding the importance and value of such a study as Teacher
Plgcement in Ohio, he immediately expressed interest in the problem and as
a representative of the Ohio State Department of Education wished to share
in the study., It was agreed by him and the writer's adviser, that this
gtudy should be carried on jointly under the direction of the Statg Depart-
ment and the University. Thus all forms were sent out under the name of the
former, a procedure which unquestionably helped very much to secure such
liberal responses, It was agreed by all concerned that an intensive study
of teacher placement in the single state of Ohio would be more valuable
than an extensive study covering placement the country over, Hence
detailed plans were laid accordingly;

. . s 1
Five questiomnaires were formulated:

I, To ranking teacher-iraining officials in each of the forty-one
institutions of Chio recognized by the State Department, and to
fifteen out-of-state institutions, including private colleges,
state teachers colleges end state universities.

II, To thirty~three state departments and state education
associations reported as maintaining teacher-placement bureaus,

III. To forty-seven commercial teachers agencies,

1. Copies of questionnaires are found in the Appendix, Section B,
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IV, To 210 superintendents: fifty each from counties, cities,
and exempted villages of Ohio, and thirty each from Kansas and

Minnesota, equally distributed among counties, cities, and villages,

as in Chio,

V. To 152 beginning teachers, all in Ohio,

These 498 questionnaires were dated January 21, 1930, and mailed
promptly, Those sent outside of the state were designed to serve as a check
on the typical nature of Ohio returns, and to add data desirable for forn-
ulation of suggestions on such points as were inadequately represented by
Ohio responses, A.very marked interest in the problem was evidenced in that -
sbout a fourth of the questionnaires sent to superintendenis were retﬁrned
within two weeks from date of mailing, |

Table II indicates which form of questionnaire was sent to various
institutions or persons, the total number sent, and the number of complete,
vartial, and very incomplete returns for all groups or classes, As this
study develops, the reader will find in ceriain instances that the various
placement bureaus and commercial agencies are referred to by nunber, The
identification can be found in the Appendix, where the mailing lisits carry
the corresponding numbers of these bureaus and agencies,

From the table we note first the high per cent of returns on
Questionnaire I, Since this siudy concemtraies on teaqher placement in Ohio,
it was comnsidered very important that all accredited teacher=-iraining
institutiong of the state report, whether they carried on work of this nature
or not, This was achieved, though in certain instances mere short letters
or notes stated that very little or no assistance was given the persons
looking for teaching positions, Even of the out-of-state insiitutions,

nine of the fifteen, took time to fill out the lengthy questionnaire,

2, Mgiling lists are found in the Appendix, following their respective
questionnaires,
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TABLE II

SULIARY OF QUESTIONNAIRES RETURNED

Questionnairs Num Returned No
ber Ioou- | Par~ | Very | Nothing re-
v sent : s turn
Nun- _ plete | tial | incom- to
ber Sent to lete | report
I ici 136 51 12 13 17 43
Ranking Teachers
Training Officials
of Ohio 41 26 2 5 8 0
Out-of-5tate Teacher-
Training Institutions 15 9 1 0 0 .5
Iy State Departments of
Education 21 10 1 3 6 1
State Education
Associations 12 6 2 0 3 1
113 Commercial Agencies 47 0 6 5 0 36
v Superintendents 210 | 129 0 0 0 81
Ohio Counties 50 35 0 0 0 15
Ohio Cities 50 35 0 0 0 15
OChio Ex, Villages 50 35 0 0 0 15
Kansas 30 9 0 0 0 21
Hinnesota _ 30 15 0 0 0 15
v Beginning Teachers 152 92 0 0 0 60
Ohio State Univ, 35 17 0 0 0 18
Miami University 35 22 0 0 0 13
Bowling Green
| _State College 32 17 0 0 0 15
Ohio Weslevan Univ, 35 24 0 0 0 11
Biluffton College 15 12 0 0 0 3
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These institutions were selectied rather arbitrarily, but an effori was
made to choose a few large institutions, a few teachers colleges, and
several small and average private colleges,

Questionnaire II was sent to all state departments of education

and state education associations carrying on placement work, as reported

to MCCarroll.B All but one for each of these reported, though it is
impossible for anyone to classify sharply the state departments and the
associations into two groups, the one group carrying on teacher placemenf
and the other not doing so. iany do a very little, and others a little
morse; hence, some stating that they have no‘bureau perhaps actually lend
more assistance to schools and teachers than certain "bureaus", so called,
but much handicapped for lack of funds., However all the r39p$nses give

a reasonably clear picture of what these types of placemenit bursaus are
doing.,

The forty-seven commercial agencies which received Question-
naire III were selected from the membership of the National Association of
Teachers® Agencies in such g way that only one office of each organization
was inclﬁded. The returns, #s enticipated, were very meager;

The Ohio superintendents were chosen by taking names at random,
until fifty each had been selecied from counties, cities, and exempted
villages. In a similar manner ien names were selected for each
corresponding type of school in Kansas and in Minnesota, making a tdtal of
thirty from each of these two states,

For the list of beginning teachers the five institutions named

were chosen as representative of teacher-training institytioms in this state.

3. Elizabeth McCarroll, "A Suggested Program for Cooperative Research
to Aid in Promotion of a Cemtral State Bureau of Teacher Placement
in Ohio." Unpublished Haster's thesis, College of Education, Ohio
State University, 1929,
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Bach school was asked to send a non-selected list of thirty to thirty-
five, the aim of the study being a total of about 150 names, No particular
effort was made to be highly systematic or scientific in selecting this
list, but on the other hand there is no reason to believe that the.names
were selected in any way that might prejudice the results. In the study
the reader will notice that these beginning teachers are treated once as
coming from a certain school, then again as belonging to the depariment

of secondary teachers, special teachers, or elementary teachers.

5; Limitationg of the Problem

Three limitations are inherent in this study of teacher place-
ment., In the first place, since placement is a relatively new field,
many of the practices and techniques that have been developed are based
more on special local needs and conditionﬁ than on general principles
determined in a sciemtific manner,

In the second place, our study is handicapped by the scarcity
of literature., A few theses, ‘e .number of ariicles in periodical
literature, many of which merely reflect individual opinions on specific
situations, and one or two reports on placement work as it is carried on
in certain bureaus, ssem to be the extent of available literature., Very
rarely has teacher placement found a place'on prograzs for educational
gatherings,

A third limitation lies in the technique primarily used in
thig study, the questionnaire itself, This method of research is
frequently and sometimes violently attacked, and no doubt jusily so.
Hovever, there are those who in very positive terms come to its defense

as one legiiimate means of research. T, L, Kelly is quoted as saying:
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Unless and until experimental science relieves us of the need of human
judgzents, or removes from our minds an interest in unique events, this
wayward child of science, feeble as it is, will remain an indispensable
helper.4

Kooe found in studying 581 investigations that nearly one-fourth depend
on gquestionnaire data.® He finds it a soﬁrce of significant educatianal
data, many of valuable, some of exceptional merit, Crabiree himself refers
to this method as one which has contributed substantially to educational

6
advance,

The study from which these statements are cited, sets up the
following informal rating plan in evaluating the Questionnaire:v

1. Is the gquestionnaire adequately sponsored?

2. Is the purpose of the study frankly stated?

3. Is the questionnaire on a worthy educational topic?

4, Is the questionnaire well organized?

5. Are the questions clearly and briefly worded?

6, Can most of the questions be briefly auswered?

7. Is the information requested not available elsewhere and is
it only available through questionnaire?

8., Is the questionnaire set up in proper mechanicel form?

9, Are the demands of the questionnairs reasonsble?

O, Is a summary of the resulis or other proper return promised
respondents?

1

Tested by these standards, it is felt that the five question-
neires of this study rate reasonably high; Standard I is well met not only
in getting the full sanction of the Teachers College of the University of
Cincinnati, but further in obiaining full support from the Ohio State
Department of Education., There seems to be little doubt but that Standard
3 is fully met according to expression contained in the answers to the

questionnaires, as well as in a number of articles in periodicals,

4, The Questionnaire, Research Bulletin of the National Education
Association, p, 1l. Vol. VIII (January, 1930). pp. 52.

5. Ibid., p. 11,

6. Ibid., ». 4.
7. Ibid., p. 39
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Standard 7 is equally well met, since only a limited amount of material
was t§und on the problem in general professional literature, and at least
thres other present iﬁvestigators of the problem have voiced the dearth
of available information. By a process of elimination there is no other
method of research that lends itself as well to a study of teacher
placement as the method of the questionnaire. The other standards apply
largely to the form and mechanics of the questionnaire; along those

lines the five questionhaires used, though not claimed to be faultless,

were formulated~with all care.
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CHAPTER IX

ORGANIZATION OF THE BUREAU FOR PLACEMENT

1, Name of the Organization

Placement bureau is the term used in this siudy for any
organization operating under or with sither a teacher-iraining institution,
a state department of education, or a state education association.

Privaté agency is here employed in its usual popular sense, to refer to
the private or commercial agency., In certain cases the term, agency, may
be used in a non-technical sense io refer to the means, the agent, thus
the person or persons acting for another,

Tables III and IV indicate the relative frequency of application
of certain names to the organization responsible for assisting teachers
and schools to get together, as ieported by Questionnaires I, II, and III
of this study., Table III deals with names used by teaqher-training
institutions, state de;artments and state associations; Table IV lists the
'frequéncy of certain names employed by private agencies. The official
names used by the placement bureaus im teacher-iraining institutioans,
‘state departments, and state associations, as they appear in Table III,
resemble one ancther more than they do the names used by private agencies,
according to Table IV,

Table III reads as follows: The name, Teacher Flacement Bureau
or Bureau of Plaéement, is used by seven of the twenty Ohio teacher=-
training institutions having an organized service with an official name;
the same 1is irue of four of the nine out-of-state institutioms report-
ing on this item, five of the eight state departments of education main-

tgining an organized placement serviee, and six of nine education associstions.
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TABLE III

OFFICIAL NAMES OF PLACEMENT BUREAUS GF INSTITUTIONS,
STATE ‘DEPARTHMENTS AND EDUCATION ASSOCIATIONS

Institutions |State |State |To=~

'Name Ohio |Out-of jDepart | Associjials
State lments | atioms
Teacher Placement Bureau, or
Bureau of Placement 7 4 ) 6 22
Appointment Bureau, or
Bureau of Appointments 6 1 0 0 7
Committes on (of) Appointments,
or Appointments Committee 2 0 0 0 2
Bureau of Recommendations _ 1 1 0 0 2
Employment Bureau 1 0 1 0 2
Placeuent Service 0 1 1 1 3
Appointments for Graduates 0 1 0 0 py
Teachers' Registration Bureau
or Department 0 0 0 2 2
_Register of Teachers 0 0 1 0 1
Commititse on Recommendations - P A § 0 0 _ 2
Tegchers' Bureau 1 0 0 0 1
Appointuents Division 1 0 0 0 3
Totals 20 9 8 9 46

Thus twenty-two of the forty-six placement organizations responding employ
this name,

" The number of bureaus reported in Table III falls below the
number of institutions and state departmenis and associations carrying on
some work in teacher placement., In a number of cases "the activities
along that line are hardly ambitious enough;, as one puts it, to justify
‘operation under an official name, In many instances placement is
incidental to other related work., This, by the way, indicates the close
relation of teacher plaqement to teecher training and guidaﬁce in the
institutions, and to such activities as certification and supervision in

state departmenis,
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TABLE IV

OFFICIAL NAMES USED BY LEMBERS OF THE NATIONAL ASSOCGIATION
OF TEACHERS * AGENCIES

Name Frequency

[T\

o i U g S L S OA e

Teachers Agency
Teachers Bureau
Tesachers Exchange
_Educational Bureau
Educgtors Bureau

Educational Exchange
College and Specialists Bureau

School Service
Agency

F

w»
-3

Total

Table IV shows that thirty-five of the forty-seven commeréial
sgencies (counting only one office of an agency that has several offices
in different cities) belonging to the National Associmtion of Teachers!'
Agencies, go under the name, Teachers' Agency. Some of the titles ers so
little éuggestive of the real purpose of the organization that one may
suspect a desire ito conceal the real purpose from the general public, and
thus to afford some protection to the teacher who does not wish a present
employer to know of his quest of amother position,

2. _Additional Functions of Bureaws and Officials

Since placement service occupies less than the full time of
one individual in many of the smaller teacher=-training institutions,
and alsoc because it is so closely associated with other activiiies of

the institution, this bureau often performs various other functions,

These are listed in Table V.
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TABIE V

ADDITIONAL FUNCTIONS OF THE PLACEMENT BUREAU

Ohio Out-of=state

Functions Insti- | Institutions Total
fution
Follow-up 9 2 11
Guidance, personngl administration,
regearch in tescher training 5 2 7
Placement in other than teaching
fields 5 2 7

Direction of off-cempus,
extension, or correspondence work 2 0 2
Publicity, entrance, ete. ' 2 2 4
Homecoming, slumni secretary 3 0 3
Remedisl instruction 0 1 1

Totals 26 9 35

The above table reads: Nine of the Ohio teacher-training
institutions hold the placement bureau responsible for the follow=up of
teachers in service; likewise two of the out-of=-state institutions reporiing
on this item, Twenty=-six of the total forty=-cne teaéher-training
institutions of Ohio reported on this item; or six more than reported
the data for Table IIIX, Evidently these additional imstitutions render
placement service to their graduates but perhaps prefer not to dignify it
by an official name. Again there are nine out-cf-state institutions
reporting,

Table VI is similar in content to Table V, except that it
lists services performed by the placement official personally, while

Table V listed related work carried on by the placement bureau.
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TABIE VI

OTHER FUNCTIONS FERFORMED BY FLACEMENT OFFICIALS

In Teacher-Training Instiputions

Ohio In- Qut-of-state
Function stitutions{Institutions { Totals

Director of Teacher Training

(2)

(o

Professor of Education

Director of Guidance

Dean of College

= o fenloo

Regisirar of College

Director of Extension

Alumni Secretary

Asgistant to the President

Secretary to_the Dean

) =
-3 N>CJF&Fﬂhlhapaoatn

eﬂaah'hbaﬂ

(]

[ (]

Totals

In State Departments of Education

Cortification Clerk

Rural School Supervisor

kaanp

 Assistant to High School Inspecior

Secretary to the Division of Teacher Training

No other work

(=]
I~ Jeo fo

Total

|

In State Education Associations

Secretary of the Association

_Assistant to the Secretary

Director of the Reading Circle

-No -other work

o I o faoleo

Total

(2) This term is used here and throughout this study
for the ranking teacher-training official,
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Table VI reads: In fifteen Chio institutions the placement
official is at the same time the Director of Teacher Training; in three
of the out-of-state institutions the same situation prevails, etc., The
other two divisions of the table show the fields of activities combined
wifh teacher placement in state departmenis and state education associations,

3. Training sand Experience of Placement Personnel

The degree of professionalization of teacher placement depends
in a great measure on the person who is in charge of this work, his iraining,
and his experience in education generally as well as in placement directe
ly. Table VII indicates the preparation of placement officials in the
various institutions and organizations studied, The legend at the bottom
of the teble makes clear the meaning of each column, The reader will |
note that the table includes data from four differemnt groups of placement
officials: Ohio teacher-training officials, those from training
institutions in other states, representativee of siate departments of
education, and of state education associations, From the last two
groups data were gathered for only the first two columns of the table.

Thirty-one of the forty-one teacher~iraining institutions
of Chio and eight outi-cf-state institutions responded with sufficiently
complete date to be included in this table, Of the state depariments
and state education associations eight and six respectively reported such
items as were requested,

Teble VII reads as follows: The largest number of years of
experience in placement work of any one of the persons in charge of this
work in an Ohio institution wes twenty-five, It so happened that this
same individual surpassed all others with forty-five years of teaching
experience, Thirty-eight of those forty-five years were spent in college

training, and seven in grade or high school teaching and none in
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administrative work, This particular individual has the degree of Doctor
of Pedagogy, is responsible as placement official to & committee and is
himself the Director of Teacher Training, Wherever "Secretarya appears
in the last column of the tabils, refereﬂﬁe is made to an individuel who
works under the director of teacher training bﬁt is largely responsible for
the placement office, The second part of Table VII reads exactly like
the first part, The third part shows that in state depgrtments of education
the longest term of service anyone has had in teacher placement is ten
years, The same individual alsc had twenty yeers of teaching experience,
of fhose in charge of teacher placement in education associations the
longest term in this work is also ten years, the same persom possessing
fifteen years of school or teaching experience,

The sixth cclumn of Table VII indicates the number of years

spent in related work, The nature of this work varies as shown below:

(a) In Ohio Imstitutions
Athenaeum of Ohio - Parochisl Ministry (5 years)

Denison - Chief, Division of Examining and Licensing,
State Department (5 years)

Heidelberg - Instructor, Army School (2 years)
Ohio University - Secretary (3 years)
Ohio Vesleyan - Private Secretary ()

Otterbein - A.E,F; U. S, Veterans Bureau; Federal Bureau of Vocational
Education ( 8 years )

Wooster - Chautauque Superintendent; Field Secretary (5 Years)
(b) In Out-of-8tate Institutions

Minnesota - Office Management (5 years)

Bmporia - Extension (5 years)

Ball - Manager of Business College (1 year)
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TABLE VII

PLACEMENT OFFICIALS : EXPERIENCE, TRAINING, AND RELATIONS TO INSTITUTION

P Teacher-Training Institutions in Ohio
College Public Teacher {Years Ex- Degree, To Whom Position in
Years in ears of Teaching School in Crades|perience in | Place~ |Responsible|Institution
Charge of eaching Admin- and High [Related ment
Teacher Placel-Experience istrator | School York Official
ment : '
25 45 38 0 7 0 Ped,D, Committee Director
16 34 20 21 14 0 M. A, President | Director
16 32 32 16 0 0 Ph.D. Committee | Director
15 24 15 4 5 2 M.A, President | Director
15 20 16 12 4 0 M.A. Director
12 28 12 7 9 6] ‘M, A, Director
11 31 14 9 8 0 LA, President } Extension Di-
. rector
10 <8 20 0 8 0 M.A. Comnittee | Director
10 20 - 10 5 5 0 Ph.D, President Director
10 0 0 0 0 Yes none Director Secretary
10 0 0 0 0 20 none Director Secretary
8 27 14 3 10 0 M.A. President { Director
7.5 20 12 8 8 5 Fh,D, Committee ]| Professor
7.5 0 0 0 0 3 B.A, President,
Department} Secretary
7 40 12 7 21 0 B.A, ‘ Director
€ 22 8 4 10 5 M.S5. Committee { Director
6 4 0 0 4] 0 B,A, Committee | Secretary
5 25 5 15 5 0 M.A. President | Professor
5 18 7 2 9 0 M.A. Director
5 0 7 5 15 0 B.A, no one Director
4 14 4 7 3 0 M.A. Comnittee | Director
4 0 0 0 0 0 B.A, Director Secretary
3 33 1l 13 9 8 B.A. President | Alumnal
Secretary

92
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TABLE VII (Continued)

PLACEMENT OFFICIALS: EXPERIENCE, TRAINING, AND RELATIONS TO INSTITUTION

s R R N S A S N R RN S S R R R R N R R R R I S R R R T R I R N R N R RN R N N N s T S AR E R AR NN SR o e g
S e Toaghor-Training Institutions in Ohio (Continued) _ _ _ R
Years in ?Years of ! College} Public |} Teacher | Years Exper~! Degree, i To Whom | Position
Charge of ! Teaching ! Teache | School | in Grades { ience in Re=} Plage~ | Responsi=~ { in Inw
Teacher | Experience{ ing ! Adminis~ } and High | lated Work | ment Of={ ble | stitu-
P lacement} ! 5 trator 5 School ; E fioial g 3 tion
-' ----_---‘-—l iy G B SR M 4w T P S AR VS S AR SD ab wp U NE R G B P Lk G D TR N WO s D S WD WS ol WG AE T LD TH N b an - D R o RO b T B MY 0 2D £D Wiy SN VW AR O VU tub Y 20 08 sup acl) D &I T 2 N AD
3~ v 16 i 2 H 3 i 11 H 5 0 M.A H P i i
1 1 i { i 1 Mo, v Pres,, Registrar
: / i : i . i Dean,
i f i : E % E Direaotor
3 3 8 { 3 H 53 0 H 0 1 Ph.D, t Director Researoh
3 i 8 I v 2 3 i 0 i M.A, | Committee | Direotor
2 i 20 i 3 v 17 0 : 0 | M.A. : Direotor
2 S HE - 6 H 0 ! M.A, | Preaident | Director
2 } 15 I i 8 0 i 3 ! M.A, ! Dean, Di~ |} Personnel
: : ‘ ! E i !  reotor ! Director
. 1 : . A, : ! Direot
?. l{ 12 :. 42?. E g i g E g § I1"I’h.D E Dirsctor 2 grog:sgzr
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} : Out~of-State Teacher-Training Institutions _; i
4
14 P34 14 15 ! 5 ! 0 ! M.A, Prosident, ! Guidanoce
! b ! ! ¢ Committee }
9 { 15 ! 10 3 : 2 ! 8 } Ph.D, } President | Director
4 i 22 i 16 4 6 H (¢] } Ph,D. } President ! Director
4 1 17 : 2 2 13 $ 1 none Committee ! Guidanoce
4 H 8 ' 7 1 1 H 5 ! BoAo Director |} Instruotor
3 i 18 ! 3 9 6 . 0 } M., ! President ! Director
1 i 1n V2 ! 8 3 ! 3 ! M.A. | President, ! Instructor
H H H H H ! Director |
1 ' 6 ' 6 | o] \ 1 H 5 M,A, { President | Extension,
} : ' j j- H { Alumnae
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TABLE VII

(Continued)

PLACEMENT OFFICIALS: EXPERIENCE, TRAINING, AND RELATIONS TO INSTITUTION

Stete Departments of Education

Years in

Charge of

Teacher Place-
ment

Years of
Teaching
Experience

College
Teaching

Publie
School
Admin-
istrator

Teacher

in Grades

and High
School _

Years Ex-
perience in
Related

York

Degree,
Placement
Official

To Vhom
Responsible

Position in
Institution

o

(oM ool odil -3 SN o

20
18
0
15
5
25
20
0

State E

Qs

U

-

OO 2o MO

15
14
22
12
15

4

|

cation Asso

ciations
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Claremont - Mechanic (3 years)
Swarthmore - U, S, Bureeu of Vocationsl Guideance (8years)

In nine cases of twenty-four the placement official of the OChio
institutions is responsible tc a committee. The size and personnel of these
comnittees is listed below:

(a) In Ohio Institutions
Bluffton ~ (3 members excluding the placement official)

Dean of the College, Dean of School of kusic,

Professor of History,

Cincinnati - (4) Dean of College of Education, three Frofessors of
Education,

Denison - () Professor of Education, Dean of Summer School.

Mount Union - (4) President, Dean of Women, Dean of Music, Professor of
Education,

Muskingum - (no number indicated) Education Staff.
Oberlin Kindergarten - (2) Dean of School, Supervisor of Student Teaching,

Ohio University - (8) Dean of College of Education, Dean of College of
Liberal Arts, Dean of Men, five other members of faculty.

Ohio Wesleyan - (5) Dean, Professor of Education, three others.,

Wooster = (no number indicated) Dean of the College, Education Staff,
(b) In Out-of-State Imstitutions

Ball - (5) Dean of Education, two other Professors of Education,

Kalamazoo - (7) Dean of Men, Dean of VWomen, Registrar, Professor of English,
Professor of Economics, Professor of Education, Alumni Secretary.

In the above committees there is little of & common element to
be found in the membership. However, the fact, that the placement official
is responsible to a committee in nine out of twenty-five cases, while at
fifteén institutions he is responsible to one or two administraiive heads,
might lead to the conclusion that the latter arramgement is the more

serviceable, Ifuch of the vork in teacher placement is rather technical,
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A lay commitiee perhaps can be of relatively little help, nor will it take
much responsibility. Responsibility to the adminisirative hesd of the
institution or to the Division’oi Teacher Training seems to point in the
direction of greater efficiency.

- In Table VIII the date of Table VII are grouped, and can thus be
the more easily interpreted as ito common tendencies, For training institutions
the number of years of placement most often falls into the interval of
l-SIyears, and of teaching experience into the interval of 20-29 years,

About three~fourths of the placement officials hold an M. A. degree or better,
Teking the combined group of teacher-iraining institutions in Ohio and
outside, the placement official is most frequently responsible to the
president of the institution., In over half the cases the Director of
Teacher Training is immediately in charge of teacher placement, This seems
a fitting relation, since there is perhaps no one who knows more about the
outgoing teachers than he, This arrangemeﬁt, of course, would be less
tenable for very large institutions. |

Among buresus in state departments and state associations the
rather short period of years placement officials have been in the work
seems striking; the median is 1-2 years, It seems that not uncommonly
thesze officers are experienced iteachers or perhaps administrators,

judging from the length of their teachﬁng experience,
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TABLE VIII

PLACEMENT OFFICIALS: EXPERIENCE, TRAINING, AND
RELATIONS TO INSTITUTION
(A Summary of Table VII)

Placement Teaching Degree To Whom Position in
Experience | Fxperience Held Responsible Institution
1 (a) 2 3 4 5 6 7 8 9 )
31 Ohio Imnstitytions
21-25, 1 40-49, 2 Ph.D.(b) 5 Committee, 9 Dirsctor, 18
16-20, 2 | 30-39, 4 K.A. {c)17 President, 8 Secretary, 6
11-15, 4 20-29, 10 B.A, (a) 7 Several Ad- Professor, 3
ministrators,4
6-10, 10 10-19, 6 none, 2 Director, 3 Various Posi-
tions, 4
1-5, 14 0- 9, .9 To_no one, 1 _
: 31 Ohio Institutions plus 8 Qut-of-Staite Institutions
21-25, 1 40-49, 2 Ph.D.ibg 7 Committee, 10 Director, 21
16-20, 2 30-39, 5 M.A. (c)l1 President, 12 Secretary 7
11-15, 5 20-29, 11 B.A. (d) 8 Several Ad- Professor, 5
. : ministrators,5
6-10, 11 10-19, 10 none, 3 Director, ¢ Various Posie-
tions, 3
1- 5,201 0-9,.11 To no one, 1 | _Guidsnce, 3
14 State Departments_gnd Siate Associetions
6-10, 3 | 25-29, 1
3- 5, 3| 20-2¢4, 3 Data for these columns were not included in
1-2, 2] 15-19, 4 Questionnaire II
o , 5 10-14, 2
T, 1 5- 9, 1
. 0O=-4, 3

(a) Columns 1 and 3 contain the class intervel in terms of years;
all even numbersd columns contain the respective frequencies,

(b) One Ped.D, was here included,

(c) One K.S. was herse included.

(d) One Ph.B, was here included,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



32

Tables V = VIII throw considerable light on the degree to which
the work of teacher placement has been professionalized. Its setiting among
other administrative functions in education is indicated from several angles;
Its acceptance as an educational function seems to be evident, because so
nmany teacher-training institutions and a number of state departuents and
state mssociations are providing for some service in that field., These
tables further give evidence of attempts to coordinate placement with other
functions somewhat closely related to it,

4, Size of Flacement Staff

The number of employees in various state and private placement
offices is next to be treated. Tables IX and X show how many are employed
in the three types of offices, and also indicate the season of greatest
activity in these offices,'thus suggesting the time when placements are
made., Institutional bureaus were not included here, because only a very
few of those in Chio employ even a full-time director. As previous tables
have/shown, the type situation is the ranking teacher-iraining officiel
directing the work and his secretary performing the more routine operations,
This stetement is easily substantiated by following the column of salary

of director in the later table that included costs,
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TABLE IX

SIZE OF FIACEMENT STAFF, 1928-1929

(EQUIVALENT IN TERMS OF FULL-TIME EMPLOYEES)

State Departments | Education Associations Private Agencies
Minnesota 6 Califorhia 16 Western T. Exch. 12
Massachusetts 4 Kansas 1.5 Specialists Ed.B. 10
Pennsylvania 3 Hichigan 1l Ohio Midland 3
Alabams 1 Nebraska o5 1! Tavis 2.5
Maine 1 Utah o5 Boynton "245
Vermont .5{ Fo. Carolina 1/3 Schermerhorn 2
Wyoming R

Table IX shows that one placement bureau in a state department
of education employs the equivalent of six full-time individuals, while
two fall as low as the equivalent of one person on half time. In the
offices of state education associations the corresponding numbers vary from
sixteen down to c;ne-third. The few private agencies reportiﬁg exhibit a
variation of from twelve to two in terms of equivalent of full-time
employees. To illustrate how these figures are reached it may be said that
the Minnesota Bureau has three full-time pmployees, two others for seven
months each, one for six months, and four for about four months each. The

total time of these ten employees is the equivalent of six for the year of

twelve months.
TABLE X

NUMBER OF EXTRA EMPLOYEES IN PLACEMENT OFFICES

Jan.!Feb.!lar.lApr.!May!lJunet JulylAug. ! Sept. ! Oct.
State Depts. &
Associations 3 3 7 9 17§ 18 { 18 § 16 5
Private '
Agencies 2 3 4| 4 4 8 4 1
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Table X, is designed to.show the variation in amount of service
at different seascns of the year. It excludes all full-iime employees,
giving only the number retained on part-time month by month: first for
gine non-institutional bureaus, secord for four private agencies. The
numbers indicated are not to be added to those in Table IX, the purpose
béing rather to show the relative number of individuals working collectively
at different times of the year in the office of those bureaus or agencies
reporting on this item, The relative increase or decrease from month to
monﬁh reflects the proportionate amount of wrk done in the different
offices at that time of the year. From these figures we should be justified
in concluding that public placement buresus in state departments and state
associations make most of their placémants during the months of May to
August inclusive, with the peak load in June and July. Privale agencies
are much the busiest during the monith of August, though the five months
from May to September show a marked increase according to these few
returns, TFor privete agencies the months from November to February shoﬁ
least activity; for the public placement bureaus, the months of October
to December, The fact that the peak of business for private agencies comes
later in the ;eason than for the public agencies may mean that the former
take a larger share of emergency calls, If this suggests that the
private agencies have a reputation with employers for prompt action, it
carries an admonition to the public placement office,

5. Cost of Teacher Placement

The difficulty of securing definite figures on the cost of
teacher placement is perhaps one of the stronger arguments, evem though
indirect, that this work is at least in part professionalized. In many

cases it seems to be so imtimately interwoven with other teacher-training
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or general educational activities that separate figures un costs are not
available., Tables XI, XIX, and XIII deal with costs of teacher placement
from various angles, Table XI lists the thirty Ohio teacher-training
institutions which reported sufficient data on these items to be included,
In like manner nine out-of-state institutions are included,

Receipts are listed in Table XI under fees or comnissions,
college budget, and totel, "Other sources" was asked in the question-
naires but nothing was given., Footnotes to the table show the rates of
fees or commissiouns, Only three of the Ohic institutions resort to fees,
‘two cherging $2 each and one charging $1 as a registration fee, Of
the out-of-state institution one charges a $4 registration fee from all,
one charges $1, and one applies §10 of the student teaching fee to the
placement budget. Under commission one Ohio institution charges salumni
from $5 to $10 according to salary received, if placed through its help.
One of the out-ofestate institutions cherges a week's salary of those who
are placed, and one charges one-helf per cent from beginning teachers
and one per cent from slumni that are placed, Thus, to eight only of
approximately fifty college or institutional bureaus, do regisirants
directly pay anything for the services rendered,

A first glance at the expenditures presented in Table XI
shows that nearly helf the Ohio institutions submit no figures on costs
at all, evén though the majority of this group carry on some placement
work. The expenses are distributed under the following heads: salary-.
(or part salary according to time spent) of placement official, salary
for clerical help, stationery including posiege, miscellaneous items,

end total. These would cover all the expenses of any placeuent bureau
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TABLE XI

INS TITUTIONAL BUREAUS : RECEIPTS, EXPENDITURES, NUMBER REGISTERED AND PLACED -

1928-1929

Ohio Teacher~Training Institutions

No., of Receipts Expenditures Registrants
Institu- Com- |Bud- | Total|Sal.[Sal. [S5ta’ KHig= [To= To- [ElementHigh {Spec- { Fled, (Asstd.
tion Fees Imis'nlget Off.15ecy. | ry. cel jtal | tal fary Schooi ial
) (a) | (a) (a) (a) | (&) { 55 15 20 12 48
3 100 { 53 23 30 R5 28
4 500 30
5 10 280 290 250 25 15 - 290§ 19 12 T 9 4
6 500 450 950
7 - 200] 200 50. 100 50 200} 68 30 37 1l
8 (v) | (b) 1 (b) (b) (b) 46 13
12 150 50 25 2251 20 20
13 . 400 150 25 25 600}t 68 5 58 5 50 64
14 875 875 600| 125 150 8751 49 49 45 4]
15 (a) | (a) | (a) (a) (a) } 35 35 ,
16 4235 12400 1200 635 4235 {289 225 60 4 300 24
17 (a) | (a) | (a) (2) (a) 7
18 10 .30 401 20 20 6 3
19 26001{ 2600 |2000 300 300 2600 {211 110 46 55
21 200 200 200 400 {145 60 80 ) 50 100
22 25001 2073 461 446 5480 1269 3 48 37
23 () | (a) | (a) (a) (a) {80 {80 54 20
24 240 .15 2551 72 47 25 50

- 25 3000} 3000 300 700 7000 1385 10 248 97 160 63
26 : (a) | (a) | (a) (a) (a) 1337 134 115 88 80
27 153 7921 945 | 6001 175 130 40 945 1153 1 6 51 27 17 61
28 550 550 300 75 175 5501 63 4 51 8
32 (a) | (a) | (a) (a) (a) |15 12 3
34 (a) ) (a) | (a) (a) (a) |37 37
35 50 10

9¢
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TABLE XI, TUontinued

INS TITUTIONAL BUREAUS : RECEIFTS, E

XPENDITURES , NUMBER REGISTERED, NUMBER PLACED -
1928-1929

- Ohio Teacher-Training Ipstitutiona, Continued

No, of Receipts . : Expenditures Hegistrants
Institu- ~ YBud- [To- [5al. | S5al, |Sta' .[|Mis. [To- | To- |El.. {H.S. | Sp. FPlcd.. |Asstd,
tion Fees |jCom, |get {tal |0ff, Secy,] ry. tal | tal
36 : 10 12 12
39 100 50 50 100t 254 | 184 60 10 150
40 1340 | 1200 1501 100} 2790
41 2250 2000 } 100 100} 50| 2250
Out-of-State Imstitutione
43 2713 2713 500 694
44 .
46 1750 { 3000 1006 501 336 169 524 80
48 5650156501 3300 ¢ 1800 4501 100} 5650 522 344 471
49 1000 450 15011600 { 197 71 115 11
50 : 52 9 40 3 32 8
52 125041250} 600 300 300 501 1250 | 144 44 64
55 83 93 176 63 63 37] 1e3 83 41 15 5
56 1200 | 50 30l 20113001 150 | 70 80 90| 45

Registration fees are charged es follows:
No. 43, 4.
No. 5 charges commission only from alumni that are placed; $5 for e salary of less than $1500, $10 for
one of $1500 or more,
No, 50 appropriates $10 from student teaching fee for placement,
No. 44 charges one week's salary as commission for placement,

No, 55 charges 4% of salary for -placement from beginning teachers; 1% from alumni,

(s.) indicates no separate account,
(b) indicates operation for less thaen e year

Institutions No, 8 and 21, $2 each; No, 27 and 55, $L

each;

LE
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TABLE XII

NON~-INSTITUTIONAL BUREAUS AND PRIVATE AGENCIES: RECEIPTS, EXPENDITURES, NUMBER REGISTERED AND

PLACED, 1928-1929

f::2:::3=======================================:==-‘§3===========ﬁ===============3===========:====:==S===B===B
; Organi~ SNumber %F_ Receipts \ Expenditures {Registranta
: zation |} Employed iFees or Budget | Total | Salary ; Salary | Sta= ;Other § Total iTotal iPiaced §
! fumber | Equal to  !Commis- | { of Di={ of | tion- {items i ! H
1 { Full Time lasion : rector |} Secy. ! ery : : :
HE: I 5 ~y 8432} 401 88335 | 65000 | 1833 | 8833 "12144 1 607 H
: 12 5 4 i ,:, _ } 4600 1560 | 1020 960 8140 (8472 | 308
o 2§ : f ‘(igo (a) (a) 4280 2240 \ 56240 804 5 271
' ' | _ 0 00 6 i 925 | 100 a4
. g4 w1 | 500, ! 1196 | ! i 375 | 157
8 29 i1/2 { ' 1200 1200 goo ! ! 300 } 100 {1200 700 ! 200
h 32 11/ ' (a) ! (a) (& | 750 ¢ s
i ] t a : ' i 300 1419 1500 i 8o
31 ; i (a) (a) 1§ (a) i ‘ 1760 | 982
0 RS Lo |
. B} ] ) \& a ' 800 1 50
q:::::::::*:::::::::::""_':‘.“.:::::== sas==22= ====:===$======:= Sttt At ::::::’F::::‘.’.z‘ ::::::::’::::::::5;’
i g s ig 5 30937 10100 (19,1.84) 29284 14163 ! 1007
% . 5500 11800 !
8 13 i i 1540 | 1640 800 ! 466 1266 { 281 | 44 |
3 ;s | 1;2 Lo i 600 440 10 § 00 ! 50 | 600 } 2
: 5 1 i 270 g 450 g i
P [ [ ]
“q 18 1/3 | 598 i 698 425 | i 173 598 | 516 i 126 |
i 24 i i : i 1361 1 66 1
3zszzzaszhomososszszesbasnozsssdecoennadenenrnasdinnesnnnbanananabene s dzzzzaz brzzzzzdzszzzzzoezoazosany]
‘ 3 ‘ ------ g i D T S B 4ty s wH A B e P O o B S MR S Ml v 8 ED i D alh S -
i 45 12 i f4200 | 3500 |
0w 40 10 ; These 120000 |
15 o %0 i3 i Data 12178 ;
Ao 14 12 ' nob 12600 ' Vv
&é"é 7 5 2 5 reported : 600 i i
38 P2 ] 11230 ; 200 |
I . S, e o v o0 e B e o s o 50 s 0 e o oo o n ot o o e 8 e o e o 2 o —amas o e - o e o b 0 L — o

Feas or commission rates charged by State or association bureaus:e
No.14 charges registration fee of $3.00 Nos. 1
No. 6 Gharges registration fee of $2.00 Nog. 3
No. 8 charges oommission of 3 1/2% No. 13
No.16 charges commission of 3% in
No.25 charges (if placed) $10. from members, $20. from nonemembers,
Nos. 18 and 24 charge registration fee of $1. from members, $5. from nonwimembers,
(a) Indicates no separate account,

and 10 oharge registration fee of $1.
charges registration fee of $3; commission 2%
charges registration fee of $6. from teachers
state, $8., from out=of=state teachers.

(4.
(o]



or agency with the likely exception of office rent and eguipment. These
two items were not svecifically mentioned in the guestionmaire, and there
is little reason to believe that allowance was made for them by those
filling out the guestionnaires, first, because the figures under

¥ scellaneous” are usuvally too smll for rent and equipment to have been
included, and second, because training institutions, state departments,
and state associations are not apt to carry those items separately for
one office wien several offices would exhibit similar items.

The other data in Table XI on classification of registrants
and number placed are included so that the reader may better be abie to
interpret costs, since the number of registrants and the number vlaced
enter directly into the calculation of costs.

Table XII presents figures in a very similar way with regard
to costs of placement service rendered by state departments and asso-
ciations, Private aéencies refrain from submitting any figures on
these items. Four of the ten state depariment bureaus referred to in
the table have no séparate budget, but three male specific apyropria-
tions from the gt_aneral treasury to finance this work, i{one of the state
departments charge a comrission, but four charge a registration fee of
from $1 to $3 per year, the same amount applying for first as for repeat-
ed registrations. These latter data are found at the fool of Table XII.

With the association bureaus, both fees and commissions are )
in vogue. Fees vary between $1 and $8, the higher amount applying to
those not belonging+to the education association of that particular state.
Oommission is collected, of course, only from those teachers who are
placed. This amounts to two per cent by one association, three per cent
by a second, and three and one-half by a third. A fourth collects a flat

amount of $10 from members, while non-members pay $20 for a placement.
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TABLE XII1I.
COST PER PLACELENT BY SEVEKTEZN ORGANIZATICHS,
1928-1929
? {Number 5ost per } Number Placed{ Cost psr
Crganization iTotal Cost :Placed ?lacement= and one~half place=
number ! i (2) i 1 assisted (v ment |
------------ S ISP By DUt T Wiy
@ 27 1§ 945 3 17 §$55,39 1 47 $20, 11
° 25 ! 7000 } 160 P 43,75 o LRI 36.651
s 14 ] 875 I 45 1 17.44 65 1 13.461
s 16 ! 4235 } 300 1 14.12 312 1 15,571
- 13 ! 600 1 50 i 12,00 % 88 ! 7,82
5 2¢ H 255 i 50 i 5,10 i 50 1 5.101
o 52 ! 1250 1 64 { 19,83 64 ! 19,50}
= 56 ! 1300 i 80 114,44 o 112 11,611
= 48 ! 5650 1 471 ! 12,00 1 471 i 12.001
Total 17922110 11R47 1317.73 v 1394 | ~$15, 86!
zac::-uu::::z%uan::======l—.~u-=t=====f:=az:==u+==:-n=zuz}uz::u::ua-a-::
12 I $ 8140 ! 308 1326.43 i ! !
) 1 \ 925 HEE 2 ! 23.30 i H H
354 32 ! 1419 ' 80 117,74 1 ! !
35E 14 ! 6833 ! 607 111,26 ! ! t
na e 29 41200 + 200 ! 6,00 ¢t t !
Total ! $18517 11239 1314,9¢ 1+ 1239 | 314,94
1 pE=szsssozzzzdzsscsacarssbosssszassbescocoensboszagssssbasnoorsagzncd
3858 3 | §29284 11007 1$29,08 ! i
g~ 13 ! 1266 | 44 P 28,77 % - ! !
b It i i
18 H 598 ! 125 1 4,78 8 ! N
Total | $31148 17176 1326,48 ' 1176 ! $26,48!
Grand : : ; i H !
Total § $71575 13662 1$19.59 & 3809 ! $18,79}
:::::::::‘.::::&::::::::222&:::::::::&::."’.::::::E:::.-.:::::’:::::::::::::#

(b) This total includes, in addition, one~half of those reported
a8 assisted in securing positions,

Table XIII assembles data on costs from such placement bureaus
as give figures sufficiently complete to permit a reasonably accurate cal-
culetion of the cost per placement. Their average costs should be fairly
representative of conditions generallye. The first part of the table deals
wifh six Ohio institutions, selected because they offered enough data to
enable one to find the cost per individual placement of a teacher.

