INFORMATION TO USERS

This manuscript has been reproduced from the microfilm master. UMI films
the text directly from the original or copy submitted. Thus, some thesis and
dissertation copies are in typewriter face, while others may be from any type of

computer printer.

The quality of this reproduction is dependent upon the quality of the
copy submitted. Broken or indistinct print, colored or poor quality illustrations
and photographs, print bleedthrough, substandard margins, and improper

alignment can adversely affect reproduction.

In the unlikely event that the author did not send UMI a complete manuscript
and there are missing pages, these will be noted. Also, if unauthorized
copyright material had to be removed, a note will indicate the deletion.

Oversize materials (e.g., maps, drawings, charts) are reproduced by
sectioning the original, beginning at the upper left-hand comer and continuing

from left to right in equal sections with small overlaps.

ProQuest Iinformation and Learning
300 North Zeeb Road, Ann Arbor, Ml 48106-1346 USA
800-521-0600

®

UMI

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



UNIVERSITY OF CINCINNATI

M 1930
J

I hereby recommend that the thesis prepared under my

supervision by A ' , 4

Form 668—G. S. and E4d—500—3-30.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



A STUDY OF THE NATURE AND SCOPE
Qr ‘
"PRINCIPLES OF SECQNDARY EDUCATICN®

A dissertation submitted to

The Craduate Faculty of the College of Education
of the University of Cincinnati

in partial fulfillment of the
requirements for the degree of

DOCTOR OF PHILOSOPHY IN EDUCATION

o, .
o’ O
. 0% 0
v 3.

Herschel Litherland
A.B. Greenville College 1918
A.Y¥. University of South Dakota 1926

Reproduced with permission of the copyright owner. Further reproduction prohibited without peArmission.



UMI Number: DP15895

INFORMATION TO USERS

The quality of this reproduction is dependent upon the quality of the copy
submitted. Broken or indistinct print, colored or poor quality illustrations and
photographs, print bleed-through, substandard margins, and improper
alignment can adversely affect reproduction.

In the unlikely event that the author did not send a cbmplete manuscript
and there are missing pages, these will be noted. Also, if unauthorized

copyright material had to be removed, a note will indicate the deletion.

UMI Microform DP15835
Copyright2009 by ProQuest LLC
All rights reserved. This microform edition is protected against
unauthorized copying under Title 17, United States Code.

ProQuest LLC
789 East Eisenhower Parkway
. P.O. Box 1346
Ann Arbor, Ml 48106-1346

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



‘ Page
LIST OF TABLES teesevvessosascnsssocssssosseesnan LV
Chapter
I. INTACODUCTION cveevevassncensvssnsioserssnancnsoas L
The Nature of the Problem tevecececencsnoe . 1
The Provlem Stated +.ovvivitieeeeroroncacnsns 4
Source of iaterial ceceiec e icrnnnes reeces B
Method 0of StUuQYy eteeveivaneerterrcescernanas ee 7
Linitations seeeececes ee s st e st eca e asace e . 9
II. SUMMARY OF PREVIOUS STUDIES veveeeen ceeseses L1
Curriculum Studies in Professional
Schools of TAducation .ci-eieeerecaseneses . 11

The Undergzraduate Curriculum in Education . 15
Studies of Content of Special Subjects .... 18

SUMMNATY e etocnevosnaneese tee et e eee. 20
III. PRESENT STATUS OF "PRINCIFLES OF
SICOHDARY EDUCATION teeveevenrnaanne eeeee 3L
Statv Laws and Regulations Governing
Teachers! Certificates e cacasseassasace 21
Professicnal Courses Prescribed by
Institutions ceceecacencresnrsccancaas ces B3

Freguency of Use in Titles of Oouvses eveess 2B
Status According to Catalog Announcements . 28

SUNIETY eaveceeraans cecseane te e reaccas cese B0
IV. PURPOSE CF THE COURSE ...ccve.. cieecsacaons s 33
Quotations Suggesting Purpose cee.veceeesn. 34
Descriptive Course Announcements see.eoses.. 36
Abstracted Quotations .....ieiiiiieeennn. . 38
Purpmose Stated cv.oiee i i, ceseensee . 39
V. AVALYSIS OF TEXTBOCKS eteeteieeececnconnns eos 41
Textbooks Published Between 1800-1810 ..... 41
Textbooks Published Between 1210-1220 ..... 4€
Textbooks Published Between 1930-1930 ..... 50
Commosite Analysis of Texthbooks e.eeeeee.. . 56
SUMNNATY aeeteccascsccscenscnsscansacnssas cae B3