Figures in the second colwmn
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represent the numbers of the instiiutions or states, In the third column is
given the total cost of operating the bureau for the year, as submitied by
those in charge through the questioﬁnaire of this study, In the fourth colummn
the tofal number of placements made by the bureau in 1928-1929 are listed,
and in the fifth column the average cost per placement in sach imnstitution,
The mean for nine institutions is $17.73, obtained by dividing the total cost
by the total number of teachers placed. Column 6 gets at the tatal number
placed in another way, In the questionnaire these institutions were asked to
report in addition to number placed primarily through their own efforts, the
number of those "assisted in pari"”, This is construed as meaning that
credentials were.sent, but the inétitution was not the first to reporti the
vacancy tovthe teacher, The figures in Column 6 are those of Column 4 plus
half of those "assisted in partf. By using these figures the cost per
placement for nine institutions‘as shown in Column 7 is reduced from $17.73
to $15.85. |

' . The first six of the nine institutions reported are from Ohio,
and the other three from outside the state., The average cost of the Ohio
institutions runs considerably higher, but fhe median of institutional costs
for the two groups is about the same.

‘The table deals in a similar way with the cost per placement by
bureaus of state departments and state education associations., Hpwever, in
this connection it does not cover placements of the second type, those
"assisted in partf. The cost per placement by state departments is §14.94;
Ey associations it is $26.48.

Comparing the costs per placement by three types of bureaus, we

notice that those of state depaftments are lowest, $14.94; next come those
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of training institutions, §17.73; the highest are those in education
associations, $26.94., The grand average is $19.59 per placement, obtained
by dividing the total cost of the sevenieen different bureaus by the iotal
number of teachers placed by all of them. Then the grand average is based
on the inclusion of those "assisted in partf by the college bureaus, the
cost per placement drops to $18,79.
For private agencies we have the following data from the Division
of Labor Statistics for Ohio:l
Teachers agencies come under the law relating to private
employment agencies, inasmuch as a fee is given for securing a
position. We have seven licensed agencies in the State of Ohio,
These agencies placed last year, 243 male and 525 female teachers.
The commissions reported received for such positions fotal:
$48,541.48,
On the basis of these figures the average commission paid by the teacher
was $63.21, Comparing cost per placement by public and private agencies,
we are safe in concluding that unusual amounts are spent for office rent
and equipment by the latier, or the salaries of those emplqud are
bconsiderably higher than those doing the placement work in public agencies
or bureaus, or material profits accrue io the management,
6. Cooperation between Placement Agenciesg
If the degree to which various teacher placement agencies cooperate
with each other is a measure of professionalization of this work, we are

yet far from the ideal, Table XIV indicates how liittle the various bureaus

and agencies cooperate,

1
Private letter to the writer from George F, iiiles, Chief of

Division)under date of August 18, 1930.
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TABLE XTIV

COOPERATION OF PLACEMENT BUREAUS AND AGENCIES

SN Bureaus of ,

Policy An~- Ohlio '} Out-of-State | Departments | Private

swers| Insti+q{ Institutions and Agencies

tutions Associations

Standing
Agreement
with all Placeq Yes 2 S 3 3
ment Bureaus No | 25 4 12 3
Agreement with
Public Yes 2 4 (a) (a)
Bureaus Yo 21 4
Agreement with
Private Yes 3 - 3 (a) (2)
Azencies No | 23 5
Lending
Credentials to
either Fublic
or private Yes 18 3 4 3
Agencies No i2 S 11 3
Students
Advised not to
Register With ,
Public Yes 3 2 (a) (a) .
Agencies No | 14 3
Students
Advised to
Register with ,
Private Yes 14 2 (a) (a)
Agencies No 5 2

Cond 8 ¢)
Students
not-advised
Bither
Tay 5 3

(a) Indicates data not included in questionnaire,
Quotations regarding cooperation:

Private agencles: ' "Appeal to others when necessary to find satisfactory candidate.®
"In special cases®, #If member of our National Association®,
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Bureaus of teacher-training institutions: "We send list of prospective
teachers; we arrange for interviews", [In answer to the question as to
whether students are advised to register with commercial agencies we quote
the following from replies by teacher-training institutions.]
"Depends on case' mentioned twice; "ab times"; “as last resort"; “exchange
credentials®; "a private agency aids bureau when agency has no fit candidate®.
YAfter close of college year¥. "Yes, if students wish to place beyond our
immediate territory, radius of about hundred miles¥. "Certain agencies®,
The first part of Table XIV reveals the extent to which some
sort of agreement between various bureaus is found. WAgreement" as here
used implids particularly the exchange of calls for applicants when one
bureau cannot fully meet the demand of the vacancy. Figures show that
of the twenty-seven Ohio institutions, two have such an understanding or
agreement with some other bureau, twenty~-five do not. In like manmer the
affirmative and negative answers from out-of-state institutions, non-
institutional bureaus, and private agencies are tabulated. These first two
rows of figures are then analyzed to reveal more specifically the degree
to which such agreements are operative between institutional bureaus and
other public bureaus on the one hand, and institutional bureaus and commercial
agencies on the other. Due to some apparent carelessness in answering these
questions the corresponding figures in this part of the table do not tally,
though they do show trends. Together with the quotations following, they
show a rather limited amount of cooperation between various placement
agencies with regard to the exchange of calls for applicants.
Institutional bureaus, in the majority of cases, lend their
credentials to private agencies, as the second part of Table XIV shows,
From other statements in questionnaire answers we are safe in Implying

that thelr credentials are freely lent to public bureaus also. Department

and association bureaus seldom lend credentials to any other burezus,
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private or public; three of the commercial agencies lend credentials, and
three do not,

The last part of Table XIV shows that in the arger number of
£ases stuéants in taacher;training institutions are advised to join private
agencies, especially under the conditions indicated in the quotations,

Cooperation among teacher-placement bureaus is apparently an
unexplored field., However, that such steps should be gatiempted, especially
in Ohio with ité mahy small training institutions, seems logical, As it
is, many a superintendent has to call on or communicate with two or more
college bureaus before he finds even the right subject combination, to say
nothing aﬁout many other qualifications he wishes to counsider. vThe problem
of finding the right teacher for the right position, around which this matter
of professionalizing teacher placeument centers, could be beitter met by working
in closer harmony and understanding, Some férm of a clearing house at the
State Department might serve that purpose. With thousands of new teachers
to be employed each year, to have three dozen or more placement bureaus
working independently of each other and even without knowledge of what
teachers are available at the other bureaus, seewns a rather antiquated
nethod,

| 7. Registrants

‘The data of question 5 in Table XV gives further evidence that
cooperation is almost entirely lacking amung teacher'placement bureaus,
Rarely do institutional placemeni bureaus register other than their own
students, In other words, our.training institutions seem highly provincial
to the superintendent who is primarily interested in finding the besti

teacher to fill his vacency, and in the training institution only to the
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extent that he knows a certain type of training prevails there,

The argument is not that each institutional bureau should have
complete data on file for all teaching candidates enmrolled in all other
bureaus in the state, but that, for good professional service to the schools,
a central bureau should be established. Further details on this plan are
féund.in the last chapter of this study,

TABLE XV

REGISTRANTS WITH TEACHER PLACEMENT BUREAUS

Questions Concerning Registrants Obio Insti- Answeg:%:gg_sﬁate
tutions Institutions
1. Are all seniors (and others
ready to teach) obliged to Yos - 11 Yes - 1
register in your bureaul--~ No =~ 19 No -7
2. Are data gathered in office
for all of the abovel-mwwe-- Yes -~ 20 Yes ~ 6
No - 7 No -2
3. uo you register graduates
in servigele-mrmmecccanmcves Yes - 28 Yes - 8
. ' No - 5 No -0

4, For how many years after
graduation?-=-=-ececcwoax o= One year - 3 One year - 2
: Indefinite -1§ Indefinite - 6

5. Do you register others than
your own studentsi-e~c-vwu-- Yes - 7 Yes - 2
No -20 No -7

A common condition under which ouisiders may register in the few
places that accept them at all is that they be given consideration after
regular students bhave been placed. Sometimes there are no conditions, To
qualify as an institution's "owm siudent”, requirements vary. Some require

nere attendance for a limited time, but usually definite regisiration, mosi

,\l
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often from a semester to a year, iQ required. In one case it is registration
for some education courses; in another at least six semester hours of credit
meels the condition., Since the majority of imstitutions do not require all
trainees to register in the placement buresus, snd & fourth of them do not
even gather deta on these students, it appears that to a great extent these
placement bureaus are conveniences where the student may seek assistance if
he desires; but they would hardly qualify as agencies in the program of
guidance, nor as being in the best position efficiently to assist the school
guperintendent in finding the teacher best qualified for a vacancy, The
general policy of registering graduates in service for an indefinite period
after graduation operates to incremse the service of the placement bureau,

Table XVI lists by placement offices the number of registrants and
the number placed by Ohio and out-of—state ingtitutions, by state departmentis
end association bureaus, and finally by private agencies, complete in so far
as reports were made, The relation of the number of placemenis to the cost
of operating plecement buresus has been shown in Table ZIXII. When the
questionnaires were prepared, it was hoped that this date might be used to
help determine what proportions of the total placementis made in & year were
made by various agencies, but the figures are estimates in mo many cases that
mere irends are discernible. However, even these have some value, That
institutional bureesus would place & higher percentage of their registrants
than non-institutional bureeus, is to be expected. They usually have rather
close contact with a number of schools, especimlly those in near-by territory.

-Placeuent bureaus of state depaftments and education associations
vary greatly in their proportion of number of teachersplaced to those

registered, MNany plece as many as & fourth to a half, some place only & tenth
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to a twentieth as Table XVI shows, ‘The unumber of teachers registered in a
state bureeu im relation to the total number of teachers employed in the state
also varies greatily, one New England state registering fewer than one out

of every three, a western state registering more than a half of all its
teachers, The causes for such wide veriations as have just been pointed out
wogld be hard to find because there are so many; other forms of placement
egencies operating in the state, density of population of the state, teacher

turn-over and supply are only a few of them,
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NUMBER OF TEACHERS REGISTERED AND PLACED, 1929

TABLE XVI

ctnraiv o ——

2o ——
e ————

s s,

Ohio Teacher Training Institutions

s

No. of Ine Number Registered Number Placed
stitution |[Total from None Other Through | Assisted
Class of '29 |[Elementary| High School | Special | Graduates | Graduates | Institu~ | your in
_Lions Efforts Part
1 55 (&) 15 20 12 5 ) 3 48 -
3 53 23 30 0 0 0 0 25 28
4 19 0 12 7 0 0 0 9 4
6 68 30 37 1l 6 4] 0 46 13
12 20 0 20 0 0 0 o 10 5
13 68 5 58 5 51 1 o 50 64
14 49 0 49 0 0 0 1 45 41
15 35 35
16 289 225 60 4 84 100 13 (Est)300 24
18 20 20 6 3
21 145 60 80 5 . 65 50 100
22 269 (a) 3 48 37 254 20 3
23 80 80 54 20
24 72 &7 25 50
25 385 (a) 10 248 97 662 55 5 160 63
26 337 134 115 88 176 122 80
27 153 (a) 6 51 27 208 17 61
28 63 4 51 8 3 (Est )57
32 15 12 3 2 20 5
34 37 37
37 12 12
39 254 184 60 10 150

6%
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TABLE XVI (Continued)

NUBBER OF TEACHERS REGISTERED AND PLACED, 1929

Out-of=-State Institutions

No. of In= ~ Number Registered Number Placed
stitutions |[Total from None Other Through | Assisted
Class of '29 | Elementary | High School | Special | Graduates | Graduates| Institu~ | your in
tions Efforts | Part
a3 500 694
46 1006 501 336 169 265 525 . 88
48 522 344 178 41 471 88
49 197 71 1156 11 1o0s 80 34
52 144 44 100 64
55 83 41 15 5 10 12
56 150 70 80 135 25 90 45
50 52 9 40 3 32 8

(2) Total number registered from class of 1929 should tally with the sum of the figures in the
next three columms but does not in these institutions.

fully followede

Evidently directions were not care-

as
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8._Summary
This chapter has covered the general problem of the Bureau of

Placement under seven subheadings. Findings with regard to these ars
briefly stated below.

1. The name used for this organizatiom in nearly half the cases
is Teacher Placement Buresu, or Bureau of Teacher Placement.

2. Additional functiomns of the bureau most frequently found are
follow-up, guidauce, and placement in other fields. Placement officials
usually do other work: in half of the training institutions they are at the»
head of all the teacher-training work; in the state depanitments their
additional duties are matters connected with supervision and certification,

3. The typical person in charge of institutional teacher placement
has about five years of experience in placement, has taught for fifteen or
twenty years, haes an l. A, degree, is responsible to one or more adminisirative
'officials of the institution or to a committee, and is himself at the head
of the whole program of teacher training,

4, Reports on the size of the staff in the teacher-placement offices
vary widely, due to0 so meny factors that no valid conclusion can be drawm
as to the size of an effective staff, It is perhaps sufficieantly evident
that the bureau needs as a head a well=trained person who is in close relation
to the preparation of the teachers, This head should receive sufficient
relieble office help,

-5, The average cost of §$19,59 per placement is based on ssventeen
typical public placement bureaus. Averages of different bursaus are as
follows: institutional bureaus, $17,73; bureaus in state departments, $14,94;

bureaus in state associations, 26,48,
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6. Therse is only a iimited amount of cooperation between different
placement bureaus or agencies in referring reports of vacancies, but
considerable cooperation appears in soms directions with reference to

interchange of credentials.
\

7. liegistranis in institutional bureaus are usually confined
to those students of the institution, who register of their owm accord,

including both those who are about to go out to teach and those who have

been in the field for a year or more,
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CHAPTER III

THE PROCESS OF TEACHER PLACEXENT

Several major problems of procedure confront the placement official
as he plans to make the work more effective and to place it on a higher profes-
sional level, These problems center primerily about the season when schools
went to get into touch with new teachers, the gathering of all available and
significant data concerning regisirants, the bringing of the right teacher
into contact with the school which needs just such services as she can render;
the location of vacancies, the adoption of a good and complete system of
records, and the machinery for keeping them up to date., Toward the partial
solution of some of these problems of professional teacher placement, it is
hoped that this study may coniribute,

1. Time of placement

The question of the best time for placement wass raised in the
questionnaires 1o both superintendenis and teachers. Superintendents were
asked to

"Neme the month during which applications should reach you in

6rder to receive consideration;”™ and

"Neme the month during which yoﬁ would favor election for the

best interest of the teacher and your sehsol in particuler,

disregarding present laws and rules."

In connection with the 1ést reqnést they were asked to give their reasons,

Tables XVII and XVIII indicate: the judgments of the superiniendents
as to the best time to make applications and to elect teachers. One hundred
and three from Ohio, nine from Kansas, and sixteen from Minnesota named the

month in which teachers' applications should reach them in order to receive

consideration, In Ohio the month of April is favored by a majority for get-
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ting apolications to the suverintendents, though a very few prefer the
extreme months of February and June, and apmwroximately a fourth each the
adjoining months of March and May. The nine Kansas superintendents scatter
their preferences over the months of January to April, the median being the
middle of March. For Minnesota the superintendents vary between February
and May, the median being late March, |

TABLE XVII

MONTH IN WHICH AFPLICATIONS SHOULD BE MADE
(Judgment of Superintendents)

Ohio Superintendents | Kansas Minnesota

Month County | City Exempted Total Superin- Superin-

Village tendents tendents
Jan, 0 0 0 0 1 0
Feb. -0 1 1l 2 2 3
March 4 7 8 .19 3 6
April 22 18 15 55 3 4
May 6 6 10 22 0 3
June 2 1 2 5 0 0
Total 34 33 36 103 9 16 o
Median Apr,18 | Apr.,141 Avpr,18 Aor,17 March 14 March 26

To the question as to which month they would favor fr election
of teachers, the answers of 6hio superintendents again differ But a few days
when we take the medians of the three different groups, county superinteddents,
city. superintendents, and exempted villagé superintendents, May is the
chosen month by a majority of two-thirds. Only two choose February. The
remminder are almost e»qually divided between April and June, Though these
superintendents were asked to express their preferences regardless of é.ny
present lepal restrictions, it is possible that the presen.t legal prohibition
of election earlier than four months before the beginning of school, may have
influenced their choice. If not, it bappens that the present 'law is highly

satisfactory. The Ifa.nsaé and Minnesota sitwetions resemble that of Ohio.
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Just as they now desire applications to reach them a month earlier than
Ohio superintendents, so they would hold elections one month earlier than
superintendents of our own state, Table XVIII sets forth data on the
desira.ble. time for elscting teachers, |
TABLE XVIII
MONTH IN WHICH SUPERINTENIENTS FAVCR ELECTION

Ohio Superintendents ¢ ¥ansas lMinnesota

Xonth County City Exempted (Total}Superin~ |[Superin-

Village tendents |tendents
Feb. 1 0 1 2 1 1
March 0 0 . 0 0 1 3
April . 5 4 4 16 3 4
My 21 21 2l 63 2 6
June 6 6 5 17 1 0
Total 33 31 34 98 8 L 14
Median May 16 May 18 . May 13 |May 16}  April 20\ Avril 22

Some of the reasons given in favor of certain months for election
of teachers are grouped below,

Pebruary: More time for adjustment; security in the old positiom; time to
find a new position (mentioned twice).

Number of pupils failing will not affect rgempl“oyment (once),
March: Gives ample timefor readjustment (three times), |
dpril: Opportunity for better planning both new position and summer
(thirteen times).
Opportunity to observe candidate teach (once). -
¥ays: Good time for adjustment; tends to stabilize (seventeen times),
Get choice of teachers, see applicaht teach (ten times),
Close of school is logical time, fair to teacher and school
(ten times),
Prevents unrest and embarrassment (five times).
June: Fitting close of school year (once).
The evidence of Table XVIII and the guotations following point to May as
the logical month in which to elect teachers for the ensuing year. The

largest number of reasons aregiven for the month of My, but the same
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regsons aia given for one month as for snother. Reasons given for other
months seem to have equal weight for the month of Mey in most cases, It
will have to be granted that custom is ept to emter strongly into choices.
Table XIX indicates the actual situation in Ohio, when a
representative group of beginning teachers in 1929-1930 responded to a
request for the month during which they were elected to their present
position, Responses were received to this question from eighty-seven
beginning teachers from five institutions, They included general high-school
teachers, special teachers (of music, home economics, physical education,
and art), énd elementary teachers, According to these reports the smaller
institutions place their candidates earlier than the larger omes, though
perhaps it is more correct to draw the conclusiom that the elementiary
teachers are placed later than the other two types, The larger number of

elementary teachers responding to the quesiionnaire came from Bowling Green

end Miami,
TABLE XIX
MONTH OF PLACEMENT OF BEGINNING TEACHERS
By Imstitutions By Depariments

Month | Ohio W hio = |BlaPt= igh gpe- "1 Elemen-

State |Miemi ling [Wes- ton Total Bchool |[cial tary

Univer=~ Green fleyan

sity
March 0 0 1 0 0 1 0 0 1
April 0 0 0 1 2 3 3 0 0
May 6 4 3 & 6 4 23 13 6 4
Juns 6 5 a 1 2 24 i 10 3
July 1 9 1 4 I 16 9 4 3
Aug., 3 3 6 4 2 18 8 4 6
Oct, 0 0 1 1 1o 2 1 0 1
Totel} 16 21 16 23 f;: 87 46 24 18
Medien Jun.20! JulySJgulyl 1. JunlliMey 27 I Jun,21 Jun,18! Jun,18}Jul.l
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The ‘above table reads:: During the month of March none of the
candidates from Ohioc State University, Miami, Ohio Wesleyem, or Bluffton
wore placed in teaching positions, and only one of those from Bowling Green,
Thus a total of one was elected in Merch, This one happemed to be an
elementary teacher, None of the high-school or special teachers were
elected in March, The reader will notice tlat the median of placement for
teachers from Ohio State University was June 20; from Miami, July 5; from
Bowling Green, July 1; from Ohio Wesleyan, June 19; from Blufftcn, May 27;
and for all of the eighty-seven begihning téachers, June 21, The median
time for placement of high~school and special teéchers is June 18, and for
elementary teachers July 1, To summarizé the local date from Tables XVII,
XVIII, and XIX, it seems that Ohio superintendents want teachers' epplications
to reach them in April, favor election in May, and actually do eiect in June,

2. Sources of Information on Registrants,

It is of no small consequence in professionalizing iteacher placement,
to get the best and the most reliable data concerning registrants.l The teacher
training institution here has the advantage over other agencies, since it has
accumulated in its general records much useful information for purposes of
placement., Hpwever, even it will need to go outside of its own offices to
collect reliable information on certain personality traits, habits, achievemens
self-expressional activities, etc, Under the question calling for a check
on certein sources of such information, sevem specifie sources were listed
on the questionnaire, and those in charge of placement bureaus in teacher-
training institutions added six others to these, Both the Ohic placement
bureaus énd nine out-of-state institutionsl bureaus evaluated these sources.

This eveluation was made on-three basss or for three purposes: namely, for
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generel office use, to copy as credentials, and for earlier records,

The information gathered for general office use is that ﬁlaced in
the hands of the superintendent who comes in person to the placement office
to look for a teacher, Records copied as credentials are those mailed to the
prospective superintendent, and usually cannot be as complete as the office
files, Information for earlier records in the office furnishes the necessary
material from which both of the other types of records are made &p. These
earlier records also have considerable value for guidance, Prospective
teachers can be studied, and assisted in overcoming problems of persomnality
or teaching during their period of training. Table XX shows what value the
men and women who have repeatedly met these problems atiach to the various
sources for these three purposes,

TABLE XX
SOURCES OF INFORMATION ON REGISTRANTS

(Reported by Institutional Bureaus)

Uses_Made of the Information
: General redentials Errlier
Info;gjzlon Office Use Records
Ohio |[Out- Ohio | Out-of-{ Ohio} Out-
of State of
State State
Supervisors of student teaching 32 7 127 6 17 4
College instructors _31. 9 27 7 17 4
Superintendents under whom
taught 27 9 23 6 14 3
Registrant's own superintendent
or ‘teacher 21 6 16 3 12 2
Laymen from home community 13 4 10 3 5 2
Fellow collece students 4 1.1 0 __0 2 0
Student organizations 4. 1 1 0 0 1 0
Other sources: oy
School boards 112 1 2 0 1
Bmplovers (non-educational 2 Q 1 0 Q Q
College records 3. 3 (4 (] 0 2
. Fellow teachers 1 10 1 0 0 1
Dean of women 2 0 0 0 0 1
Alimni 1 0 0 0 0 0
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The frequencies of Table kx show that for all three purposes
college instructors and supervisors of student teaching are considered the
most desirable sources for information regarding a prospective teacher by
placement officiais of Ohio, and with a single exception by those from out-
of-state institutions,

The fact tha{ placement officials added a number of items 1o the
original list of sources submitied in the questionnaire tends to show that
there are many sources from vwhich valuable data can be obtained, depending upon
the varied experiemces the registrant may have had, It is obvious that the
.numbers of times the items undsr "Other sources" in Table XX are mentioned,
are uot.diractly.comparable to the numbers above these, bscause the first seven
were mentioned in the questionnairs while the "dther sourcesf wers voluntesred
by individuals,

Flacement officials in state departments and state education
associations, and those of private agencies wers asked io svaluaie the
information from these various sources, It was thought that placement officialb
are in a position to be more objective in such an §valuation than those who
are immediately connected with the training of teachers, Their evaluations
are'given in Table XXI, The plus-check-zero device used here and elsewhere in
this study was employed under the following instruction:

"pPlease mark the items below according to the following key:

plus ( +) before the most frequently used; check ( V') before
those of average use; zero (0) before those never or hardly ever

used.”

y
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TABLE XXI

RELATIVE VALUE OF INFORMATION ON REGISTRANTS
(According to Non~institutional Bureaus and Agencies)

Information from State Departments Private
and Agencies
Associations
o+ V [ T v 0
Superintendents under whom
taught 14 0 o 6 0 0
Supervisor of student teaching QO 4 0 5 1 0
Collezge imnstructor 8 5 0 5 1 0
Registrant's own super-
intendent or teacher: 5 7 2 4 2 -0
Fellow teachers 2 8 4 0 3 3
Iaymen from home commmunity 0 6 8 0 2 4
Fellow college students 0 3 11 0 1 _J._5
Are data gathered from other
sources than peferences given?
' Ye 5 3
ol 1 3

According to Table XXI, the item, Superintendent under whom
taught, s given the highest rating, since 1% is considered the most
frequently used by fourteen of the placement officials in state~-Gepart-
ment:. and association bureaus, and none of these 1list it as of only
average, lit'tle or no use, The six managers of private agencies report-
ing also rate this item as one most frequently used.A The last of the
seven sources of infarmatlon, Fellow collegze students, would be so placed
by both types of placement officials, Three 'and “one: respectively of the
two types of ofﬁc'ials place it among those of avefage use, and eleven and

five respectively place it under those seldom or never used.

l \ . -
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Comparing Tables XX and XXI, the reader will notice that non-institutional
bureaus place the superintendent's rating first, while institutional bureaus
place college inétructors and supervisors of student teaching above the
superintendent, However, it should be remembered that relative frequency is
a good basis in general, but should not be applied indiseriminately to
specifiec uses, For instance, even if information from fellow students is
given a low rating as compared with that ffom college instructors, to
disregard the former would be an erromeous poliey; the writer would prefer
to believe that in most cases we can get more reliable information con-
cerning the prospective teacher from college professors then from students,
but in certain cases the information coming from fellow studenis may be

worth as much as that from instruciors,

The lower part of Table XXI gives a bit of information on one of
the common practices of various classes of nom-institutional piacement
.officials, Officials in private ageucies as ofien secure informetion about
the registrant from other references as exclusively from references given
by the registrant; of placement officials in state departments and state
associations,five go outside and eleven do not, In the majority of cases it
is probable that references given by the registranis supply sufficient
information, though it will usually be advisable to watch for cues from
their credentials, as to whether all has been told thet is needed to know how
to presént their qualifications faii*ly to the employer, or whether information
is needed from other sources not given as reference,

3. Kaking Contacts with Superintendents

After a placement bureau has gathered the necessary informaiion
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about its registrants, it must cho;se within such limits as it .may be fres
to do so, the best means of making contact between prospective employer and reg-
~istrant, In answer to the relative importance of thirteen methods by which
candidates get in touch with prospective employers, a calculation has been
made in Table XXII from answers from ninety-seven superintendents and twenty~
seven institutional placement bureaus, all from Ohio.
The rating of those who marked an item as "most frequently used"
was counted as two points in each case, as against one point for the ratiﬁg that
marked the item as "used less often", and no points at all for a rating of |
- the item as ﬁnever br hardly ever used”.,  Consequently some items in
Table XXII carry a larger total than the number of individuals rating those
itenms,
On-this basis the Ohio superinteandents gave a weighted score of
156 to the first item of the table and only one to the last, The deviations
in the ratings of these items by placement officials was hardly Qs wide,
The thirteen items are arranged in order of highest to lowest
rating by superintendents, The reader will notice several variations from
this in the order in which‘placement.officials would arrange these bases,
Their first choice, according to the.weighted score, would be Item 2,
"Teacher makes personal application when vacency is known;" and their second
one, Item 8, "Superintendent or board reports vacancy voluntarily to placement
bureau”,
Table XXIII shows the original ratings as tabulated from the
questionnaires, and also has the ratings by groups of superintendents.
This table adds the ratings of nine Kansas superintendents, fifteen Minnesota

superintendents, and nine out-of-state placement officials. If the explanation
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TABLE XXII

RELATIVE INMPORTANCE CF METHODS GOF PLACING
TEACHERS IN TOUCH WITH SUFPERINTENDENTS
(Weighted Judgments of Ohio Superintendents and Placement Officiels)

Eethods of Approach

1.

2.

3.

4,

5.

10.

11.

12.

13.

Teacher makes personal application
when called by school

Teacher makes personal application
when vacancy is known

Superintendent calls for personal
application of certain candidate

Teacher makes written application
at random

Placement bureau sends specific
credentials to the superintendent
when vacancy is known

Teacher makes personal application
at random

Superintendent calls for writien
application of certain candidate

Superintendent or board reports
vacancy voluntarily to placement
bureau

Superinitendent asks bureau to
nominate several from list of
candidates

Superintendent asks bureau to
select one candidate for a
specific vacancy

Bureau sends general information
on candidates where vacancy is
known to exist

Bureau sends general information
on candidates where vacancy may
exist

Representative of bureau personally
canvasges the school

Superin- Placeaent
tendents Officials
156 39
140 45
115 25
99 16
98 21
96 15
91 23
87 40
77 21
43 25
43 23
37 14
1 9
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ol the weighting system used o m;ke up Table XXII a few paragraphs back
i; not entirely clear, the following illusirations will help, now that
?able XXIITI is available. The weighted scores of Table XXII wsrs derived
by counting the scores "plusf as two and those under ?check" as one,

and adding these two figures. Item 1, for instance, has a plus rating of
63, a check rating of 30, Doubling 63, and to that result (126) acding 30,
we have our derived or weighted score of 156, as in Table XXII. Im like
menner the scores of the placement officials are weighted. According to
Table XXIXI there is no question in the minds of either superintendents or
placement officials as to the desirability of having a representative of
the bureaus personally canvass the school; in both cases it is rated the
lowest. Other methods of placing teachers in touch with superintendents,
can be studied froﬁ Table XXII, or if the reader wishes to know fhe
particular reaction of smaller groups, say of exempited village superintendents

or of out-of-state placement officials, these can easily be found in Table

XXI1I,
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TABLE XXIII

RELATIVE DMPORTANCE OF METE.DS OF PLACING
TEACHERS IN TOUCH 5iTH SUPERINTEZNDENTS

(Detailed Judgments)

No, of Ohio Superintendents Superintendents
item Total County City Exenpted Kansas Minnesota
. Village

* v o ¥r v _?° + Vv o+ v o + vV 0 + Vv o
1 (a) 63 30 3 2210 0 2211 0 {19 9 3 7 1 1 8 5 1
2 45 50 2 6 14 1 1320 1 {1616 O 6 3 0 210 1
3 42 31 15 16 9 5 13 9 91313 1 [ 6 2 1 3 8 3
7 28 35 25 8 12 10 971210 {1111 5 4 3 2. 4 6 3
5 26 46 13 717 7 1014 O 915 6 4 4 1 4 6 4
4 23 53 14 917 5 518 7 918 2 2 5 2 2 9 2
8 23 41 26 4 14 12 914 7 1013 7 6 2 1 7 6 2
6 20 56 16 916 6 520 6 6 20 4 2 5 2 2 8 2
9 18 41 37 31411 912 9 | 615 7 2 4 2 5 4 3
10 10 23 49 4 717 2 917 4 715 1 0 8 1 2 7
12 6 25 51 2 719 2 918 2 914 0 2 5 0 0 9
11 4 35 41 11115 115 12 2 914 2 1 5 0 7 4
13 0 _1179 0 1 27 0 0 28 0 024 0 1 8 0 110

- Placement Officials

| Of Ohio Institutions ' Of Out-of-State Institutions
2 - 18 99 O 2 7 0
8 17 6 3 9 0 O
1 16 7 1 2 7 0
10 711 7 3 4 2
7 7 9 9 3 1 3
9 7 712 l 6 1
5 7 711 1 4 2
3 6 13 7 1 4 2
11 513 & l1 4 1
12 5 417 1 1 5
4 3 10 12 0 3 2
6 3 915 0 3 3
13 0_9 14 0 3 5

(a) The reader will please refer to the corresponding number of item in
Teble XXII for explanation. In Table XXIII the items are arranged accord-
ing to thefrequency of their (#) ratings by the total group of Ohio super-
intendents.
Where Ohio superintendents and placement officials differ in preference
for methods of placing teachers in touch with superintendents, these differences

are rather small. A personal gpplication is preferred over one that is written,

but only after the teacher and the placement bureau know. that a vanauncy exists;
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Thus it becomes 8 mjor function of the placement bureaun to reduce the large
number of possible candidates to those who might reasonably fit into the
position that is open. This saves the superintendent'!s time by keeping
those candidates from applying who professionally would be gross misfits,

4. Findingz and Handling Vacancies

The problem of finding vacancles is closely related to that of
making contacts with superintendents or schools. From all evidence awvailable,
it seems an accepted truth that for selecting the right teacher for a specific
position, some intei'mediary is necessary; that is to say, no superintendent
can of his own accord deal Wif.h all poésible teaching candidates of a state
or & mjor part of a state; nor can any one teacher expect to meke contact
with all possible superintendents who might have good use for his services,
When a state, which is legally the commonly accepted mnit of school adminis-
tration, can organize an agency in which both the superintendent and the
teacher may have confidence that their 1 merests will be gwrded in a highly
professional manner, that state will be approaching an almost ideal situation,
In it teacher piacement could be considered highly professionalized. Under
such a condition the swerintendent would perhaps seldom care to déal with an
applicant without having heard from an acceptable agency, nor would the
teacher make random personal or written applications., Under such a condition
a superintendent would report his needs in some detall to an agency, which
in turn would make every effort to place him in touch with a2 limited number
of candidates who could best do the teaching he wished done.

Table XXIV s for its purpose to throw some light on the problem

of a placement agency in finding and dealingz with vacancies. To it all types
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TABLE XXIV

POLICIES IN SOLICITING VACANCIES AND
RECOLLENDING CANDIDATES

Methods and Sources for Gather- Ohio Gut-of- | State De-} Private
ing Vacancies Insti- State. partmenis | Agencies
tutions Insti- and Asso-
tutions | eciations
Reported by superintendents 29 9 7 0
Inquiry by agency or circularizing 25 9 5 5
Reported by alumni 24 8 - -
Heported by school boards 0 0 3 0
Reported by college facultiy 3 0 - -
Reported by college siudents 1 2 - -
Reported by teachers - - 0 -
Personal inquiry by placement
official 1 1 0 1
Newspapers, jourmals, etc, 1 0 1 0
Bookmen 1 0 0 0
Tele phone 0 0 0 1
Number of Candidates buggested
and Credentials Sent leweo- 13 2
Qemm=e 6 4
Jemmme 4 1 1. 5
Indefinite 8 2 5
Number of Vacancies Reported
to Candidate at one Time lovmew : 13 2
1-2---(a) (a) 2 1
Indefinite 1 1
Does Agency Select One Specific
Teacher if so Requested?
Yes~-~26 8 9 4
No==-_1 0 7 0
Are Credentials Sent on
Request of Superintendent
or Board? Yes---31 7 (a) (a)
: No--~ 2 d -
Candidate? Yes===27 7
' _No=-- 2 2
Do you Ask Confidentiel
¥aterial to be Returned? 16 6 (=) (a)
Destroyed? 2 0
Do you Guarsutee Return Postage?Yes-- 7 2 (a) (a)
No 15 5 :

(a) Indicates this point was not included in the questionnaire,
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ofsgencies have contributed information, the placement bureaus of 6hio and
out-cf-stete institutioms, state depariment and state association bureaus
and e few private agencies, In no way is the evidence reported conclusive
enough to warrant setlting up standards or policies, but a few general
trends can be detected,

Only the first three items in the first section of Table XXIV
were suggested in the questionnaire, while the oihers were volunteered.
All three of these are evidenily in very common use as a means of: locating
facancies. The remaining are suggestive for various situations. With
reference to the second section of the tablej~ a marked variation exists
as to the number of candidates who are suggested; and for whom credentisls
are sent, Institutional bureaus usually limit themselves to one or two,
while bureaus of state departmenis and state associmtions as weli as
private age#cies frequently suggest a larger number, This may be due to
the fact that they usually have a_larger number to choose from,

The number of vacancies reporited at one time to a candidate is
most commonly one, in a few cases two or an indefinite number, Since
the institutional bureau can so easily call in any suitable candidate, this
question was not thought epplicable to iis situation,

From time to time & school finds itself in need of a teacher on
very short notice. If its superintendent has confidence in the mansgement
of any agency or bureau, he may leave the entire problem of selection to it,
But in some cases it is contrary to.the policy of a bureau to take such
responsibility, Table XXIV shows thal in all but the state department and
state association bureaus it is very common practice to make such a selection

upon request. To analyze further, of the nine affirmetive and seven negative
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answers given, five of each came from bureaus of state departments of
education, Thus, the state, the agency that is most immediately responsible
for efficient teaching, seemingly is most hesitant or cautious in select-
ing one teacher out of many and saying she will do the best work at that
particular place. On the other hand, is it not & logical conclusion that
the power vwhich is eventually responsible for good teaching should have
much authority and respomsibility in helping to select those who are apt
to be best fitted to do thet work? Certification of teachers is a function
of the state._ Certification is n&thing.more than to designate in a general
way who shall teach and who shall not, Placement is only a more refined
process of that same function, and thus might well be closely comnecied with
certification as an administrative funciion,

On the next point in Table XXIV there is little disagreement:
in all but a few cases credentials are sent on request of either the
school through the superintendent or board, or on request of the candidate,
To conclude the data from fhe table, the return of credentials is usually
requested but in only about two-thirds of the cases do plecement bursaus
provide for return postage. Apparently they expect that schools should have
realized at least enough value from them to be willing to cover that small
item of expense.

Another question asked in the above series, but not included in
Teble XXIV, was how the placement agency prevents confidential material
from being returned to the candidate. The following answers were given:
"Stamped return envelope," "Instructions in bold print." Some said they

had no trouble, or it could not be aveided.
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5, Bases for Teacher Selection

Tables XXV to XXX inclusive deal with the bases on which teachsrs
afe actually selected according to the opinion of superintendents, placement
officials, and beginning teachers. These twenty-eight bases were contained
in each of the five questionnaires except that "Rating by supervisors of
student teaching" (Questionnaire I) was omitted.from Guestionnaire V by mise
take and fPersonal>introduction iy an alumnus of teacher's alma mater" was
included only in Questionnaire I because it did not seem applicable in the
other cases, Thus the results of all the ratings except those two are
directly comparable. However, as & basis for comparison the rating of the
Ohio superintendents is used; that is, the items within each major
division ere arranged in the order of rating which the Ohio superintendents
gave them, The order of items is kept constant throughout 211 the six
tables thaﬁ epply to the bases of teacher selection, all following the
order in which the items or bases are listed on page 7.

The plus~-check-zero technigue, described in conneciion with
Table XXI, was also used in rating these items; likewise the same method
of weighting was employed as in Tables XXII and XXIII, namely, doubling the

frequencie§$nder "plus™ and adding this product to the frequencies under

"check".
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BASES CN WHICH TEACHERS ARE SEIECTED
{Arranged in the order of weight-
ing by superintendents; correspond=-
ing numbers used as "siubs" for

Tebles XXV - XXX

P?. Professional Recommendations
1. Eating by superintendent or supervisor (if experlenced)
2 Rating by supervisors of student teaching
3. Prestige of person who is rating
4, Qeneral rating by college teachers

I1.S5chool Record

1. Grades in major and minor teachlng fields

2, Considerable additional training in teaching flelds

3. Grades in general

4, Balanced program in subject matter, educational theory,
and student teaching

5. Activity record: varsity, debating, glee club, eic.
6. Grades in education courses
7. Additional general training
8, Training in related fields
9. Rating on intelligence tests
II.Personal Qualities
. 1. Health
2. Age
3. Sex

4, Church affiliation
5. Netionality

IV, Impressions made by Candidate on Prospective Employer
1. By his personal application
2. By his student teaching when observed by progpeciive employer
3 By low salary he asks

V. Help from Friends in Form of
1. Written recommendation from home superintendent, teacher, etc.
2, Personal introduction to prospective employer by mutusl friend
3. @ritten recommendation from teacher‘'s home banker, pastor,
doctor, or other laymen
Personal introduction by a member of his home community
Frospective teacher being a personal friend of board
Personal introduction by an alumnus of teacher's glma mater
Gritten or personal recommendation by fellow college student
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TABLE XXV

!