VI. CCHTENT OF "PRIWCIPLLS CF SEJONDARY EDUCA-
TICH" AS TREATED BY INSTRUCTORS eeeceeas 85
Publicly Gontrolled Institutions weee-v... . B85
Large Privately Controlled Institutions ... 70
Small Privately Controlled Institutions ... 73
SUMMATY s veeeees ceesresessrns ceen o ssesas 79

ii

309930

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



VII. TCPICAL CONTENT SUGGESTED BY SECQIDARY
SCHQCL PRINCIPALS AND SPECIALISTS .c.e...
Content BSuggested by Secondary School
Principals seceiieesansesoncsncnscananes
Content Suggested by a Selected Groun
of Princinals seeeeeecesincan teeessennes
Content Suggested by Specialists in
Secondary Education eceeeceecrscearencase
Combined Judgment With Respect to Content .
SUNBATY secesvesranas cteeveeactnsisasensecoamn

VIII. EVALUATION CF TOPICAL CONTENT IN TERMS
Ob P}'{Pds“ #8404 4 a9 s N e NP g e 8D s e e s
Purrose Viewed in Light of Textbook

AnalysSls ceieeeecionnenanecenccannnns oo
Purpose Viewed in Light of Course as
Offered eeeeee.. e cemeseetveev e eoe

Purpose Viewed in L1~h+ of Combined
J1\ldg‘m~»n —t ® S @ & % & 9 " A 5 v & S s a * e RS aag mNp e P
Sufﬂmary @ @ & & 0 4 8 8 P 8 PO e s e e PP s e e e > g . & " 0 9

IX, EVALUATION OF MAJOR TCPICS TREATED AND
SUGGESTED weeereccecreanseancasnssnns ceve
Factors Determining Course Limits ..c.c....
Hethods of Providing for Limiting
Factors eceieveierecneeensonccnscsoseccnse
Subject Matter Objectively Determined .....
SUMMATY es e vveooccncccnssasonsossmsscannssans

X. FINAL SUMMARY 'AND CONCLUSIONS .ecevee... cenn
Statement of Conclusions .c.ceveceneenanes
Suggestions for Application and Practice ..
Problems for Further Investigation ........

BIBLICGRAPHY ceeeveieerroecasnsacccnonnocsosnncanes

108
111

115

1T
4.2

iii

118

124
128

130
131
142
149

152

APPENDIX ...-.....-......'........-...--..-....i-—XXXiV

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Table

1.

II.

III.

Iv.

VI.
VII.
VIII.

IX.

XI.

XII.

LIDT oF ThBLLO

Nunber of Stetes in North Central Asso-

ciation Prescrib

ing, or Suggesting

Variows Courses for the Professional

Training

of High School Teachers ...ieeevs.

Courses in Education Prescribed by the
Institutions for the Training of High

3dchool Teachers

LR BN BRI B I R A B B B I B B ]

Number of Institutions Cffering the

Course;

Title Used;
to Whom Couree 1is Ooen esesses

Uredit Allowed

Group

Number Lines of Treatment per Topic in
Textbooks Published Between 1900-1910 .....

Comnosite Tovical Analysis of Textbooks

Published Between 1800-1210

LA IR I AR B I A

Number Llnes cof Treatment per Topic in
Textbooks Publlshed Between 1910-1920 eeevs

Composite 'Topical Analysis of Textbooks

Published Between 1810-1320

® 5 &6 e 9 0 s 080

Number Lines of Treatment per Topic in
Textbooks Published Between 1820-1930 .....

Composite Tovical Analysis of Textbooks
PU.bliShed BetWeen 1920"'1930 2 o 09 ¢ 6 * a0t P e

Rank of Textual Content as Shown by
Comnosite Analysis of Textbooks for Each

of the Three Periods

® e 5 0 0 e ¢V o s

Composite Topical Analysis of Textbooks
Published During the Thirty year Periog,

1200-1830

L LA I B

@ 4 5 0 608 P00

¥ajor Topics Arranged in Order of Rank
as Shown by Comoosite Analysis of Text-

books, 1900-1930

S ® 8 8 8 s 0 B e e sy e

iv

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Page

24

29
43
45
47
51
54
57
59

60

63



LI1I. Geogrsrhic Distribution of Institutions
Offering a Course in "Princivles of
Secondary BAUCALION «e-verrarsaseanssssasae a8-87

XIV, Majcr Tovnics Treated and the Average
Talue Assigned Each by Instructors in
Publicly Controlled Institutions eeseececessss 69

XV, Major Topics Trezted and the Average
Value Assigned Each by Instructors in
Large Privately Controlled Institutions ..... 71

XVi. Major Towics Treated and the Average
‘ Value Assigned Zach by Instructors in
Small Privately Controlled Institutions ..... 73

XVII. Hajor Tovpics Treated by Instructors. No
Distinction Made as to Type of Institution .. 75

XVIII. Comparison of Average Valuee Assigned by
Bach Group of Instructors, and a Composite
Average Value Determined sveeesoscscecaccseees 76

XIX., Major Topics Arranged in Order of Merit as
Treated by College and University Instructors 78

XX. Geographic Distribution of Professional
Groups to Whom Questionnaires Were Sent .. 83-84

XXI. Topical Treatment and Value of Each as
- Suggested by Unselected Group of Secondary
SChOOl PrinC:Lpals @ 9 8 O 9 8 ¢V P g s RS BB e e LY e NS 85

XXII. Topical Treatment and Value of Each as
Suggested by Selected Grouv of Secondary
School PrincCingls eeeecscese.rvencssccssnness 88

XXIIZI. Topical Treatment and Value of Each as
Sugzested by Specialists in Secondary
Ed’doation ® ® ® © 0 % & 8 ® 2 Dy E S S O P OB s e O O 9 e e B o e e be 90

XXIV, Comparison of Tonical Ratings of the Two
Groups of Princivnals and SpecialistsS ecv...... 93

XXV, Topics Arranged in Order of Impnortance as
Suggested by Principals and Specialists ..... 93

XXVI. Topics Arranged in Order of Importance,
Based on Composite of Practice and Cpinion .. 99

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



XXVII. Topical Ratings by Authors, Computed on
Basis of Space Allotment to Treatment ......

ZXXVIII. Value of Various Topics as Treated and
Assigned by the Different Groups Studied ...

XXIX, Rank of Towics: When Rated by the Seven
Different GTroUPS secsec-ierseresnnncccssnnsan

XXX. Inter-correlations of Ranks Given Topics
by Texts, Principals, and Specialists ee.e...

XXXI. Rank of Major Towics Based on Counosite
Veizhting of Values ASSigned eacececencconns

XXXII. Rank of Major Topics as Determined by
Prequency of Mention, and Importance «......

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

100

103

105

107

112

128

vi



ACKUCWLEDGUENTS

It is clearly impossible for the writer to menticn
the many persons to wnoa he is indebted for contributions
to this study. The reader is referred to thie Apvendix for
the names of instructors and secondary school »rincipals
who have so generously given their time in supplying
valu@ble information aad many helnful sugge stions.

Hany thanks are due Dr. Ruth Streitz and Dr. C. A,
Gregory who, as members of the Advisory Committeé, have
read the whole of the dissertation and have given valuable

onstructive criticism on the manuscript.

The writer is most heavily indebited to Dr. 8. L. Eby,
Chairman of the Advisory Committee, whose encouraging
worés have been a source of coatinued insviration. He has
also contributed greatly to the study in indicating needed
changes in construction and in »nointing out desirable
revisions. To Ruby I. Litherland, whose partnership in
this undertaking is evidenced in the typed manuscript, the

writer gratefully acknowledges a deep debt of gratitude.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



CHAPTER I
INTRODUSTION

Nature of The Problem

In recent years the determination of the wvarious cur-
ricula, of the elementary school and the secondary schoel
has commanded much attention. 8ix years ago thie Department
of Superintendence of the National Education Association
issued its first curriculum yearbook. New aspects of this
problem have been presented in each succeeding yearbook.
Thus, we have had the basis laid for local nrograms of
professional study relating to "The Elementaxry School Cur-
rioulum"l; digests of a large number of scientific studies
and investigations pertaining to the same curriculumg
presented; various case-studies of curriculum revision
programs in cities of the United-Stares5 enumerated; a

cooperative plan of curriculum revision in the junior high

school4 suggested and the develooment of the high school

1 The Elementary Schoonl Curriculun, Second Yearbook of
the Department of Superintendence. Washington: Department of
Suoverintendence, 1924.

2 Research in Constructing the Elementary School Cur-
riculum, Third Yearbook of the Department of Superintendence.
Nashington: Department of Superintendence, 19235.