BASES ON WHICH TEACHERS ARE SEILECTED
(Weighted Ratings)

Superintendents Ohio All Beginning Grand
No. Ohio All Placement |Placenent |Teachers Totals
of (103 cases)| (127 cases)}Officials Pfficials
Itenls_h_ (36 caces)i(59 cases) (88 cases)
I Number] of Responses
1 174 219 35 89 68 376
2 149 182 53 100 (a) {282) (a)
3 138 175 30 74 69 318
4 132 163 36 83 128 374
I1 ’
1 159 189 44 88 93 372
2 135 164 28 70 24 257
3 132 160 44 96 119 365
4 121 150 22 54 82 286
5 115 143 33 66 62 271
6 114 139 24 53 54 252
7 113 137 26 58 36 231
8 94 115 18 50 42 207
9 73 83 17 24 34 141
111
1 180 222 36 83 120 424
2 110 136 198 54 48 238
3 104 128 29 58 65 251
4 72 84 25 55 58 198
5 67 77 17 41 48 166
v
1 186 233 51 110 146 489
2 84 95 26 48 21 164
3 5 5 4 10 16 31
v
1 133 167 23 57 53 277
2 57 68 30 56 57 183
3 52 66 12 25 40 133
4 39 46 25 46 27 119
5 24 28 23 46 12 86
6 (a) (a) 21 26 {a) (26) (a)
7 17 19 4 10 17 46

(a) Items not included in original questionnaires; consequently totals

are not directly comparable to other totals.
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A brief study of Table XXV in thelight of the bases for teacher
selection as listed on the previous page should have considerable value,
The marked sgreement between the rating of all superintendents and of the Ohio
superintendents , as well as between.euperintendents end placememt officials,
and also between superintendenis and beginniﬁg teachers in a general ;wlay,
should add markedly to the significance of these data, The correlations
between these three groups of data by the Pearson product-moment method
(r) are:as.follows:
r (superintendents and place;nent officials) + .'746:L r.0587%
r (superintendents and beginning teachersy= + .749 +.0524;
r (p).a.cement officials and beginning teachers:+773 1+.0538,

The multiple correlation between superintendenis' ratings and the other two.

ratings combined is + ,79931- .08441,‘.1 These correlations are sufficiently

high to attach some positive significance to the reletionships studied.

2)(72;
Vz x 2z Vz,?a»

l, Formula: r =

2, P.E.r- 6245 X (-v*)
Vi

For the two above formules refer to H, E, Garrett, Statistics in
Psychology and Education,pp. 168, 170, New York: Longmans, Green
and Co., 1926. xiii317.

3.

“:\[”‘ "n—%—/z,"—-;.a—-z"iv"’/s’”ma
/-
6745 % (1~R* 42.3)
4. P. BE. of R = Vo -
e 2

For these itwo formules refer to Arthur S. Otis, Statistical Method
in Educational Measurement,pp. 239-240, Yonkers-on-Hudson, New York:
World Book Co., 1985, xi-+33%,

h
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The fact that there were only tweniy-six pairs of data to be correlated also
should be kept in mind in interpreting the correlations., This number would
tend to lower the significancé of positive relationship, but that is partly
offset by the rélatively low probable error in each case., By mere inspection,
as well as by statistical interpretation, we seem to be warranted in the
conclusion that there is general agreement between the ratings of the
superintende£ts, placement officials, and beginning teachers as to the bases
on which teachers are selected.

Professionsl recommendations are ﬁniformly rated high by all three
groups, superintendents, placement officials, and begimning teachers,.
Superintendents wisely place first ratings by themselves and their supervisors,
provided the teacher is experienéed. Placement officials consider rating
by supervisoré of student teaﬁhing the first item., This can perhéps be
explained by the fact ithat they are dealing with baginning teachers., Rating
by college teachérs is placed high in the scale cof all groups, and especially
by the beginning teachers, who doubtless included in it rating by supervisors
of student teaching.

As a grbup of bases, school records come next to professional
recommendations in both number and weight of criteria, according to'the
opinion of the superintendents and placemeht officials, with the beginning
teachers agreeing closely. Within this group of bases there are a few
marked differences, Both placement officials and beginning teachers think
grades in general (Ttem II, 3) much more importent than superintendents do,
Thet would seem to reflect the general attitude of th9 training institutions,
From the variations in ranking of "Considerable additional training in

teaching fields" (Item II, 2) it becomes evident that neither training
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schools nor teachers pay sufficient atteﬁtion to this basis of selection,
Superintendents rate it second of ‘the nine items, placement officials of
training schools rate it fifth, and beginning teachers drop it to the bottom
;f the 1list,

Health is conceded by all three groups to be by far the most
important personal quality. Church affiliation and nationality fall
distinctly to the lower end of the list according to the superintendents,
but hardly so in the other two columns., Section IV of these bases is
significant for one of its items, the impression the candidate makes by
his personal application, In all six golumns it receives an exceedingly
high rating, in fact, the highest in the entire table by all except the
Ohio placement officiels, who rate Item I, 2 a trifle higher, Asking a
low salary or underbidding (Item IV, 3) apparently need not be considered
in the case of teachers, but in placement of superintendents it undoubtedly
is often an important factor. The fifth section of bases for teacher selec-
tion, help from friends, does not seem to enter into the problem very
seriously according to these ratings. At least, as a group it ranks lowest,
Of the various items, written recommendetion from home superintendent, teacher,
etc., is of greatest consequence.

In Table XXVI we find the same data as those of Table XXV in
another form, the original tabulation according to the plus-check-zero schemes.
Table XXVII gives the views of county superintendents, city
superintendents, and superintendents of exempted villages of Ohio, separately
and grouped. In certain columns the ratings of a small number of superintend-
ents from Kansas and Minnesota respectively are added, and in the last column
the totele of all of these superintendents appears, as in Table XXVI, For the

most part only slight veriations are found among these five groups of
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TABLE XXVI (Continued)

BASES ON WHICH TEACHERS ARE SELECTED
(Detailed Ratings)

Ohio Place-

Ohio _ All All Plece- | Beginning Grand
Item Superintendents |Superintendents| ment OfficePs | méent Officersl Teachers Totals
v " P & —+ v o -+ v o + V.o + V0 5 v o
1 46 41 12 66 55 12 5 13 ] 17 23 12 19 15 44 | 92 93 68
2 9 39 37 11 46 51 9 12 3 14 28 11 22 13 49 | 47 87 111
3 8 36 39 12 44 50 1 10 12 2 21 29 14 12 54 | 28 77 133
4 0 39 45 2 42 64 7 11 4 10 26 14 10 7 60 22 75 138
5 1 22 60 1 2 179 3 - 17 3 9 28 13. 4 4 71| 14 58 163
6 3 15 4 $§ 20 17 3 20 7
7 1 15 &4 1 17 86 1 2 18| 1 8 38 6 &5 67 8 30 141

——————
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BASES ON WHICH TEACHERS ARE SELECIED

TABLE XXW1XContinued)

(Buperintendents Retings)

Item |Totals of .OChio County| Chio City Ohic Exempted Kengeg Superw| Minnescts. Grand Totel
Chic Super=~ Super- - Superine Villege Super= intendents Supore Super=
intendents | intendents | tendents intendents intendents intendents

v + o ol - . O + o+ ol + o o + 4+ o + .~ o + ¢ O

1|46 41 12 |19 10 4|10 18 5| 17 13 3 5 4 O 5 10 0 56 556 12
219 3 37 5 17 8 2 14 14 2 8 16 2 4 3 0O 3 11 11 46 51
2| 8 36 39 4 12 12 1 13 156 3 11 12 3 3 3 1 5 8 12 44 50
4| 0 39 45 0 l& 14 0 16 16 0 8 1e 2 1 &6 o 2 13 2 42 64
6|1 22 60 1 9 11 0O b5 24 0o 8 17 0O 38 5 0 1 1.4 1l 26 79
6 ' This item was not inclufied in this questionnaire, .

7] 1 16 64 1 5 20 O 5 23 l 0O &5 21 o 1 8 0 1 14 -1 17 86

e




TABLE XXVIII

BASES ON WHICH TEACHERS ARE SELECTED
(Placement Officiels' Ratings)

81

No. Placement Officiels from

of Ohio Insti- | Out-of-State | State Departments | Private Totals

Item tution Ingstitutions | and Associations Agencies

I + +~ O -+ v © -+ e g -t e 0 ~+ ¥y O
1 115 5 1 5 4 0 14 1 O 51 0 39 111
2 125 3 1 6 2 1 g8 7 O 4 2 0 43 14 2
3 9 12 2 4 5 0 8 6 0 4 1 0 25 24 2
4 9. 18 2 7 2 0 6.9 0 4 2 0 26 31 2

II
1119 6 0 4 3 2 10 4 O 3 3 0 36 16 2
2 110 8 2 3 5 1 10 3 1 3 2 0 26 18 4
3 115 14 1 4 3 2 8 6 © 3 3 0 30 26 3
4 6 10 5 2 5 2 6 8 0 2 1 1 15 24 8
5 6 12 5 2 5 2 6 8 0 1 4 0 15 29 7
6 9 8 5 0 7 2 5 7 2 3 2 0 17 24 9
7 ]10 13 3 l 80 4 8 1 2 3 0 17 32 4
8 2 14 4 1 6 2 5 9 0 1 3 0 9 32 6
9 2 13 9 0 3 6 0 3 10 0 1 3 2 20 28

IIX
1413 10 3 4 3 1 13 0 © 4 1 O 34 14 4
2 3 13 5 0 8 1 6 7 0 3 2 0 12 306
3 6 17 3 0 8 0 5 6 1 1 3 0 12 34 4
4 6 13 5 1 6 2 3 9 1 2 3 0 12 31 8
5 4 9 9 0 5 4 4 4 4 2 3 0 10 21 17

v :

1 {23 50 8 1 O 15 0 0 6 0 O 52 60

2 111 4 9 1 4 4 3 4 6 1 4 1 16 16 20
3 0 422 0 2 17 0_3 11 0 1 5 0 10 45

v
1 5 13 6 1 4 4 7 4 1 4 2 1 17 1312
2 9 12 3 0 5 3 4 8 3 1 3 2 14 28 11
3 1 1012 1 3 5 0 7 7 0 1 5 2 21 29
4 7 11 4 0 5 3 2 7 5 1 3 2 10 26 14
5 3 17 3 0 4 4 5 5 4 1 2 2 7 28 13
6 3 15 4 0 5 3 (a) (a) 3 20 7(a)
7 1 218 o 1 17 0_ 310 0 2 3 1l 8 38

(a)

This item was not included in the questionnaires, consequently totals
are not directly comparable with other totals,
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TABLE XXIX

BASES ON WHICH TEACHERS ARE SELECTED
(Beginning Teacher§® Ratings, by Colleges)

82

No. { Placenent Officials from

of Dhio State | lMiami Bowling Ohio Bluffton Totals

Item University Green Tesleyan

I I+ v o |+ v git ¥V oiFt vV ol + ~ o t v o
1 6 5 4 8 3 8,5 2 86 2 9f{ 2 3 41 27 14 34
2 (a)
3 4 4 6 16 9 62 5 516 8 5/ 3 1 6] 21 27 28
4 110 6 0 15 4 2 110 3 314 4 21 4 5 31! 53 22 10

11,

1 8 5 0 | 8 7 611 4 8110 7 2, 6 4 1| 33 27 17

2 1 210 3 71110 1 11}{0 2 16! 1 2 8| 5 14 56
3 6 10 0 {13 6 3|7 % 0{11 7 2} 4 5 1} 41 37 6
4 3 9 2 5 11 6 {2 8 2|8 8 5! 3 4 4 21 40 19 .
5 1 8 2 3 10 8:3 5 41211 6! 0 2 7{ 9 36 25
6 3 5 5 3 612 {2 1 941 3 14y 0 3 7 9 18 47
7 4 4 6 3 81011 4 8210 7{ 5 6 1 | 15 32 32
8 1 8 5 3 13 6!0 0 1116 11 1 3 7! 6 30 41
9 0__7_5 3 613 :1 3 712 4 11! 0 2 8l 6 22 44

11X
1 J10 7 0 |11 8 2]6 6 311 7 1; 5 6 1| 43 34 7T
2 2 6 1 2 7131 9 3|111 7/ 0 3 8| 6 36 38
3 4 7 5 111 9,2 7 4|4 9 5/ 3 3 5} 14 37 28
4 2 7 4 111 912 6 63 9 6{ 3 4 4] 11 37 29
5 1 7 5 1 911 i1 6 613 8 8! 1 4 51 7 3% 35

v :
1 |12 4 0o (18 1 3 {9 5 2118 3 1} 9 1 266 14 8
2 2 210 1 31712 0o 11 3 18/ 01 10, 6 9 66
3 0 411 1 218 {0 2 1210 5 16! 0 1 10| 1 14 67

v §
1 5 4 5 6 313 ;3 3 6,2 1 17| 3 4 3 ;19 15 44
2 4 110 6 313 !3 4 716 2 13! 3 3 6,22 13 49
3 4 4 7 1 218 /2 0 10 {3 2 16, 4 4 3,14 12 54
4 1 111 2 217 {0 0 12 {6 2 13/ 1 2 7110 7 60
5 0 014 1 119 {1 2 11 {1 1 18] 1 0 9| 4 4 T
6 (a) f .
7 0__ 113 3118 '0 1 11t1 0 39" 2 2 61 6 5 67

(a) This item was not included in this questionuaire,
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TABLE XXX

BASES ON WHICH TEACHERS ARE SELECTED
(Beginning Teachers* Ratings by Departments)

No, of Beginning Teachers in the Deparimenti of
item High School Special Elementary Totals
I S ) t+ v 0 +_ v _o + v o
1 {12 8 19 5 7 8 8 2 7 25 17 34
2 fa)
3 j11 11 16 5 9 8 4 T 4 20 27 28
4 124 313 5 18 5 3 1 5 1 53 23 9
1T ,
1 118 17 7 11 16 2 1 2 10 30 29 19
2 2 6 31 2 7 13 1 3 11 5 16 55
3 ]330 15 5 9 15 1 10 8 O 39 38 6
4 9 21 12 5 12 5 3 8 5 17 41 22
5 5 20 13 2 11 8 3 6 3 10 37 24
é 2 T 28 5 7 10 3 3 9 , 10 17 47
7 110 16 14 4 11 8 1 4 10 15 31 32
8 4 14 22 3 11 8 0 3 12 7 28 42
9 3 10 25 1 7 14 2 6 7 6 23 36
III '
1 118 21 3 15 9 1 9 4 3 42 37 7
2 3 14 23 2 0 12 2 11 2 7 34 37
3 8 17 16 3 12 8 2 10 3 13 39 27
4 8 17 14 1 12 10 2 8 6 11 37 30
5 4 17 18 3.9 11 1 8 5 8 34 34
Iv
1 {36 7 5 21 2 1 10 5 2 77 14 8
2 4 3 37 0 6 17 2 0 12 6 9 66
3 l 7 39 0 5 17 0 3 11 1 15 67
v
1 6 8 28 8 5 9 4 3 8 18 16 45
2 {11 6 27 5 4 15 4 3 8 20 13 50
3 110 6 22 2 4 17 2 1 10 14 11 52
4 8 3 29 1 4 17 1 0 14 10 7 60
5 3 1 37 0 2 20 1 1 13 4 4 17
6 {(a)
7 2 2 36 3 2 17 1 1 212 6 5 65

(a) Item not included in questizinaire.
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superintendents, but a few of the most outstanding in the three Ohis groups
will be menitioned., "Written recommendation from teacher's home.banker, etc.”
(Item V, 3) receives a markedly higher rating from superintendents in counties
and exeumpted villages than by those from citiss, Ths following three items
are given a higher rating by city superintendsnts than by the other two Ohio
groups; "Balanced program in subject matter,'educational theory, and student
teaching,” "General rating by college feachers," and "Ratings by supervisors

of student teaching." "Considerable additional training in teaching fields,”
is rated markedly lower by county superintendents, on account of their need for
widely prepared teachers in the smaller or rural schools,

There seems 1o be some disagreement among the éifferent teacher-
training officials according to Table XXVIII, "Impressions made by his student
teaching when observed by prospective employerf.(Item Iv, é) is given a greatly
varied rating, For example, of the Ohio teacher-training officials eleven
consider this itém one most often used, four think it is of average use, and
nine say it is hardly ever used. Each of the other thres groups rate it lower,
It is well to remember, though, that these are nol expressions of the desir-
ability or the validity of this standard, bui an expression of its actual
application, vhich is what the questionnaire called for, It is apparent that
there is a differencd between what is, and what many wish obtained, The former
is the criterion om which these bases were rated, Teacher-placement officials
want to know for immediate purposes, on what bases teachers are actually
selected. In no way is the other question to be disregarded, but it is not

the issue here,

Other differences of opinion similar to the above are found in Table

XXVIII, e, g., "Written recommendation from home superiniendent, teacher, etc."
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(Item V, 1) and "Nationality",(lteﬁ III, 5),both of which receive a higher
rating by private agencies and non-institutional bursaus than by
institutional bureaus, "Gemeral rating by college teachers" (Item L, 4)
?s rated espscially high by out-of-state placement officials., Another
striking comparison is found in that placement officials think "Personal
introduction to prospective employer by mutual friend" (Item V,2) as most
often used among those of the fifth group, while fhe officials of state
and association bureaus as well as of private agencies consider "Writien
recomuendation from home superintendent, teacher, etc."” (Item V, 1)

of greatest importance, Comparing the four items of SectionkI, one notes
that "Rating by supervisors of student teaching" (Item ;,2) is given first
placeiby Ohio placement officials, while those from state and association
bureaus and from private agencies place first. "Rating by superintendent
or supervisor (if experienced)" (Item I,1). An explanation of that was
offered earlier,

Tables XXIX and XXX deal with the rating of these bases of

selection by beginning teachers, grouped, firsi, by colleges from which
these teachers come; second, by departments of teaching interest in which
the beginning teachers are employed, such as high school, special fields,
or elementary scho&l:..élight differences between groups from different
institutio#s are noticeable. For instence, "Grades in general” (Item 1%,3)
is given a rather low rating by teach;rs froﬁ two institutions, while those
from two others rate it high, Table XXX indicates slight irregularities
between the three departments, more particularly on four items, "Health"
fItem III,1) is given more weigh£ by elementary and special teachers than

by those of the high school, which perbaps suggests nothing further than
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that this has been stressed nore in their school management courses and the
like. "“Age" (Item IIX,2) is rated higher by elementary teachers than by the
other two gfoups. The explanation possibly is the Jower average age of the
elementary beginner, leading employers at times to question his maturity.
"Grades in major and minor teaching fields" (Item II,1) naturally is given
a lower rating by elementary teachers for whom subjects are pretty well
prescribed, than by the other itwo groups. "Training in related fields"”
(Item. II, 8) is rated high&r by special teachers, who are obliged to have
a sitronger mgjor, and therefore frequently find themselves weak in other
subjects assigned to them, It would seem that such differences as have
just been pointed out add weight to these findings as a whole; that is,
they can be taken as evidence that teachers must have thoughtrather care-
fuily when they answered the questionnaireg,

In view of the fact that throughout these various tables on bases
for selecting teachers there is a marked agreement to be found among the
ratings by peopie interested in teacher placement from different engles,
and, on the other hand, good reasons for differences in ratings by diff-
erent groups, the writer would atiach considerable meaning to these data,
Until now the bases have been dealt with by groups; as a last summary state-
ment, the twenty-eight bases are once more listed, regardless of the five
original groups but simply in order of individual rating from highest
to lowest., The ratings of the Ohio superintendentis are again'taken as the
norm, After the items there are plus and minus signs which indicate that
items so marked belong to approximately the upper end lower quartiles
respectively, two plus signs (# +) or two minus signs ( - -) for the Ohio

rlacement officials, and one such sign for beginning teachers. Thus,
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Bases on Which Teac':hers are Selected
Arranged according to rating by
Ohio Superintendents

Impressions made by personal applicetion of candidate, ##, +

N Health f'f:i‘

Rating by superintendent or supervisor (if experienced)#7
Grades in major and minor teaching fields, £ +#»+

kating by supervisors of student teaching ++

Prestige of person who is rating

Considerable additional training in teaching fields -

Upitten recommendation from home superintendent, teacher, stc,
General rating by college teachers + 4,+
Grades in general + f»7
Balanced program in subject maiter, educational theory,
and student teaching
Activity record: member of varsity, debating team, glee club, etc,

Grades in education courses

. Additional general training

Age -~

Sex '

Training in related fields - =

Impression made by student teaching when observed by prospective
employer -

Rating on intelligence tests - -

Church affiliation

Nationality - -

Personal introduction to prospective employer by mutual friend
tritten recommendation from teacher's homs banker, pastor, doctor,
or other layman = -’ '

Personal introduction by a member of his home community -
Prospective teacher being a personal friend of board -

Personal initroduction by an alumnus of teacher's -alma mater -
written or personal recommendation by fellow college student --, -
Impression made by asking low salary - -, -
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for instaace, "Grades in general" {Item II, 3), ranking tenth in the list
according to su?erintendents, falls into the upper quartile by the ratings
of both Ohio placement officials and beginning teachers.

6., Office Forms Used for Teacher Placement

' The problem of office forms is so tremendous in itself, that no
attempt 1s made here at final solution, However, a few suggestions based
on the comparison of several hundred blanks which were submitted for this
purpose by placement officials gnd superintendents may be of some help.

The maiter of uniformity in records and reports has baffled
gducators for decades. Coﬁmittees of the National Education Association,
research workers as individuais and in institutions, have worked out blanks
for reports on costs and on pupil personnel; but even in those older fields
there seems to be but litile progress made towards the adoption of a
uniform system., Perhaps thers are no better reasons fbr;failure to progress
than the vastness of the prdblem, and the highly decentralized condition
of our educational machinery. At best, any forms proposed still depend
very largely on personal bias. The same holdpwith.regard t0 one type of
blank of much interest to placement of ficials, that for teacher rating.

For a full quarter of & century periodicals and books have proposed difﬁer-
ent. . teacher-rating blanks, but not one has ;eceived any very extensive
adoption, perhaps none will until so sensitive én instrument is devised

as will measure ail the results of teaching and all phases of pupil develop-
bment, if that d;y ever comes, What is true of teacher-rating blanks is
apparently even more true with regard to other basic forms used in teacher

placement, because the user of these blanmks has rarely been called upon to

defend them in the presence of teachers., If educators of this state wish
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some uniformity in this matter, & practical solution is 1ikely to come from
the pressure exerted by some organized group, in the same way that one kind
of psychological test has found common acceptance through the support of the
Ohio College Associamtion,

- ' It seems to the writer that about six blank forms should be
standardized, at least to the extent of the items included: registration
blank, teasher-rating scéle, vacancy report, folder of credentials, teacher's
application blank, and reference blank. The first four of these are
especially important, If superintendents of schools could know what to look
fo;::;ere to find it in the registration blank, rating scale, or credentials
sent to thgﬁ, they would appreciate it, On the other hand, if placement
officials could agree as to what data are most desirable tofbave concerning
a vacancy, that tod woula greatly help ihem 1o act more intelligently.
Whether standargforms for applications and references are highly desirable;
or whether a large measure of individuality should rule, is perhaps an open
question, It ﬁould seem that a coupromise between the two should be
effected, The data a superintendent unquestionably wants to have and to find
quickly in an épplication blank, is an argument for standardization; on the
other hand, the individual impression he wants o receive from the writer,
is too important an slement to be omitted. As to reference blanks, there

is 5o much to be said in favor of provision for the personal element, thab
a rather simple fori of request for specific data may be most desiraﬁle.

The writer's experience with these has been that vhere people of the
profession-are much given to over-rating , laymen are even more in danger
of doing the same, if it is a matter of checking a blank, Since these

requests for specific information very often go to laymen, a brief statement
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of what is wanted is apt to bring more reliasble information than a detailed
rating blénk for this purpose., A simple rating form could be adopted as a
conpromise . between the two.

It has already been implied that there are two major weaknesses in
the present way of dealing with placement problems that are Znherent in our
forms: lack of uniformity both as to items included and as to the arrangement
of these items, and the needless and somewhat expensijg use of so many
differsnt forﬁs for the small placement office. The latter may be of 1little
consequence to those outside the office usiné these forms, and perhaps one
only need call attention to the fact that it just shows lack of system,

The best illustration of that point seems té Ea found in the use of thres
or more forms of teacher-rating blanks in the same office, for instance,
one for student teaching, one for regular teaching 1o be filled out by a
supervisor, and a third to be filled out by a college instructor. If the
oneness of the teacher a; an iﬁdividual now emphasized by modern education
is important, that might be a good place to start.

To return to the more important issue, a certain degree of
uniformity in the four or six major forms should be of considerable value.
Following is a basis which the writer would submit for the building up of
these fundamenial forms, The placement office will of course have a very
compiete record of the prospective teacher, made up of his college record
and such data from his high school and life experiences as show up his
personality, especially as a prospective tsacher, To this is added his own
registration blank, his ratings as student teacher, or as regular teacher if
experienced, and further references from college instructors, layumen, or

even fellow students or student organizatious,
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These latter primarily fill gaps, bringing in specific information from
~ someone who knows the registrant very well, bui only "in spots”,

With the office records completed, it is proposed that
credentials sent to the prospective employer be somewhat reduced from the
qffice record, but still convey all the information essential for filling
an ordinary ﬁosition by employers who cannct come in person to the
placement office to look up complete records, The ﬁeacherfs application
nay contain only the most fundamentel factis as to personality, professional
preparation, avocational likes end dislikes, with some personal color added
by the applicent,

As the prospeciive employer is entitled to a rather clear picture
of the gpplicant from these credentials or from bis compleie record in the
office, so the placement official is justified in getting a fairly c;ear
picture of the position for which he is to submit applicant§. The vacancy
report is of greaier importance than is often attached to it. Schools,
coﬁmunities, superintendeats under whom this teacher is to work, have
characteristics, sometimes peculiarities, that are highly important
for the placement official to know in order to choose intelligently from
his files several candidates who might fif better than others., Thus the
writer believes there are sound reasons for standardizing 4o some degree

the six forms that have been discussed.
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The reader finds severgl lists of items which have been assembled
from large numbers of blanks that apply to teacher placement.l Samples of
blanks used by various offices for placement are also included?® These have
been selected, not necessarily for their special merit in every case, but
rather to place before the reader a sampling of various forms ncw in use,
which he may evaluate for himself,

7. Supmmar

This chapter has attempted to organize and interpret the findings
from thg questionnaires ‘'with regard to the process of teacher placement,
Six subdivisions of this general problem are now briefly summarized,

1. Teaciers trained in Chio were placed during the months of
March, April, May, June, July, August, and two even in Jctober, 1929, The
median time of placement for the eighty-seven teachers from five different
institutions was the last helf of the month of June. According to
superintendents' judgments applications should reach them in April, and the
ideal time for election is the anth of Hay.

2, The three best sources for information regarding prospective

teachers, according to all classes of placement agencies, are the

1. Three 1ists obtained from the following sources are found in the
Appendix, Section C.

C. K. A, Yang, "A study of the Basic Information utilized in Employing Teachers
in the United States,™ Education,XLVIII (February, 1928), 355-74,

Oda X. Peterson, "The Use of Score Cards and Rating Sheets in Teacher Training n
Unpublished iiaster's thesis, p. 67ff, College of Education, University of
Cincinnati, 1929,

Geo. W. Willett, "Efficiency of Teacher Placement Agencies,” North Central
Association Quarterly, III (September, 1928), 194-6,

2, These are found in the Appendix, Section D,
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superintendent under vhom the teacher has taught (if experienced}, the
supervisor of student teaching, and college teachers, though a number of
other sources are recognized as valuable.

3. The preferred method of making coniact betwsen the superintendent
having a vacancy to fill and the teacher seeking a position apparently has
three major elements in it; it should be known that a vacancy exists, the
application should be made in person, and the superintendent should take the
initiative, This is in harmony with expressiom on the question from both
superintendents and placement officials,

4. The knowledge of existing vacancies may come from many sources,
but the most desirable one is the voluntary report of the superintendent.

In meny cases, however, placement bureaus teke the initiative, Circularizing
is a very common method,

5. On the twenty-eight bases for selecting teachers there is only
the slightest disagreement among superintendents, placement officials, and
beginning teachers, All believe that impressions made by the personal
application of the candidate rank first. Others of next highest rank were
health, rating by superintendent (if experienced), and grades in major and
minor teaching fields, |

6. Blanks used in teacher placement received some attention in
this study, However, too little thorough investigation has been given them
to permit more then setting forth two subjective, but nevertheless rathsr
evident assumptions, namely, thaet a few basic blanks should be standardized
by common conseant, at least temporarily, and that the variety of blanks
should be kept down to as small a number as needed for effective work in

placement,

i
i

|
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CHAPTER IV
TEACHER TRAINING AND FOLLOW-UP

Teacher placement is but one step in the program of guidance from
the time an individual begins to search for an occupation until he is
satisfactorily located in a position with at least a degree of permanency, as
has been pointed out before, The two steps closely related to placement and
chronoiogically occurring immedimtely before and after placemsnt are prep-
aration, and follow-up or adjustment, This chapter will briefly touch upon
those two phases of the guidance of teachers, especially as they are direcily

related to placement.

1. Improvements Suggested by Beginning Teachers

Though the questionmaires to placement officials of institutions
and to superintendents deal only indirecily with teacher training, the one
to beginning teachers calls directly for information as to how training of
teachers may be improved. Beginning.teachers, after they have been in the
work for about a semesier, as were those answering the questionnaire, should
be in a position to see their weaknesses or greatest needs, They were liberal
with their responses, too, and many of these proved quite constructive.
Ninety-twe beginning teachers from five institutions answered Questionnaire
V, sixty-eight responding with one or several suggestions to ths quesiion,
"If you were once more training to teach, or advising some one, what would
ﬁou do differently?! Please state frankly below."

For convénience of the reader, Table XXXI has been formulated.
After all the helpful suggestions were listed, those which were closely
related in content were rephrased into the most meaningful words, Then

these were grouped around more general headings, and eventually organized
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under the five divisions shown in the table. The numbers after these brief
criticisms indicate the number of beginning teachers making each. In the
f}rst five columns these are distributed according to the institutions from
which the feachers come; in the iast three, according to depariments of
teaching interest (high school, special end elementary), Only ninety of the
ninety-two reported the departments of their teaching interest., Forty-five
were high-school teachers, twenty-seven taught in special departments
(music, physical education, etc.), and eighteen were elementary teachers,
The tabie reads: There were in all ten .teachers who in one form
or another expressed the opinion that they should like to have had more
student teaching; four, two, one, three, and none respectively from the
five institutions., Of these ten, six were high-schodl teachefs, three
speciel, and one elementary.
0f approximately 110 suggestions on improving teacher training
in general, the largest number(forty-two) applied to student teaching,
including observation and demonstration; thirty-one pertained 1o coursges.
in education; twenty-four, to subject matter; eight, to guidance during
training; amd six, to placement and beginning teaching, To what extent
the number of remafks are indicative of relative importencd of these five
f£ields for training institutions to study, isldifficult to say. Their
value most likely lies more in general suggestiveness ithan in any mathematical .
calculations that could be applied to them, This is probably true of all such
voluntary criticisms as are offered in this and the next chapter, Never-

theless, as indicators of trends, they should have definite value.
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TABLE XXXI

TMPROVEMENTS IN TEACHER TRAINING
(Suggested by Beginning Teachers)

Improvements Suggested . No. of Institution } Depariment gotal
25 1191 61271 5 | H.S.§ SpliEly\
(e)fn7 J22 837 24112 a5 27 ji6 ¢,
I, 8tudent Teaching: N 42
1. More student teaching 412111 310}6 3 1110
2. Closer supervision, more .
critieism A 211} 1311 14 3 2 1) 6
3, Student teaching in grade or
subject to be taught 0j0f 11 O} 0§ O 0 o1 1
4. Student teaching in more than ond
subject 010f 1| 1 0{ 1 (o] 1§ 2
5. Experience in full day teaching {0 §{ O} 1f 1 1§ 2 0 14 3
6. hore careful observation 0}1y 31 0 O} 1 1 2% 4
7. Training school conditions too :
ideal 0j 1} 2¢f 0of O0f 1 1 1{ 3
8. Train for responsibility,
initiative 1] 1) 1] 41 11 4 .3 1] 8
9, More training in discipline 2 {1t o 11 14 2 2 14 5
10.More psychology; problem cases 0f 3¢ 4} 21 1] 4 2 4110
11.Learn more about equipment, :
books, aids 1y 2t 2] 1y 1¢t 2 3 21 7
12, .Bxtra classroom activities 0] 1y o 21 of 2 1 0{ 3
13.More education courses, methods | 1} O] 1] 2} 2} % 1 1¢{ 6
14,.Less theory o) Of Of 1} 1 2 0 0y 2
15.,Lesson plans: be systematic 0i 0j 21 of 1¢ 3 ¥ 1t 17 3
1II Subject Matter: , 24
"16.lore subject matter, less method] O] 4 1} 1§ 1} 6 1 o} 7
17 .5tronger major and minors 21 0f Of 1f 0] 1 2 ol 3
18,Major and minor in related fields 0§ 1} Of O} Xt 1 | 1 0ot 2
19,Broaden out more on subject matterC ! 1f 1] 51 5110 o1 1112
- IV, Guidance During Training: 8
20.Prepare for field you like best | O} 2§ 0] O} O] © 1 1! 2
21,.Prepare for fields less crowded | 1§ O} O] 1} O] ? 0 0} 2
22,Choose major earlier, plan betteyr 1§ O} Of 1} 1] 2 1 ofF 3
23,Take all work in one institutignr 11 .0f O OfF Of 1 0 0 X
V. Placement and Beginning Teachers 6
24 ,Interview superintendent 1} o} o} of of 1 0 01 1
25,Apple early 0f{ 1}- 0} of O} 1 0 o] 1
26 Make contects with people o}l of of 1} o} 1 0 o] 1
27,Advice to Trainees of 1 of 1} of 2 0 oy 2
28, Don't teach in home towm o! o] ot 11 ol 1 ' O ol 1

(a) Figures in this row .indicate number of teachers reporting.
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Below appeer quotation;, freely made, from the questiomnaires,
They are arranged to parallel the headings of Table XXXI,
Student Teaching:
More student teaching would probably have helped me in discipline,
I would say, & whole year of practice teaching under supervision

is an essential thing. I did not have enough supervision,

Get more direct contact with high school teaching so as to get a
high school viewpoint insiead of that of the college so much,

Have morc observation and practice teaching with more contacts
with direct problems in the fields,

...8llow teacher during the practice period to assume more
more responsibility......I can remember hardly any criticism
given me.

Stress practical work more,
Do more observation teaching.

Visit (observe) various school systexs,

I should reeslize that & teacher training school is not a normel
situation,

Practice teaching conditions are too abnormel and unlike resl
teaching,

I think it would have alded me much to have practnce teaching a
whole ysar rather than a half year,

I would do more praciice teaching. I would more carefully watch
methods of the critic¢ teacher during observation,

Do not be timid when with your supervisor; ask her any question
that troubles you.

I would carry a minimum number of college hours so that I might
concentrate on my training to teach; I would do more experimental
work on my own initiative,

Be sure to get practice teaching; .......I think it more advisable
than other courses.

I would insist that the grade in which one is doing practice teach-'

ing should be the same grade to apply for and get as a permanent
position,
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I would insist on four years of training snd that should include
practice teaching in all subjects in the grades,

Arrange so that I could teach more than one subject because the
first year out the teacher always has a varied schedule.

I would do more observing in the training school; have more than
one. hour of practice teaching a day to get the practical situation,

lore training in full-day teaching instead of one or two periods a
day.

I would avail myself of every oppdrtuuity to observe the work and
methods of good teachers; I attribute most of my success, as it is,

to my observation end practiice teaching under very model high
school teachers,

Try less to pleass the supervisors and realize why one is taking
practice teaching.,

Education Coursés:

" One is asked to do oo much theorizing with too little practical
experience during training.

I believe a four-year college training course for teachers should
be very liberal amd contain fewer education courses, I believe
thet a teacher should take most of the education work after she
is in the teaching field.

Get a betier understanding of subjeci matter and most important
of all, more practical methods of teaching. I believe that the
theory of education is necessary, but unless used in connection

with practical methods it is a dangerous and often destructive
element from the standpoint of pupils being taught.

Get more suggestions concerning what to do with the pupil who
works faster,

Find out more about grading systems,

I would collect more materiels while in +training which I could
use later on in teaching.

Study child psycholigy more intensely.

Train teachers more thoroughly on child behavior snd how to handle
problem cases,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



99

Collect visual mgterial for class use,

liake & list of ideas, outlines, etc., so that I could very my
classes 1o keep them from getting monotonoss.

lajor in education courses; maiie a special study of slow and
handicapped pupils,

Take all the possible courses in education; more psychology.
Study more psychology in preference to methods courses,
Would teke more methods courses,

iiake a syeciel study of slow pupils,

Learn more of the problems involved in teaching methods and
management,

Take methods courses in minor es in major field.
I should learn more sbout extra-curricular activities. I also
wish that it were possible to do some practice teaching before

the advanced education courses.

Take part in as many extra~curricular activities as possible;
also make contact with as many people as possille,

Place more emphasis on variety of feaching procedure,
A general course in methods would be helpful,

Less time in theory courses that repeat themselves; more tiue to
general subject matter,

Make detailed outlines of subjects I would heve to teach,
Be systematic; keep carefully prepared plans of school work.
Spend less time on plans,

Subject Matter: :-

Attempt to relate the subject matter to teaching pupils,

Take more courses in my chosen work; make the field of my major
rore complete,

Take more work in my minor subject.

A general college course is invaluable,
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I tcok too much work in my major field; a four-year college course
for training teachers should be very liberal,

Teke as general a course as possible with the expectation that I
should be called to teach most everything,

I would have more majors end minors in high school subjects,
Special in several fields outside of your major subject,

Decide on majors and minors which are related.

Get more minor teaching subjecis,

Fay moré attention to subject matter and 1638 to form or method,
Avoid all education courses possible; they are over emphasized.

Get the minimum number of professional hours to get more time
to acquire a broader background,

CGuidance:

Be sure to train in the course you are best suited for,'strlve 1o
be the best in your own particular field of vork,

Choose teachlng fields that are not too crowded,
Decide during the first year just what teaching field to enter,

Find out more about the requirements (what phases of) of the major
subject,

Advise students 1o prepare in the field they are best suited for.
Take all itraining at one institution;

Placement and beginning teaching:

Interviev the superintendent under whom you will teach; also Visit
the building before the first school day. '

Begin to send out applications in January instead of in liay.

I would certainly encourage people to take up the profession as
I am very happy in my work this year.

Teaching is not as rosy as it sounds in theory. I would prepare
others for the hard knocks and discouragements that are bound %o
come for that eternal first year.,
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Be very strict when you start out; don't teach in your home
town, ' ‘

These quotations from a2 large number of beginning teachers express
a great variety of opinions as to how the training of teachers could be
improved. We sh2ll later attempt to coordinate these criticisms with other

truths and constructive suggestions developed in this study.

2, Follow-up or Adjusiment
Followlng up the terchers in service after graduvation or completion

of their training, as the other element in the guidance program very closely
related to placement, is a rather recent service rendered by teacher-train-
ing institutions. Though student teaching has introduced the individuwsl
to at least some of the major problems and experiences of classroom teach-
ing, reny teaching situations are met for the first time after the trainee
has left his training institution and begun active work as a teacher. To
help the teacher further in the solufion of these problems, numerous agenciés
are operating, some as part of the school system which employs him, some
st111 connected with the training institution which helped to developed
him,

In the questionnaire the beglnning teacher wvas asked to
evaluwate the seven agencies enumerated under the following table as to / d
their relative value or importance in his further development as a
teacher., Table XXXII shows what teachers thimk of the assistance

rendered by these in their early months of teaching,
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TABLE XXXII

SOURCES OF IMPROVEMENT IN SERVICE
(Reported by Beginning Teachers)

No. of Number of Training Institution
6 27

Totals
+ - O
32 40 13
23 49 16
20 36 23
11 11 80
8 14 4°
2 8 62
2 661

Source

D
O
for
w0

T

o
(XERES NI TGS Ry

=

b

O~ o o]o
(o 3 LIS I NN} I
cLnom®n O
(=)
Moo O+
=
B HDVDVON O
el
(AR N N S U L
COHONMKH O}
OG0 Gt
-
Ok Ofe

oowwmm8+

[
fur}
=
[
-
)
(2]
o
(&
[
H-

(a) The seven sources of help rated are the following:

1. Present superintendent

2., Fellow teachers

3e Present principal

4, Personal conference with Instructor at college

5., Observation of demonstration teaching at college

6., Personal observation by instructor from college

7. Written suggestions from college instructor.

The above table indicates the amount of help the beginning
teachers received from the sources named during the early part of their
first year‘in teaching, according to the plus—check-zero system previously
used in this study. The three agencles directly connected wifh the
school's own organization far surpass those connected with the training
school., Of course, one should remember that this indicates the present
status and not the possibilities.. It may be that the training school
can do far more than is here indicated, after it gets this work better
orzanized. However, it may be equally true that the superintendent,
fellow-teacher, and principal have yet much latent power in this resvect.
The fact that fellow~-teachers can be of as mmuch help as is here indicated,

is note-worthy, and is perhaps still further suggestive that the con-

stituted supervisory authorities are overcrowded, unvrevared, or negligent.
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A few other brief statements teken from Questionnaires I and
V add to an understanding of the teacher-iraining situation. .InETable
XXXIIT we learn to what degree the teacher knows the qualities on which
he is being rated during training.
TABLE XXXIIX

TEACHER'S CONSCIOUSNESS OF RATING
DURING TRAINING

As The Teacher Sees It

"During training and at [Number of Institutions In Vhich Teachers
time of placementi, were ere Trained
you as student teacher 25 19 | 6 27 51 Totals
kept conscious of the
qugelities on which you
were rated?"

R Yes=nuncmne 7 13 14 8 7 49
Now===e==a 9 9 2 12 4 36
: _{As The Training Tnstitutions See It
"Do candidates know the Placement Bureaus
qualities om which the . Ohio OCut-of-State
placement office rates Insiitutions { Institutions Totals
them?" erreccccmmncea. o
PGP 22 6 28
No-—wmmenwn 6 2 8

“"Are these ratings open

to their inspection?
Yes =w-meewa- 5 0 5
NOo ==wum et 24 8 32

Table XXXIII shows that during their training the majority
of the teachers were conscious of the qualities on which they were
being rated and were expected to improve, but a large number did not
know., A large majority of Ohio teacher-training institutions, of which
the five from which these beginning teachérs came were representative,
claim to keep their teachers in iraining inforned of these gualities,
In fact, when four of thé five institutions in which these teachers

were trained, say their students do know these qualities, there must
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be a wsakness somevherse in gettiné this information to the trainees.
Since psychology teaches that the learner makes more progrecss when he
knows for what he is working and how much progress he is making, it
seems an important item that these teachers in iraining be made-actually
conscious of this fact, and not merely that the institutions think

the teachers knéw.