3 The KNation at Work on the Public School Curriculumnm,
Fourth Yearbook of the Department of Superintendence.
Washington: Devartment of Superintendence, 1936.

4 The Junior High Scheol Curriculum, Fifth Yearbook of
the Department of Superintendence. Washington: Department
of Superintendence, 1927.
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ourriculum1 traced through its various stages.

The vproblems suggested in this particulsr are certainly
worthy of consideratioﬁ. Cf equal imnortance, however, is
the need for authoritative curriculum construction in the

nrofessional training courses for teachers. Some work in

AV ]

this field has been done®™, but conditions are, in many
instances, still chaotic and far from satisfactory. Great
lack of uniformity now exists in the various institutions
with respect to the titles of courses and the major tonics

treated under each.

While ovrosvective teachers are takinzg more and more
courses in professional subjects, both before and
after securing their certificates, many of these
courses seem to be of little value in school roonm
practice. Frequently an institution announces many
professional courses and then vpermits the students
to pursue any of the courses they may chcose. Again,
students attend different institutions, especially
in summer schools, repeat the same courses and often
secure double credit fcor the work. There seems to be

" a sore need for some standardization of titles and
content of at least the basic nrofessional courses
and more serious effort to direct teachers in training
to those courses that will be of most wglue to different
groune of workers in the various fielde®.

1 The Development of the High Scheol Curriculum, 3ixth
Yearbook of the Department of Superintendence. Washington:
Department of Superintendence, 1928,

2 Literature in this connection is reviewed in Chapter
11, p. 11-20.

3 J. L. Henderson, "The Senior High School Teacher",
The Development of the High School Curriculum, v. 359-370.
3ixth Yearbook of the Depariment of Superintendence.
Washington: Department of Superintendence, 1928.
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A definite attempt to clarify thinking in relation to
the professional courses in the teacher tralning program was
made by the North Central Association in its appointment of
a conzittee on the "Undergraduate Jurriculwa in Ed_ur:;_an’ciofi""1
to investigate the character and content of courses in

.Education in the colleges and universities cof the Assoéiation,
and of preparing recomwmendations relative to the standardiza-
tion of such work. A survey of this study will be made in a
latar chanter. It is sufficient at this point to state that
the examination of course outlines, and the textoooks used
in different institutions revealed a vast amount of duplication,_‘
¢diversity of dontént, and seeuing 1ackaof standardization of
titles. Some items of subject matter were found included in
two or more courses within the same institution. In one
institution certain tonics were found to be very briefly
treated while in another institution these are made the basis
of an entire course. Standardization of title and of the
general tOpioé treated was found to be approached in only .
one subject - Educational Psycholozy.

‘This line of thought suggests the need for a more
critical evaluation of many of the professional subjects

now offered in the training schocls. Many of these are

1 The Undergraduate Curriculum in Education, North
Central Association Quarterly, Vol. I (Septeuber, 1928)
p. 149-173.
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similar in content but differ in title. Standardization of
the common body of subject matter and of course titles would
eliminate confusion, much duplication, waste, and much of the

criticism now directed at the teacher training institutions.

Problem Stated

- The purpose of this investigation is o study the nature
and scope of the subject, "Principles of Secondary Education’.
The gtudy will attempt to answer as definite ¥ as rossible
the following specific questions.
1. How many institutions list this subject or one similar .
in‘nature in their catalog announcements?

Under what title is the course generally listed?

)
k 3

[¢)]

« How much credit, in semester hours, does the subject

carry?

4, To what group of students is the subject open?

5. What is the aim of the course as stated by course
announcenents, and the introductory statements of
the authors of texts used in the subject?

6. What major tonics are treated in the textbooks used
in this subject?

7. Which of these topics are most emphasized?

8. What trends are noficeable in comparing the earlier

with the more recently written texts?

9. How do tonpics trezted measure up to the stated purpose
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14.

15,

16,

| S
~3
L]

18.

13.

of this subject?

fhat major topics are treated by instructors teaching
tiais subject?

TWhich of these topics are most enphasized?

How do the tovics treated measure up to the stated
puropcse of this subject?

Which of the major topics treated in textbooks are
considered by secondary scnool principals to be
rather intimately related to the actual teaching
problems in secondary education?

Which of the major torpics do princivals, affiliated
with the progressive movement in secondary education,
consider to be so related?

Which of the major topics do certain specialists in
secondary education consider to be so related?

¥hat relative value would principals and specilalists
assign these topics in the subject, "Principles of
Secondary Education'?

How do the topics suguzested measure un to stated
purpose of tiils subject?

Is there any relationship between tonics treated

in texts and those treated by instructors?

What relationshin exists between the topics treated
in texts and those suggested by principals, and

specialists?
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20. Is there any relationshin between topics treated
by instructors and those sugrested by principals,
and sneclalists?

21, What major tonics should coﬁstitute & course in

"Principles of Secondary Education"?

. Source of Material

In answering these specific questions information was
gleaned from the following sources:

1. Answers to the first five questions were secured
first, through the analysis of course announcements
in five hundred and twenty-four college and university
catalogs; second, from a questionnaire addressed to
one hundred and sixty-four instructors who feaeh the
course; third; through the analysis of introductory
statements of autnors of textbooks.

2. Answers to questions 6-9, were secured through an

1 in the field

analysis of twenty general textoooks
of secondary education, written since 120C.

3. Questions 10~17, were answered on the‘basis of ques-
tionnaire returns from secondary schocl principals

and specialists 1n secondary education.

4, Answers to questions 18-20 are based upon a.

1 The textbooks are listed in the General Bibliography,
pe. 152-153.

3
\
A
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comparison of textual treatment, courses as offered, .

and group judgment,.
5. The answer to guestion 21 is based on present practice
in institutions and the combinesd judgment of principals

and specialists.

Method of Study

In the beginning of the study a preliminary survey was
made of the general textbooks in the field of secondéry
education. Such a survey seemed essential in formulating an
adequate outline of possible content as a starting point.

Seventeen major topics1

were thus secured. Under each of these
were listed several sub-topics suggestive of geﬁeral divisidnS'
of topical treatment. The cohtent of each book was then care-
fully analyzed and the material prdperly classified under

one or the other of the major topics. Sub-topics Weré added

as the material covered would warrant. All content was thus
~classified according to the number of lines given to its
treztment. The space allotted ﬁo tdbles was computed on the
basis of the number of lines such space would include and
credit was given accordingly. Space given to foot-note

references, suggested questions and problems, bibliography,

and appendices referring to svecific chapters, were not

1 The major topics and sub-topics are listed in Appendix
P. 7-11l.
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included in this computation.

Using this outline of major topics and sub-topics as a
basis, a ques’sionnai'ré1 was formulated and sent to instructors
in institutions offering a course under one of the titles
préviously mentioned. The weighting system and the general
form of the quesfionnaire were adapted from one formulated
by CGoodwin B. Watson in his study of the general topics to
be taught in Educational Psycholcgyz. Each instructor was
asked to check fhe title under which the course is listed,
suggest the number of semester hours credit allowed, state
group to whom the course is open, check tne major topics
treated, and assign a weight to each which would represent
the relative importance wiven each. Each instructor was also
asked to add any major toplc and sub- toplcs treated which
were not represented on the guestionnaire.

A similar questionnaire was sent to an unselected group
of higzh school principals, to a selected group of principals
who were known to be affiliated with fhe progressive school
movement, and to specialists in the field of secondary edu~
cation. These were asked to check each topic which they

believed to possese sufficient functional value for teachers

1 The Questionnaire %o both groups, instructors and
principals, is reproduced in Appendix p. 1l-11.

2 Goodwin B. Watson, "What Shall be Taught in Educational
Psychology?" Journal of Educational Psychology, Vol. XVII
(1928), p. 577-599.
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to warrant its treatment in a course in WPrinciples of
Secondary Education", to assign a relative weight to such
topics, and to add major topics and sub-topics not included
which were considered of importance.

The relative position of each major topic, as deter-
mined_for-each group studied, was then assigned. A cbmparison
of these major topic rankings were made with each of the
othér groups. The felationships of the various rankings were
computed by the application of the Rank-Differences Method
of correlation. The final ranking of the major topics is
based on the mean rank secured from the application of two
techniques: first, frequency of meniion; second; importance

or cruciality.

Limitations

The collection and treatment of the data here suggested
are possibly subject to certain limitations. In the firset
place, there is no absolute evidence that the importance of
a topic can be accurately measured by the‘amount of space
given to its treatment in a textbook. Sﬁch importance has
been assumed in similar previous studies and it is assumed
in this case for the lack of a more objective measuring

stick.