With reference to the last item in this table, there is a
decided majority who do not open up these ratings to the teachers
rated, This also seems contréry to good present-day psychology. In
a study of score cards and rating sheeis, Peterson found that in
approximately a hundred teacher-training institutions studied, score
cards were used for conference with students more often than for any-
other purpose.l It is possible that the distinction beiween such
ratings as here referred to and credentials on file in the placement
office is not always clsarly kept in mind., The latter, of course, are
usually sent with the.understanding that théy are not open for
in8pection to the candidate; the former, the writer feels convinced,
should be known to the person concerned.

Coming more directly to the question of ths degree to which
follow-up work is donms, wé find that of the thirty-six institutions

of Ohio reporting on this phase of their work, thirty-iwo answer yes

1, O0da K. Peterson, "The Use of Score Cards and Rating Sheeis in
Teacher Training,"” Unpublished Master's Thesis, College of Education,
University of Cincinnati, 1929, p. 31ff,
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to the question, "Does your imstitution systematically follow up your
teachers in service." Four answer no, and the remaining five can
doubtless be counted with this latter group. Thus, sbout four-fifths

of the Ohio schools carry on this work. Of the ocut-of-state institutions
four answer yes to the same question; five, no.

The question, "For how many years?" receives the following
answers: six say for one year; five, for one or more; four, for two;
two, for two or more; three, for three; one, for four; three, for an
indefinite time., The out-of~state ingtitutions report one, for one
year; two, for itwo years; and one, for an indefinite time, The data
are too vague for exact interpretation, but one year seems to be the
dominant period. This of course is the period of greatest need on the
part of the teamcher.

Twenty-six Ohio institutions pay personal visits to beginning
teachers, six do not, Two of the out-of-state schools report in the
affirmstive, four in the negative, to the same question, The duty of
going out to visit these teachers falls on various individuals of the
training institution. In three schools the direcior of the training
schooldoes it himself; in three others one of the education instructors
does this work; in five it is done by supervisor or critic teacher;
in one each it is the ﬁerson in charge of placement, the coliege secretary,
and the director of extension work. {mnly two out-of-state schools
repoft on this question. In one of them an imsitrucior in the education
department, in the other the placement official, does this work,

The number and length of visits vary considerably. Six

institutions visit the beginning teacher once; four, one or more times;

i
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three, iwo or more times: thfee, a varied number of times, Six institutions
report the visits an hour or less in length; three maike it from one to
two hours or periods; four, a helf day; five, according to varying cir-
cunstances,

On a question as to visitation of all beginning teachers, five
Ohio schools answer yes; twenty-four, no. All six out-of-state schools
reporting on this item say.mo. The determining factor as 1o who and how
many are visited is most commonly that of distance, a radius of fifty
-to one hundred miles being sometimes mentioned. Others give need and
accessibility as joint standards for selection, One visits elementary
teachers dnly. Practice in other particulars is revsaled by the following
questions and answers:

1. Are superintendents notified in advance of the visit,
Yes, 15; no, 9.

2. Are teachers notified in advance of the visit?
Yes, 6; no, 19, ' ' :

3. Do you get reports in writing from superintendents?
Yes, 21; no, 18,

4, Do you get reports from school boérd members?
Yes, 2; no, 18, :

5. Do you get reports from citizens?
Yes, 1; no, 18,

6. Do you get reports from teachers themselves?
Yes, 10; no, 10.

Deté listed as answers to the six questions immediately preceding are

from Ohio, but the few scatiered reports from out-of-state institutions

run very similarly.
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Data on three other aspects of follow-up were collected with

these results:
1. Are recent graduates encouraged to return to the teacher
training campus for conference and observation of demonstration
teaching? Ohio: yes, 21; no, 7., Out-of-state: yes, 4; no, 1
2, List the occasions that have proved most opportuns for
this recall to the campus. Responses are: Home Coming
(five institutions), athletic events, Thanksgiving,
Christmas, spring, sum:er, special programs, debates.
3. What proportion of your new teachers, placed for this
year, have to date discussed their work with you at such
occasions? Very few, 5% (two institutioms), 8%, 25%, 30%
484, 507 (three schools), 607,
The dates when these reports were made ranged betwsen
February 1 end Hay 15,
Either special success or decided lack of it are the itwo reasons
‘ given for advising beginning teachers to charge positions at the end of
their first year of teaching., Seven recommend change if the teacher does
not fit into the present situation; two, if a special opportunity for
professional advancement offers itself; and three use either of these as
a basis, Lack of fitness may be due to decided differences in person-
alities of teacher and aduministrator, poor teaching conditions, unfitness
of the teacher for the community or for the subjects required to be
taught. Three out-of-state institutions answering this question givé
"misfit" as the reason for changing; itwo, professional advancement; oune,
both.
One of the most recent suggestions that has come to Ohio
teacher-training officials is that of extending invitations to super-
intendents to visit the institution, Eighteen invite them, one does not;

six out-of-state schools do, one does not,

Ohio and out-of -state institutions use several standards for
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rating teaching success over a period of years, as indicated in Table
XXXIV, To furnish data for the table, tweniy-seven Ohio officials and
eight from’outside the state expressed their relative view of the import-
ance of Six criteria by the plus-check-zero plan,
TABLE XXXIV
BASES FOR RATING TEACHING SUCCESS

OVER A FERIOD OF YEARS

. Institutions
Bases Chio Out-of- Totals
State
-+ 1 O} 4] e} 0 et o
1. Superintendent's rating {1 2| 5{016121{0 28 710
2. Securing positions best prepared
for . 171 71116}210 23 911
3. Institutionel representative's
rating af time of observation 13} 7111381311 16§10} 2
4, Retention in same position 81151 110181}0 8231 1
. 5. OSalary drawn 41118111611 5{171 9
6, Size of school system entered 11181 41115)2 21231 6

Four bases volunteered but not evaluated:

Participation in community work,

Teacher's attitude

Impressions they make on return to cempus

Advanced study

According to the above table the majority of training

institutions are willing to stake most on the rating by superintendents,
Size of school system the teacher. enters seems to be considered least
indicative of real teaching success, At the foot of the table appear

four other bases that were suggested in the questionnaires by‘placement

officials,
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Other comments on folldw-up work volunteered by teacher-
training officials are quoted below:
Beginning teachers are placed as substitutes, until in the
judgment of superintendenis end principals they give evidence
of efficiency deserving regular appointment,
Supervisors give aid to beginners by visits and group conferences.
The personal vwisit is expensive, puts the candidete into an
embarrassing position and is sometimes inopportune, I think
our best results are gotien informally in seemingly incidental

contacts.

We follow up through correspondence the work of all graduates
who ask to have their names on our active list,

Close tie-up with religious community supervisors,

All of us in the department are out in the field a gocd deal

and keep in close relation with as many educational enterprises
as we can, especially those we wish to.send our tsachers into,.

The best piece of follow-up work we have done this year, other
than personal visits, has been a conference put on by the
institution for history teachers, We hope 1o have a similar
conference for elementary teachers on March eight,

The above data on follow-up offer: a large variety of suggestions
on principles and detailed techniques involved in this new field of work.1

This sedtion on follow-up should not be concluded without such

evidence and criticism on the problem of helping the teginning teacher

to make adjustments, as superintendents have to offer. Table XXXV shows -
the number of schools or superintendents employing teachers from

. institutions that do follow-up work, Table XXXVI lisis favorable and

unfavorable criticisms offered by these superintencenis,

1, All of the data reported on pages 102 - 107 is taken from
guestionnaire I, Item H.
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TABLE XXXV

NUMBER OF SUFERINTENDENTS EMPLOYING TEACHERS
FOLLOWED UP

Number of Superintendents :
Ohio | Ohio Ohio Ohio Hinne Total

Totall} Counties| Cities Exempted [Kan~| esota
; Villages |sas
Yes 90 32 28 30 9 9 108
No 8 3 4 1 0 5 13
TABLE XXXVI

CRITICISKS OF FOLLOY-UP WORK
(Opinions of Superintendents)

Criticism Fregquency
Follow=-up too limited 15
Stimulates teacher to do best wrk 12
No particular value or harm 1l
Is generally excellent; decided improvement of teaching;
very helpful 11
Brings about better understanding beiween superintendent
end training school 8
Needs closer cooperation between superintendent and local
supervisor 6
Training school keeps in touch with needs of school 5
Supervisor poorly qualified 3
Results of doubtful value; problems should be wbrked out
by locel superintendent 2
Good move; success depends much on personal traits of the
supervisor 2
All institutions should have uniform check card (rating
scale) 2
Training school can more intelligently help the teacher
' toward a promotion 2
Training school helps the superiniendeant to understand
the teacher better 2
Teacher found to do especially good work might take a
larger position; harms the school 2
Some teachers encouraged, some discouraged 1
The supervisor learns to know the community; helps in new
placenent 1
Causes the training school to emphasize subject matter more 1
Certificate should depend on follow-up recommendation 1
lay result in imperfect reting ' 1
Interferes with supervision of the superintendent 1
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The above criticisms present the case pretty well from both
‘sides, though there are more favorable then unfavorable comments listed.
Pefhaps the conclusion is justified that the general principle of follow-
ing up the téacher is sound in itself, but much of the detailed technique
needs yet to be worked out. These criticisms should be of assistance
in doing that.

3. Summary

1. Beginning teachers want more, or more effsctive, student
teaching as voiced in one form or another in forty-one of 110 criticisms
offered by them on the improverment of teacher training,

2. Morxe than a fourth of these criticisms on teecher treining
in general center about certain aspects of teaching which their prof-
essiocnel courses should have cleared up for them but evidently did not.
To counterbalance those two types of felt needs, nearly a fifth of the
criticists express a veakness in subject matter. Two other types of
unsolved problems for them are lack of general guidance, especially
in choosing subject-matter courses, and difficulties in getting started
in sctual teaching.

3. Ineffectiveness of the follow-up program of teacher-
treining institutions is evidenced by the fact that beginning teachers
rate the help they have received from their superintendents, fellow teachers
and priﬁcipals during their months of aciuval teaching very much higher
than the amssistance received from various agencies of their training

institution,
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4, If the psychologicel ‘principle that the learner mekes most
gain when he clearly understands his task. and is aware of his progress
Applies to learning to teeach, training institutions afe epparently not
living up to that principle with regard to keeping the teacher aware of
the points on which he is being rated, and the amount of progress he mekes,

5. Thirty-two, or about four-fifths of the teacher-training
institutions of Chio, report that they follow-up their teachers for one
year or more, Four of the nine out-of-state institutions ceirry on this
work. The personal visit to thé beginning teacher by some representatije
of the college is the most frequent method employed. Wide variations
exist as to who makes these observetions, the number end length of such
vigits, etc.

6. The best standard for determining a teacher's success over a term
of ‘years " seem® to be the rating by bis superintendent., OSecuring positions
the.teacher is best prepared for, and reting by an institutiomal represent-
ative receive: the next highest rating.

7. According to reports of éuperintendents, follow-up vwork is
a very common praciice, since only thirteeﬁ of 121 superintendents say
that they have no teschers in their employ who are thus supervised.

8. Uf about nineiy statements of criticism from superintend-
ents on follow-up work as now carried on in the range of their experience,
epproximetely half are fevorable and the othsr balf about equally divided
between the unfaverable and the neutral, A safe conclusion to be drawn
at the present stage is that this means of supervision has sirong

possibilities, but detailed techniques are as yet poorly devétoped,
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CHAPTER V
SUGGESTICNS FCOR IMPROVING TEACHERS PLACEMENT

In Chapters II and III of this study reports and amalyses were
mde of the organization and the process of teacher placement in actwal
practice. This chapter summarizes and attempts briefly to anslyze criti-
cisms that are offered by the "consumers", the #product" itself, and the
"producers®, Thus it 15 hoped to afford material help in building a
sound theory for the placement of teachers.

1. The Most Serviceable Placement Agency

In gquestionmaires to superintendents and beginning teachers
the question of relative amount of service rendered by different types
of agencies was raised. Tebles XXXVII and XXXVIII present their
answers. Those of superintendents were tallied according to the plus-
check-zero technique, but those of the beginning teachérs from the
five different institutions indicated merely the agency of greatest
influence in securing a position., Figures from Table XXXVII need to be
interpreted in the light of the fact that Ohio has at the present time,
no placement service under the state department or the state aésocia.tion.
Kansas is strong on the latter, Minnesota on the former of these two.

Ohio superintendents as a whole show a decided preference for
institutional bureaus, seventy-one rating them plus, and thirty as of
average use, while private agencies receive the next highest rating,
thirty rating them with a plus, and fifty-elght with a check, The low
rating for the other two means of placement, state department and state
association, is to be expected in this state, since neither operates

here. Consequently they would be likely to receive consideration only
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TABLE XXXVII

HRETATIVE SERVICEABILITY OF TYPES OF PLACEMENT AGENCIES
(Opinions of Superintendents)

No. of Superintendents
Item (Chio Total{ Ohio |Ohio City| Ohio Ex~| Xansas | linne-| Grand
County empted | sota Total
Village
1 (a) 7230 1 (2410 1j24 9 0(2311 09 0 O |9 5 1{83 35 2
2 205812 | 721 61418 1: 919 5 |3 6 0 10 2 2|43 66 14
3 12404 {41512/ 91312} 11217 |1 4 4 10 4 1} 23 48 46
4 62633 | 3121613 820{ 0 623 i3 5 1 10 013!/ 9 31 53
(a) Identification of Items: _
1, Institutional Bursaus 3. State Devartment Bureaus
2, Private Agencies 4, State Association Bureaus
TABLE XXXVIII
THE MOST SERVICEABLE PLACEIENT AGENCY
(Opinions of Beginning Teachers)
‘ Number of Training Institution
Credentials sent by 55 19 5 57 5 Totals
College Placement Bureaus 16 13 8 17 6 60
Individuals directly 0 11 5 8 8 32
State Department 0 0 4 0 0 4
Private Agencies 0 1 1 0 1 3

in so far as superintendents had had experience with them in other states
or had heard of their services,

Comparing the ratings made by county, city, and exempted village
superintendents, it becomes evident that suﬁ»erintendents of the larger cities
more often resort to help from the private agencies than do the other two.
This mey perhaps be explained by the fact that institutional bureaus lay
most stress on piacing beginning teachers and have up to the present

not developed their placement services for experienced teachers to any
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great extent, The small number of superintendents from Kansas and Liinnesota
express sirong favor for institutional placement bureaus, Kansas more so
than Minnesota, Kansas superintendents have apparently received about an
equal emount of help from private agencies and their State Association
Buree.u,1 while Minnésota superintendents give about an equal credit to
their State Department Bureau and private agencies, Of course, the smalle
ness of the number responding, nine from Ksnsas and fifteen from Hinnesote,
brevents us from drawing any positive conclusions, They seem to show trends,
ﬁowever.

Table XXXVIII shows that of approximately ninety beginning
teachers answering Questionnaire V, two-ithirds felt that thsir credentials
were effectively submitied by the college bu;eau, practically 211 of the
others were aided by individuals directly, and a very few by private
agencies or the State Dgpartment, According to both superintendents and
beginning teachers, a very large part of the responsibility of placing
teachers in Ohio at present rests on the institutioﬁal placement bureaus,

TABLE XXXIX

RELATIVE INFLUENCE OF SUPERINTENDENT AND BOARD
(Opinion of Beginning Teachers)

Election _ Number of inmstitutioms’ f{ T " . C .
due to 25 [ 191 6 J 27 1 5 f Totals | High Spe-,Elementary
| School] cial
Superintend- ’ 5 , ‘
ent 14 21 | 11 20 9 75 38 22 14
Sclhiool
Board 0 1 4 1 3 9 6 1] 2

Table XXXIX throws some light on who is responsible for select-

ing the teacher, Though meny teachers would not know definitely whether

1. This burcau was organized in 1921, For further data see Table XII,
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it was through the influence of the superintendent or the board that they
.secured their position, as & whole the figures should be fairly relisble.
Seventy-feur teachers accredit their position to the influence of the
superigtendent, nine to that of the board. Since selection of the right
teacher for a specific position is a technical and professional ect, even
this small number of choices by the board seems large. It is almost certain
that nearly every teacher selected by laymen, such as members of school
“boards usually are, is apt to be selected on such minor qualifications as
appearance or fluency of speech, rather tham on such major qualifications as
preperation or ability to deal with youth, The Ohio lew is weak in the

eyes of thp professional authorities, in that school boards in county distpicts
are permitted 1o eleét teachers without recommendation by their professional
head, the county superintendent.1 The schools of cities and exempted

villages are legally protected from such unprofessional procedure.z

2, Further Professionalizetion of Placement

Plaéement officials, whose keenest interest is apt to be in the
teacher to be placéd, and superintendents, whose greatest concern would be
in the schools to be served, were asked to check those means through which
they thought teacher placement could be elevated to a more professional basis,
It was felt if prejudices existed, this question directed to the two groups

would show them by clear contrast. Table XL gives the results,

1, Ohio School Laws, 7705,

2. Ibid., 7703,
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TABLE. XL
MEANS FOR FURTHER PROFESSIONALIZATION
OF PLACEMENT
lieans [ Opinions_ of Superintendents
Ohio | Ohio Ohiof Ohio Ken | Minn- | Grand
Total)County | City| Exemp~ )} sas } esota } Total
' ted
Villeges
Code of ethics
for teachers 61 22 22 17 8 ) 78
Code of ethics ,
for employers 61 20 23 18 8 7 76
State Depart-
of Education { 58 24 19 15 4 6 68
Cooperation of
institutional
placement bureauﬂ 48 17 15 16 ! 8 6 62
State Bducation :
Associatéon {29 11 ¢ 11 7 4 4 37
State law 29 15 6 8 3 4 36
: Opinions of Institutional Placement Officials

Code of ethics Ohio Qut-cf-Stete Totals
for employers 18 5 23
State Department :
of Education 16 7 23
Code of ethics for
teachers 15 5 _ 20
Cooperation of »
institutional
placement bureaus 12 7 19
State Education
Associations 10 5 15
State Iew 5 . 1 ' 6

It is interesting to compare the two parts of the above
table. The judgments there expressed are remarkably similer. Both
groups have least feith in the help legislation can give to more profes-
sional ' placement of teachers., However, such a legal provision as
referred to above, that .certain school boards mey elect teachers without
the recommendetion of their sﬁperintendent, makes .a good case for

statutory correction. Again, both groups place state tedchers associations
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second from the bottom, and coopération between institutional placement
buresus third from the bottom. To what extent that ranking is given
because of our lack of knowledge of, or experience with these methods, is

a fair question to raise, Several states, especially Califoriia, find

the buregu in the state association very successful. The Michigan teacher-
training institutions have a very loose organization through which they
carry on this work somewhatl cooperatively.

As the two groups agree'entirely on the ranking of the lasi
three Higans of improvement of teacher placement, so they very nearly
agree on the firsit three means., The superintendents think that codes
of ethics, evidently functional, not on paper only, beth for teachers and
for employers, would be the source of greatest assistance. They place
the state depariment of education close behind in effectiveness., The
rlacenent officimls rate all three of these means very nearly alike.
Since these three are in no way exclusive of oﬁe another, but on the
contrery are in good measure dependent on each other, it seems fair
to say that codes of ethics for éll people in the profession need renewed
emphasis, Further, the data here assemblied is one indication that the
State Department'of Education of Ohio should consider its responsibility
in the urgent statewide problem of teacher placement,

In the following paragraphs are quotations from institution-
al bureaus with regerd to further improvement of teacher placement

in Ohio and, in part, generally.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



119

Push requirements for all teachers up to two years of college
training in education; get rid of certification by counity exam-
ingtion; provide a cenitral clearing house at the State Department

Tenure law may help some. Lkiight be able to shift more author-
ity to the superintendents., "Blacklisi™ certain places, ¥e
"have a code of ethics but few know it,

I propose that a committee of the state allot a quota to each
school, such quota to be sslected at the end of the sophonmore
and junior yesrs and that only a ten per cent surplus be

pernitted to enter the final stages of preparation, Thus the
mediocre student would not be permitted to eliminate the best

cendidate,

Teacher placement like all other placement is a business and
can't be successfully accomplished by any procedures other than
the mest successful business procedures. Put it on a business
basis, then you must give service,

Flacement seems to me largely a personal matter, Forms, rouiine,
etc, are essential, The vitel spot is the appointing officer,

If he has good judgment, is honest to both employee and employer,

he is the key to the situation., I believe distinctlyy that persmnal
treatment is necessary,

For two years we sent about 200 letters of inquiry .... received
two answers,......The practice teaching grades and rating sheets
are accessible, the grades in the various courses available and
usually the professors are within hailing distance. As a matier
of fact, most of cur graduates secure their positions through
personal visitations, The superintendent who is interested writes
to the references given and receives answers, etc. But a bureau
is not needed. Te know nothing of expenses, etc. Hegistration

is very informal, The pupil fills out a 3x5 card to have available
in ready form the principal facts about the pupil, age, church,
etc, Ve add general average grades in major and minor, and
practice teaching grades,

The placement bureau at ,....is the Dean's office, As the person
doing most of the vocational guidance she confers nearly with all
students as to field of work each contemplates. In the early years
of their college coursse this material is used in directing choice
of majors and electives with a view to furnishing the proper back-
ground for later specizlization. In the senior year she assists
all who are to graduate in placing themselves. All of this work
is however, most informal and personal, Usually about one-third
of a class of about thirty goes into teaching... Our policy is to
make each senior, as far as she is able, to get her own position,
Ye urge her to work upon her home locality and after she has made
her advance ve follow it up with personal interviews or written
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recommendations, We have been successful in five years of guildance
vork in placing every studeni who wishes it in some position.

Development of more professiongl attitude and couscience on part
of both teacher and school official.

The law on resignations should be changed so as to permit worthy
promotions, the state department to approve or to disapprove and
suggest successors where necessary.

Bncourage superintendents to report back to bureau how efficiently
their needs have been met., The majority of .superiniendents do not
even acknowledge the material which is sent to them at their own
‘request and at considerable expense and care, Have school boards
share with the candidate in the case of placemeni through private
agencies, the expense of placement. Encourage school systems to
work out logical combinations of subjects for teachers. Bureaus
~within educational instituiions cannot give the service of which
they are capable until they have a clearing house, a

The majority of our graduates are employed locally., Ve try to aid
in the placement of graduates by personal recommendations, Our
notion is that a placement bureau should have at its head the

sagme one who is to have charge of the follow~-up work of teachers
in service,

State law is the draw-back. Ve need legislation vs. education, .
Our hands are tied while boards can and do hire untrgined teachers
and make practically no effort to obtain well trained teachers,

While all of the above quotetions came from Chiec institutions, the
following are from out-of-state institutions,

Placement officers of all our teacher training institutions meet
twice annually. Fine cooperation. (Michigan),

A plan is under consideration by which the state institutions
(Indiana University, Purdue University, Indiana State. Teachers
College, and Ball State Teachers College) would use the State
Depertment of Pubiic Insiruction as a clearing house through

which a cooperative placement plan would be put to use. The State
Department would deal only in impersonal matters, referring calls
raceived, to the teacher training institutions having candidates
with proper qualifications, The aciual placing then would be
handled in a personal way through the state instituitions knowing the

candidate,

Placement, it seems to me, must be looked upon as part of the
educative process,
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Theré should be either a clearing house on positions or on
candidates. The private‘agencies should not be permitted to
continue their parasitic work on the profession, The complete
truth should be expected and given in references.

Though individual comments and suggestions are much more
difficult #6 tabulate and perhaps to interpret, no doubt they contain much
valuable material in the way of suggestions and are at times more genuine
than the checking of items, At anj rate, they offer rich supplements to
lists of checked items. Table XLI and the subsequent quotations are
expressions from superintendents in Ohio, Kansas, and iinnesota on how‘_
to improve teacher placement, The organization of the material contained
in the table is the writer's best attempt to group togethsr relafed
suggestions, The four or five dozen comments or criticisms are divided
into four groups, The quotations following parallel these comments of the
table, |

Enact a law requiring ell applicahts to register with the State
Department. Do away with all agencies.

Am afraid of a placement bureau in the State Depariment until we
have a State Board appointed over a long period of years, that no
.accusation of politics may be made,

State Department should act as a free placement bureau for teachers,

Only successful way of handling the problem would be through
the State Depariment where all records of teachers are on file.

S5tate Departuent should be a distributing agency; eliminate teachers
agencies, ' '

Personally, iiinnesoia State Temchers Employment Bureau and the train-
ing institutions are very satisfactory. .

Let the Council of the Ohio Education Association make a study on
teacher placement,

Placement bureau (Private) should be subjected to regulation by law
and be licensed through the Department of Education,
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The action of private agencies to move teachers yesarly ought to
be curbed.

Teacher training institutions often attempt to place their students
and recomuend doubtful prospective teachers; morse carsful analysis
and recommendations will hslp,

Too many institutions feel they owe the graduate a job.

College bureaus are apparently more interested in their students than
in the public schools, which they are supposed to serve,

Training institutions must continue to offer service to their
graduates who have been out for some time if private bureaus are to
be discontinued,

Training institutions should keep a service record of all their
teachers in the field.

Too anxious to place their immediate product rather than offer some-
one with experience.

Should carry s list of successful teachers in all fields, when
vacancies gccur, help them to get promotions; meke way for

beginning teachers,
If placement bureau authorities would note qualifications the
employer desires in the applicant, much useless correspondence

could be avoided., Bureaus of educational institutions are often
very slow even when haste is definitely asked,

ly faith is constantly on the drop as far as teacher training
institutions are concerned; the placement is so often a separate

department, so far removed from daily contacts of the training
school problem,

Bureaus of universities are not thorough, they leave the work to
inexperienced people.

It takes more than an office girl with an education secured in
sixty days to fill the position (in the placement office.)

Much improveument should and undoubtedly can be made in writing
credentials, making personal interviews effective, etc. Following are
quotations on the matter of injecting more siacerity into credentials.

liore truth and sincerity in the writing of confidential
recommendations,
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VOLUNTARY SUGGESTICNS OF SUFERINTENDENTS FOR
PROFESS IONALIZING TEACHER PLACEMENT

123

Suggestions for Improvement Relating to Freqg-
uerncy
I. Placement Agencies: 24
1. Should have placemeni by State Department of Education 8
2. Training instifution should assist experienced ‘$eacher 5
3. Trainiag institution over anxious 1o place beginners 4
4, Let Ohio Education Associgtion make study of ﬁlacement 1
5. 'Let State Department register private agencies 1
6. Private agencies should be curbed from moving teachers amually ~ 1
7. Placement bursaus fail to follow specifications given by
emuloyers ---------------------- e —————— 1
8. Flacement bureaus too slow - 1
9. Placement vork is far removed from training school 1l
10. University placemeni bureaus leave work io inexperienced
office clerks - - = = = -~ - = = 3
IX, Credentials, Interviews, Etc. 16
11. Get more sincerity into credentials 8
12, Superintendent should observe teacher teach; interview her,
investigate her record 3
13, %e get recommendations from people we kunow 1
14, Frankness to candidate and fo school necessary 1
15, Personal letter rather than rating blank about teacher 1
16. Interview applicant at home; interview reference rather tnan
. write « = -« « - - - - - 1
17, Professor's judgment unreligble <« =« =« = =« = = =« o = - ]
III, Training of Teachers 5
18, Training institution should select carefully its trainees,
eliminate the unfit « « = « = =« « =« =« =« -« - 3
19, Imstitutions not in close touch with school's need 1
20, Institutions recommend poor teachers to rural schools 1
IV, Superintendents and Teachers 9
21. Superintendent: must know how to select right teacher for
his community . 2
22, Need a sitroanger appointive power in county 2
23, Too much publicity givdn to vacancies 1
24, Teachers arply too promiscuously 1
25, Appointument of relatives should be controlled 1
26, Yearly elections should be abolished 1
1

27,

State should revoke teacher's certificate if she fails
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With me every new teacher is a gamble because placement bureaus
and others are too general in their statemsnts concerning spplicants,

..,s8hould more fully inform themselves before recomsending teachers,

Greater care should be exercised in making recomsendations and
words should be given specific and honest meanings,

Letters to placement bureaus should be as frank as letters to friends.

Recomuendations secured by placement agencies are frequently
misleading and many times worihless,

I get rating (of teachers) from superintendents in whom I have
confidence, Usually I know a reliable person from whom I can
inguire sbout an applicant in whom I am interested.

From superintendents, we believe to get a better picture
(of the applicant) from a personal letter than from a rating sheet,

" We like to call at applicant's home; the banker, the postuaster, etc.
4%~ . ihterviewed '~ personally regarding the applicant,

Educational conferences in which the work of student iteaching is
exhibited (offer good opportunities o observe student teachers
teach, )

Superintendents should ke permitted to visit a teacher at work
and investigate her record in service,

The placement of teachers is certainly a major problem. I visit
some dozen or fifteen placement bureaus every year or two and
interview graduate students with teaching experience either at
the bureau or in the field,

I have not found professors' judgment of much value; sometimes those
of greatest prestige seem to be the most fallible, '

With regard to training of teachers the superintendents direct their
suggestions pariticularly toward wise selection during training and a clearer
understanding of actual téaching éroblems by the staff of the training
institution,

CGreater care on the part of training imstitutions in the selection

of competent candidates and in the elimination of those unfitted
_ for teaching would be a most valuable contribution to the profession.
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A weeding out of prospective teachers before they go very far
in their course wouid help.

Get supervisors from training schools out in the field to find
out what schools want in teachers and get first hand informa-
tion regarding the problems they will face. Teachers must get
divested of too much stuff they picked up in the training schools,

A mistake is made by institutions in recommending teachers of
low rating for rwral schools, .

The part superihtendents and teachers may play in improving
conditions evoked the following comments:

No teacher should be placed in any school unless the superintend-

ent or principal is assured in his owm mind that the teacher will

fit in as a decided factor in that commumity.

The superintendent kmows local conditions; he is anxious to have
good schools.

Need a stronger apoointive power in county districts.

Teachers in county districts to be employed only on nomination
of county superintendents.

It is'swprising how many aspirants find out about vacancies;
- - - every vacancy is broadcasted.

Teachers apply too promiscuously; a definite procedure in hands
of prospective teachers would guide this.

Yearly contracts might be abolished. Indefinite tenure, as long
as mutually satisf;a.ctory may be preferalile.

After a teacher has obtained a certificate to teach, goes out to
teach and fails, it is next to impossible to revoke her certificate.

From the above quotai;.ions it is apparent thet there is much in
the present operation of teacher placement that those who employ teachers
wish to have otherwise, before we can claim to have 88,01.:1 teaching pesition
filled by the teacher best fitted and prepared to do that work., A few of the

most outstanding problems confronting us as here revealed seem to be:
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1. A central bureau in the State of Ohio which is as much concerned
about the school and its uneeds as about the teacher that is trained,

2, Credentials written in all frankness an& sincerity, based on the
policy, "Do as you would be done by."

3. Training institutions to train only those whom they can
conscientiously recommend for the profession,

4, Superintendenis given all responsibility in selecting teachers
who are fully capable to do the work the position demands.

5. Superintendents not to be hampered by either unprofessional
boards or any laws or regulations, but on the contrary, to have the support
of both those forces to enable them to do as their best judgment dictates.
This is not to be interpreted as removing from the board the power to elect
teachers, but no teacher should bes elected unless recommended by the

professional head of the school system,

3. Summary

1. Of the teacher-placement agencies now operating in Ohio the
superintendents rather decidedly express themselves as depending mosf on
institutional bureaus, Beginning teachers, too, receive their help from
institutional bureaus to such an extent that other agencies ars negligible,

2, Though a great majority of beginning teachers are elected to
their position as a result of the influence of the superintendent, about
one-ninth of the eighty-three reporting on this question, attribute their
election to the predominant influence of some board members,

3. The professional code of ethics is pointed out by both

suéerintendents and placement officials as the most promising means for further
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professionalizing teacher placement, The fact that the teachers' code
of ethics is too commonly known in this and in other states as avset of
well-sounding phrases to adopt and then forget should offer a challenge
to training institutions and the leaders in the profession.

4. Both placement officials and superintendents further agree
that the next besi means for more professionel teacher placement are the
state department of education and a closer cooperation of institutional

placement bureaus of this state,

5, Major voluntary criticisms of superintendents with regard
to improving teacher placement eenter about a central bureau for the
State of Ohio, more reliable credentials, elimination of the unfit during
training, more complete responsibility for selecting teachers in the

office of the superintendent, especially in county districts,
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CHAPTER VI

CONCLUS IONS AND FECOLLENDATIONS
This study was undertaken with two ends in view: (1) to
explore the present situetion regarding teacher placement, primarily
in Ohio, but incidentally also in other parts of the country; (2)
on the basis of such facts and tendencies as this study reveals, to

formulate recommendations far more professional teacher placemsnt in 0Ohio,

1. Summary of Findings

Below are listed facts and tendencies that are revealed by this
study. These range from very objective data on such a point as the median
time or season for placement of beginning teachers, to the quite highly
subjective measurement of trends or tendencies by inexpert opinion on
such points as the prime influence in securing his position for the
beginning teacher. The reader can readily see the difference in both
reliability and value of thesaitypes of findings., Nevertheless, each
should have some worth in helping to discover better, wore professional ways
of doing what thus far has been done largely on a loose experimental basis
amounting almost to itrial and error,

_A. The Placement Bureau

1. Teacher Placement Bureau or Bureau of Placement, the name used

by twenty-two of forty-six public agencies, is easily the most populat.
The private aéency has an overwhelming preference for Teachers Agency.

2, The most common additional functions of bureaus and placement
officiﬁls are guidance, follow-up, placement in other fields; supervision

of either teacher training or regular teaching, or certification (state depart-

nents.)
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3. The typlcal placement officlal has been in charge of teacher
placement for about five years, has taught fifteen years or more, has an
M.A, degree, 1s responsible to one or more administrative officials of
his institution (often to 2 committee), and (in institutional bureaus) is
in charge of teacher training.

4, The size of the placement staff in bureaus of teacher-
training institutions, state departments, and state education associations
varies from a fraction of one personts time to the equivalent of sixteen
individuals throughout the year. In the majority of cases there is a part-
time director of the bureau with a part—timé secretary and such additional
help as the volume of business calls for during the busy months of May,
Jue, July and August,

5. The mean cost per placement in public bureaus is $19.59, as
based 611 data from seventeen bureaus; extremes by classes of bureaus are
$14,94 and $26.48. TFor private agencies the average fee shows that either
it ruwms much higher, or large gains must accrue to the management.

6. There is very little cooperation between public placement

" bureaus, but credentials are loaned with considerable freedom, é.nd students
desiriﬁg positions are usually advised to register with private agencies.

7. Each placement officé registeré almost éxclusively graduates
of its own institution, and works independently of other placemant agencies,

in all remaining respects,
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B. The Process of Teacher Placement

1. The Chio superintendents prefer to receive applications in
Aprii, but the time for electing new teachers recommended by them is May.
Hywever, the median time of actual placement for beginning teachers is the
latter part of June,

2. Superintendents and placement officials agree that the best
sources of information regarding prospective teachers in order of desirabil=-
ity are foruer superintendent (if teacher is experienced), supervisor of
student teaching, and college instructors,

3. Applicants, iﬁ'making contacts with superintendents, should
know that the position is vacant, then let the superintendent take the |
initiative, in asking thehapplicant to apply in person.

',4' Placement bursaus avail themselves éf many ways of finding
- vacancies. The voluntary report from the superintendent is most desirable.
Frequently the bureau takes the initiative, however; circularizing is a
very common method,

5. For selecting teachers the bases recéiving the highest rating
are impressions made by personal application of the candidate, health,
rating by superintendent (if experienced), and grades in major and minor
teaching fields.

6. Blanks used for teacher placement in Ohio should be standardized

to some exivent at least, under the directiom of ranking teacher-training

officials,

C. Teacher Training and Follow-up.

1. (a) Beginning teachers are in favor of more extensive, or more

effective student teaching,
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(b) . They express further specific needs for educational courses
as applied to actual teaching problems, a better coordination of'subject
matter, and guidance during training,

2, (a). Follow-up work is carried om by about four-fifths of Ohio
teacher-iraining ianstitutions, and with very few exceptions superintendents
repori under their supervision one or more teachers who are followed up by
the glma mater, However, only about half of the criticisms offered by
superintendents on this work are favarabie, the other half either neutral’
or unfavorable. Likewise, the beginning teachers acknowledge having received
relatively little help from this follow-up.

(b) About two-thirds of the beginning teachers were comscious

of the standards on which they were rated while in training,

D. Improving Teacher Placement

1, A marked majority of superintendents acknowledge receiving
more help in getting teachers from institutional placement bureaus than
from private agencies,

2, (a) Eight-ninths of the ninety beginhing teachers reporting
think they were slected rrimarily becsuse of the influence of the superintend-
ents, The remaining one-ninth give credit to board members for their influenmee,

(b). The most promising means for the improvement of teacher
placement as rated by superintendents and placement officials range in the
following order: professional code of ethics, state deparimemt of education,
cooperation of institutional bureaus,

{¢) According to the superintendents' voluntary criticisms, the

groatest needs for further professionalizing teacher placement are a central
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bureau in the state, more reliable credentials, and more responsibility placed

on the superintendent in selscting teachers for his school,

E. General Finding
The approximate number of new teachers required annually for the
state should be studied, not only in genmeral but in different fields or
departments, a safe margin allowed, and this number apporticned among the
training institutions, With this should be included a study and recommenda-

tion of the most desirable'subject'compinations.l

2. Recommendations

The findings of this study, formulated into the twenty-tw state-
ments and sub-statements immediately preceding, call for varied types and
degrees of attention in order that they may serQe as bases or means by which
teacher placemeﬁt may be brought to a higher professional level in the State
of Chio. Certain of these statements cén be accepted as reflecting conditions
that are generally accepiable; certain others should receive the attention
of the training institutions of the state, in some cases individually, in
others as an organization; still others involve the teaching profession itself,
those responsible for training teachers, and even the State Department of
Bducation. In one or two cases legislative enactuent seems desirable,

Statements Al-4 inclusive and Bl can be accepted for present.
practices with little comment or argument, The name under which a strong

plurality of public teacher-plamement organizations operate,

1. Statemnent E. General Finding, is not based on facis or a large number
of judgments or opinions derived from the study as the others are,
but it is mentioned or implied a number of times and the writer thinks
it of sufficieant importance to be included,
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Teacher Placement Bureau, seems to Be entirely acceptable. The word placement

has been questioned by some in whose minds it has taken on a technical neaning
in relation to guidance. On this point Brewer of Harvard writes,
I should say that if the actual news of vacancies comes into a

central office and candidates are recommended in response to these
requests, that the word "placement" is justified.l

With reference to Statement A2, it would seem that by common consent
the additional funciions carried on in connection with placement work, such
as guidance, follow-up, placement in other fields, supervision of teaching,
and certification, can well be accepted as reflecting sound professional
principles, The plan of hdving close cooperation between teacher training and

placeuent receives sirong support in an editorial in the School Review;3

that of having a placement bureau to serve all departments in the inétitution
is advocated in an editorial in the Educational Review.4 A typical placement
bureau orgenized ou this wide basis is that of the University of Fennsylvania,
The University of Pemnsylvania Placement Service, though only four years old,
is now divided into five departments and operates in eight different offices,
all under one director.

Since teacher placement work is rather new, a reiatively small
number of individuals are engaged in it, and the work itself differs to a
considerable exient from office to office, no forual preparation seems to

be available; at least, there is no.evidence that any of the placement officials

2, John i, Brewer, private letter to the writer, April 12, 1930.

3. "The Appointment of Teachers”, School Review, XXXIII (December 1925), 722-4,

4, ﬁThe Appdintment Bureau as Social Service", Educational Review, LXIII
(April, 1922), 357-60. ‘
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i

have had special training of direct application to their present responsibility.
Usually men or women have been made responsible for it possessing the general
personal and educational qualifications shown in Statement A3, Helpful as

some formal training might be, for some time to come, group conferences and
intagié?e study by each placemsnt officiai of his own problems are likely

t2 be th; solutions, The typical plecement official revealed by Litchen

ds very much like the one described in this study. She found thet slightly
over helf had an M. A. degree, eighty-one per cent of them were men, end the

median amount of time syent by them on placement was fifteen to twenty-five

5
per cent,

The size of staff as described under Statement A4 calls for no
particular recommendation, unless limited help is the cause for lack of
promptness in sefvice, a criticism dirscted against the institutional place~
ment bureau,

Statement Bl raises no particular questions, sinee it indicates
that existing conditions seem quite satisfactory. The Ohio law calls for
election of teachers not earlier them May, and that is the month found most
desirgblie by superintendents, It is also late enough to permit training
institutions to recommend with fair assurance that those selected will be able
to secure their degrees, complete formel certification requirements, etec., On
the other hand, it seems that all concernsd should move & little .more

expeditiously at the time favored, inasmuch as the functioning of placement

5. Litchen, R, E. , "A Survey of Teacher Appointment Bureaus in
Universities, Land Grant Colleges, State Teachers Colleges, and
State Normzl Schools for the year 1925-1926." Unpublished lMaster's
thesis, University of Kansas, 1927, P. 21,
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mechinery is much slower and more labored, and interviews are more
difficult to arrange, after the training institutions close their
regular year in early June.

Statement A5 refers to costs. What is a fair amount to allow for
placing a teacher who draws a salary . of $1529,00, the average for
teachers, supervisors, and principals, according to statistics of the
United States Bureau of Education?6 At regular private agency rates she
would pay $76.45 for the service of "having been nominated," on the basis
of which tﬁese agencies usually collect commissioms. In Ohio the avers
age commission paid the private agency fof a recent year was $63.21. The
mean cost to the public placement bureau found in this study was $19.59,
Cost to the person enrolled or placed varies, though in by far t he most
of the public bureaus there are no fées or commissions, Litchen found the
cost per placement to be $15.7 Andersﬁn and Litchen found it to be $10,93
for each teacher getting a position through the assistance of the placement
bureau and $6.67 per registrant, Median costs per placement through
various agencies for 1920-1924 in Califormia for high school teachers ace
eording to Allen were $92.,10 by the private ageﬁcies, $18.80 by the Califor-
nia Teachers Association Bureau, and $3,50 by the university appointment
bureaus, The median for all organized placement was $10.4O.9 Thus cost of

teacher placement may vary considerably, though that of private agencies

can doubtless be estimeted at three or four times that of public bureaus,
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6. "Statistics of State School Systems," United States Offics of
.Education Bulletin Yo, 5, 1930, P, 58,

7. Ruth E, Litchen, Op. cit., p. 44.

8. Hollis P, Allen, op. Tit., Pe 78,

9. Anderson and Litchen,op. city
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A. Suggestions to Training Imstitutionms.
Having discussed those of the twenty-two summary statements

which call for no definite attention directly in attempting to professionalize
teacher placement, we turn now to that group of which téacher-training
ingtitutions need to take account in formuleting their policies, Statement
B2 indicates from vhom is sscured the best information regarding the applicent,
Statement B3 suggests the favored procedures in bringing employer and employee
together, Statement B4 deals with the most common methods of locating vacancieg
and Statement B5 gives the bases on which teachers are most often selected,
The services of this information to the élacement bureaus of training
institutions are obvious, but other placement organizations will also find
them highly suggestive, Willett, as a representative of a committee report-
ing to the Nporth Central Association, points out at least two wesknesses that
could be heeded in connection with these processes of teacher placement,
His study showed that college bureaus were especially lacking in promptness,
sixty-eight séhools meaking that criticism, whereas only three found that
shortcoming with the private agencies, The criticism of having too many
apply for the same position was directed against private agencies by ninety-
.five and against college buresus by fifty-seven.lo

Statements C 1 (a), C 1 (b) and C 2 (b) pertain to training
activities leading directly up to placement, As methods for supervising
student teaching are perfected, it is highly probable that teachers now
regarded as only promising will develop maay valuable qualities, and those
thus rising to the highest levels will merit the most attention in placement,
That better planning and hence more guidance should aid materially in effective

placement seems entirely self-evident, The scattered disconnected character

10. Geo. W. Villett, Op, cit.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



iz7

of the registrar's record of many a.student's vork is evidence of serious need
in this directioﬁ. A number of references to this conditdn are found in
sducaticnal literature, Hathiaéon urges sirongly the need of guidence in
teacher training and placemen'b,ll Willett's commiitee recommends that

Colleges and universities should>advise and guide studenis
as to possibilities for them in teaching,l

Toothaker recommends that training schools exercise

..+ Wise selection, admission, guidance of each to~-be 13
teacher to that field of teaching he is best suited for.,™

Leavitt very fittingly points out that
Any vocational guidence sysitem whick entirely overlooks
placement, or which relegates placement to a relatively

unimportant place in its activities, is likely to become
. 1
theoretical .....

Thus we have the emphasis on a close relation between training and
placement, Statement C 2 (») referring to the need of the teacher's
awareness of the bases on which he is being rated, and the rapidity of
his progress, has been discussed before. That largely becomes & matter
for each institution to work out.

Statement C 2 (a) is a specific problem for the iraining institu-

tion., The reader mey well refer to criticisms offered by superintendents

under Table XXXVI, Follow-up activities are a matter of much experimentation,

11, Otto F, Mathiason, "Guidance and Placement in University Graduate
Schools of Education”, Unpublished Doctor's thesis., Graduate
School of Education, Harvard University, 1927.

12, Geo, W. Willett, op. cit,

13. G. H. Tootheker, "Basic Principles in Tescher Flacement™,
Education, XLVII (April, 1927)JP 472-82.,

14, Frank ¥, Levitt, "Placement as the Central Feature in a Vocational
Guidance Program", School gnd Society, XV (April, 29, 1922), 461-5
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They are mentioned more and more in educational literature and at gatherings.
Let two references suffice here, Hiller, in charge of placement service in

Tgachers College, Columbia, says,

This bureau believes it is highly justiftied on grofessional
grounds to help regisiranis to get promotions,

That suggesis a form of follow-up which some less professional superintendents
would challenge, though the principle seems thoroughly sound, From an
address before the Natlonal Education Association by Highie we take the
following data: of 131 teachers colleges and normal schools answering e
questionnaire, twenty-one carry on orgenized fdllOWhup service, sixty-two
do so incidentally and the resi not et all, Five of forty-cne state depart-
ments of education carry ai systematic follow-up service; four of thirty-
six universities answering his questionneire, systematically follow up their
graduates, He concludes that any ﬁraining institut ion..should conceive of
its total service in terms of selection of students, development of academic
and cultural background, giving of actual professional training, plecement
of its graduates, and, finally a follow-up in service; all as integral
parts of a vitally interrelated program,

The problem underlying Statement B 6 is of considerable concern
according to opinioms expressed personally and in writing by those interested

in teascher training and plecement in Ohio. By united action of the ranking

15, Clyde R, Miller, "Policies and Practices of the Bureau of Educaticnal
Service of Teachers College", Teachers College Record Record XXXT
(Jenuary, 1930), 357-63. '

16, E, C, Higbie, "Post-Graduation Responsibilities of a- Teachers
College - Abstract"”, National Education Association,
Proceedings, LXVII (1929), 496-8,
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teacher-ireining officials, delegating to some commities the problem of system-
atizing and in a measure standardizing at least the fundamental forms used for
rating and plecement, the task should not be at all insurmountable.in spite

of widely-varied tastes., That score cards and rating sheets are rather

widely used in teacher-training, and thus furnish the data available for place-
ment purposes, is shouwn in the study by Peterson, The most common uses

indicated are

To employ in conference with students,

To arrive at final grade and general rating,

Filing general efficigncy rating with the placemeny bureau,
Nietz made a special study of the use of reference blanks, Of forty-five
large dties about one-fhird use no forms, but call for a letter from the party
referred to; seven use a simple form, ten use a printed form with items listed
but no raiings, and eleven use & very detailed reference blank.18 This also
indicates a wide variation in the iype of blanks different pecple think are
most serviceable. Nevertheless, it would seem Ohio school people could wisely
attempt agreement on basic forms,

B. Suggestions for the Professioi.as a Whole,
Six statements are left to be treated under this head, A6, D1, nz;

(2), D2 (b), D2, (c) and E. They will not be taken up in that order, however,

since for purpcses of final summary and recommendations they stand in a

17. Oda K. Peterson, op. cit., pp. 34,92,

18, Jobn A. Nietz, "The Current Use of Teacher's Reference Blanks",
American School Board Journal, LXX (March, 1925)4 p. 41,
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different relation to each other than they did when first extracted from the
study. Statements D2 (a) and D 2 (c) refer to the need of more authority in
the professional head of & school system for selecting teachers., Statement E
centeré about teacher tenure and related problems, Stafement »® (b) :em-';
phasizes. the need of living up to higher professional standards, or a code of
ethics, and Stetements A6, D1, D2 (b) aﬁd D2 (c¢) bring us to one of the
fundemental problems of this study, a central plecement buresu for.+the Siate

of Ohio, The four problems just mentioned will be discussed in the ebove order.

(&) Power of Superintendent to Selsct Teachers,

‘That it is poesible in county districts in Ohio for a school board to
elect teachers without recommendation by its professional head, a condition
which fortunateiy is legally impossible in city and exempted village districts,
has been pointed out., That it is actually done, we need not go far to find
evidence, That it is unprofeséional, and not for the best interests of the
children, for a local board of a zour¥teacher'high school, for instance, to
employ two new teachers with exactly the same scholastic preparation after
dismissing the whole staff of the previous year, would be hard to gainsay,
Goodier quotes aptly from Cubberley with reference to such a case:

The selection of teachers is the work which the board of education

knows least how to handle; the wrk where they make the most serious

blunders; the work where they create the most bitter antagonisms;

and the work they ought to let alone, 19
The best remedy for such situations might come by creating a strong sentiment
in the profession against such practices, and ultimately influencing the

legislature %o remedy the situation by legislative enaciment,

19. F, T. Goodier, "The Appoiniment and Tenure of Teachers",
Americen School Board Journal, LXIX (December, 1924), 45-6,
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(t) Supply and Demand

The probiem of tenure or turnover with sypecial reference to the
number and the kind of new teachers needed anniuglly is an iniricate ome. No
solution is here offered, for it is a major problem for investigation in itsself,
but teacher training, end comsequently placement, are so intricately interwoven
with it that no program of professionalizing teacher placegent can get very
far without at least a partial solution of the quesiion of supply and demand.
Following are a few quotations that point out the need of selection, and
élimination of less promising candidetes for the teaching profession, Dean
Haggerty of Wianesots says, u

«eoit would seem perfectly clear that we are graduating students

from teachers colleges in larger numbers than can be absorbed.

«..This situation is fraught with grave perils for the teaching

profession ,..One outcome that will inevitebly ensue from this

"situation is an increased competition gmong institutions,..
As suggested in Statément E, this condition can Be preveﬁted if a state does
what some cities have done; They have prédicted on the basis of past experience
the number of teachers needed, and permitted their locel training institution
to train only that number, Thus the object then becomes to train only the
best prospects reather than to overcfowd'the market and give the poorer an equal
chance for placement with the stronger. Frénch, in reporting for a cogmittee’
to the North Central Association rests on placement bureaus the responsibility
of getting only the best teachers into the profession, He further gives evidence
that as a rule they are doing little about it., He says that less than half the
training institutions refuse registratipn in their placeﬁent bureaus to those

heving physical defects or poor health, those who have failed in former positions

or who are morall} delinquent., Nine per cent of the bureaus do not investigate

20. M, E. Haggerty, "Whither the Teachers Colleges in the Academic World".
Nationel Educmtion Associstion, Proceedings, LXVIT(1929), 849-61,
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character qualities of registrants.21 Courtis goes so far as to outline a
procedure for elimination of the unfit, He would mzke a case study of the
candidate as soon as suspected of weak qualities, and if so proven direct the
individual intc other types of v.-'orl\:.:a2

Another side of this problem is brought to our attention by the annual
turnover and the need of teachers in specific fields., As an example, Anderson
shows vhat happeﬁed a few years ago in the field of English, In 1928, thefe
were graduated from Ohio teacher-iraining courses 918 inexperienced persons
who were eligible for certification in English, Thirty-five per cent of the
English mejors taught English the folloﬁing ysar, seven per cent tauwght some-
thing else, and fifty-eight per cent did not teach at #ll. Of the English
minors sixty per cent did not teach st 811,°% Tt is generally admitted that
English tqachers suffer more in this respect than those in other high-school
fields, To guids £his surplus into other fields may result in over-supply
there too, unless a careful survey reveals adequate demand for their services,
Anderson suggests more guidance during training., A point already mentioned
several times in this sftudy is the unsolved question of desirable subject
combinati@ns.

While we awaill convincing scientific evidence as to the best
combinations ef subjects for teaching, it would seem expedient to decide

arbitrarily which subjects a teacher should rather combine in her preparation,

21. Will French and others, "The Professional Training of Seccndary
S.hool Teachers", North Central Association Cuarterly, (December,1928),

367-74,

22, S. A. Courtis, "Indentifying end Eliminating the Unfit in Teachers
Colleges", The Nation's Schools, IV (September 1628), 21-26.

23, E, W, Anderson, "A Study in Supply end Demend", Educsational Research
Bulletin, VIII (December 24, 1929), 399-402,
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in order to be abie to fit into the staff of {ihe many small high schools,
Douglass recommended this arbitrary step nearly a decade ago%4 West Virginie
and North Carolina have worked at it thkrough a number of years, and informal
reports indicate that something can be done through such stendardizing. About
how meny new teachers does Ohio need annually, how many for each general
divisionco¥ the schools, and what combinations? Either the State Department

or the teacher-training institutions as = bodi should find at least a tentative

solution in the near future,

In 1922-1933 vhen a rather thorough study of teacher ienure was made,
it was found that Chio has a turnover of ten per cent of its teachers.25
General observation leads one to believe that the turnover mey have decreased
somewhat since that‘study was made. However, & general estimaie based on these
figures would be that Chioc heeds approximately 4,000 new teachers a year,
Buckingham's study covering the years 1919-1923 concluded that the annual

naed was 6;500 teachers.27 Such estimates kept up to date should be of

extremely greal velue to institutions in limiting their output,

(¢) Professional Ethics

A profession sets up its own standards and restrictions and disciplines
its own members,

The real purpose of_ethics for the teaching profession is to
protect the public,

24, A, A. Douglass, "The karket for Prospective High School Teachers,"
School end Society, XIII (May 21, 1921), 602-6,

25. "The Problem of Tgacher Tenure", pp. 137=176. Research Bulletin
of the National Educetion Associstion, II (November 1924). pp. 176.

26, "Statistics of State School Systems", op. cit., p. 26,
27, B, R. Buckingham, op. cit., p. 171.

28, Benson Y. landis, Frofessional Codes, pp. 92-3._Teachers College
Contribtution ic Education, No. 267. New York: Teachers College, Columbia
e

University, 1927. Pp. xii+l08,
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From praciical observation it would seem that emong things educationsl the
professional code of ethics is most intangible, It is quite common to have
committees formulate codes for state education essociations, for instance, and
for the organization to adopt them; it is less common to bring them to the
attention of its members so they may know what they contain; it seems to be
exceedingly rare ever to apply them or teke them sericusly, to say nothing of
organizing some mechinery to enfore them, Landis, in a careful investigation
of codes for twelve occupational groups, has this to say about them:
Of the twelve groups, studied, only five ever attempt enforcement
of their code. In three organizations, the testimony ...indicates.....
a high degree of control - those among architects, accountants, and
realtors.......In two professional groups there is evidently control
over some professional relations dealt with in the code ....physicians
and lawyers., The other organizations are still struggling for control
over professional relations....Their codes are as yet largely general
principles which may be variously interpreted by individuals.,..
There is wide disagreement as to what a code is ~ whether it should
consist of observable mles end standards or remote ideals,,...Codes
are still, to a great extent, even in the older organizations among
doctors and lawyers, formulations of vague idealism, largely evidence
of wishful thinking,
These statéments well reflect the status in the teaching profession,
to the extent that educators have enough in common thet they are one body, a
profession., The most recent attempt to make this a live issue was the commitiee
report on "Ethics of the Profession" before the Natioral Educatlon Association
at Atlanta in 1929, The preamble for the code there proposed and accepted by
the Associetion went so far as to szy that "teachers may bring to their
professional relations high standards of conduct.”™ The committee recommends
further that each state have a comaittee on professional ethics to interpret the
code, investigate violations and publish findings. It is also urged upon the

members 1o report violations to this committse, The code is divided into three

articles, one on Hglations with Pupils and to the Comaunity, six sections;
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‘another on Relations to the Profession, seven sections; and the third on
Relations to Nembers of the Profession, eight 's.'ect:ff.ons.g9 Space does not
permit' any further detail, Most teachers know what is professional conduct in
general and what is not, the doing is where we fall short., However, both

the superintendents and the placement officials have placed the professional
code of ethiés at the head -of the 1list by means of which teacher placement can
bé professionalized to & greater degree, It behooves the éducators of Ohilo

in training and placing teachers to take this national code or our own state code

seriously, and draw from it the help it can give.

(d) A Central Placement Bureau for Ohio

But one problem of those suggested by the twenty-two sunary state-
ments remalns to be discussed. If teacher placement is to be raised to a higher
profession2l level in Ohio, the one remaining question for comment is the
agency or agencles to carry on placement activities,

Repeated reference has been made throgghout the study to the need
of a central placement burean in the state, Summry statements contain con-
clusions to that effect. Superintendents, according to Statement D2 (b) look
to the State Department of Education and to cooperation of institutional place-
ment bureaus of the state for improvement of teacher placement. Next to a pro~
fessionzl code, they 1ook to these means for assistance. In Statement I2 (c),
which summrizes the voluntaxy criticisms of superintendents on the operation
of placement in the state, a central bureaun in the state is again frequently
mentioned., Statement A6 gave evidence that at present there is relatively lit-
tle cooperation among institntion2l bureaus, but Statement I foints out tlat

in spite of defects of institutional bureaus as they now operate, they still

29, Sarah T. Muir and others, "Final Report of the Committee on Ethics
of the Profession - Abstract¥, National Education Association,

Proceedings, LXVII (1929), 179-90.
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are regarded as considerably more meritorious than private agencies. Those
are the oniy two types of agencies operating now or ever having operated to any
extent in this state. On the basis of these summary statements the question
as to what agency shall do this work has one of iwo answers: a cooperativse place-
ment bureau of all teacher-training institutions of the state, or a new bureau
under the supervision of the State Deﬁartment. |

The idea of a cooperative bureau has perhaps more in its favor
in theory than in practice. liichigan and Indiane, to the best information
the writer could obtain, are the only states that have attempted anything of
the sort. In Indiaﬁa several institutions have made proposals byt nothing
tangible hes so far developed, it seems, From llichigan we learn through
private correspondence with one of the originators of the scheme that a friendly
cooperative spirit existis between the institutions in general, but the definite
project of placementi has apparentiy not gone much farther than the adoption of
a few common forms. On the vacancy report blank, for instance, are listed all
the institutions and it seems that vacancies are at times referred by one
institution to another. The first attempt at coopsration there was started
fourteen years ago, That fact bears sloquent testimony to the difficulties that
;re encountered when a large number, or sven a few old organizations, are asked
to pool their activities., The spirit may be perfectly friendly and wholesome,
but ninor differences in interesis and perhaps jeslousies stand in the uay of
a close cooperation.

May we quote a faw statements from writers and researchers on this
problem of cooperative teacher placement. Jomnes urges closer cooperatioan among
public placement bureaus.go The writer of an editorial in the Educational

Reviecw gives simiiar counsel.gl' Willett in his committes report points out

30. Arthur J. Jones, op. cit,

31. "The Appointment Bureau as Social Service", op., cit.
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thet of about eight& institutional bureaus responding to their questionnaire,
the general feeling is that such means of placement is.not entirely satis-
factory; the institution does not sufficiently feel its responsibility toward
the sc£§ols, toward the employer.32 "State departments can serve the schools
in no better way than to act as employment agencids for teachers", writes
Hahler. He bases his conclusion on the fact that the state department has
much data on the teachers in the state, for issuing certificates, from
supervisory visits to schools, etc., He looks upon the state bureau as the
agency to make a general selection from the large number of teachers available,
and then the superiniendent, who knows exactly what his school and community
needs, to select from this limited list.33 This appears to be a good
professional approach.

Four theses that have made a study of teacher placement all point
in the direction of a bureau in the state department. Schrepel lists the
following commendable features for a state bureau: it sets up and maintains
commendable principles of ethics; it induces teachers {o remain in the same
position longer (less turnover); it endeavors to prevent indiscriminate bréak-
ing of contracts.34 McCarroll and HeCloud, in an article based on the
findings of the first author's thesis, conclude as follows, after comparing

advantages and disadvantages of ins{iitutional placement, and placement by a

ceatralized state bursau:

32, Geo, W, Willett, op. cit.

33, H. R, Mahler, "A New Plan of Teacher Employment - State
Departuents™, School and Society, XXIX (March 9, 1929), 331-3,

34, Chas, B. Schrepel, op. cit.,p. 63.
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The advantages of siate placement in locating fully qualified people
for positions demanding specific qualifications and abilities much
more than offset the weaknesses which may be anticipated in such
agencies.35
Hathiason, arguing against private agencies and for more professional place-
ment, says:
If placement and guidance in placement is to be educational, we
cannot put the responsibility for such work in the hands of private
comaercial agencies, ...... While this (& state bureay] does
away with the commercial side of placement, it still meintains the

work as a service activity ., , . ., Graduate schools are not relieved
of working out methods of placeimnt,36

A study, similar to the present one, was made by Allem in 1925 for
Califorania. In spite of the fact that California has had a highly efficient
placement bureau under its State Teachers Association for over a decade now,
and the: further fact that the élacemeﬁt bureaus of most of the colleges and
univérsities seem to be doing excellent work, this writer comes out with the
final recommendation that California should establish a central clearing
house operated by the State Departument of Education, He would vest
considerable authority in this organization, such as requiring all vacancies
to be reported to the same, prohibiting election until iwo weeks after a
vacancy had been reported, and requiring all employing officials to report
all elections, The private agency is eliminated in his plan, particulariy
on the basis of prohibitive cost and unprofessional service,’

Therefore, on the score of both theory and practice, the proper
location of teacher placement seems to be . in the state departwent, primarily

for its strategic position in our American system of education. The state is

35, Elizabeth KcCarroll and kargaret MeCloud, "Teacher Placeument by State
Agencies," Educational Research Bulletin, IX (April 30, 1930), 247-50,

3¢, Otto F. Mathiason, op. cit., pp. 224-5,

37. Hollis P, Allen, op. cit., p. 107.
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responsible for good teaching, and it can guard that interest and responsibilijy
better by taking on this additional funciion vhich many states are now success-
fully conducting, and many others would conduct more effsctively than they are
now doing, if funds were available, ILack of funds should not stand in the way
even if teachers themselves paid fees or a small commission, knowing that
professional service of the highest degree could be rendered them,

A new organization of fhis kind would need years to establish itself
for efficient service to the state school system. As rapidly ;s it could
realize its possibilities by rendering to the profession a service superior to
that now rendered by the individual bureaus in the institutions, just so rapidly
should the latter be willing to turn over the general service of teacher place-
ment in Ohio'to thF state bureau, Until then the institutional bureaus should
strive to render the best possible professional service. The bulk of data on
the prospective teacher will always have to be suppiied by the institution

that trains her,

3. Problems for Further Situdy

1. Guidance of prospective teachers which will realize a more
integrated program of training for the individual teacher.

2, A follow-up.program which will coordinate the supervision of
beginning teachers by the school in which she is teaching and the training
institution that prepared her,

3. Froper balance of control of schools between the local authorities
(district, village, or county) and the state, with special reference to select-
ing teachers,

4, Making a code of ethics effective,
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5. A cooperative plan of teacher placement between institutional

bureaus of the stats,
6. ifethods of obtaining more adequate and reliable credentials.
7. Present status of supply and demand of teachers in Ohio, and

adjustment of teacher training to the same.
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SECTION B

LETTERS AND QUES TIONNAIRES
Each of the five questionnaires is preceded
by the letter accompanying it, Quesiionnaires I, II,
and III are followed by their meiling lists, Placement
buresus of training institutions, state depariments,
education dssociations, and private agencies that are
referred to by number in the study can thus be idemtified.
For distribution of Questionnaires IV and V.

see Table II and the explanations of the same in Chapter I,
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J. L. CLIFTON
STATE OF OH_IO Drector of Epucation
DEPARTMENT OF EDUCATION T. H. WINTERS

CoLUMBUS

Jrnuary 21, 1930

Dear Sir:

; We have asked Mr. J. S.Schultz, Director of
Teacher Training, Bluffton Follege, who is writing his
doctor's thesis in the Uiiversity of Cirncinnati, to let
us send you the five questionnaires on vhich this thesis
is based. In some. form a summary of the answers to all
questionnaires will be sent you eventually. Ve trust
you will find the questions and answers helpful in the
development of your own placement and follow-up programs.

Will you please have the blanks in Question-
naire No. ¥ filled in by the proper official within the
next few days? Nos. 2, 3, 4 and 5 are not addressed to
vou and are sent vou only for your information. Imsofar
as possible, Mr. S¢hultz has written his questions so
that a check {) will indicate the answer. Ixn a few
instances, a brief statement will be needed. n; com-
ment or suggestion you wish to add in any answer will
be appreciated. '

Please return yuestiomnaire Nu. 1 to this De-
parbtment. It will be placed in Mr. Schultz's hunus for
study and then will be returned by him to this Depart+
ment. Please enclose any forms pertaining to placement
or follow up work that you are using and that would be
helpful in this study.

Very truly yours,

L. L. Louthian,
Associate Supervisor of
Teacher Training.
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Jucstionnaire No. I 188

TC RAITIING TEACHER TRAINIFG OFFICIALS:

(Fanc of Weacher Training Institution
o

January , 1930

(AdGrcss)

(Tame of officicl supplying information)

1. 0fficial namc of your placement burcau

e

2. Other functions (than tiacher placcment) it performss’

a. : b.

C. ’ .d.n

'B. 1. Namc of persoh now in charge:

2. In wnat othur capacities does he scurve the institmtion,if any?
H 03,

Qe ' bu

- - -

3. Degrees held by porson’in charge:

. Number of years of teaching ciperiencc? _
a.llumbcr of ycars of grade and high school tcaching cxperience
b.fumber of years of cxpericnee in school administration work
c.lNumbcr of ycars of college  teaching '

—d.Tobtal numbur years of teaching oxpuricnce (total of a,b,c)

5., fumbcr of ycars of othcr rclated work. %

Yrs.

Taturc of the work

- -~ -

6 .Mumbcr of ycars of partial or toial responsibility of teacher

Yrs. placcemoent.
7.To whom is purson in chargc of placcment directly responsible?
2. A committec (Cheek)

b.Hcad of Zducation Denartment
¢. Dean of Libernl Arts Collcge
. G. President of the College -
¢, If committce, who constitutes it? (0fficial status
of members).

————— - ———oa—

ettt st

S | - ——————
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JQuestionnairc No, I -2 (To R,T.T.0fficials)

T. 1. Cost of tcacher placement for yecar 1928-1929.
3 a.5a2lary of pcrson in charge, or amount for proportion of
timc spont.

i b.Salary for clerical assistance (for placcment only).
c.Cost of stationcry,printing,mimcographing,ctec., includ-
ing postagec.
G.Cost of all othcer itcms.
3 6.Total cost of placcment for year 1928 1929 (items a,b,c,d)

W,
2.Receipts for tceacher placement for 1928-1929.
3 a.Registration fecs from all registrants.
b.Commission from all placed. ‘
c.Amount allowed by college budgcet.
d.0ther sourccs. Pleasc name them

3 Total rcecipts for yoar 1928-1929.
3.10Cms of income from rcgistrants.
Ycs ;Mo 2.Do students who arc to be placed for the first
time poy registration fecs?
_ b.How much cach?
Yes No c.Do they pay commission if placed?
- , G.At . what rate?
i ¢.Do other rcglsﬁrunts (alumnl gte.) pay regis-
tration fee? S

. f. Hom much ea ch‘P
Yes No . &+ Do they pay commission if placed?
’ - h.At what rate?

D. Registrants,. -

Yes :«-.. ;NO 1.Ar& all scnriors (and othcrs rcady to teach) ob-
e S ligcd to register in your

burcau?.

Yes To &.Are data guthurbd in your office for all of the
-above?

Ycs o 3.Do you register gruduatgs in scrviee?

No.of yeqrs «+.For onc,two,or indcfinite numbcer of ycars?

Yes No ~ ~ 5.Do you rcgister others than your own students?

6.2f so, und:r wnat conditions?

- m——

7.3f not, how docs ong qualify as "your own studenit"g

8.Number of rcglotrants you had dvsiring olwccmcnt for- 1929 1930.

a.From 1929 gradunting cl%ss(lncluilng two,thrce or four
year coursc)

0f thesc how many werc
1)Elementary tcachers
" 2)High school tcachcrs
d)Ssceinl teachers(music, home cc.,phys.cd.,art,commerce,
industrial arts, ctec.)
b.From carlicr graduates . . ~

c. From non-graduates )
G.r rom gra enntes and non»grcdurtbp of other 1nst1tutlons.

———n——

E. Coopcration with other placement agencics. '
Ycs ;No _ 1l.Have you any standing arrangement with any other

ploccmcnt cgencics undor whlch you assist .each

oth¢r'in placing teachers?

Yes ;Mo #.'ith statc or 1nst1tutlon11 bureaus?

Yes™  iNo b.With privatc . (commcrcial) agencics?
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uestionnaire No. I -3- * {To R.T.T.0fficials)

2.Plcasc explain naturc of arrangement?

Ycs ; Mo 9.Do you frecly lend credentials to commcr01ﬂ1 agencics'
Ycs ;No «. Arc students advised to register with com..zencies?
Yes ; No S5.Arc students advised not to register with ecom ™ 2

v.No advice is given students concerning com. agencics.

F. Sources from which spceeific ihformation about prospective teacher
is sceurecd.
1. Check those individuals or groups from vhom you gather specifiec
information about nrospective teachers for gencral office use.
a.Their public school tcachers and superintendents
b.Collecgoe tecachers
¢.Sup rvisors of student teaching
d.Fellow students at college
c.Student orgarizations
f.Barkers, PuStOPS, ard other laymen from home community
B z.Superintendents (cte.) under waom they taught (if cxperienced)
__h.0ther sources; name then

2.Check thosc whosc statements you quote and whosc names you publish
in crcdentialis you scnd out.

x.Their own teachers or superintendents of publie school

b.Collcge imstructors

c.Suncrvisors of student tecacning

T d.Follow students at college

¢.Student organizations

f.Bankers, pastors, and other laymen from homc community
T g.Superinterdents (cte.)under whom they taught (if expcrlcnced)

- h.0ther sourcbs. Name them

d.Sources from which infermation is gathercd carlicr than the time

‘ when credentials for placement arc made up. Pleasc check and
state how long beforec.

a.Their ovn fteachers or suporintendents of public school

b.Collcge imstructors

c.Supcrvisors of student teaching

d.Fcllow students at college

c.Student organizations

f.Bankers, pastors,ad other laymen from home community

T g.Supcrintendents, (cte. Junder whom they taught (if ex-

— pcricneed)

L h.Other sources. Name them

Yes ;No 4.Do candidates know the qualltlcu on whieh th¢ place-
nent of fice rates them?
Yes ;o _S.Arc these ratings open to their inspection?

D e e

G.lnking contacts with superintendents and school boards.
1.Plense eheck bulow the sources through which you lcarn about
possiblc vacancics.
a.inquirics &ddrcsscd to schools dirccetly.
b.Vacancics reported by alunni aud other former studunts
c.Vacancics reporicd by Supvrinterndents
d Othcr sourccs. Ploasc mame them

- - —— - ——

L) (‘.,

.
——— et — - -
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uestionnaire No. I ‘ -4 - (To R.T.T.0fficials)
2.Do you scnd copivs of credertials to possiblc cmploycrs?
Ycs ; o a.%hen ealled for by superlnt cndents or boards.
Yes ;1o b.When regucsted by candidates.

S.How many condidates do you usu“lly suggest and send ercdentials
for in amswer to a reportcd vacancy?

onc
“two
“ three
B ar indcefinitc number
Yes . 5ii0 4. Do you assumc responsibility of scleeting one

speeific teacher for a vacaney,if so requested?
5. Do you ask prosncctive cmploycrs to

retur
or
destroy confidential material?
Ycs ; 150 6.Do you sond or guarantce return postage?

7. ELplaln hov: you prevent its being returncd at
times to candidatos.

8.What is thce relative importorec of the followirg mcthods by
vhich your candidatus get in touch with prospecctive cmploycrs?
Ploense nark the itens below zccording to the following YCV
(+)plus before thosc most fregquently uscd
v)choeek before those uscd 1 ss of ten
(0) zoro before those nuver or hardly c¢ver used
a,School(Supt.or board)voluntari 1y reports vacancy to col—
lege burcau.
b.School e¢nlls for writton application of certain candidatc
sclceted from list sent by college burcau

~¢.School ealls for pursonnl ¢ pplication as in b.
G.School nslks college to nomirate two or morc from availablce
list.

c.School asks collcge to sclect onc for a specific vacancy.
f Colloge (burcau)svrés gencral informotion on all prospce-
tive terchors to school whire vacancics may exist.
5.C00llege scids informotion - - -vhoere vaenncics arc krown to
‘ cxist.
h.College scnds speeifie information (crcdortlmls) to schools
where vacancics arc knovn to coxist.
i.Ropresentative of the college personally canvasscs schools.
j.Teschers make e rsonal applicntion vhen-ecalled by school.
k.Teachers make nersonal application vher they know of a
- . vacancy.
chers make persoral application 2t random.
achers qkk. written applicntion at rondon.
9.Bascs on vwhich teachers arc ctually sclceted;-acecording to your
tabulrted dnta
or
gceneral inpressions (pluasc cheek)
Mark itcms below in accordance vith the following koy:
(+0n1us Tor thosc most oftcn uscd as bases for scloetiw
vicheek for those of average usc
(O)dnrﬁ fo those never or hordly ever used.
.mpressions mnde by e~ndidate on prospuctive employer
___a)by his mrsoncl application
b)bv the low snlnry he asks ' .
c)bv his student toaching vhen obscrved by prospective cmployer

o
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‘ . . 182
b.Hclp from fricnds in the form of
a)personal introduction to prospcetive emvloyur by mutual fricnd
T b)personnl introduction by 2 mmber of his home conmunity
T e¢)personcl introduction by an 2lunnus of teacher's alms mater
T d)written recommoendation from prosmpcctive teacher's home barker,
- pastor, or othe r laymen 4
e)written recommendation from home supcrintcndent, tecacher,ete.
T flwritten or pursonal recomrkndation by fellow college student
T g)prosncetive teacher being 2 personnl friend of board
c.Personal quolitics ‘
a)health
T b)church affiliation
T c)nationnlity
d)scx
___clage
d.School rccord
a)grades in gencral
T b)grades in major ~nd minor tenching ficlds
T c)grades in cducntior courses '
T d)additionnl gencral training (say,scmcstor or yoar beyond ro-
- gquircnents of coursc)
c)econsiderable additional training in teaching ficlds
T fltraining in related ficlds
T glbalanced progran in subject natter, cducational theory and
- student teaching.
h)rating on intclligenee tests
T i)oetivity record (nembor of varsity,dobating tean,glee club)
¢.Profcssionnl reconme ndations
a)gencral rating by college teachoers
b)rating by suncrvisors of student teaching
T ¢)rating by supcrivtcendent or suw rvisor (if oxpericrecd)
T d)prestige of the person vho is rating
T10.Ycs ;Wo a.Have you 2 record of the number of teachers you
pleced this vear? (If so,please aunswer the fol-
lowing specifically; if rot,pleasc estinate).
w)Nwiber of registrants plnecd primarily through
your efforts
Perecentage of total registrants placed
b )Number placed through your assistarce in part.
T Percentage of total numboer placed.
Pleasc cxplain type of scrvice rendercd:

- ——r—

s

-

— b.List ofher ageérncics or rcans which have been
most he 1pfull

H.Follow-up of tcachers in scrvice.
Yes ; NG 1.Do your institution systematically follow up your
teachers in scrvice? ’
. 2.For how nany years? '
Ycs . e 3.8y perscnal visit from collecge represcentative?
4.What other dutics arc pecrfermed by college officinl.
following up tcachers in scrvice?

S5.1x.ber of visits?
___ 6.Lunth of wvisits.
Yes i No 7.Are all visited?
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questionnaire No. I -6- (Tv R.T.T.0fficials)

8.1f not, on what basis are those visited, selected9

Yes ; o 9.Is superirtendent notified in advance of your visit?
Yes = ;Mo 10.Is teacher notified?

Yes ; o 11.Do you aet reports in writing from superintendent?
Yes ;e 2. " ! "t from school board members?

Yes ; Ne 13, *» " " " from citizens?

Yes s 7o i4, n " n " from teachers themselves?

Yes yNo 15.Are recent graduates enccuraged to return to teach-

er training campus for conference and observation
of demonstration teaching?
a.list occasions that have proved most opportune
for this recall to the campus
B.What proportion of your new teachers,placed for
this year, have to date discussed their work
with you at such occasions?
16.Under what conditions, if any, do you advise new
teackers to change location at the end of their

first year of teaching?

17.By7 vhat standards do you rate the success of your
teachers over a period of years? Place a
() nlus before those considered of major importance,
(v')check before those of ‘average importance, and a
(o)zero before those of 1ittle ¢or no importance:
a)Your own rating at the time of personal observation.
b)Sunerintendent's rating.
c)Salary they draw.
d)Progresolvelv securing p031t10ns they are especially
e)Size of school syztem they enter. (trained for.
f)Being retained in same position.
g)0ther bases. DPlease name them
h

T 18.Do wou extend ners01al invitations to superint-
endents to visit your institution?
19.Plcase submit other comments on follow-up work:

————
——————

1

I.0f the following means, please check those by which teacher
placement could be elevgted to a higher professional basis.
Plcase suggest procedure: -

l.5tate lew .

2.State Departments of EZducation

3.5tate Teachers Associations

4.Code of ethics for teachers

9.Code of cthics for employers

———
—————
—r——
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Questionnaire To. I ~7- (To R.T.T.0fficials)

6.Cooncration between placement bureaus of training
institutions.
.O0tkecr mcang. Plecase mame them

— ——— e - e . o~ —— — —

O =2

Svzgosted procedure: -

J. Please rcmember to cnclosc samples of blarks uscd in teacher
rrting, placement, ard follow-up. Any general comments on bet-
ter placcment of teachers will be appreciated and held confiden-
tial if you so desire:-
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. MAILING LIST FOR QUESTIONNAIRE I.
Ranking Teacher Training Officials of Ohio.

University of Akron; Akron.

Antioch College; Yellow Springs.
Ashland College; Ashland.
Baldwin-Wallace College; Berea.
Bluffton College; Bluffton.

Bowling Green State College; Bowling Green.,
Capital University; Columbus.
University of Cincinnati; Cincinnati.
Columbus Normal School; Columbus.
Dayton Junior Teachers Ccllege; Dayton.
University of Dayton; Dayton.
Defiance College; Defiance.

Denison University; Granville,
Heidelberg College; Tiffin.

Hiram College; Hiram.

Kent SBtate College; Kent.

lake Erie College; Painesville.
Marietta College; Marietta. '

Miami University; Oxford.

Mount Union College; Alliance.
Muskingum College; New Concord.

Oberlin College; Oberlin.

Oberlin Kindergarten-Primary Training School; Oberlin.
Chio Northern University; Ada.

Ohio State University; Columbus.

Ohio University; Athens.

Ohio Wesleyan University; Delaware,

Otterbein College: Westerville.

Rio Grande College; Rio Grande.

Bisters' College of Cleveland; Cleveland.

Teachers College of St. John's University; Toledo.
College of St.Mary of the Springs; Columbus.
Teachers! Gollege of the Athenaeum of Qhioj Cincinnati.

. University of Toledo; Toledo.

Warren City Normal Schoecl; Warren.
Western College for Women; Oxford.
Western Reserve University; Cleveland.
Wilberforce; Wilberforce.

Wilmington College; Wilmington.
Wittenberg College; Springfield.
College of Wooster; Wooster.

Out-of-State Teacher Training Institutions.

Committee on Appointments, College of Education, State

~ Unlversity; Ann Arbor, Michigan.
Committee on Appointments, College of Education, State
University; Minneapolis, Minnesota.

(Continued on next page)
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Mailing List for Guestionnaire I. (Continued)

44, Commiitee on Appoiniments, College of Education, Univer-
sity of Pennsylvania, Philadelphia,
45, Dean Will C, Chambers, Penn State College, State College,
" Pennsylvania.
46, President D.B., Waldo, Western State Teachers College,
" Kalamazoo, Michigan. '
47, President George Selke, State Teachers College, St.
- Cloud, Minnesota.
48, Dr, H. G. Lull, State Teachers College, Emporia,
" Kansas.
49, Dean L. A, Pittenger, Indiana State Teachers College,
" Muncle, Indiana. '
50, Dr, ¥W. Carson Ryan Jr., Swarthmore College, Swarthmore,
" Pennsylvania.
51, Professor Anderson, Rollins College, Winter Park,
" Florida.
52, Dean A. A. Douglass, Claremont Colleges,
" Claremont, California,
53, Dr. Julius Boraas, St. Olaf College, Northfield,
" Minnesota.
54, Dr. Herbert H, Foster, Beloit College, Beloit,
" Wisconsin.
55, Prof, A, J. Regier, Bethel College, Newton,
" Kansas.
56, Dr. J. G. Meyer, Manchester College, Norih
Manchester, Indiana.
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). L. CLIFTON

STATE OF OHIO Dmector or EoucaTion
DEPARTMENT OF EDUCATION T. H. WINTERS
COLUMBUS AssisTaNT DiRcToR

January 21, 1930

To Placement Bureaus of

State Departments of Education,
State Education Associations, and to
Private Teachers Agencies:

Dear Madam or Sir:

We have asked Mr. J. S. Schultz, Director of
Teacher Training, Bluffton College, who is writing his
doctor's thesis in the University of Cincinnati, to let
us send you this questionnaire which is one of five on
which this thesis is based. In all, a total of 500
blanks is being sent to placement bureaus in colleges,
State Departments and Education Associations, Private
Teachers Agencies, superintendents, and teachers. In
some form a summary of the answers to all questionnaires
will be published eventually. We trust the results of
this study will help us all in putting our placement on
a more professional hasis.

Will you please fill in the blanks in the ques-
tionnaire within the next few days? Insofar as possible,
Mr. Schultz has written his questions so that a check (V)
will indicate the answer. In a few instances, a brief
statement will be needed. Any comment or suggestion you
wish to add in any answer will be appreciated.

Please return the questionnaire to this Depart-
ment. It will be placed in Mr. Schultz's hands for study
and then will be returned by him to this Department.

Please enclose any forms pertaining to placement or follow-
up work that you are using and that would be helpful in
this study.

Very truly yours,

R T NPy » SN

L. L. Louthian
Associate Supervisor of
Teacher Training
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70 STATE DEPARTMENTS AND STATE EDUCATION ASSOC IATIONS
Maintaining Placcment Burcaus:

ot

(Namc of State]

January s 1930

(Address)

(Person supplying informadion)

A. 1. Official name of your placéement bureau.

2. ' then was it organized?
3. Ycs i No_ . Has it operatcd continuously since then?
4. If not, why not? '

-- P

B. 1. ____The cquivalent of how many individuals through the
TTTTTTT year are cmployed by your bureau?
2. Kindly'check bclow the cmployees of your Placement Bureau and
check also the months during which cach serves at full salarys
Jan.Feb.Mar.Apr.May Jun.Jul.Aug.Sept.0ct.Nov.Dec.