A second limitation is involved in the textbook analysis
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10

and the classification of subject matter under major topics.
In a few instances a topic appeared to include material that
could be classified under two or more major heads, In such

instances the material was placed under the topic appearing

to include the majority of the material.
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CHAPTER II
SUMMARY OF PREVIOUS STUDIES

Many important changes have taken place in our educational
system during the past quarter of a century. Especially is
this true with respect to our secondary school, Not only has
the conception of secondary education been expanded, but its
curriéulum has been and is being revised, its objectives are
beihg restated, and new emphasis is being placed on the proper
training of its teachers. The factors which have contributed
to these changes are many. It would be a difficult task to
trace each of thése back to its source, nor would the purpose
of this chapter be served were space to be given tc such a
treatment. The purpose shall be specifically met by a review |
of various c¢ritical surveys made of the’curricula and cur-~
ricular content in teacher training institutidns, particular
attention being directed to the professional courses for the
training of secondary school teachers.

Curriculum Studies in Profegsional
Schools of Education™

Many of the curriculum studies in professional schools

of education have been made to determine trends and the

T Current Bducational Readjustments in Higher Insti-
tutions, Seventeenth Yearbook of the National Society of
College Teachers of Education. Chicago: University of Chicago

Press, 193%8. p. 73-77.

11
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i2

fregquency of present practice. This fact is at once evident
when a survey of the literature in this connection is made.
This type of work has served as a basis for much comnstructive
thought and is therefore worthy of consideration.
A pioneer study of this sort was made by Judd and Parker

in 1916 involving problems concerning the standardization
of neormal schocls. Although a piloneer study it resulted in
pointing out vexry clearly the "need of thorough-golng reor~
ganizing of curricula,»of new types of courses inveducation,
of more definite and stimulating sequence in subject matter
courses and clear-cut distinctions beitween courses planned
to meet the professional and cultural needs of studente",

- A number of investigations followed the one by Judd
and Parker. In 1917, the Carnegie Foundation for the Advance-
ment of Teaching made a report dealing with the organization
and content of professional curricula in training schools.
Special attention was directed to the content of two-, three-,
and four-vear curricula preparing teachers for different
types of work. A second report of the samelFoundation in 1920,
gave enlightening information concerning the weaknesses of
professional courses in the Missouri normal schools,.

A study of forty-six normal schools, with two- and

three-year curricula, was made by Anacleto Santiago in 1924.
This study revealed quite a high degree of- curricula differ-

entiation and many prescribed courses with definite sequences.
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The professional courses most cften prescribed were:
"Psycinology, ZTducational Sociology, Introduction to Teaching,
Management, History of Education, Tests and Measurements,
and Personal and School Hygiene'. |

- Between 1930 and 1225 a number of studies, after the
order of those already}named, were made of the curricula
in four-year teachers coliéges. The most significant ones
of these were made by R. S. Newcomb (1924), Shelton Phelps
(1923) and Homer P. Rainey (1925). In 1.988, George P. Deyoe
completed an analytical study of the curricula of eighty-
ssven state teachers colleges in which he points 6ut that
these institutions are making a significant cgntribution
in the preparation of high school teachers. An additional
fact is suggested in the specific differentiation that is
made in certain professional subjects for this group, e.g.
high school methods and principles are the most frequently
prescribed for those preparing for high school teaching.

The four-year liberal arts colleges have largely

limited their teacher-training work to the preparation of
high school teachers. In view of this fact it is not sur-
prising that Harry C. Wilkerson, in 1924, found the pro-
fessional offerings of these institutions rather suggestive
of the group for whom training was given. An analysis of
these courses, however, directs attention to "much over-

lapping in content and lack of uniformity in titles and
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content".

Several studies of professionai curricula have dealt
specifically with the training courses for teachers in the
different divisicns of the school system, e.g. kindergarten -
primary teachers, elementary school teachers and high school
teachers. One study of the latter sort was made bj L. H.
Whitecraft in which the professional offerings of 179 insti-
tutions were surveyedl. The eourses found to be most fre-
quehtly prescribed in the preparation of teaéhers were General
Péychology, Educational Psychology, General Methods, Observation
and Practice Teaching, History of Education, School Adminis-
tration, and Principles of Educafion. The influence of State
Department requirements for_certification ié,eépecially
noticeable in these éfferings;

The studies of Eickenberiy and KOos; dealing with
professional traihing secured by principals before entering
the principalship, whilg largely in agreement, suggest a
very interesting differentiation. Koos points out that "of
the 13 professional courses most frequently taken by prin-
cipals only 4 were commonly taken by teachers, namely,
Principles of Secondary Education, Educational Psychology,

Philosophy of Education, and Technique of Teachingﬁz.