Director : : 3 : ! : o : : : : :
Asst.Dir. . : : : : : : : : : :
Sée'y. : : : : : : s : : : : : :
:_——— - . . : . . . . . . :
- . ° . : . . ) . 0 ——
3. Name of person now in charge.
—— ——— - e

4. In what other capacities does he serve the Department or Asso-
ciation? a. b.

5. a.Number of years of teaching and other school experience
has this official had before taking present position?
b.Number of ycars of cxperience in teacher placement?

C. 1. Cost of teacher placement for year 1928-1929.
a. Salary of person in charge, or amount for propor-
tion of time spent.
b.Salary for clerical assistancce (for placement only)
c.Cost of stationery, printing, mimeographing, ctc.,
ineluding postage.
d. Cost of all other itcms.
$ ¢c. Total cost of placement for yecar 1928-29
(items a;b,c,d).
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2. Recelpts for teacher placement for 1928-29.
a.Registration fees from all registrants.

b.Commission from all teachers placed.

c.Amount allowed by State Department budget.

d.0ther sources. Pleasc namc¢ them.

———— . ————— o -

f.Total receipts for year 1928-1929.
3. 1tems of income from rcgistrants.
3 a.Amount of fee for cach initial registration.
b.Amount of fee for each repcated registration.
» c.Ratc of commission. Does it vary among differcnt
teachers? If so,please explain

Yes ; No d. Do you rcgister teachers from outside of
your ovmn state?

.If so, plcase ez xplain difference of their

registration fees or rat» of commission, if there is any differ-

ence

- - —— e - ——

D. Number of rcgistrants you had desiring placement for 1928-29.
a.Number of clementary teachers registercd.
_b.Number of high school tecachcrs.
c Snecial tcachers (music, commerce, home ce., art, physical
education, industrial arts, cte.)
d.Administrators,. supervisors, ctc.
1. Total number of registrants.

a.Number of c¢lementary teachers placed.

b.Number of high school tcachcrs placed.

¢.Spceial teachers placced., .

d.Administrators, supervisors, ctec. placcd.
2. Total numbcr placed.

E. Cooperation with other agencies.

1. Ycs ; No Do you have any standing arrangement with
any othcr placement ageneics (public or prive
ate) under whch you assist cach other in plac-
ing tcachers?

2. Plcasc cxplain nature of arrangement.

3. Yes ; No 5 Do you lend your credentials to other
agencics, public or private?

F.Sourccs of information on rcgistrants.
1l.Yes ; o +« As a rule, do you gathcr data from other
sourccs than their own rcfcrcnces?
2.How valuablc is the information you gevt from the following
sources? Pleasc mark according to the follewing key: -
(t)plus before those of mejor valuc;
(v)eheek before those of minor value
(o)zerp beforc thosc of practically no valuc.
n.college teachers
b.supcrvisors of student teaching
¢.Fcllow studcnts
a.teachers or supcrintendents of registrants as students
¢.bankcrs, pastors, and other laymen from home community
___*¥.fcllow teachers
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. . 170
S. superintendents or supcervisors of rcgistrants as
tcachers
(other sources; namc them)

——

G. M~king contacts with supcrintendents ard school boords.
1. a.How many candidatcs do you usually suggest and send
crcdentials for in answer to a reportcd vacancy?
b.How many vacancics do you usually report to a candidate
at onc time?
2.Ycs ; No Do you assume the rcesponsibility of sclecting
onc spceifie tecacher for & vacancy, if so requestcd?
3.What mcthods and sourccs for gathcring vacancics have you found
most successful? Plecase list:

————

4.0n what Dascs arc tcéachers actunlly sclcetcd by employers?
Plecasc cheek (t) if you hove tabulated date on how supcrintcend-
cnts usually selcet teachers; check (i) if you mark items be-
low according to your gcmeral improssions:
(t) tabulated data
(i) general impressions :
Pleasc mark the following in accordance with this key:
(*ﬁplus for thosc bases of selc ctlon most oftcn uscd;
(#¥)cheek for thosc of average use
( )zcro for thosc ncver or hrrdly cver uscd.

a.impressions made by cardidate on prospective cmployer
a)by his pcrsonal anplication
b)by thce low salary hc ~sks
__clby bls student tcﬁchlng when obscrved by prospective
vmployer

b.Help from fricnds in the form of
__a)personal introduction to prospective employer by mutual
fricnd
b)personal introduction by a mumber of his home community
¢)writton rccommundation from prospecetive teacher's home
bankcr,pastor, or othcr layman
d)written rccommcnd“tlon from homc supurintendcent, teach-
cr, cte.
e)written or personal recommendotion by fellow college
student :
— f)prospcetive teacher being o personnl fricnd of board
c.pPcrsonal gqualitics -
2 )hcalth N
b)church affiliation
¢)nationality
d)sex
¢] )O.g\.,
d. School rccord
a)gradces in general
__b)gradces in major and minor teaching ficlds
clgrades in cducation courscs
d)uddltlonal general training (say,semcster or year
beyond rcqouircments of course)
v)eonsiderable additional training in teaching ficlds
f)training in related ficlds
Z)balanced program in sub ject matter, c¢ducentional theory
and student teaching

o ——te ova———
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Questiomnaire No. II 4 (To S.D.cnd S.E.Asso.)

h)rating on intelligcnce tests
i)activity record (member of varsity, debating team,
- glec club)
e.Profegsional recommendations :
a)genceral rating by college tecachers ,
' b)rating by supervisors of student teaching
¢)rating by superintendent or supervisor (if expcoricnced)
d)prestige of the person who is rating

H. Any constructive suggestions on placing teéachers:in a more pro-
Pessional way then is now usually donc %w1lll be highly appre-
ciated. Kindly cnclose samples of blanks you usc for rating
and placement of teachcrs.
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MAIZING LIST FOR QUESTIONNAIRY II,
State Devartments of ZTducation and
State XTducation Associations

Mr. P. W, Hodges, Sec'y. of Placement, State Depariment
"of REducation, Montgomery, Alabama,

2. ¥r, H, L. Iambert, Sec'y., State Tducation Associlation,

‘ " Glour Bldg., Little Rock, Arkansas,

Mr., Roy ¥, Cloud, Zxecutive Sec'y., California Teachers
"Association, 155 Sansome St., San Francisco, California.

4, Nr, W, BR. Mooney, Executlve Sec! y., State Eoucation Associ-
' ation, Denver, Colorado.

43, Division of Teacher Preparation, State Department of

' Rducation, Hartford, Connecticut.

« Supt, H. V. Halloway, Department of Public Instruction,
Dover, Delaware,

Teachers' Registration Bureau, State Board of Ewaucation,
Bolse, Idaho,

. State Department of XE.ucation, Springfield,

Illinois. .
8., Teachers' Placement Bureau, State Zducation Associlation,
9

(o

Topeka, Kansas.
« State Department of Euucation,
) ~Baton Rouge, Louilsiana,
10, Placement Bureau, State Department of Education,
‘ Augusta, Malne,
11. State Department of Zducation,
) ‘Baltimore, Maryland.
12, Mr, H. E. Gardner, Supervisor of Teachers' Registration
’ ‘Bureau, State Dept, of Education, Boston, Massachusetts,

13, Mr, ®, T. Cameron, Sec' ., Michigan qucatlon Association,
Michigan Tducation B dg., Lansing, Michigan.

14, Mr, H., B, White, Sec'y. of Teachers' Placement Bureau,
' State Department of Education, St, Paul, Minnesota.
15. State Department of Baucation,
| elena, Montana.
16, Mr, ®., M., Hasman, Sec'y., State Euucation Association,
’ Richards Block, Lincoln, Nebraska,
17. Placement Buresau, State Department of AEducation,
' Concora, New Hampshire,
18. Miss Edith ¥, Gilbert, State Education Association,
' ‘Raleigh, North Carolina.
19, Mr., Frank E. Reynolds, 428 Chamber of Commerce,
' Columbus, Ohio.
20. Mr. J. Andrew Holley, High School Inspector, Siate Devart-
' ment of Tducation, Oklahomz City, Oklahoma.
2l. Mr, Clyde Howell, Sec'y., State Rmducation Association,
’ Oklahoma City, Oklahoma,
2. Teachers'! Placement Bureau, State Departmsnt of ZEiucation,
Harrisburg, Pennsylvania,

(Continued on next page)
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Mailing List For Questionnaire II. (Continued)

23. State Dgpartment of Education,
Providence, Rhode Island.

24, Placement Bureau, South Carolina Teachers! Association,
Columbia, South Carolina.

25. State Depariment of Education,
Pierre, South Dakota.

26. Miss Mary Shipp Sanders, Chief Supervisor of Placement

: Bureaus, State Department of Education, Austin, Texas.

27. State Teachers Association,
Austin, Texas.

28. Mr. D.W. Barratt, Executive Secretary of State Education
Association, Salt Lake City, Utah.

29. Teachers' Placement Service, State Department of Education,
Montpelier, Vermont.

30. State Department of Education,
Richmond, Virginia.

3l. Placement Service, State Department of Education,
Charleston, West Virginia.

33. Placement Service, State Department of Education,
Cheyenne, Wyoming.
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J. L. CLIFTON
STATE OF OHI0O Dirzcroz oF Epucation
DEPARTMENT OF EDUCATION T. H. WINTERS

ASSISTANT DIRECTOR

COLUMBUS

td
D
R
D

Janunary 21,

To Placement Bureaus of

State Departments of Education,
State Education Associations, amrd to
Private Teachers Agencies:

Dear Madam or Sir:

We have asked Mr. J. S. Schultz, Director of
Teacher Training, Bluffton College, who is writing his
doctor's thesis in the University of Cincinnati, to let
us send you this questionnaire which is one of five on
which this thesis is based. In all, a total of 500
blanks is being sent to placement bureaus in colleges,
State Departments and Education Associations, Private
Teachers Agencies, superintendents, and teachers. In
some form a summary of the amswers to all questionnaires
will be published eventually. We trust the results of
this study will help us all in putting our placement on
a more professional basis.

Will you please fill in the blanks in the ques-
tionnaire within the next few days? Insofar as possible,
Mr. Schultz has written his questions so that a check (V)
will indicate the answer. In a few instances, a brief
statement will be needed. Any comment or suggestion you
wish to add in any answer will be appreciated.

Please return the questionnaire to this Depart-
ment. It will be placed in Mr. Schultz's hands for study
and then will be returned by him to this Department.

Please enclose any forms pertaining to placement or follow-
up work that you are using and that would be helpful in
this study.

Very truly yours,

L. L. Louthian
Associate Supervisor of
Teacher Training
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Questionnaire Vo, IIX 175
TO0 PRIVATE TEACHERS AGENCIES

A. 1.Name of cgency?
"2 When was 1t organized?
- 3.When did it begin operation in present territorys
4.Nome of present director?

B. 1.The cquivwlort of how many individuals through the ycar
are cmployed by your ageney?
2.Kindly chceccek bclow the employecs of your office and check also
the months during which cach scrves at full salary:-
Jan.Feb.Mar.Apr.May Jun.Jul.Aug.Sept.Oct.Nov.Dec.
( )Dircctor: : : : : : : : : : : : :
{ )Asst.Dir; : o : : : : :
( ) Seely. : : : : : : : : : : : : :
( ) : : S : : : : : :
{ )
{ )

C. Number of rcegistrants you htd desiring plﬂccment for 1929-1930; -
‘ , 1)No. of clementary teachers?
. 2) " " high school tcachers?
- 3)spceial tcachers (music,commcrce, home ec., cte.)?
’ 4¢)edmninistrators, supcrvisors, c¢tc.?
Total No. of rcgistrants?

D. Number of rogistrants you plnccd for the year 1929-1930:
1)No.of elemcntary tcachers placed?
2) "™ " high school teachirs placed?
3d)special tecachers placced?
4)administrators, supcrvisors, c¢te. placed?
Total No. placcd?

E. Cooperation with other agencics
Yes sNo~ 1.Do you have any standing arrangement with any
other placement agencics (publie or private)
undcr which you assist e¢ach other in placing
teachers?
; No 2.Do you lecnd your credentials to other agencics,
public or private?

=4
(e
w

F. Sources of information on registrants
Yes ;No 1.As 2 rulc, do you gathcr dete from other sources

than their own refercnces?

2. .How volunble is the information you get from the following
gourccs? Please mark according to the following key:
(Hplus before thosc of me jor value;

(Vicheek before thosc of minor value;
(0)zero before those of practieally no value;

)a.College teachers

)Jb.supcrvisors of student teaching

~ Je.fcllow students

)Jd.their own teachers or supcrlwtqufnts

)e.bankers, pastors, and other laymen from home community

)

)&

)

)

(
{
{
f
( f.fellow teachers

.superintendents or supervisors of registrant as teacher
(other sourccs; name them)

{
(
(
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Questionnnire IIXI ~2- (To P.T.Ag cnclcs)
]
G. Making contacts with superintendents and school boards; 176
1.Number of condidntes to o vocaney:
a)How many condidates do you usually suggest and send cre-
dentials for in answer to o reported voconcy?
b¥How many vacancies do you usuclly report to o candidatce
2t one time?
2.Yes - ; No Do you cssume the responsibility of sclecting onc
speceifice teacher for 2 vacancy,if so rcquested?
3.%hat mcthods and sources for gathcring vacancics have you found
most successful? Please list:

- " s ety

4.,0r: What bascs arc teachers actunlly sclected by cmployers? ~
Please cheek (t) if you hove tabulated data on how superintend-
cnts usunlly sclect teachers; check (i) if you mark items be-
low 2ccording to your gencral impressions:
( ) (t) tobulated date
1) (i) genernl improessions
PlcasG nark tho i‘ollovqnb in accordance with this koy:
(+)plus for thosc bases of sclection most often uscd;
(v)eheek for those of average usc;
(o)zcro for thosc never or hardly cver uscd.
Impressions made by candidate on prO’prthu cnployer
a)by his por sonal apnlieation

£
.

b)by the lovw salary hv asks

L)oy his studont ‘Vachlno when obssrvsd by prospecetive cmployer
b.Help from fricnds in the form of

“)pursonal introduction to prospective cmploycr by mutual frlcnd

)pcrsonﬁl introduction by a menmber of his home communlty

T e )written reeommurdation from prospective teacherts home banker,
- pastor, or othcr layman

d)written recomacrdaticon from hono suncrintendent, tcacher,cte,
T e)written or personal recommendaticrn by follow collobs studcnt
:::f)nrosnectlve teacher being a p&rsonﬁl friecnd of board
¢. Personal qualitics

©)health

—__Db)church affiliation

C)n“thPallt"

__a)se

)):gp

l

d. School re¢cord
___~)grades in gencral
___blgrades in major and minor teaching ficlds
¢)grades in cducation courscs
a)additional general training (say,scmester or ycar begond
requirements of course)
e)considerable additional training in teaching fields
f)training in related fields
g)talanced program in subject matter,educational theory and
student teaching

h)rating on intelligence tests

T i)activity record(member of varsity,debating team,glee club)

e.Professional recommendations

a)General rating by college teachers
b)ratlng by supervisors of student teaching
T c¢)rating by superintendent or supervisor (1f experienced)

___d)prestige of the person who is rating '

H. Any constructive suggestions on placing teachers in a more profes-
sional way than is now usually done will be appreciated. Please en-
elosc samples of blanks you use for rating and placing of teachers.

L]
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1.

3.
4.

5.
6.
7.
8.
9.
10.
11.

123.
13.

14.

15.
ls.

17.
18.
19.
20.
3l.

224

23,
24,
25.
27.
28.
29,
30.

31,
32,

MAILING LIST FOR QUESTIONNAIRE III.
Private Teacherst Agencles

Albany Teachers' Agency, 74 Chapel 5%., Albany, New York.
Albert Teacherd' Agency, 25 E. Jackson Blvd., Chicago, Ill.
Allied Teachers! Agency, 507 Fifth Ave., New York, New York.
American & Foreign Teachers' Agency, 19 W. 44th St., New
York City.

American Teachers'! Agency, Myrick Building, Springfield,
Massachusetis.

Boston Musical and Educational Bureau, Pierce Building,
Copley Square, Boston, Massachusetts.

Boynton Teachers' Bureau, 517 Brockman Bldg., Los Angeles,
California.

Bryant Teachers! Bureau, 711 Witherspoon Bldg., Philadelphias,
Pennsylvania.

Cary Teachers' Agency, 36 Pearl St., Hartford, Conmnecticut.

College and Specialist Bureaum, Columbia, South Carolina.

Co-cperative Teachers! Agency, Hurst Bldg., Buffalo, N.Y.

Corlew Teachers' Agency, 1320 Boylston St., Boston, Mass.,

Clark-Brewer Teacherst' Agency, 64 E. Jackson Blvd., Chicago,
Illinois.

Davis School Service, Lincoln, Bebraska.

Detroit National Teachers! Agency, 918 United Artists! Bldg.,
Detroit, Michigan.

Educators' Bureau, 406 Occidental Bldg., Indianapolis,
Indiana.

Empire Teachers! Agency, 432 University Block, Syracuse,N.Y.
Fickett Teachers' Agency, 8 Beacon St., Boston, Mass.

The Fifth Avenue Agency, 156 Fifth Ave., New York City.

Fisk Teachers' Agency, 1601 First Ave., Birmingham, Alabama.
Frankford Pacific Teachers' Agency, 531 H.D. Stack Bldg.,
Los Angeles, California.

Great American Teachers! Agency, 205 N. Seventh St., Allen-
town, Pennsylvania.

J.M.Hahn Teachers®! Agency, 2161 Shattuck Ave., Berkeley,
California.

E.S. Huff Teachers® Agency, 501 Smead Simons Bldg., Missoula,
Montana.

Interstate Teachera?® Bureau, 179 Whitehall St., Atlante,
Georgisa.

Keilogg Teachers' Agency, 235 Fifth Ave., New York City.
Love Teachers' Agency, A.C.U.W. Bldg., Fargo, N. Dakota.

Midland Schools Teachers' Agency, 308 Peoplets Savings Bank
Bldg., Des Moines, Iowa.

Minneapolis Teachers! Agency, 602 Nicollet Ave., Ninneapolis,

Minnesota.

Ohio Midland Teachers' Agency, Chamber of Commerce Bldg.,
Columbus, Ohio.

Ohio Valley Teachers' Agency, Mentor, Kentucky.

Oswego Teachers' Agency, Oswego, New York.

(Continued on next page)
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Mailing List For Questionnaire III. (Continued)

33. National Teachers' Agency, D.H. Cook, Mgr., Pittsburgh,
Penna.

34, Parker Teachers! Agency, 14 8. Carroll St., Madison,
Wisconsin,

35. Pratt Teacherst? Agency, 70 Fifth Ave., New York City.

36. Roger Teachers* Agency, 20 East Gray St., Columbus, Ohio.

27. Rocky Mountain Teachers®! Agency, 814 Lumber Exchange,
Minneapolis, Minn.

38. chermerhorn Tesbhers?! Agency, 1836 Euclid Ave., Cleveland,
Ohio.

39. Southern Teachers' Agency, Columbia, Bouth Carolina.

40. Specialists' Educational Bureau, Odeon Bldg., 8t. Louis,
Missouri., :

41. Sabin's Educational Exchange, Shops Bldg., Des Moines, Iowa.

42, Teachers? Exchange, 120 Boylston St., Boston, Mass.

43, Thurston Teachers'! Agency, 224 S. Michigan Ave., Chicago,Ill.

44, Tucker Teachers' Agency, 120 Boylston St., Boston, Mass.

45, Western Teachera' Exchange, 752 Gas and Electric Bldg.,
Denver, Colorado.

46. Winship Teachers! Agency, € Beacon St., Boston, Mass.

47. Yergensen Teachers! Agency, 54 S. Main St., Salt Lake City,

Utah.
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J. L. CLIFTON
STATE OF Ouio DIRECTOR OF EDUCATION

DEPARTMENT OF EDUCATION T. H. WINTERS
COLUMBUS ASSISTANT DIRECTOR

January 21, 1930

To Superintendents:-

We have asked Mr. J. 8. Schultz, Director of
Peacher Training, Bluffton College, who is writing his
doctor's thesis in the University of Cineinnati, to let
us send you this questionnaire which is one of five on
which this thesis is based. In all, a total of 500
blanks is being sent to placement bureaus jn colleges,
State Departments and Education Associations, Private
Teachers Agencies, superintendents, and teachers. In
some form a summary of the answers to all questionnaires
will be pudblished eventually. We trust the results of
this study will help us all in putting our placement on
a more professional basis.

) Will you please fill in the blanks in the ques-
tionnaire within the next few days? Insofar as possible,
Mr. Schultz has written his questions so that a check (V)
will indicate the answer. In a few instances, a brief
statement will be needed. Any comment or suggestion you
wish to add in any answer will be appreciated.

Please return the questionnaire to this Depart-
ment. It will be placed in Mr. Schultz's hands For study
and then will be returned by him to this Department.
Please .enclose any forms pertaining to placement such
as application blanks, blanks for recommendations, teacher

’ rating, etc.
Very truly yours,

L. L. Louthian
. Associate Supervisor of
Teacher Training
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Juestionnaire No. IV
T0 SUPERINTLNDENTS : 180

A. _ e 1.Name of superintendent
o —___2.Name of school
TTTT3.AGdress of school, if daifferent.

e -

—— et et | ——— 1 - il o s o b ey W e lin o

B. 1.Total number on school staff for 1929-19307
a)elementary teachers
b)hl“h school teachers
c¢)svecial teachers (home ec.,cormerce,music,art,physical
education,industrial arts, etc )
d)administrators and supervisors, etc.

e .« e . v, 5t

—

e e . et i

g.Ilumber of those who are new to the system for this year?
a)elementary teachers

b)high school teachers

c)special teachers

d )administrators, supervisors, etc.

———— e | - e e S s

s

c. 1l.Name the month during which applications should reach
you in order to receive fair consideration.
2.Name the month during which you would favor election
for the best interest of the teacher and your school in
particular, disregarding present laws or rules.
Reasons for above?

- - - ——— ] A———" - 00 2 A e A o um R A M e e e e e W A e o e

D. Means of making first contact with applicants:
1.Which of the following types of placement avencles have you had
experience with and in what order have you found these most
serviceable? Place a plus (+4) before those of special service, .
a check () before those of some service and a zero (0) before
those you have never had experience with:
( ) a)Commercial or private agencies
{ ") b)Placement bureaus of Statc Departments of Education
) e)Placement burecaus of State Education Assoclations
) d)Placement bureaus of Teacher Training Institutions.

r— —

—

2.With reference to your methods of getting in touch with candi-
dates, please mark the following in the same manner as above
with plus, check or zero:
{ _ ) a) You report vacancies voluntarily to somc placement
' agency
( ) b)You call for writtven application of ccrtain candidates
vou have sclected from list submitted by any placement
agency;
¢)You call for necrsonal application as in (b);
d)You ask placcment agency to rominatc two or more from
available list;
¢)You ask placcment agency to selceet once for you for a
specific vacancy
f)Placement agoencics send gcnural information of all or
many prosneotlve teachers to you, exoectlng vacancies
( ) g)Placement agencies send general inTorna f'on of all or
many »rospective teachers to you, when they know va-
cancics to cxist;
) h)Placcment agencies send specific information (creden—
tlals) to you when they know vacancies to exis
) 1)K Topresenvative of the PIacoment agency pcrsonally
canvasses your school;

—
s Nt

—— e~

(
(

O et ettt
————— et . . @
e —————
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Questionnaire Wo. IV -2~ (To Supts.)

181
( ) j)Tecachers make personal application when called by you;
( ) k)Tcachers make pcrsonal dpPllbwulon vhen they kmow you

have a vacancy
Tcachers make sersonal aoo“
m

) C on at random;
mjTeachers make writton applicad

atio

vion at random.

3.0n what bascs arc tcachers actually sclicted for recommendation
to board for firnl action? Pleasc cheeix (t) if you have tabu-
lated data oxr how rou sclected your teackers this past spring,

check {i) if rou mork items below on vour general impressions:
( ) (t) % abulated data

( ) i) g;:(ral impressions

TTark the Tollowing in accordance with this koy:

-F PIus for Shosa ba%es of sclection nost often used;
(v Lgvm for those of average use
(¢} ZTero for those never or haruly ever used.
a.me”bss-nLL mnace oy candidate on prospective employer
)Ly'n;s U“vOHal application
w low salary ho asks
¢ty nis Eixﬁbrt tbacx1Lg when obscerved by prospective cmployer
elp Trom frionds In the form of
ajpersoral introduction to pTOSp"otiv; employer by mutual friend
b)FPersoral J“T“oﬂuctlou by a member of his heme community
clwriitter rocommendation from prospective toacher’s home banker,
pastor, or othoer layvman
d)writver recommendation from home supurintv“abn ,teachcr, etc.
o)writvin or perscnal recommendaticn by fellow college student
T f)prosncetive teacher being a personal fricnd of board
c.Personal guaiitics
al)healsh
T blchurch affiliaticn

'JC')

?
5
i

b.k

| l’,ll

_“”c)ﬁuuluyalluv
T djeex
T ¢lage
d.School record
algrad.s in general
T blgrades in major and minor teaching ficlds
__—c)g -ades in cdneation eourses
T d)additional gencral training (sayv,scmester or year beyond
- rcquirements of coursc)
¢leconsiderable additional training in teaching ficlds
—__T)training in related fields

A i3
glbalanced program in subjeet maticr, sducational theory and
studeut toaching
___h)rating on intelligsace tosts
T i)activity reeord (mumber of varsity,debating team,glec celub)
.Professidnal rucouwknuat ions
a,geﬂ=W°l ratinrg by college teachors
T birating by supcrvisors of student teaching
T c)rating by Qh;vll‘teﬂ&bnt or sunvcrvisor (if cxpcricnced)
d) prestige of the person who is rating

E. Yes ;Wo  1l.Have you or have you not in recent years had teachers
T 7T in vour ¢mployment from institutions that follow up
their training?
( ) 2.How many?

PR
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Questionnaire No. IV -3~ (Po Supts.)
132

3.Please point out valucs (or harm, if any) that have come from
cach follow-up. How could it he improved?

¥.0f the following means please check those by which teacher place-
ment could be put on a more professional basis. Plcase suggest
procedurcs.

1. State law

. State Denartment of Education

. State Tcachers Association

. Code of c¢thics for teachers

Code of ethices for employecrs

Cooperation between placement burcaus of training

institutions

——

]

(
(
(

N et St el s et
CCUOTH QI

(
(

A

Other mcans, neme them:

SNt N
~3
.

Suggested Proccdure:

G.Pleasc cnclose sample application blanks and any other similar
forms. Any comments on better teacher placement will be appre-
ciated and held confidential if you so desire.
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J. L. CLIFTON
STATE OF OHIO ) DBirecTor o Epucation
DEPARTMENT OF EDUCATION T. H. WINTERS

ASSISTANT DIRECTOR

COLUMBUS

Japuary 21; 1930

To Beginning Teachers of 1929-1930:-

We have asked IMr. J. S. Schultz, Director of
Teacher Training, Bluffton College, who is writing his
doctor's thesis in the University of Cinecinnati, to let
us send you this questiomnaire which is one of five on
which this thesis is based. In all, a total of 500
blanks is being sent to placement bureaus in colleges,
State Departments and Education Associations, Private
Teachers Agencies, superintendients, and teachers. In
some form a summary of the amswers to all questionnaires
will be published eventually. We trust the results of
this study will help us all in putting our placement on
a more professional basis.

Will you please fill in the blanks in the ques-
tionnaire within the next few days? Insofar as possible,
Mr, Schultz has written his guestions so that a check (v)
will indicate the answer. In a few instances, & brief
statement will be needed. Any comment or suggestion you
wish to add in any answer will be appreciated.

Please return the questionnaire to this Depart-
ment. It will be placed in Mr. Schultz's hands for study
and then will be returned by him to this Department:

Very truly yours,

I, VN
L. L. Louthian

Associate Supervisor of
Teacher Training
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Questionnaire To. V

i_’
(0]
W

TO BEGINNIIG TCACHERS OF 1929-1930:

January y 13930

{Wane of Teacher)

(Teacher's rost Office Address)

Teaching position.
(i.e.Rez.E.S.,olem.,Music,et?.) (A1ma Iater)

A Name the month during which you were elected to your pres-

ent position.

B. Which of the following do you consider as having been most help-
ful in your getting a vnosition? Please marl: according to the
following Xkey:

(+)plus before those of greatest help in your case.

(V)check for thosc of average help.

{(0)zero before those of very little or no help.
l.Impressions made by caraidate on prosnective employer

a)by his personal application

b)by the low salary he asks

¢)by his student tcaching when observed by prospective employer.

2.Hclp from friends in the form of
a)personal introducticn to prospective employer by mutual friend
b)personal introduction by a member of his home community
¢)written recomnmendation from prospective teacher's home bank-

er, pastor, or other layman

d)written recommendation from home superintendent, teacher,etc.

e)written or persomal recommendation by fellow college student

f)prospzctive teacher being a personal friend of board
d.Personal qualities

a)health

b)church affiliation

c)nationality

d)sex

e )age

4. School record
a)grades in general

—___bfgrades in major and minor tcaching fields
c)grades in education courses

d)additional general training (say, semester or year beyond

requirements of course)

e)corsiderable additional training ir tcaching fields

f)training in rclated ficlds
g)balanced program in subject mattcr, cducational theory and

student teaching
h)rating on intelligcnce tests
i)activity record (mcmber of varsity,debating tcam,glee club)
5.Professioral recommendations
a)gencral rating by college tecachers

rating by superintendent or supcrvisor (if cxpericnced)

prestige of the person who is rating

o)
c)
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Juestionnaire No., U -2- (To B.T.8f 1929-30)

185
C. 1. Do you think your clecection was primarily due to the influencec
of:
a) The superintendent
b) The board. &

2.Wecre your credentials submitted by
a) College Placement Bupeau.
b)Commecreial Teachers Agency
c)State Department or State Education Association.
d);rd1v1duals dircetly. :

————

3. Yes ; Fo During training and at the time of placcment
were you kept conscious of the qualities
on which you werce ratced?

D. Plcasc mark items below according to the plus-check-zero key used
in A above, as to help you have rcceived this ycar to improve
your teaching from the following sources:

a)The superintendent under whom you are now tcaching

b)Your prescnt principal
¢)Your fellow teachers
d)Personal visit or observation by instructor from your

college
e)Pcrsonal confercnce with instructor at college campus
f)Written suggestions by college instructor
g )0Obscrvation of demonstration teaching tcaching at. colleve
training school

E. If you wecre once more training to tcach or advising some one,
what would you do differoently? Pleasc state frankly below.
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SECTION C

LISTS CF ITEMS FOUND ON DIFFERENT FCRMS USED

FOR TEACHER PLACEMENT

The lists of items found in the studies by
Wang, Peterson, and Willett are perhaps the most
complete lists of such items used in various
placement forms. All were derived by careful study.
Sources are given in the foot notes on page 89 of
this study. On the same page the reader will find

suggestions for the use of these items,
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WANG'S e
LIST OF ITEMS FROM 244 APPLICATION BLANKS ¥

Itens Frequency
General information
Date of application 89,3
Name of applicant 100.0
Permanent address 83.5
Present address 95.5
Telephone number 60.6
Present position 40,9
Position desired 62.3
Grades or subjects preferred 74.6
Personal Data
Age or birthday 96.3
Birth place 23.3
Nationality 30.0
Race ~ 11.0
Religious affiliation 67.5
Height 86.1
Weight 84.8
Married or single 77.9
Widowed or divorced 7.8
Number of children 40,9
General health ' 68.9
Defects or dlseases 45.1
Sight or hearing 25.8
Present salary 68.9
Salary expected -33.2
Salary acceptable 50.4
Obligation for ensuing year 12.3
Teaching certificate 78.6
Ed.periodicals regularly read 11.4
Musical instruments played 27.0
~Ability to sing 40.9

Ability to teach musie, drawing,etc.52.4
Ability to direct extra-cur.activ. 35.2

Educational Preparation
High School attended
Years in High School.
Course taken in High School
Time graduated from High School
High School credits
Normal School attended
Years in Normal School
Course taken in Normal School
Time graduated from Normal School
Normal School credits

L]

HO’JW‘QCDHO')Sg'\l(O
(OO)U'I(HUI.G)E\J ow;
WO+ OO

*

(Continued on mext page)

!
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Wang's List of Items From 244 Application Blanks (continued)

Itens : Frequency
Degree or diploma. from Nor.School 59.0
College attended 86.7
Years in college 75.8
Course taken in college . 40,9
Time graduated from college 70.9
College .credits ' 21,7
College degree 73.3
Graduate or special school attended 58.6
Years in graduate or special school. 48.3
Course taken (grad.or spec.) 33.6
Degree or diploma (do. 38.9
Credits (do) 20.5
List of educational courses taken 20.5
Summer school attended. 23.3
Elementary school attended 18.0
Semester hours in ed. 11.8

Educational Experience
Name of school 49.1
Location of school. . 84.6
Inclusive dates 70.0
Position held . 31.5
Grades or subjects taught ?77.9
Salary received 18.4
Number of months taught 80.0
No.of teachers in school. system 235.0
Reason for leaving position. . 16.8
Name and address of Supt.or Prin. 8.6
Miscellaneous information
References . 95.1
Photograph 6l.4
Transcript of soholastic record 13.9
Testimonials - 23.3
Supplementary letter 34.4
Time available t0 begin work 43.0
Supt.or Prin. worked under : 30.
Failure to receive reelection and why 7.
Personal application. 27.
Foreign languages 9.
Subjects studies from H.S. up 11,

Locality preferred
Health certificate
Self-estimate as disciplinarian

H 000 @~ ~3
Ww ONON0PVOMOP OM -1

Speciad training 18,
Telegraph address .
Grades or subjects able to teach 21.
List of professional reading 7
System of primary reading familiar with 6.
n " " " tavght 4.
Qualifyin§ courses taken to teach sub-
jects selected 18.
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WANG?®S
LIST OF ITEMS FROM 145 REFERENCE BLANKS
Iten Frequency
Personal Equipment
Personality 33.7
Character 63.7
General appearance 73.1
Disposition 18.5
KHanner and dress 17.5
Discretion 17.5
Culture. . 10.3
Conduct . 12.4
Tact 30.3
Voice 19,3
Health 54,5
Physical defects 18,6
¥ental and physical peculiarities 26.3
Habits 6.2
Initiative and resourcefulness 31.0
Enthusiasm 23.4
Self-control 13.8
Progressiveness 13.1
Congeniality and sympathy 6.9
Energy and diligence 18,6
Traits detrimental to success 23.1
Strong feature. 26.3
Weak feature 27.6
Power of personality 5.
Social and professional Equipment
Scholarship . 64.8
Understanding of children 13.1
Attitude toward children 15.1
. assoclates 13.1
" " puggestion . 15.1
Cooperation and loyalty 57.2
Coordination 28.9
Professional interest, devotion and
growth 41.4
Use of English 23.7
Interest in Community 11,7
Devotion to social activities 9.0
Social standing 13.1
Interest in welfare. of pupils 14.5
Professional Efficiency
Ability to instruct 69.6
Daily preparation 24.8
Skill in motivating work 13.8
Methods of instruction 9.0

(Continued on next page)
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Wang's List of Items From 145 Reference Blanks (continued)

Item Prequency
Inspiration and influence , 21.3
Attention to individual needs 11,0
Ability to discipline 81.3
Interest in extra—-cur., activities 6.9

. Care of room, light, eto. 16.5
Pupile’ response. and attention - -19,3
General development of pupils 13.8
Executive ability 11.C
Ability to assist irn school affairs 6.9

- General. efficiency 9.6

Reference's Endorsement
- General rating of applicant as teacher 31.0

Work best fitted for 36.5
Reasons why applicant should not be

employed for position in question 11.7
Ref.'s willingness to employ applicant

under similar conditions. 38,6
Unqualified recommendations 20.0

Miscellaneous informetion
How long known applicant
Observation of applicant's work.
Applicant!s services engaged.
Basis for judging applicant.
Why applicant left last position
Failure to receive reelection and why
Ability to teach music,drawing,wr.,etc.
Moral and religious character
Nature of education
Nature of experience

L N

DOWRNG O P>,
[ ]

=2
[ 4 °
ODHDMMNM®M®

® o

o]

o}
*

[ 4

FORTY-SIX INDIVIDUAL LETTERS TO APPLICANT'S REFERENCES

Character 43.4
Success in teaching 34,3
Scholarship 15,2
Ability to instruct : 28.2
Sucecess in discipline 12.8
Personality 41,3
Experience 13.C
Personal appearance : 8.7
Cooperation and loyalty 13.0
Professional attitude 8,7
Strong points 847
Weak points 8.7
Training and preparation 23.8

(35 miscellaneous others)
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PETERSON'S
LIST OF ITEMS FROM 108 RATING SHEETS
Item Frequency. Item: Frequency

.A. Perscnality

1. Appearance 72 44, Vitality 7
2. Voice 1) 45. Courtesy 6
3. Cooperation 45 46, Aggressiveness 5
4, Initiative 40 47. Originality 5
5. Tact 36 48, Social rating 5
6. Health 34 49, Animation 4
7. Loyalty 33 50, Alertness 4
8. Enthusiasm 33 51. Capacity for growth 4
9. BSelf-control . 29 52. Carriage 4
10. Poise 7 53. Cheerfulness 4
11, Industry 26 54, Fairness 4
12. Resourcefulness. 24 55, Native ability 4
13. Adaptability 21 56. Posture 4
14. Dress v 20 57. Persistence 4
15, Promptness 20 58. Soclal and civie
18, Leadership 18 attitude 4
17. Sincerity ' 18 59, Social service 4
18. Dependability . 16 60, Common sense 3
19, Neatness 16 81. Discretion 3
20. Sympathy 14 ' 62. Disposition 3
21. Judgment 13 63. Effort 3
. 22. Reliability 13 84, Firmness 3
23. Energy 12 65, Honesty - 3
34. Optimism 11 66. Manners 3
25. Self-reliance 11 67. Personal habits 3
26. Accuracy . 10 68. Balance. 2
27. Personality 10 69. Courage 3
28. Manner 9 70. Consistency 2
29. Punctuality 9 71. Decision 3
30. Responsibility 9 72. Faithfulness «3
31. Culture 8 73. Impartiality 2
32. Integrity 8 74. Independence 2
33. Intelligence 8 75. Open-mindedness 2
34, Orderly habits 8 76, Perseverance 2
v 35. Refinement 8 77. Power 2
36. Sense of humor 8 78. Regularity at post
37. Vigor 8 of duty - 3
381 Character 7 79. Social conduct 2
39. Enunciation 7 80, Temperament 3
40. Force 7 81, Trustworthiness 3
41. Self-confidence. 4 82. Vision 2
42. Sense of justice 7
43, Social qualities
and traits 7

(Continued on next page)
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Peterson's List of Items From 108 Rating Sheets (continued)

7

Item Frequency

B, General Preparation

1.} Academic preparation

a. Command and use of English 64
b. Grasp of subject matter 42
c. Academic preparation 21
d. General scholarship, information 12

e. Specific knowledge 7
f. Handwriting 6
g. Apparent scholarship 5
h, Rnowledge of subject matter and

related fields 3
i. Accuracy in subject matter 3
j. Character of oral and written reports 3
k. Use of library 2
1. Cultural backgreund 2

2. Professional preparation

a., Professional preparation; equipment 15
b. Application of educational principles 6
c. Mastery of special method 6
d. Professional knowledge, insight into

methods 4
e. Knowledge of theories and practices 4
f. Xnowledge. of child psychology 3
g. An understanding of child nature and

how children learn 3
h. Use of problems and projects 2
i. Educational philosophy and methods 2

G, Professional Attitudes

I. General

a. Professional interests, attitudes, spirit,
and growth a7

b. Attitude toward work, teaching profes-
sion 1

c. Interest,and enthusiaem for work

d. Promise of growth.

e. Professional zeal

. f. Happiness in work

g. Ability to elicit respect from pupils

and community

D WO

2. Toward criticism and improvement
a. Attitude toward suggestion and eriticism 22
b, Desire and effort to improve 8

(Continued on next page)
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Peterson's List of Items From 108 Rating Sheets (continued)

Item : Frequency

c. Profits by advice and criticism
d. Ability to exercise self-criticism
e. Interest in self-improvement.
f. Amenable to suggestion .
g. Seeks conferences and suggestions from
critic .

D LI,

3. Towerd children
a. Interest in and an understanding of
children 18
b. Moral and social influence on children 10

¢. Interest in lives of pupils; children 9
d. Personal influence on pupils 8
e. Attitude towards pupils; children 5
f. Pupil-teacher cooperation. 5
g. Interest in welfare_of the individual
child 4
h. Personal contact with pupils 3
i. Power to inspire children 2
4., Toward associates
. Cooperation with teachers and pupils 8
b. Cooperation with critic and supervisor -5
c. Cooperation with superintendent and
principal 2
d. Cooperation with community in general 2
e. Cooperation with parents and others 2
f. Willingness to cooperate 2
g. Desire to serve 2
h. Adaptability to environment 2
D. Teaching Qualities
1. General
a. Skill in technique of teaching 10
b. 8kill in presentation 8
¢. Skill in teaching 2]
d. Skill in expositicn 5
e. 8Skill in problem statement 3
f. 8Skill in developing new phases of the
work 3
g. Instruetional skill, or ability 3
h. Skill in developing lesson 2
i. Deménstration skill 2
j. Proper or reliable technique 2
k. 8kill in teaching procedure 3
1. Skill in adapting method to end 2
m. Teaching not bookish 2

(Continued on next page)
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Peterson's List of Items From 108 Rating Sheets {continued)

>

Item Frequency

2. Aims and objectives
a. Definiteness and clearness of aim

OoTr purpose . . 12
b. Olearly defined aims and outcomes 7
c. Definite objectives, general, specific,
child's 5
d. Understanding aims and objectives 3
e. Dgily lesson aims 3
f. Maintenance of a definite aim 2
g. BEvaluating aims 3
h. BSetting up objectives 2
3. Choice and organization of subject matter
a. 8kill in organizing subject matter 29
b. Preparation and organization of subject
matter 20
¢. Choice, or selection, of appropriate
subject matter 7
d. Appreciation of relative values 7
e. Skill in selecting subject matter with
a definite aim 5
f. A knowledge of the use of subject
matter 3
g. Supplementary subject matter 3
4, Lesson preparation . '
a. Careful daily preparation 26
b. Originality and resourcefulness in
selecting and adapting devices 15
¢. Preparation and planning 8
d. Ability to plan and follow plan 4
e. Initiative and resourcefulness in
planning 3
f. Guided by a well-developed plan 3
g. Adaptability to classroom situations 3
h. Mechanics of plan arrangement 2
5. Motivation
a. Skill in motivation of work 28

b. 8Skill in use of illustrative material 19
c. Skill in arousing and holding interest 18

d. Skill in handling materials 5]
e. Care of equipment, books, materials 6
f. Orderly arrangement of material 5
g. HNconomy in use. of materials 3
h, Power to hold attention through interest 3

(Continued on next page)
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Peterson's List of Items From 108 Rating Sheets (continued)

Item Frequency
i. Bkill in use of blackboards 2
. Skill in use of texts and references 3
k. 8kill in selecting instructional
materials v 2
6. Pupil activity and response _
a. 8kill in teaching how to study 19
b. 8kill in helping child form study habitslid
¢. Skill in stimulating thought 14
d. ©Skill in securing response 11
e. Developing thinking ability in children 9
f. Bkill in stimulating pupil activity 8
g. 8kill in socialization 7
h, Skill in using child's interests 8
i. 8ecuring pupil participation in lesson 6
jo Skill in supervising study 5
k. Attention and response of class 4
1. Development of pupil response 4
m., Ability to keep all at work 3
n. Skill in getting pupils to carry on
- recitation toward a definite end 3
0. Securing self-activity 2
p. Developing independence of thought 2
d. Pupils give proper and orderly response 2
7. Abllity in questioning
a. Skill in questioning . 48
b. Character and distribution of questions 2
8. Assgignment
a. Skill in giving assignment 35
b. Definite and purposeful assignment 2
9. Provision for individual differences
a. Skill in taking care of individual needs 32
b. Provision for individual differences 10
¢c. Attention to individual differences 5
d. Effective adaptation of instruction to
individual needs 4
e. Understanding of pupil difficulties 2
f. Skill in analysis and diagnosis of
individuval needs 2
10. Drill
a. Skill in conducting effective drill
lessons 11
b. Skill in habit formation 11

(Continued on next page)
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Peterson's List of Items From 108 Rating Sheets (continued)

Iten Frequency

¢. Skill in preparing and using drill

material 3
d. 8kill in developing skills 2
11, Skill in review 6

12. Testing
a. Skill in preparing and conducting tests 11
b, 8kill in finding out. what pupils know 4
c. Consistency in finding out what pupils
know 2
d. Ability to measure outcomes 2

13. Application -

a. Skill in application of knowledge 3
b. Relating subject matter to life 3

14, Summarizing .
a. S8kill in obtaining results 7
b. Conclusiveness 8
c. Ability to make summary of work 3
d. Aim achieved, summary, and conclusions

drawn 3
E, Management -

I. Class routine
a. Attention to and care of routine 26
b. Economy in the use of time 11
c. Classroom management ?
d. Promptness and accuracy of reports 7
e. Executive abllity 6
f., ©Systematic organization of routine 4
g. Organizing ability and power 4
h, Administrative qualities. 2
i, OCare of mechanics of class procedure 3
j. Economy of time and property 2

2. Discipline
a. Discipline, governing skill 45
b. OClassroom control, or discipline 10
¢. Ability to discipline and to maintain

order 7

d. Management, or control of puplls 6
e. Ability to manage whole class 4
f. Governmental and directive skill 3

{Continued on next page)
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Peterson's List of Items From 108 Rating.Sheets.(continued)

Item : Frequency
g. Meets emergencies quickly 3
h. .Power and methods of discipline - 3
3. Physical faoctors
a. Neatness and cleanliness of room 17
b. Care of light, heat, ventilation 16

c. Physical care of room

d. Attention to physical features

e. Housekeeping

£f. Attractiveness of pictures and
flowers

g. Attention to physical environment

h. . Arrangement of seats

i. Attention to physical well-being of pup 2
-ils

j. Posture of pupils 3

F, Results of teaching

I. On pupils _
: a. Achievement in subject matter
1* Growth of pupils in subject matter 17

DN KAL®

2% Children's achievement R ¥
3! Pupil growth toward teacher's
objectives 8
‘4! Progress in use of English 7
5' General development of pupils 5
6' Progress and growth of pupils 4

b. Right attitudes and ideals
1* B8kills; habits; attitudes; ideals 11
2% Pupils assume responsibility 7
3! Pupil growth in interest and

9!' Growth in social efficiency
10! Health and aesthetic progress
11' Ideals and aspirations .
12' Self-control and individual
responsibility

effort 6
4' Neatness of work 4
5' Growth in character 3
6' Habits and attitudes 3
7% Activity and initiative in solving
problems 2
8¢ Growth in habits of work and be-
haviour 2
2
2
2
2

(Continued on next page)
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Peterson's List of Items From 108 Rating Sheets (continued)

Item Prequency
13! Tastes, 1deals, appreciations 2
14 Abiding interests | 2

2. On Teacher

a. Teacher growth in expression 4
b. Teaching power gained 4
¢. Independence and self-direction 2
G. Extra-classroom Activities
1. ZExtra-curricular activities
a. . Interest in life of the school 8
b. Interest in 1life of the community 6
¢c. Ability to meet and interest patrons 4
d. Ability to meet people 4
e. Interest in school activities 3
f. Ability to organize school and community
activities 3
g. Stimulation of community 3
h. Extra-curricular activities 3
i. Extra-classroom activities 2
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WILLETT?'S
DATA FROM BLANKS, ETC., OF PLACEMENT BUREAUS

A. PERSONAL AND MISCELLANEOUS

State in- Private and De-~
stitution nominational
1. Date of registration with

bureau 17 18
2, Neme (in full) 23 32
3. Temporary address 21, 26
4, Temporary telephone 19 17
5. Permanent address 19 26
6. Telephone (permanent) 5 S
7. Place of bhirth 8 10
8. Age or date of birth 21 32
9, Height 18 31
10. Veight _ 19 31
11, ¥ationality , 2 7
12. Nationality of parents 2 2
13. Occupation of parents 1l 0
14, Condition of health 13 20
15. Physical disability 7 5
16, Married 17 15
17. Children in family 8 7
18. Widow 1 0
19. Widower 1l 0
20. Divorced 1l o
21.' Color of hair 0 2
22. Color of eyes. 0 2
23. Dancing. 1l 1l
24. Rating on intelligence test 0 1l
25, Jo you use tobacco? . 2 3
26, Color 1l 0
27, Are you an American citizen? 1 0
28. Favorite out-door sport 1l 0
29. Of what lodges a member' 0 1l
30, Of what scientific, literary,

or honarary societies 1 1
31, Church membership 17 29
33. Church preference 17 18
33. Sex . 0 1l
34, Type of certificate to teach 19 24
35. College distinctions 10 8
36. Have you studied abroad? 5 0
37. Wmat foreign language = read

readily? 7 10
38. What foreign language - spesgk

readily 9 10
33. Iist of books or magazine

articles written 3 0

(Continued on next page)
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Willett!s Data From Blanks, etc., of Placement Bureaus
(continued)

State. in- Private and De-
stitution nominational
40, What musical instruments do

you play? _ - 11 10
41, Do you sing? 9 . 7
42, Do you lead chorus or other

vooal? 12 15
43, Do you lead band or orchestra? 9 : 6
44. Can you coach athletica? 13 17
45, Can you coach debate? 5 16
46, Can you coach dramatics? 6 16
47. In what extra curricular inter-

ested? 9 14
48, Choice of locality 10 15
49, What salary is expected 14 23
50. What type of position do you

want ? 14 17
5l. What subjeot do you desire to

teach . 9 18
53. Special subjects ? ?
53. What subjects can you teach? 4 17
54, What subjects you cannot teach 1 0
55. How long do you expect to teach?0 3

B,  Training
1. High School 21 24
2. Subjects taken in high school 3 7
3. When graduated 18 11
4, When and where high school. 13 16
5., Major work in high school . 3 3
6. Colleges attended ' 19 , 23
7. When 19 17
8. TWhere 15 14
9. Degrees and dates
a)received 18 13
b)expected 14 11

10. Majors in college 12 18
11l. Minors in college 10 15
12. Subjects taken4§graduate) 13 3
13, Subjects taken (undergraduate) 15 14

14. Success in each subject 2
15. Success in general aducation 2
16, Professional studies
a)General title,etc.4
b)Specific titles 10
17, Elementarv school attended
v 18, Practice teaching (general)
~ a)where
b)number of weeks
c)subjects

> 0= 0
VDD =an

(Continued on next page)
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Willett*s Data From Blanks, etc., of Placement Bureaus

19.

20.
21,

(continued)

Length of period of study or
date of matriculation

Total hours of graduate credit
Title of Master's or Doctor's
thesls

22. Attendance on summer sessions
C. References

1. Scholarship

3. Experience

3. Character

4, Personality

5. Adaptability

6. Judgment, etc.

7. Leadership

8. Personal appearances

17.
18.
19.
30.
al.
33.
33.
24.
35,
26.
7.
28.
29.
30.
31.
33
33.
34,
35.
36.
37.
38.

Health and vitality
Social qualities

_Attitude toward work

Probable teaching success

‘Probable growth

Tact

Use of English
Industry

Originality and initiative
Cooperation, etc.
Motivity

"Ability" (Mental, etc.)
Enthusiasm
Dependability

Spirit of service
Courtesy '
Refinement

Sincerity
Self-confidence
Tolerance

Poise

Diseipline
Intellectual fitness
Voice

Professional attitude
Perseversnce
Punctuality

Neatness in work
Loyalty

Personal habits

State in-
stitution

G- MO

)
(V]

b
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(Continued on next page)

Private and De-
nominational

5
0
0
2

18
?
15
8
3
9
5

j=t
o
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Willettts Data From Blanks, etec., of Placement Bureaus

(continued)
State insti- Private and De-
tution nominational
From whom

1. Several professors 2 0
3. All departments 1 0
3. All professors in speclal de-

partments
4. Student chooses professor 8+ 15+
5. Superintendents where ex-

perience 5+ 4+
6. General references - 6+ 8+
7. Competent judges o , 1l

D. Experience ,

I. When ' 18 18
2. Where 17 17
3« Salary 14 11
4., Type of position 15 : 15
5. Subjects taught 12 9
6. Total teaching experience 12 5
7. Positions other than teaching 3 5
8. Chief subject taught 0 1
9. Not specific 0 9
10. Membership in teachers agency O 1
11. Largest class taught 1 0
12. Smallest class ever taught 1 0
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SECTION D

SAMPLE FORMS USED FOR TEACHER PLACEMENT

Following are samples of the six basic kinds
of forms used in teacher placement referred to in
Chapter III, Section 6,0f this study. Their major
purpose here is to illusirate various types of blanks

used by different institutions.
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UNIVERSITY OF CINCINNATI

COLLEGE OF EDUCATION

Bureau of Placement

REGISTRATION BLANK

1. Name in full (Mr., Mrs., Miss)

2. Present AdAreSS.. ..ottt em e eeetes e Phone..........
3. Permanent Address.. Phone..........

4. Present Position Present Salary.....

5. Citizen of U. 8.7 ... Racial Descent............ Date of Birth

6. Church Membership or Preference..............

7.‘ Height Weight » General Health.._.....

8. What Physical Defects?........ Eyesight? . e Hearing?. ..o Speech?. .. o

9. Underscore once your first choice of position, twice your second, ete.
A. Administrative, Supervisory, Teaching.
B. Elementary, Junior High, Senior High, Normal, College, Special.
C. Grade - Subjeets..........

0. What is the least salary you would accept?

1. What limitation as to geographical location?

2. Give accurate information regarding your educational training.

From To
Name of Institution Location No. Graduated
Years Date?
Month] Year |Month| Year
acondary school Diploma
echnical school | Diploma
wo-year normal | Diploma
our-year normal Degree
ollege " Degree
niversity Degree
raduate school Degree
{

RM 637—Ed.—500-11-29
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13. Educational Record (not to be filled by registrant).

P. R. in student teaching

in major subject ; in general scholarship

A—ACADEMIC CREDITS

circles credits not made in the University of Cincinnati.

Record in the respective columns the number of semester hours of corresponding
grade made in higher institutions. Use red ink for graduate credits. Place in

B—PROFESSIONAL CREDITS

Record in the respective colurans the number of semester hours of corresponding
grade made in higher institutions. Use red ink for graduate credits. Place in

circles credits not made in the University of Cincinnati.
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7 A B C D E A B C D E
NORMAL, TECHNICAL OR NORMAL, TECHNICAL OR
o 99 80 70 60 50 | Tot. ROR Q 80 30 70 60 50 | Tot.
COLLEGE CREDITS 10018 | 79 | 69 | 59 COLLEGE CREDITS 1001 89 | 79 | €9 | 59
English Group Fundamentals of or Introduction to
Education
Rhetoric or Composition Principles of Teaching
Literature Elementary School
Public Speaking High School
Methods—Elementary
Arithmetic
History Group
Geography
Ancient History
Mediaeval Reading
Modern
American Methods (Junior H. S.)
Methods (High School)
Social Science Group
English
Economics Foreign Language
Sociology History
Civics or Political Science Mathematics
Science
Biological Science Group
Administration (Elementary)
Physiology J. H. S.
Botany S.H.S.
Zoology Supervision (Elementary)
Agriculture J.H. 8.
S.H. 8.
Physical Science Group
Psychology (General)
Chemistry Educational
Soecial
Physics of J. H. S. Pupil
of J. H. S. Subjects
Earth Scicnce Group
of Subnormal Child
Geology
Physiography
Curriculum (Elementary)
(Secondary)
Mathematics Group
Educational Sociology
Algebra History of Education
Geometry Philosophy of Education
Educational Measurement
Class Room Management
Foreign Language Group
Latin
French ADDITIONAL CREDITS NOT SHOWN IN A OR B
German
Spanish
Home Economics Group
Foods
Textiles
Totals
2




{. Give full and accurate data regarding your teaching experience

|
From To
Grade or No. of

City School Subi
ubject N
Month| Year | Month| Year Years

| |
|

i
|
i
|
i
[
|

. If possible, list the names of not less than three persons who have seen you teach and who are qualified to judge of your teaching ability

Recd. Name Address

Position

List the names of not less than three persons who are familiar with your character and ability. Persons engaged in educational work
are preferable to others.

Name Address Position

Recd.

. Commercial, industrial, or professional NON-TEACHING experience (beyond apprenticeship)

From To
Location Position Held No. of
Month| Year |Month| Year Years

Firm

If possible list the names of not less than three persons who are familiar with your work in commercial or industrial positions.
eed. Name Address " Position

_ State what teacher’s certificate you now hold or will qualify for before accepting a position.
Date of Issue Date of Expiration

State Certificate

3
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State deﬁnitely student offices held or student activities engaged in, and organizations to which you have belonged?

20.
A. 1In high school
Bl SUDSEQUEITIY . e oo ee et s ememtes e messemeses memems e smseemessemeemeesa e memeememrsemaesessesmemeem s st e amteeesea st e ememneeeteneeeneamee s e ememne <soeemeee
21. What school activities are FOU WIINE 0 SDOMSOTT oo eeeeeeeee e eaeameeee e v e e eeeee s ee e eme e eseesammeeeemeeeemeemeemeeee e emene
22. What musical instruments do you play? Do you sing?.....oooeeee e
23. What DooKS OF articles have FOou I DIant oot e et e emme e mem eeeceem s ememe e ee et e e ma e e e me e m s emecem s e e eeeme e emsem e ees emen
24. What foreign travel have you enjoyed?
25. What foreign languages do you speak easily? Read easily?
26. File with this blank six small photographs.
27. Chronolegical Record: (1) Fees paid, (2) Credentials mailed and returned, (3) Notification of vacancies, and (4) Interviews secured.
{(Not to be filled by registrant)
Date of registration 19
Credentials
Informed of Vacancy at Place Date Applied
Sent Returne«
|
. Date of placement.......... 19 ........ I Y AN 2 e o DO
Nature of position Salary
Date of re-registration 19
Credentials
Informed of Vacamcy at Place Date Applied
. Sent Returne
|
|
)
|
|
Date of placement.. . 19...... Location....
Nature of position Salary....
Date of re-registration 19
Credentials
Informed of Vacancy at Place Date Applied
| Sent Returne:
i
'
i
|
l
Date of placement.. 19..... Loeation..
Nature of position............. Salary.......
4
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10M. 2-°28, No. 1472.

REGISTRATION BLANK

Che Commomwealih of Massachuseits
DEPARTMENT OF EDUCATION

DivisioN oF ELEMENTARY AND SECONDARY EDUCATION AND NORMAL ScHOOLS

TEACHERS’ REGISTRATION BUREAU

Roonm 212, STaTE Housg, Boston

Name Date -
Age oo Height Weight Married or Unmarried ...
Home address

Address (during school year)
Vacation address, if any, with dates
Where teaching ..

(Place) (School)

Residence telephone or nearest pay station
(Cross out the words which do not apply) (Exchange and Number) home (Exchange and Number) teaching

Position wanted
Subjects or grades you wish to teach. List these in the order of your preference, first choice, second
choice, third choice, ete.

Present salary

Lowest salary you will accept Locality preferred
TRAINING Where Dates of Attendance When Graduated Degree

High School
Normal School
College
Graduate study

Summer or special study

TEACHING EXPERIENCE
Positions Held Subjects or Grades Where How Long When

REFERENCES :—Teachers of experience should give as references names of superintendents and
principals under whom they have taught. Inexperienced teachers, if college graduates, should refer to the
dean and to the professors of the subjects in which they majored; if graduates of normal school, to the
principal and supervisor of the training school.

Name Official Position Street City and State
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POSITION.—Give time, care, and thought to the marking of this blank. Give complete informa-
tion by underlining positions you will be willing to accept and those you are aiming towards, as your
experience warrants. Underline once those you are willing to accept; fwice those you prefer, feel com-
petent to fill, and would like to specialize in, if opportunity offers; and thrice those you prefer and in
which you have had successful experience.

School Grade or Position
Kindergarten First Second Third
Rural or Mixed Fourth Fifth Sixth
Elementary Seventh Eighth Ninth

Departmental Work

Grammar s
ﬁiﬁ:’:ﬁlc Work with Backward Children
Continuation School { Machine Governess Matron
Sewing I;e.ad .of lD}:a'partment
Amerieanization Cooking S;;T;&Z:r 101;. Mausie
Trafnm%_oz}'l Model Supervisor of Drawing
'Elim; T g Supervisor of Manual Training
Pr;gvate Supervisor of Physical Education
Vocational Supervisor of Penmanship
Normal
College

SUBJECTS.—Check at the left those you have studied in secondary schools, at the right those you
have studied in college or normal school ; underline once those you can teach; twice those you prefer,
feel well qualified to teach, and would like to specialize in, if opportunity offers; thrice those you prefer

and in which you have had successful experience as a teacher.

Kindergarten Work
Phonies and Primary Work in Grades
1,2 and 3
All elementary subjects in Grades 4,
5and 6
In grades above the sixth the follow-
ing subjects:
Reading
Spelling
Penmanship
English
Arithmetic
Geography
History
Hygiene
Nature Study
School Garden Work
Cooking (Elementary)
Sewing (Elementary)

Freehand
Drawing Mechanical
Designing
Vocal System?
Music Instrumental

What instruments?
Physical Education
Principles of Education

History of Education
Educational Psychology
School Administration
Secondary Eduecation
Commercial Arithmetic
Stenography
Typewriting
Bookkeeping
Office Practice
Commercial Law
Commercial Geography

System?

Salesmanship
Voeational Guidance
Woodwork
. { Traini Metal Work
anual Training Printing
Bookbinding
Cooking,ete.
Household Arts 00. nEe
Sewing, etc.

English Literature
English Composition
Public Speaking

United States History
English History

Modern European History
Ancient History

Civil Government
Community Civies

Economies

Sociology
Latin

Greek

German
French

Spanish
Italian
Algebra

Advanced Algebra
Geometry

Trigonometry
Calculus

Surveying

Civil Engineering
Mechanical Engineering
Electrical Engineering
Physics

Chemistry

Botany

Biology

Zoology

Physiology

Geology

Astronomy

Physical Geography
General Argriculture
General Science
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EXTRA CURRICULA ACTIVITIES

Underline once those activities which you feel competent to direct; and twice those in which yoﬁ
have had successful experience.

Dramaties Baseball Tennis -

School Paper Football Playground Activities

Debating Basketball

Glee Club Hockey

Orchestra Track

Band Rowing

Have you studied abroad? Where? . Subjects Dates of attendance

What foreign language or languages can you teach by the conversational method?

Do you hold a Massachusetts certificate to teach in State-aided high schools?

IMPORTANT ITEMS.—The success of the Bureau in serving the registrant is dependent in large
measure upon a faithful compliance with the following suggestions:

1. Reply promptly to all notifications of positions. If not interested in the position state reason why. Xeep

the Bureau informed of your wishes. Visit the Bureau and get acquainted. (Remember, your co-operation is essential

if we are to help you intelligently.)
2. Notify the Bureau promptly of any change in grades or subjects taught, salary, address to which mail should be

sent, or other facts necessary to keep your record up to date. Very important.

3. Notify the Bureau immediately upon the acceptance of a new position, either through the Bureau or any other

source.
4. File a recent photograph with your registration blank.

When you sign below, it is assumed that you will make every effort to comply with these regulations.

There is no fee for registiation or any service of the Bureau.

Signed
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GENERAL INFORMATION.— Please use the remaining space for such general information as
may be of interest to superintendents or school officials. Describe in some detail any special experience,
study or training at home, in the community, in connection with your regular work, or elsewhere, that
has contributed to make you more efficient as a teacher. The following are merely suggestive questions:

Have you tried any teaching experiments? If so, with what results? Have you been accustomed to
large or small classes? What experience have you had with children outside the schoolroom, e.g., play-
grounds, camps, clubs, musical organizations, etc., ete.? Have you had any experience in business? If
so, what? Have you done any private teaching?
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PPOINTMENTS DIVISION THE OHIO STATE UNIVERSITY
UREAU OF EDUCATIONAL RESEARCH COLUMBUS, OHIO

TEACHING RECORD
To Date

was under your supervision at

(Name) .
Please rate on the six main items. If e rating on any item is conspicuously high or low,

re should appreciate specific instances of ability or disability which led to that rating.

Superior
Above

Average
Avcrage
Below

Average
Inferior

I. PERSONAL QUALITIES...... o | | REMARKS:
|

Industry, integrity and sincerity,
power of self-direction, neatness,
appropriateness of dress, enthu-
siasm, self-control, tactfulness
and judgment, adaptability of
personality, possibilities of growth

II. PROFESSIONAL QUALITIES.

Willingness to cooperate, attitude
toward criticism, knowledge of
subject matter, interest in pupils,
understanding of pupils, evidence !
of professional growth. ;

III. CLASSROOM MANAGEMENT

Attention to routine: (heating,
lighting, ventilation, seating,
class roll).

Ability to economize time: (in
beginning, dismissing, planning,
using materials).

Ability to economize effort: (in :
making announcements, creating i
working spirit, eliminating un-
necessary talking).

IV. CLASS PROCEDURE..........

|

!
Preparation for class period, !
skill in assignments, ability to i
stimulate thought by setting prob-
lems, adaptation of instruction to ’
individual needs, use of supple- i
mentary materials, skill in direct- i
ing study, provision for sociali-
zation and group work. :

V. PUPIL RESPONSES..........

Attention and self-control, atti- |
tude toward teacher, attitude ;
toward work, interest, evidence
of participation, general achieve-
ment. !

VI. ADAPTABILITY TO
COMMUNITY...cvnveennvnnnnn

Willingness to participate in
community activities, ability to
gain good will of ecommunity,
willingness to abide by community
ideals.

lay we send copies of this rating to others interested in
Name

the candidate?

Title

' not, please indicate which information is confidential to

this office. Address

rm 3100

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Personality report of e Class

ave had this person in the following courses . ... ...

Name of person rated.

oes he think Please 'give here specific instances to illustrate
carly and rapid- Dl____' Is a keen, resourceful, quick thinker. your estimate. What has he done?
; has he many
eas? Can__ he Is a rapid and clear thinker.
nvey, his  ideas D Is a slow but a clear thinker.
D D Is a slow and unclear thinker.
Is a dull and “muddy” thinker. D
I have had no adegnate opportunity to observe this trait.
he tolerant of Please give here specific instances to illustrate
w ideas; is he . . your estimate. What has he dene?
en minded and l:l Eagerly welcomes ideas and suggestions.
ceptive o0, Jrow: DD Open to ideas and suggestions.
ns ? [j Usually openminded.
Frequently objects to the new.
I____] Objects to and opposes everything new. D
I have had no adequate opportunity to observe this trait.
28 he met his Conscientiously endeavors to finish work Please R wre spesific instances o illustrate
ne? D promptly and ahead of time. :
D Habitually completes his work on time.
D Usually completes his work on time.
D Occasionally late in completion of his work.
Nearly always late in completion of his work. D
I have had no adequate opportunity to observe this trait.
m Please give here specific instances to illustrate
an he is told or . . your estimate. What has he done?
ust he be con- D D Does “twice as much as he is told.”
wally  prodded? l:l Seeks and creates additional tasks for himself.
D Does additional assignments upon suggestion only.
D Creates new tasks for himself only under pressure.
Never does anything unless he is told.
I have had no adequate opportunity to observe this trait. [:I
he ambitious or Please give here specific instances to illustrate
he easily satis- . . s . s your estimate. What has he done?
d with low at- Absorbed in attaining his ambitions.
nment 1 ' D Eager to achieve his ambitions.
D D Occasionally ambitious.
D Aims just “to get by.”
Has no ambition. D
I have had no adequate opportunity to observe this trait.
in  he be de- Please give here specific instances h; illustrate
i}‘ydil‘,’t 2{,'“;;:3 D Scrupulously fulfills obligations. your estimate.  What has he done?
;’i‘;bl‘;“ l‘; ;‘eir‘;‘; ['_':I l:l Habitually wil'ling' and responsible.
onsible ? Usually fulfills obligations.
Dl:l Fulfills obligations when convenient.
Constantly neglects all obligations.
I have had no adequate opportunity to observe this trait. D
ow well does he Please give here sm:ciﬁc instances to illustrate
:cgi%;:?l his D Unusually well-balanced and controlled. your estimate. What has he done?
D Well-balanced.
D Usually well-balanced.
D Occasionally over-emotional.
EI Easily moved to tears, fits of depression or anger.
I have had no adequate opportunity to observe this trait.[l
) Please give herc specific instances to illustrate

es he pret others
accept his plans
d purposes and
Ty them out?

]

D Secures cooperation of most of his group.
l:l Occasionally takes the lead.
D Satisfied to let others take the lead.
Never wins group support; creates antagonisms.
I have had no adequate opportunity to observe this trait.

D Arouses an enthusiastic following; a born leader.

[

your estimate.

What has he done?

hat deficiencies
general charac-
- and personal-
~ should he at-
npt to remedy?

Plezse record here any physical deficiencies.

»w good is he in
s preparation,
1I, insight and
lity in the sub-
t matter of

in “name  of
subject)

]

Is a genius in this field; it would be a great mis-
take for him not to exploit his superior talent
D by specializing.
D Is of only fair promise in this field.
D Is of poor promise. Not advisable to continue. [progress.]
Has a special disability; it seems impossible for him to make
I have had ne adequate opportunity to observe this trait.

Ranks among the pupils of excellent promise in this field.

[]

Plense give here specific instances to illustrate

your estimate.

What has he done?
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csstve SUE® 65 Dl_l Open to ideas and suggestions.
ons ? D Usually openminded.
D Frequently objects to the new.
Objects to and opposes cverything new. l:l
1 have had no adequate opportunity to observe this trait.
oz he ret his Conscientiously endeavors to finish work Ple;’;f,,“::f,,,:‘:{: specific instances to illustrate
ime ? !:] promptly and ahead of time. ' ) )
D Habitually completes his work on time.
D Usually completes his work on time.
D Occasionally late in completion of his work.
ezrly always late in completion of his work. D
I have had no adequate opportunity to observe this trait.
Joes he do more Please give here specific instances to illustrate
han he is told or . . your ecstimate. What has he done?
1ust he be con- D l___l Does “twice as much as he is told.”
invally prodded? [:l Seeks and creates additional tasks for himself.
D Does additional assignments upon suggestion only.
D Creates new tasks for himself only under pressure.
Never does anything unless he is told.
T have had ns adequate opportunity to observe this trait. D
s he amlgitious or Please give here specific instances to illustrate
i he easily satis- . .. . . your estimate. What has he done?
ed with low at- I__—l Absorbed in attaining his ambitions.
inment? D Eager to achieve his ambitions.
D D Qceasionally ambitious.
Aims just “to get by.”
[___l Has no ambition. D
I have had no adequate opportunity to observe this trait.
an he be de- Please give here specific instances to illustrate
ended on to . - your estimate. What has he done?
iry out obliga- I:]Scrupulously fulfills obligations.
kit :; ;‘ei;‘r‘; D D Habitually \\’il}ing. and responsible.
ronsible ? Usually fulfills obligations.
D Fulfills obligations -when convenient.
[l Constantly neglects all obligations. D
I have had no adequate opportunity to observe this trait.
‘ow well does _he . Please give. here spgciﬁc instances to illustrate -
miroy bis DI:I Unusually well-balanced and controlled. vour estimate.  What has he done?
D Well-balanced.
Usually well-balanced.
D l:l Occasionally over-emotional,
Easily moved to tears, fits of depression or anger. l:l
I have had no adequate opportumh to observe this trait.
oes he get others Please give here specific instances to illustrate
,5“;';’,‘;2,3‘;;"‘;‘,’,‘3 D Arouses an enthusiastic following; a born leader. your estimate.  What has he done?
rry them out? D Secures cooperation of most of his group.
I__—] Occasionally takes the lead.
DI:I Satisfied to let others take the lead.
Never wins group support; creates antagonisms. I:I
I have had no adequate opportunity to observe this trait.
"hat  deficiencies Plezse record here any physical deficiencies.
general charac-
r and personal-
v should he at-
mpt to remedy?
Fy Soed s he in Is a genius in this field; it would be a great mis- | Flezse ehve, heve sgecifc Tnstaners R dllustrate
ill, insight and take for him not to exploit his superior talent
ility in the sub- by specializing.
*t matter of D Ranks among the pupils of excellent promise in this field.
l_____l Is of only fair promise in this field.
U in name of D Is of poor promise. Not advisable to continue. [progress.]
subject) I:l Has a special disability; it seems impossible for him to make D
I have had ne adequate opportunity to observe this trait.

n your knowledge of this person, in what occupation or occupations do you think he would do best?
rhat activities outside of the classrooma have you observed him to excel?
t intellectual interests, outside of the required school work, has he displayed?
ight of all the above, would you advise him to go to college?

(Please give the reason for your answer.)

2 you ever discussed this person’s future with his parents?
2 you ever had a talk with this person about his occupation?...
5, with what results?. .. ... S

3 Intimately S
7 i gnature
well do you know this person?. Bgi?ym childhood : T
""""""" W years Title (or position)

O Short time

[0 In classes only = Subjects taught by you .

College Association Rating Scale. Form 0.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Teacher Date
Subject Sec.
School rocm
Supervisor

*
o oo

|-n [ |ol oe {oe

Al
o 0o W
o+ O g

.
s {09 Jor

SCALE FOR RATING TEACEING
Part One
(For Classroom Only)

A Exrcellent B Superior 0 Average D Inferior B Failing

35

20

20

25

I. PREPARATIONS AND GuNDITIONE ¥CR LEARNING {100}
1. Room: heat, !
appearanca, Pl
ventlilation, All carofully ad- Occagionally avtend- Badliy neglect-
light -- Justad ed t¢ ed
2. Punctuality; Tj
cconomy in p!
routine Prompt, well Fairly well lMuch time wasted
systomatized systgmatizod
T
3. Effoctive 2st choices and Casuilly used Poor or no use
use of aids applications :
and devieces
T
4. Mind sot; P v
attitude Well keyed ups; Gonenully attentive Many other intoregts

II. ASSIGNMENT AND SUPERVISED STUDY (175} |

T . : l

13

5. Motivation

cous idcration

6. Cloarness; i |

Inspiring; pupil acti- Artificially
vity and growth,first

motivated
i
b

-0

Pupils- are afraid
indifforent

chocking Pupil fully aware of

7. Relating to T! i

task; carefully checkod

Woak pupils fail
tjo undorstand

{

Very vague and
indefinite
]

Quts

1
No reforence

previous work Well linked up tanding rola-
: tions noted mado
8. Recognizing i : |
individual Teachor keenly aware; Muny] differences No conscious
differencaos wisely appliod recognized attempt mado
T; | i
9. Use of per- P! ! ‘

iodicals,books
not es

Best study and refer-
ense mothods used

III. LEARNING PROCESS - Primary (500)

Fair! method,and tedeh- No methods or

niqu
to 1

P; little offort
mprove

systom; get no
assistanco

10. fvidence of T,
proparation P: .

H

Fully preparcd; in dotail

Most needed propa-
ration made

Depend on books;
no preparation

40

30
35

40

30

* - Mark items here with -+ or — as to general conditions
of learning situation - See intorpretations.
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knowledge,
organ1zat10n,
cvaluation

12. Quastion~
ing clearness
fitness

13. Distribu-

14. Relating to
life exper-
icneces

15. Relating to
other studies

16. Using cor-
rect and ef-

feetive Engl.

17. Comnscious-
ness of aim

18. Quality of
work gauged to
pupil ability

19. Originali-
ty ané re-
sourcefulncss

20. Proper
ehoice of les-
son type

2ks Type of
condrol

So¢ial

iII. Sudbjoctk mattor,

a) adapsability ‘g

Excelileut R Sunerior G Average D Inferior E Failing
gl r ! . 180
Good gomeral back~  iects immediate Froquent lack; of
ground, carcfully need facts; T.less than
ordercd some pupils
il ! P
! 3 ! 35
Most c¢ffective for Formal; ofZten poorly  Ramblings
intcnded purnose fityed to punil ineffoctive.
= i ] -
P r : ] 35
tion of activity Every pupil working Tca?hur leads; most Teach or dncs most
profitably;T. directs punl‘s rarticipate work reny pupils
: \ of ¥ duly
T‘ i ? —
")‘ l i ‘ 25
Exporicnce comns tuntly Llfe experionce at lic refercace to
forms background tites referred to life
il l '
2 , { 15
Gross relations establ- Oécasional reforecnce Lesson treated
ished constantly midde as indepsndent
: unit
T : i
P L i 25
Teacher and pupils Errors and weakness- Xo attention
keenly sensitive ¢$ at times corrccted given
]
al | | ; 15
- T« clearly conscious Rambling at timos Uttorly dis-
i , ragarded
! | ! I 15
Hold to highest reas- Fits the largor No conscd ous
onable nlane g#oup regard for
' quality ‘
il ; ! | 15
Teacher nmects cach Mgstly stercotypod Aimlessly
Jearning situation r4gther bookish floundering
‘most effectively i .
T | ! l l 15
Most effective; well  Sdme types successful All material
solected an anplied  ldck of adjustment treated alike
T, ! : | i 100
Pupnil responsibility liostly toacher control Anarchic or désnopic
IV. LEARNING PROCESS - Concomitant (225)
2%. Developing hablts and attituces - (mark eadh with (4~} or ( —}; see interprpta.
; tipns
? [

b) civiae-consciousness

c} leadershin Indivicual

d} courtesy, raspect h) system, orcerliness
@) sociability i) concentration

f} cooperation J ) neatness, accuracy
g) Jjustice, loyalty k) solf-control

I

1) responsibility
m) self~reliance
n) cara of books,property
o) posture, alertness
) optinism

r) honesty
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* (300)
A. Individual
l. Health
vitality
2. Charucter
standards
of actiwn
3. Fa ithful-
ness,incus-
try
4., Personal
apHearance
voice

5. Mentality

€. Attituce

B. Professivnal

7. Scholarship
8. Training

9. Exporience

10. Continued
growth by:

a) roading,

b) conventions
c) stucy

a) Prevaring

b) Keeping ro-
gords and
reports

¢} tosting,
gotting
results

for year's work

Part Two

(For General Rating)

V. PERSONAL QUALIFICATIONS

.4 Bxceellent B Superior C average

D Inferior

© Failing

Yever ill: active;
always on duty

[
Fair hecalth; occasion-
ally absent

Freemontly ill;
lacking cenergy
75

Lives closo tu high-
est idecals

Weak in principle;
fullovis tho cruwd

violates noral and
svecial standardd

30
Reliable; diligont; Rurmally activo and Unreliable;
alert deponcable shiftless

30
Highly pleasing, Unobsrusive, accept- Subject to cridi~.
attractive able cism,distrubing

60

I.Q. above 120

I.Q. 105 or nore

I.Q. below 100

30

Optimistio, with
a nissim

£500)

Hapny outloovk

Pessimistic,lacks
appreciation

40

Well balanced;
mostly "a &"

Less well fitted;
averago 2racgs

Poorly fitted;
barely passing
40

18 hours plus stuid-
ent tcaching

Below 18 hours, no
student teaching

Below 12 hours

Two years or :uro;
highly szccessful

One year very succoess-
ful or nore with
rmocderate succoss

Never retained
for sccond terms
a failure
60

Gonerously necting
a} b), and o)

1l. Mceting gencral teaching problems

Two of tho threec if
requirenents of a
high grade certifi-
cato are et

Nu sunsistent
effort mace in
any dircction

2F

deets all iteins on
interpretatiun
shect fully

licots majority of
itcoms listed

Physically presenty
at school opening;
ny preparation

W
D

Records kept ac-
curately; reports
on tiue

Usually accurate and
on time

Usually inaccur-
ato and late

o,

Tests well planned
and used; toaching
highly effectivo

Average in testing
and securing results

Tests for grados
only; very linit-
od results
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4 Ixcellont B Superior € iverage D Inferior 2 Falling

d) conduct, i ; i I ! 60
attendanco 411 problems care- Majority of cases tmeh bluncering;
fully »nlamed and handled successfully pupils antagonized
cxecuted
¢} Moral influ- 50
gnee on punils Actively socks Inflvence for Tends ¢ lead
contech with pudrils; the goud but wnly cownward
uplifts casual
12. Cooperation _ 6
with teachers, Jdctivoiy supnorts Cooperates because Indepondont;
administraters aduinistration; it is cxpeoted rosenis (o
vasy to cuovperate with tpe Dussed?

C. Sveial (200)

13. ubility to ‘ 60

meet neeple Zasy to ncet; free, Overly solf- Lacks graco,
graceful, dignified conscious dignitys;too familiay

14. Roxresent-~ ‘ 30
ing school in Freely "sclls" schovl Answers, tells Foels ashaned :
commmnity to Hublic about schovl vhen to bo & tcachor

asked
15. Standing in 50

corxmanity Highly respected by Well thought of by Gossips; froguent-

all in comrmnity rnost people ly in trouble
16. ,Roligious - ' 60
and social Activedy coowerating assisting at times; No participation
varticipation to camecity in good stancing or for selfish
nUrnos cs

¥ - iark itoms with - , or — as to general conditions of learning
situations - sec interpretaticn sheet.
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Form No. 110—3-20-4000 |

Uniform Blank for Reporting a Vacancy

" (Prepared by the Michigan Education Association for use in reporting vacancies to the Colleges,
Normals, and University, or to the Placement Bureau of the Michigan Education
Association

MICEIGAN PLACEMENT BUREAUS

University of Michigan. ................... Mrg. Helen Shambaugh.............4 Ann Arbor
Michigan State College. . ...........ooav.nn B.A-Walpole ............coviiinen East Lansing
Michigan State Normal College. ............ Margaret WiSe . ..oovvinveenainnees Ypsilanti
Central State Teachers’ College............. PG lantz.....covvviivnnnnnnnns .Mt. Pleasant
Western State Teachers’ College ........... F.E.Ellsworth............... .....Kalamazoo
. Northern State Teachers’' College ........... DS O R 7 Marquette
CAdrian College.........coiiniiiiiiannannn O. R, Stilson......oooiiiiennrnnanns Adrian
cAlbjon College. .. ..ot cianannas E.R. Sleight.....cooiiiiviininnne. Albion
Co AlmaCollege. ... ....oiiiiiiieneiiaannann Lo L Tyler. . ciiiiiiiiani i, Alma
! ‘Hillsdale College. .......oovvrrceennnnnennn C.B.Clatk......ooiiiiinniianns Hillsdale
' "HopeCollege. ......oooviiiiiiiinninnnnnns Egbert Winter..................... Holland
Kalamazoo College............coivnennn.. Mrs. Mary M. Warner......co0vea.s Kalamazoo
Olivet College. .. o.ovviiiiiiiininnienannns Dr.James King......covvevinnnnans Ollvet
Detroit Teachers’ College.................. Vera LeFurge...........covvevnnnns Detroit
Battle Creek College...........ccovveiinan Benjamin L. Birkbeek.............. Battle Creek
" Michigan Education Assn.........ooavunn. Placement Bureau.........oo0eeauns Lansing :
{over) :
i
s

Post OffiCO eceveevesocsseaseassses Date received sevaas
Nature of school (public Or Privete)sceeecccsceacecese
Grade of school (elem., jr.high, sr.high, normal, tehrs.
col., college, university)ecesesecacse
Nature of position (Swpt., principal, teacher)..cec....
Subjects and grades eveecesacsaccecccccssscartrasavanns
Requirements or preferences as to
ABE ereeeinstntitcaictarrtrsecstsnssesrncassona
SEX ecccecertoctsacccsscssrocsscasessvocnsnsne
Iﬂarried 40 P08 P Ieeacsss0ssescEstlatensuLeRPSOE® ) ‘
Activitles ccececoaesscsescecssencccvcssosncnces
Annual SBlary .eecesscccsco WOrk begins ceseeevescceso
Monthly cost of board and room ceecesessessscscossneco
Election OCCUI'S cveessevenacscescnnrcesoseacnncnnsavses
AppPly $0 ceveriencanscceccenacnscsnsnecconseasssssnvnne
NObified evenvececacesecccereccscssasascsansonscscacanse

Cincinnati '
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VACKTOY REPORTS

REQUEST FOR CANDIDATE

District
County

Position to

DE BIIEA ..ottt e e e

QUALIFICATIONS DESIRED OF CANDIDATE:

Education required

TEACHER BUREAU

DEPARTMENT OF PUBLIC INSTRUCTION

Commonwealth of Pennsylvania
Harrisburg

Location of school
Grades or Subjects

tobe taught .o
Monthly Length of School
LSalary . Term (Months) ...c.ccccoooorevvviiccccne

COMMUNITY CONDITIONS: .