1 L. H. Whitecraft, The Professional Training of High
School Teachers. School Review, Vol. XXXII (March, 1924),
P, 218-23.

3 Current Educational Readjustments in Higher Insti-
tutions, National Society of College Teachers in Education,
op. cit. p. 79.
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The Undergraduate Gg§riculum
In Zducation

The greater proportion of the studies surveyed in the
preceding section were made primarily to learn the status
of the durriculum and the professional offerings in different
types of training schools, These emphasize the need of inten-
sive studies to determine the typés of professional courses
most needed. In 1924 the North Central Association 6f Colleges
- and Secondary Sghools appointed a.Commiﬁtee on the Under-
graduate Curriculum in Education. The purpose of this Committee
- was to investigate the character and content of courses in
education in the colleges and universities of the Association
and to prepare recommendations relative to the standardization
of such work. | |
Proceeding on the assumption that its work should be
confined to the undergraduate level, the committee hegan
the study of the offering of the various institutions as
suggested by the analysis of bulletins and supplementary
information secured from 162 colleges, universities and
other institutions training high school teachers.
The analysis of this information revealed a number of

interesting and significant things. Variation in the
title of courses having similar content was very obvious.

T Report of the Committee on Undergraduvate Curriculum
in Education to the Commission on Unit Courses and Curricula.
Presgented to the North Central Association, March 21, 1925,

P. 1-30.
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Even in the case of courses reported as being based on
the same text significant variations in title occurred. :
For example, Parker's "Methods of Teaching in High School®
was reported as a basic text for forty-six courses, but
these courses represent 18 different titles. An examina-
tion of different texts reported for courses having the
same title corroborated the conviction that 'the title
of a course in education is a very poor index of its
content'. For example, when judged by the text used,
"mducational Psychology","History of Education","Prin-
ciples of Secondary Education",%"Secondary Education',
appear in the list of courses classified as belonging

to the field of general methods; "General Methodsh,
"Secondary Education',"Principles of Education', and
"Principles of Teaching", appear as titles of courses
based on texts in the field of educational psychology“l.

Following this general analysis of courses the committee
submitted a communication to 129 institutions asking for a
vote on three theses:

First: One or more courses should be considered basic
in the training of teachers for secondary schools.

Second: These basic courses should be required by the
‘ Noxrth Central Associaztion.

Third: Educational Psychology, Methods of Teaching

and Principles of Secondary Education should
constitute the basic courses.

Lees than seventy replies were received from the insti-
tutions, but in these there was unanimous agreement on the
first thesis, two dissenting votes on the second and certain
qualifications of the third. Unanimous approval was given
the Committee's three guiding principles with respect to

content and organization of undergraduate professional courses.

These principles were stated as follows:

1 Walter S. Monroe, The Undergraduate Curriculum in
Education. School and Society, Vol. XXIV (1926), p. 177-18l.
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First: Content of a course should be carefully selected
on the basis of its value to teachers, high school
principals, superintendents, or supervisors,

Second: In organizing courses in education duplication
of content should be reduced to a desirable
minimum. '

Third: The undergraduate courses offered by an insti-
tution should form a well balanced program.

On the basis of the approval given the theses and the
gulding principles of content and organization, the Committee

vrepared recommendationsl

to the Association relative to the
-standardization of certain basic courses. It was recommended'
that three elementary courses - Educaticnal Psychology,
Methods of Teaching, and Principles of Secondary Education -
be considered as basic in the professional training of high
school teachers, and that these be required as part of the
fifteen hours in Education specified by the Association.
These:courses were deécrfbed as follows®;

Educational Psycholcgy - dealing primarily with the
learning process., Three semester hours credit being
considered reasonable where preceded by a course in

pure or general psychology. Time to be increased
where there is no prerequisite.

Methods of Teaching - concerned primarily with the
teaching process, Emphasis to be placed upon proce-
dures employed by the teacher in stimulating and
directing learning activities of the pupil. Three
semester hours credit.

Principles of Secondary Education -~ dealing primarily

1 The Undergraduate Curriculum in Education, North
Central Association Quarterly. Vol, I (1928), p. 149-173,

2 Report of the Committee on Undergraduate Curriculum
in Education. op. cit. p. 12-14,
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with principles and problems upcon which the system
of secondary education is based. The view to be pre-
dominantly that of the teacher. Three semester hours

credit,.