Character of community ............cocvevecncveeneccncneenn

Type of Pupils ............c.......

...................................................................................... Conditions of school building ..
Certificate required .........ocoevvccecnne v i
..................................................................................... Living conditions ....
Other conditions IMPOSed .......cccooeeirceieiviriciees e st
...................................................................................... Other £aets ......coovviicee e
T-19
(over)
=g : -
a2 : o8 R
‘ E @a . 9 . . . . N . . -
a 88 R -
gy 8 3 S T S S S S
U o] ©“ 0 . . . . . . . . . . . .
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. [] o
§ 'E N . : .g[] [ g -T—; '_,: % 8 - . .
= = o
e < E 2 8 Z &£ o @ & @
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REQUEST FOR CANDIDATES

1. School authorities may secure “Request for Candi-
date” blanks from the Teacher Bureau, Depart-
ment of Publie Instruction, Hairisburg, Pennsy!-
vania.

2. Credentials are on file concerning each applicant.
Such information is solely for school authorities
ard is obtainable by such authorities upon re-
quest.

3. When any of the applicants suggested by the Bu-
reau are placed, the Bureau should be notified
promptly. If candidates are secured from other
sources, please advise the Bureau of thisfact. By
not notifying the Bureau the candidates that
have been suggested for positions are barred

~ from any other position for which they are avail-
akble, and great injustice may thus be done to ap-
plicants.

4. School authorities shall serve themselves better if
they will premptly notify the Bureau of any va-
cancies which they may have.

5. More intelligent service both to Teacher and to
School Officials will be made possible if both
school officials and registrants will visit the Place-
ment Service of the Teacher Eureau, Depart-
ment of Public Instruction, Harrisburg.
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UNIVERSITY OF CINCINNATI
COLLEGE OF EDUCATION

BUREAU OF PLACEMENT

VACANCY BLANK

(Return this blank when filled to Bureau of Place-
ment, University of Cincimnnati, Cineinnati, Ohio)

POSITIONS VACANT

*
Grade (or Subject) Anmal salary Special Requirements
When does WOrk begin? cescececacecacscssosonccconssssocenssansnansa cesves
How many months in the term? ........ whasesessecerrasssacasascoasasannna

What is the local cost of board and room per MONth? ceescoecesesssvsesco

When will election OCCUr? esceeceescececesncsacccsccncsenascsonssonasasne
To whom should applications be directed?

) Nm DO 20 IO OO0 9CSENADITTEOGCY A0SRV OOOOROQBE

Title P AL 2P 9P O P EO S EO0 O WET LR P29 POESIODGGCIOD

AddreSS QO eeSsPesINSEIDUDEECEOTOROEEODETECEREOEOPOCTORPO

Information given by: Name 0TGP 060000 PPDPALEICHSNGINISNV0SSOORPNESCRT
Ti.ble GO0 0 S ® PO NSECEEPPONIONEAECCIOOICROOPOPOEY
Address 0N ED0OCENROCQIETE00®A0QQCI00"ERNBTREOE

Date POV ANONTIRLONTOEOIDOINRITSRSEOGECOOCGEESORNREO

* . - .
As to age, sex, marital state, preparation, experience,.
certificate, extra~curricular interests, religion, use
of tobacco, ete..

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Wold

or of Oredentials
OHIO UNIVERSITY

THE BUREAU OF APPOINTMENTS

ATHENS, OHIO

ACADEMIC CAREER

OF PERMANENT ADDRESS
I TRAINING
Name Location I“g:fg:" Dﬁ?;f:m‘;r
Secondary
College or University
11 CEKTIFICATION
Kind When Issued
Il EXPERIENCE
Name of Institution Location Kind of Work Inclusive Dates

IV REFERENCES {Qutside of Ohio University)
For character and personality, not training and experience

Name

Address

Profession

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



OHIO UNIVERSITY
THE BUREAU OF APPOINTMENTS
ATHENS, OHIO

]
CONCERNING ..o ermsemsss s s st ssss s s s ssssssss s s s st s st
~ Mark major subjects ¥ * * # minor subjects ¥ * % snbjects in addition to major and minor in which
candidate has 12 semester hours required for certification * ¥ all other subjects studied *, B
Units| - Sem, Hrs, ; " Unis|_Sem. Hrs, ! | Units| _Sem. Hre,
0., | Und in S B n e
_______ sl A o o H) g | G
. ! — ) S —_
rt ¢ !lndustrial Education ’ !  Psychology
: ; I . i " ' .
! ' Wood Working i : » t Public Speaking
bt Sructre | Mechanical Drawing | | Debnte
rawing - | : .
Paii 1 Sheet Metal i ‘ Dramatics
amting | . . -
¢ Cabinet Making i Sciences
Handwork ‘ ! ) i X ! i
. ; Home Mechanics ; Agriculture i ~
Art Education b ’ , i i . ] 1
Pattery . Machine Shop ! . Biology :
Bookbindi © | Prinling ! Botany : !
ookbinding ! ! Chemistr !
Costume Design ] TOTAL SEMESTER HOURS [ G y i
Interior Decoration i [ eography P i
L 3 'Ioumnlism {1 Geology P {
At Appreciation o Languages D0 Health ? | ;
History of Art : i | f , ,
Semivar + English i ; l Hygiene C
i+ French j } | Physics .
TOTAL SEMESTER HOURS : © German : , , Zoology !
. 1. ltalian " * Saciology J
,oir\lmerce' oo Latin l i - i Special Education i
ccounting . : . ! , ; |
« © Spanish . | - Flementary Schools ; |
Shorthand | . . ! , L P
Typing ? ' Library Science j | Co Kindergarten i ;
P - Mathematics P ©f lst Grade b
TOTAL SEMESTER HOURS ’ Music J r ! 2nd Grade : J’
“conomics ' Public School 1[ : I 3rd Grade [
N ducati : .+ Instrumental | ! l 4th Grade : §
iducation ‘ ! S i 5th Grade i !
Student Teaching ‘ . P | o e ; 5
. H ! ! ] [‘ « ! ;
{a) Grades | - ‘; : ! Junior High School J :
o Vocal ‘ Co * Supervisor I
e | Lo | ' , b Supervising Critic l !
) P : { i Principal o
th Subjects P Philosophy and Ethics | C 0 Grades i
e e i Ph,vsicz{l Education i i Junior High Schoa :
1 p Conching .| Senior High School |
T ' P Football i ' Superintendent i
TOTAL SEMESTER HOURS . Hosketbal Lo :
. : i I Track Lo !
Tigtory ‘ . Baseball - i
{ome Economics L Wrestling . | ? ; :
Clothing P . Calesthenics and Gymnastics - | ’ ,
Foods ) . Intramural o i j i
Domestw Architecture ! } ; " Playground 1 5 . ;
Child Development P C o Activities i [ ; j
Household Administration ‘ ‘; i Corrective b [ f f
Interior Decoration } | } | ! . ‘ |
\ |4 | TOTAL SEMESTER HOURS | | 3 { f
TOTAL SEMESTER HOURS N i P |

R - - . . -
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| . OHIO UNIVERSITY , Form 103—1-26~3M PRESS 0, 8, B,
THE BUREAU OF APPOINTMENTS
“ATHENS, OHI0

Personal Qualifications

neerning : _
ome address e e Telephone

ate of birth Place of birth

eight Weight - - - ... Married Church affiliation

your health fair, good, excellent? Is your eyesigl{t fair, good, excellent?
your hearing fair, good, excellent? Is your speaking '*véice pleasant?
ather's name ' Occupation |

lembership in the following organizations:

Honor groups:

niversity activities:
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OHIO UNIVERSITY
L THE BUREAU OF APPOINTMENTS
ATHENS, OHIO

STUDENT TEACHING RECORD
‘ COLLEGE OF EDUCATION, OHIO UNIVERSITY

O OO Date w119 Half SEMEStEr..o.. neonecreeceerneen Summer........... Final Rating..................

| = .
Last \ First Middle Ist, 2ud, 3rd, 4th
! SUPBIVIBOT wrevesesssssssssssssssssssssrsasssssassssssesssssassisssssssssassssas ssess
O Grade..... Subjects Taught.... .Grade in Observation & Participation............ Year............
d ) g
g.,Elem. Sec. (City or Rural)
| .
g Experience e eirenns e erenes Where . HOME AdBIESS.aeerieriererericnsenercssssmniriniserisseesssrssssarens etererssrraras e s b bersaes
Years Name of City, or Rural District Number
Teacher's Scholarship and
________________ Professional Growth Results of Teaching in Pupil Growth Personal Facts About Teacher
- QUL “~ w0 ~ @ g .3 g 9 Tow 8 S 2 @ 8 8
. or Ind, " - - @ - o AR I
) ‘:\ =3 ] g 5 o 75. 3 8
is a record - b i E5D ap M g 2
e 9 FU 8 a O T a 2w 8 v
e gtudent's > a0 0 2 Yo Bz 9 S8 E g
- S 2 k2 B a3 Y LA & ¢ B ¢
rsecond § g 9, O s 278 3 85 o = g BT 8 o, @ o5y
- N - . ,ﬁ Lad
jofstudent F R oy Py B siw & %5 ¢ 55 g8 wg[})@ n = '”?z 58 & %
' . N . [off= . A at o - -t
ng. v 8 by 82 B oow ogBEonommo % ovs 8 S 250 0§ § &2 0§ §1F g
(] ac o 0 O Qn Ok ™ 3 an nte ko] a w N 0 p
U w f= NS¢ o ¥ gz,9 3 g § Ta. 2 40 a8 & v En 0o gh o 48
< 5 ¢ SE < 4 aB® & 4% & ZE A 2Z3 BSR O ® 62 > A 4 K
| !
nt — A
| —
m—— mm-nl m*m
{4
)
|
|
. j
on =E |
' |
|

Designed, 1924, for Ohio University
Remarks . by Edith E. Beechel
Assistant Director of Teaching Training

(over)
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GRAPH MEANINGS DEFINITIZED

PROFESSIONAL INFORMATION

1. Academic average, or scholarship rating is the average of grades obtained

prior to application for practice teaching, Data must be cbtained from

registrar,
2. Use of vernacular—Correctness of English, enunciation, pronunciation, b ﬁ;’;‘;"“ of Obsem,l_‘“l?fls‘ before taking charge of
3. Applies educational principles-laws of habit formation, laws of learning,

memorizing by wholes, steps in drill, steps in good thinking, etc. 2 Number of observations after taking charge of
4. Mastery of special or technical method of presenting subject taught in class

applied psychology of subject, N
5. Aims, general and specific, adhered to and accomplished as set forth in daily , .

3. Total number of teaching period, ....ooovvvvvevnecvenice..

lesson plans.
Effort of the teacher is measured by the use she makes of her ability,

o

4, Number of hours spent each week in preparing

7. Ability to teach measured objectively, Skills and knowledge~See Intro.
duction to Teaching p. 215-228, Bagley & Keith, lesson plans
8. Right habits of studv are consciously’ used by the children because teach- , ,
er utilizes psychology of learning in directing study. 5, Number of hours spent each week in grading
papers .. ceenresssrsten
9. Pupils are led to assume right attitude toward work, control of self, help
fullness to group, and school, . .
L ) ) o 6, Number of hours each week spent in general
10 Socializes the work—subject-matter related to life~and socialized class CONJEIENCE vvveerrrverrrveenne, ;
procedure,
11, Individual differences recognized and provided for by careful checking and 7. Time each week spent in reading for general
provision for indwidual instruction, couference ... i
12, Discipl{ne or control of pupils, Secures cooperation of pupils without friction
or unpleasantness, . . —
I unpieasantn 8. Number of hours each week spent in subject matter
13. Neatness of pupils’ work measured by objective standards—writing and CONEIENCE covvvvvccnssvcsmssesmsisssssssssmssssmssssesessssss
arrangement,

9. Hours spent in study of special method of subject

4. Teacher's writing—to speciman 80 on Ayres Scales, Objective rating of ours
augh

blackboard work and plan.

Orderly habits caring for materials, flash cards, maps, charts, printing

15,
press, books, etc, 0T v ! eont ek
e o . . . . . Time spent in general confercnce each week ..........
16. Reliability in following directions, getting plans in on tin2, reporting P :
promptly for teach ng, preparing mater:al, etc,
17 Sinceritv and lovalty as shown by earnestne:s in securing pupil progress N. B. Each report should contain exact data on points listed above,
and whole hearted participation 1n the school problems,
18 Voice is clear and pleasantly toncd, fairly even in general pitch, and well
modulated,
19. Personal appca:ance rated as t carriage, address, digaity, tidiness, taste in
dress,
0. Social rating~How would the average community rate the teacher- leader-
ship, honesty, morals, etc,
91, Final rating- find the average of ratings I to 20 and enter on garph, Write

average for final grade.

N. B.~No teacher shall b~ given a passing grade Whose ratings on points 7, 8,
9, 10, and points 2, 5, have a central tendency less then D, even though the
central tendency for all the combined raungs would make the final rating

D, or above.
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OHIO UNIVERSITY
THE BUREAU OF APPOINTMENTS
ATHENS, OHIO

Form 20
. ‘(_; RIS R S Tl L A S HI S
B R
...................................................... Subject or grade .. ... Final Rating .__._____Where ... __ . . ... ... ...
et ot porha s e e yr,'l I DR T Rt H :
Teacher's Scholarship and S
Professional Growth Results of Teaching in Pupil Growth o ,Per:;roqal Fa,_c_tls{ Aboyt Teacher L
- N om -+ 0 © o~ ® o g W’ ,“." PO BIRS. SRR Ol % 8 W] W
[ o . .
he TR PO S R ITRER ‘% ; b i 4
7 - A o , \
l g 3
L) 3 SR ,‘,‘B,[;u;,;o%v et e g .
0 CR g uk g & S mg 9 -
¥ g 8 E 5 o H ? P 2 R
o Q 0 - 1] el o 2 A T ,‘5“ o O I S .
I e is} ] EN 3 il Soenaten g ¢::‘~.w(nv‘ g L RS IITR NS o R o
[ ) q 0 0 x5 e ) [} al i o o W W
> &85 0 H e g B TR g 8., g ®
[\ 'Eo ] o Uy + fa B 3 .“»;{'S W e "a L et e T g et e Vim
9. % 0 ‘HO ) g2 - . - S I Moot B v
v A g O 4 £ a o ] 0 Ot el Bt Jgaigr 8
IO B O B B B U I
] % v u'g B ) ‘5 w8 E L 'é D ‘0,7{»1: So o5 8 g 5 N~ R
9 ¢ =% ag ) 4 ma » =0 CRERES-SE- SRR Caal - I g ] Yot i g
] o e g 0 0 ad 0 aa ‘S " g I B - TLI SRR AR N g
3] 0 [ LR} 0 b} 70 g :8 o 'g vt Y B% W ] - 0 ] 0 E
< P <8 3 < W 4 @ 4L o & Q A B4 O @ @ > B .0
b A o
P | ‘ . Ut
\ vl
1 4 i
or)_
age 1
D , TR
B \"i
"e
ition =E N P A R Y R A e
ot N L .v . "
. «
) r,
e =F i
personal word; v
u willing to have this graph used in the confidentinl papers of this teachet. .. ..nenoomeeeeen.
U +- 1111 U Address . oo i s o Date e,
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GRAPH MEANINGS DEFINITIZED

1. Academic average,

2 Use of vernacular—Correctness of English, enunciation, pronunciation,

3, Applies educational principles—laws of habit formation, laws of learning,
memorizing by wholes, steps in drill, steps in good thinking, etc.

4, Mastery of special ot technical method of presenting subject taught in
. applied psychology of subject.

8  Aims, general and specific, adhered to and accomplished as set forth in daily
lesson plans,

6. Effort of the teacher ismeasured by the use she makes of her ability.

1. Ability to teach measured objectivelv, Skills and knowledge-See Intro.
duction to Teaching p. 215228, Bagley & Keith,

8. Right habits of study are consciously used by the children because teach-
er utilizes psychology of learning in directing study.

9. Dupils are led to assume ri%ht attitude toward work, control of self, help.
fullness to group, and school,

10, Socializes the work—subject-matter related to life—~and socialized class
procedure.

1L Individual differences recognized and provided for by careful checking and
provision for individual instruction,

12, Discipline or control of pupils, Secure cooperation of pupils without friction
or unpleasantness, :

13, Neatness of pupils' work measured by objective standards—writing and
arrangement,

14. Teacher's writing—to speciman 80 on Ayres Scales, Objective rating of
blackboard work and plan,

15, Orderly habits in caring for materials, flash cards, maps, charts, printing
press, books, etc.

16. Reliability in following directions, getting plans in on time, reporting
promptly for teaching, preparing material, etc,

17, Sinceritv and lovalty as shown by earnestness in securing pupil progress
and whole hearted participation in the school problems.

18.  Voice is clear and pleasantly toned, fairly even in general pitch, and well
modulated.

19, DPersonal appearance rated as to carriage, address, dignity, tidiness, taste in
dress,

2. Social rating—How would the average community rate the teacher--leader
ghip, honesty, morals, etc.

2. Final rating—find the average of ratings | to 20 and enter on graph, Write
average for final grade.

N. B.—No teacher shall be given a passing grade whose ratings on points 7, 8§,
9, 10, and points 2, 5, have a central tendency less then D, even though the
central tendency for all the combined ratings would make the final rating
D, or above.

!
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OHIO UNIVERSITY
THE BURZAU OF APPOINTMENTS

ATHENS, OHIO
Registrﬂl"s ReCOI‘d...n.u.o....u....u..u..lgnu...
Of the work QfCQOOOIOQOIOQOQOOOOOOQCOOOl.l..bl..l...l'
1 Graduated from high 8¢hool @bueieeesceanacicnavsanseansill 19, owith,, . units
2 Admitted to Ohio University 19... with.s.....lours' crefit fT0Meessevssransnne
5 Has nOWesesesassohiours' credit in the;......................course

4 (redit and grades are distributed as follovs:

GRADE NUMBER OF GRADES TOTAL HOURS

5 Psychological testessssseeFOIMuvvanesssS5C0Pe vaav oPercentile Ralkessoarars

6 Subjects in which twelve or more hours were taken:

7 Three subjects in which highest grades were obtained:

B8 Three subjects in which lowest grades werc cbtained:

(The above data have been seeured by the Bureau from the Resistrar's 0ffice)
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' OHIO UNIVERSITY
THE BUREAU OF APPOINTMENTS
ATHENS, OHIO

ESTIMATE OF QUALIFICATIONS

ame
Answer only those you feel capable to answer
i ~ A|B|C|D|E AlB
Scholarship Attitude toward work
Probable Growth Health and Vitality
Adaptability | Social Quality
Judgment Use of English
Taqt Probable Success in other Occupations
Leadership ' Probable Success in Teaching
Personal Appearance | Willingness to Cooperate
: Voice
A—Excellent, B—Very Good. C--Medium. D—Fair, E--Poor.
marks:
Name
Date N
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rm 7—11-29—-3M

bucss 0. ¢ Ohio Untversity

The Burcan of Appointiments

One of these blanks with the heading fitled in is to be handed by the applicant to three instructors in Ohio
University with whom he has had at least 6 hours of work. To be returned by the professor to the Bureau of Ap-

pointments.

Applicant’s name .o e e e
Ohio University Instructor __.._ . ... .. ... . ._._._. N e e

Courses taken with this Instructor _ . . e e e

CONFIDENTIAL

Will the Instructor kindly give below a statement concerning this applicant’s scholarship, personal qualities, and promise for success in bis chosen
field which may be quoted to school officers or employers, but which is in no case to be shown or given to the applicant or used as a general
testimonial. ‘This statement should be 10 to 15 lines in length. The Instructor may henceforth refer all inquiries to the Secretary of the Bureau

Use this side only for such statements
as may be manifolded and sent to em-
ployers. Use the other side for addi-
tional private advice to the Secretary

Name of Instructor_.__ . . ___ o cemees

Department. ..o
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OHIO UNIVERSITY

THE BUREAU OF APPOINTMENTS
ATHENS, OHIO

Date

Ohio University and the student will greatly appreciate your

CONFIDENTIAL statements concerning who.

taught under your supervision during the year .
Please return directly to the Bureau of Appointments.

1 Education:
a Did the teacher have sufficient knowledge of the subJect
matter to obtain results e meene
b How did he rank in: :
1 Choice of aims and METNOAS st e
2 Selection and organization of content oo
3 Preparation and use of material _
4 Ability to direct pupil study...n ot
5 Use of English
2 General ability:
a How did he rank in: ‘
1 Class room management ..... ... S -
2 Professional interests and relatlons ........ - ‘ -
3 Ability to cooperate .. et e e
4 Willingness to accept cr1t1c1sm
3 Personal qualities:
a How did he rank in:
1 Community interests and 1eadersh1p
2 Reliability :
3 Enthusiasum- —

4 Appearance o —
B AdapTability e e«
4 Add a personal word:

Note: Are you willing to have these statements used in the
confidential papers of this teacher e e 1

Signed e e e e e

Position e e e e e

Address -

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



TEACHER'S APPLICATION, DAY SCHOOLS
READ ACCOMPANYING SUPPLEMENT BEFORE MAKING APPLICATION

MIDDLE NAME

MINNEAPOLIS PUBLIC

SCHOOLS -

1. NAME: SURNAME FIRsT NAME

2. ADDRESS: TEMPORARY, UNTIL WHAT DATE

PERMANENT.

TELEPHONE

MINNEAPOLIS

3. BIRTHPLACE NATIONALITY OF FATHER OF MOTHER

4. PERSONAL CHARACTERISTICS: SINGLE OR MARRIED. MAIDEN NAME

DATE oF BIRTH AGFE. HEIGHT.

(MONTH, DAY, YEAR)

5. POSITION DESIRED:

TEACHER
ELEMENTARY GRADES, IN ORDER OF PREFERENCE

WEIGHT.

(KINDERGARTEN THROUGH 6)

ARE YOU PREPARED TO TEACH THE FOLLOWING SUBJECTS IN GRADES FOR WHICH YOU ApPPLY? MusIC DRAWING
JUNIOR HIGH SCHOOL SUBJECTS, I[N ORDER OF PREFERENCE
(GRADES 7 AND 8 OF ELEMENTARY SCHOOL OR GRADES 7, 8, AND 9 OF JUNIOR HIGH SCHOOL) -
SENIOR HIGH SCHOOL SUBJECTS, IN ORDER OF PREFERENCE
(GRADES 9. 10, 11, AND 12)
HiGH ScHooL ACTIVITIES YOU CAN CONDUCT.
PRINCIPAL
ELEMENTARY, JUNIOR HIGH, SENIOR HIGH
VISITING TEACHER, COUNSELOR, LIBRARIAN, OR OTHER POSITION,
6. EDUCATION. FULL INFORMATION AND DATES ARE REQUIRED
a. To be filled out by all applicants '
SCHOOLS ATTENDED NAME AND LOCATION P",LBR',‘\'&T%R COURSE LEC%%TRZS F c'.‘,'éz'gégg" DATES GRXVD"UEA"TED
ELEMENTARY
HigH

NORMAL SCHOOL OR

TEACHERS COLLEGE

COLLEGE OR UNIVERSITY

OTHER SCHOOLS

POSTGRADUATE

b. Applicants with college or university degrees will give the following information in addition to that which iz asked for in 6a

*NO. QUARTER
HOURS COM-
PLETED IN
MAJOR SUBJECT

HINOR
SUBJECT

MAIOR

NAME
A OF INSTITUTION SUBJECT

*NO. QUARTER
HOURS COM-
PLETED IN
MINOR SUBJECT

*NO. QUARTER
HOURS COM-
PLETED IN EDUC-
ATIONAL SUBJECTS

TEACHERS COLLEGE

COLLEGE OR UNIVERSITY

POSTGRADUATE

.ON! QUARTER HOURN 13 ONZ HOUR OF CLASC WORK PER WKIK FOR TWALVE WEKLKS.

YEARS BEFORE RECEIVING DIPLOMA

7. TEACHING EXPERIENCE
YEARS SINCE RECEIVING DIPLOMA

8. REASON FOR LEAVING PRESENT OR LAST POSITION

TWO BEMESTER HOURS ARK EQUIVALENT TO THREL QUARTER HOUNS

ADVANCED NORMAL, UNIVERSITY, OR COLLEGE |

9. DO YOU HOLD A MINNESOTA STATE CERTIFICATE TO TEACH SUBJECT OR GRADE FOR WHICH YOU ARE APPLYING?

10. WHEN CAN YOU BEGIN SERVICE?

APPLICANT IS REQUIRED TO COMPLETE 11, 12, AND 13 ON REVERSE SIDE OF THIS BLANK

DATE OF APPLICATION

©1 (2500 1-30 V) (OVER)
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11. NAME: SURNAME FIRST NAME MIDDLE NAME

12. REFERENCES. INCLUDE SUPERINTENDENT AND PRINCIPAL UNDER WHOM YCQU ARE TEACHING OR HAVE TAUGHT

RELATION TO YOUR WORK
POSITION LOCATION

NAME PRESENT ADDRESS

13. COMPLETE HISTORY OF EXPERIENCE
INDICATE BELOW, BY YEARS, YOUR EXPERIENCE (TEACHING, PRACTICAL, OR BUSINESS). STATE DEFINITELY RURAL TEACHING EX-

PERIENCE. IF YOUR TEACHING EXPERIENCE HAS NOT BEEN CONTINUOUS, INDICATE IN DETAIL WHAT YOUR OCCUPATION WAS DURING
THE TIME YOU WERE NOT TEACHING; I. E.. STUDY, BUSINESS, TRAVEL., REST. TEACHING DONE WHILE IN ATTENDANCE AT NORMAL
SCHOOL. OR COLLEGE IS CONSIDERED AS PREPARATION ONLY AND SHOULD NOT BE LISTED AS EXPERIENCE,

FULL AND COMPLETE INFORMATION IS REQUIRED

. N oL
ss::: L WHERE LOCATED TSA%H%';S Kéuz.zis?:?c ' T,ﬁ'.‘;’ ?N SAEE',Q?Y GRADE, SUBJECTS, OR POSITION
IN SYSTEM " - MONTHS| MONTH

19101

19112

1912—3

1913—4

19145

1915—6

1916—7

19178

1918—9

191920

1920—1

1921—2

19223

1923—4

19245

1925—6

1926—7

19278

1928—9

1929—30

1930—1

‘14. REMARKS:
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ANt

TEACHER’S APPLICATION

~ Shaker Heights, Cleveland, Ohio

Shaker Heights is a residential suburb of Cleveland, with a high type of citizenship and schools to which
only professionally trained and proved teachers can be considered for appointment. A personal interview is
required and a recent photograph should accompany this application. In general we shall prefer in all levels,
elementary as well as high school, college graduates with at least one, and preferably two years of normal
training, and five years of experience. Clearly, all experience is not of equal worth and even that in thor-
oughly good schools is not fully equivalent to proved success in Shaker Heights. Teachers coming to us may
ordinarily expect to receive a reasonable rise in salary to recognize promotion and possible differences in living
costs. Beyond this the rate of rise, the unusual maxima and the reputation of the schools offer inducements
which have proved sufficient to attract superior teachers from coast to coast. The salary schedule for all grades
is based upon training and experience with supermaxima for merit, and allowance for growth in preparation by
years of 80 semester hours each. Class room salaries run from $1,500 to $4,000. Ordinarily, married women
will be employed only five years or more after marriage, and teachers who expect to marry during the school

year are expected not to sign a contract.

1. Name e 2. Present Address— . ___________ Telephone_________
8. Permanent Address e Telephone_...___________
4. Position Sought - 5. Present Position ____________________________.__
6. Present Annual Salary $____ . _________ 7. Annual Increase $_.-____. 8. Certificate Date___________

9. EDUCATIONAL AND PROFESSIONAL TRAINING

NO. OF SEMESTER
DEGREES MAJORS AND DATE OF
NAME OF SCHOOL OR INSTITUTION COURSE ODEGRERS o | MRAJORS AY YEARS v, | HOURS
(One class
i At
High School s
1 semester
hour)
Normal
College
University
Graduate Work
Special
10. TEACHING EXPERIENCE
POPULA- NO. OF PRINCIPAL OR
CITY OR TOWN TION GRADES OR SUBJECTS YEARS DATES | SUPERINTENDENT
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11. References:—Give at least five references, including especially superintendents and principals under whon
you ltl’alve taught, who have first-hand knowledge of your character, personality, scholarship and teach:
ing ability.

NAME ADDRESS OFFICIAL POSITION

SO R E ol R I Fa

12. Add by letter any additional information that will give a more complete estimate of your training, experi-
ence, character and ability, particularly courses in your subject or in Education which help to qualify you
or objective evidences of successful performances of children you have taught. If an elementary teacher,
indicate the subjects you teach most and least successfully.

13. Age._____. 14. Height_____ £t in. 15, Weight_____ Ibs. 16. Any defects of body or health____.___
17. Are you married?______. 18. Divorced . .___. 19. A widow________ 20. No. of children__.______
21. Husband’s occupation . ________ 22. Business Address _ . e __ _ ______
23. Are you a Church member?_____-__________.____What Church? e
24. If not a Church member what Church do you most often attend? ____________________________________

95. Give full account of experience, if any, in other occupations .. . __________________

927. Of what professional organizations are you a member? ____________________________________________

28. Indicate the character and extent of your professional reading and study during the past year_.________
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UNIVERSITY OF CINCINNAT!
COLLEGE OF EDUCATION

Will you send to this office such a statement as will enabls us
to act most wisely in recommending for an edu-
cational position. As & public institution we are obligated to endeavor
t0 seocure for no candidate & better position than he deserves, Ve there-~
fore solicit the utmost frankness on your part. The statements made are
absolutely confidential so far as this office is concerned, and can never
come to the knowledge of the person described except when employers dis-
regard our positive instructions printed on gach set of credentials,

Your reply may be a&s full as you care to make it, but we suggest
the following points for attention:

1. Vhen, where, and in what cspacity did this candidate work
under your supervision, or otherwise associate with you?

2. Why was the relation of (1) terminatod?

3. How would you estimate
A. His scholarship with respect to general culture, command
of English, and demands of instruction in specific fields?
B. His ebility to instruet with reference to specific sub=
jects and gredes? '
C. His ability to govern pupils without unnecessary friction?
D. His relation of harmony and cooperation with colleagues and
administration?
4, What physical or mental peculiarities or defects militate
against his full success?

5. Were his extrawmural conduct ond standing in the community
craditeble?

If you wish to make any statement with the understanding that it
will not be employed over your name, please so indicate, and your wish
will be respected.

Very truly yours,
WM. A. COOK

TTAC-NLE Director of Placement
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WESTERN STATE TEACHERS COLLEGE
KALAMAZOO, MICHIGAN

OFFICE OF APPOINTMENT COMMITTEE

DEPARTMENTAL RECOMMENDATION

Miss has registered with the Appointment Bureau

- . 1 . -
with major work in and minor Work in

Will Jour department please give a written recommendation of this candidate ?

Departmenf
Name
Date e e e
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INQUIRY BLANK TRUMBULL COUNAY scn})éLs,

- 7,

Warren, Ohio.

has applied for a position in the Trumbull County

Schools. We trust that your interest in school children, more than your desire to serve the candi-
date, inspires your reply. Will you, at your earliest conveniernce, give the information requested? Your
reply will be considered entirely confidential. We appreciate your courtesy.
Respectively yours,
JOHN C. BERG,
County Superintendent.

RATING

Each of the thirty factors listed below is to be rated on a five-point scale, on which points 1, 3, and
5 have been briefly defined for your convenience. Unless you desire to rate in half-steps, place an “X”

directly beneath the number which, in your judgment, best represents the truth.

1. PERSONAL A B C D E
APPEARANCE R | | | | .85
Unusually attrac- Ordinary; not Unkempt;
tive; neat; whole- conspicuous slovenly -
some

2. SPEECH | | | _ l l 74
Voice unusually Ordinary; sufficient; Voice thin, high,
pleasant; excellent upholds own end harsh; enunciation
enunciation; fluent of conversation indistinet; speech

- defect )

3. HEALTH 1 | _ | . | | 79
Unusually vigorous; Fair health; absent Frail; absent 15 or
never absent for occasionally more days per year
illness

4. PERSONALITY ,_l N | _ | ] | 91

"~ Impressive; Ordinary; would Repellant; generally
attractive not attract special disliked
- attention

5. DISPOSITION | | l | | 84
Unusually optimis- Ordinary; generally Dejected;
tic; animated; in good humor melancholie
cheerful :

6. FORCE 1 | | I . 84

" Very marked; Average; sufficient Helpless; follows
makes things move; for ordinary needs rather than leads;
has convictions no opinions to

defend

7. CHARACTER A | . R | 87
Irreproachable; Conforms; no special Weak; unstable
highest ideals strength or weakness
and conduct

8. MENTALITY Ao | ] I | .76

L Biilliant; Average; sufficient Stupid; dull
unusual for ordinary needs
9. TACT | | | | .76

I. Personal Characteristics

| i
" Meets_difficult

situations frankly,
adequately, and
without offense

Meets ordinary
situations
satisfactorily

Cannot get along;
many antagonisms

*Coefficient of reliability follows each individual item. Reliability of blank as a whole is -+ .93 + or — .008.
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10. LEADERSHIP

11. CONDUCT AND
DISCIPLINE

:12. TEACHING
TYPE

13. INDIVIDUAL
DIFFERENCE

14. AIMS

15. MOTIVATION

16. SKILL

17. BALANCE

18. RESPONSE

19. TEACHING
TO STUDY

II. Teaching Ability

1 , I

Gains confidence

of timid and shy;
pupils certain of

her sympathy and
help

._I l

Group disciplines
the individual;
teacher control un-
necessary; finest
conduct .

spect her

" Leads, inspires,

motivates; encour-
ages pupil activity

d |

compulsion

Knows strength and
limitations of every
pupil; treats them
accordingly

I I

Knows objectives
of each phase of
education; utilizes
methods to attain
most desirable
outcomes

Inspiring; makes
pupils conscious of
objectives; uses
graphic aids; praises

failure

Expert; resourceful;
utilizes instinctive
tendencies; makes
objectives attractive;
maximum results

I I

Excellent; knows
exactly when de-
velopment, driil,
review, etc., should
end and begin

objectives

““Tsually spontaneous

and natural; shows
excellent thinking;
pupils take initiative

e e | b8
Pupils generally Tries to force;
follow her lead; pupils uncertain of
some ask her aid; a her attitude; avoid
few need coercion asking her help
- I R |80
Teacher attempts to Ideals of conduct
lead; must interpose almost unknown;
authority frequently; pupils resist control;
pupils usually re- teacher shows dislike
for some pupils
. ) | .18
Ordinary; combines Compulsion type;
motivation and does all judging,
initiating, instruct-
ing, etc.
| I I T4
Knows portion of Does not recognize
her class; does not individual differ-
understand others; ences; teaches at
provides special ma- the class; uses mass
terials for some of instruction
the bright pupils
| ol d o STE
Conscious of many No knowledge of
aims of education, aims; blunders;
but they do not may accidentally
always function attain some ob-
jectives
| | | 4
Gives many direc- Inspires fear;
tions; repeats; re- threatens punishment
minds pupils of for slight offenses;
consequences of threatens failure
[ I R R )
Average; pupils No pupil participa-
make some contribu- tion; teacher con-
tion; many work ducts and controls;
independently with work mechanical;
fair success pupils helpless;
no results
b b BT
Generally shows Activities unrelated
ability to adapt to objectives; rela-
activities to tionship of class ex-
ercises confused
N | 272
Many pupils take No response; pupils
some initiative for maintain dull
progress of class silence; disorderly
| 76

I ]

N I

Makes careful and
comprehensive

assignments; teaches
pupils most effective

study methods

Generally makes
some attempts to
guide study

Unaware of study
techniques; gives
pupils no help;
assigns by pages
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20.

21,

22,

23.

24.

26.

217.

28.

29,

30.

CO-OPERATION

ATTITUDE
TOWARD
SUPERVISION

RELATION TO
CO-WORKERS

RELATION TO
COMMUNITY

PROFESSIONAL
GROWTH

PROFESSIONAL
KNOWLEDGE

PROFESSIONAL
INTEREST IN
SCHOOL WORK

PUPIL

HYGIENE

CLASS
ROUTINE

ECONOMY

REPORTS

!

III. Professional Ideals and Attitudes

PSS

J

l

I 1l l l 79
Genuine; intelligent; Fair; reciprocates Lacking; unwilling
effective in ordinary routine or unable to

co-operate

| | | I 72
Excellent; shows Attitude fair; works Opinionated; set;
initiative;  welcomes out some suggestions always on defensive
and profits from
suggestions

| l 1 |58

“Unusually tactful,

truthful, sincere,
reliable, helpful

Usually gets along
fairly well; no out-
standing strength
or weakness

A trouble maker;

gossips; exaggerates;
prevaricates

|

.70

Unusually popular;
always “present”;
interprets and sells
school policies to
patrons

Usugily attends
school functions;

‘fairly active in

bringing about
mutual under-
standing

I

No interest in:com-
munity; no aids to
profession; shirks
community -
responsibilities

70

Constantly improv-
ing .self; attends
many classes,
lectures, ete.

Reads an occasional
book; attends sum-
mer school once in
three or four years

Static; no interest
or effort in growth

l

Exceptional; knows
newest and best

Engrossing; atten-
tive to every interest
of school

V.

Average; knows
generally accepted
things

Ordinary; responds
to regular duties

Routine

Deficient; never
reads or attends
professional classes

Interests outside;
shirks special
assignments

58

|
Seating, light,
temperature, ventila-
tion, etc., always
right

Teacher usually at-
tends to hygiene
considerations

Teacher utterly un-
conscious of seating,
light, heat, ventila-
tion, ete.

.66

I

I
Organized; all
class and teacher
movement positive
and effective

Generally satisfac-
tory; some evidence
of organization

No organization;
useless movement;
much time wasted

Very careful of
books, materials,
and equipment;
teaches care of all
property

Books frequently
torn or marred;
desks occasionally
scratched

Pupils destructive;
cut seats; daub them
with ink; dirty books

80

Reports always in
on time and always
correct in every
detail

Reports usually in
on time; fairly
accurate

Reports never
accurate nor
on time
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31. What grade or subject did the applicant teach in your system? _.

32. What grade or subject is applicant best fitted to teach?

33. Dates between which candidate was under your supervision

31. Why did applicant leave position under your supervision?

35. Would you unhesitatingly employ her for this position?

36. Any reason why Trumbull County might not wish to employ her?

37. Is this teacher married ..ot Has she any dependents? .....ccoccceeec If so, who are they? ..oooeieiieeee

38. Does the applicant use tobaceo ?....ocececererceceene Do you or did you ever suspect the applicant of using intoxicating
liquor ?

REMARKS;

- Date Signed

Official Position

Present Address
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Forms Used for Teacher Placemsnt
With the questionnaires rsiurned by teacher iraining institutions,
placement officials of bureaus in state dgpartments and state associations,
and private agencies, snd by superintendéﬁts came sample blanks used for
teacher placement purposes, The following list is an attempt at or-
genization of the uses of these various blanks,

I. Registration
1, Request to register
2, Registration blank
3, Blank for registration
4, Instruction to regisirants
5. General explanations about placemsnt service

II. Bating and Reference Blanks
6, Observation report {or check list)
7. Rating of student teaching
8. Rating by instructor
9. Rating on experience
10, Reference blanks
11, Follow-up reports.
a. by superintendent
b, by teacher
IXII, Folder of Credentials
(Made up largely of forms and data from I and II)

IV, Vecancy Reports
13, By superintendemnt

14, By school board
15. By college or university
16. Genersl blenk for listing

V. Application Blanks

VI. Office Files for Placement FProcedure
18, Findex or blanks in condensed form from registration
19, Summary data of teachers - where recommended
20, Summary data of positions open - whom recommended
21, Teacher's daily schedule
22, Teacher's report on action he takes regarding a
, vacancy reported to him '
23, Teacher's report on type of position accepted
24, Notice to teacher of vacancy having been filled
25, Call to teacher to report at office
26, Request to prospective employer to return credentials
27, Notice to employer that {eacher is not registered
28, Employer's report of action taken regarding candidates
29, Employer's report on position filled (name, salary)
30. Request for confidential stetement or rating
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