While certain objections were raised to this proposed

progran it is encouraging vo note that general agreement

‘was reached and the report, in spirit at least, was approved.

1

8tudies of Content of Special Subjects

. The foregoing studies have revealed an incréased tendency
to restrict the scope and to determine more objectively the
curricular offerings in teacher training institutions. 4
survey of the literature feveals sevéral studies that have
been made of the content of éourses in specific fields. These
have dealt with such subjecté as, the social “studies in
teachers colleges and normal schools, physical education,
and English. In only one of the professionél éubjects do we
find constructive work of a similar character. However, this
subject -~ Educational Psychology - has seemingly proved a
fertile field for such study. Beginning in 1925 énd extending
to the present several investigations have been reported., In
1925, 0. B. Douglass studied the "Status of Introductory
Courses in Educational Psychology" securing information con-

cerning the subject matter, the texts arnd reference material

1 Current Bducational Readjustments in Higher Institutions,
Seventeenth Yearbook of the Natlonal Society of College Teachers
of Education, 1929. p. 79-8l.
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used. M. BE. MacDonald substantiated the findings of Douglass
in YA Catalog Study of Oourses in Psychology in State Normal
 Schools and State Teachers Colleges".

A group of three additional studies have geone a step
farther in attempting to discover what elements in Educational
Psychology are of the most importance to teachers. Dean A.
Worcester selected a list of seventy-seven topics treated
and preseﬁted these to students for an evaluation according

1 arnalyzed five

to their. value to teachers. Harold G. Blue

texts to determine the diversity of elements treated and

their relative importance. The most comprehensive of the

three studies was made by Frank N. Freemang. Sixty textbooks

in the subject were analyzed and a series of étatements which

represented_the collective conclusions of various authors on

the various problems of education were collected and classified.

An at%empt was then made to bring together this analysis and

summary of facts with a classification of the duties of teachers.
In 1925 Goodwin B. Watson made a questionnaire study3 of

the topical content of Educational Psychology. Cn the basis

1 Harold G. Blue, An Analysis of Five Texts in Educa-
tional Psychology. The Pni Delta Kappan, Vol. XI (4ugust,
1928), p. 41-45,

2 Frank N. Freeman, What Are The Psychological Materials,
A Knowledge of Which i$ Most Essential to Teachers? Annual
Proceedings of the National Education Association, Vol. LXVI.
(1928), p. 891-897. A

3 Goodwin B. Watson, What Shall Be Taught in Educaticnal
Psychologg? Journal of Educational Psychology, Vol. XVII (1928),
p. 577-599.
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of tris study he has recently published a bookl which differs
greatly, in content, organization and method, from all other

works in Educational Psychology.

Summary

The studies mentioned in the preceding pages are illus-
trative of the ﬁork that has been done in an attempt to
clarify the situation with respect to the curricula in the
various fields. They are also suggestive of what may still
be done in these pérticulars. These suggest that:

1. The earlier studies of this nature tended to deal
with the generai phases of curricula in institutions
differing in type. |

2. Offerings of a professional nature were then subjeoted'
to critical evaluation.

3. More recent studies have been made to test and eval-
vate the content of specific subjects.

4. Such studies have revealed great duplication of
content and lack of uniformity with respect to both
content and course titles.

5. Such studies point the way to similar evaluations

of subject matter in other professional courses,

1 Goodwin B. Watson and Ralph B. Spence, Educational
Problems for Psychological Study. New York: The Macmillan
Company, 1930.
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CEAPTER III
PRESENT STATUS
"PRINCIFLES OF SEggNDARY EDUCATION"

It would seem that a subject possessing sufficient
merit to warrant its approval as desirable, if not prescrip-
tive, in the training for high scheol teachers, by the most
influential regional standardizing associationl, could be

found to occupy a vefy prominent plaée in the professional
offerings of teacher training institutions the country over.
That such is not the case 1s evidenced by the materials
"coveied in this study. |

‘A partial explanation of this divergence between accepted
theory and practice ig revealed in various investigations.
showing a wide range in professional subject offerings in
training different types of teachers and school officers, The
materials of this chapter will assist in a further explanation
of this situation.

State Laws and Regulations

Governing
Teachers! Certificates

State laws and regulations governing teachers'! certifi-

cates are recognized as a means of promoting higher standards

1 Reference is nere made to The North Central Association
of Colleges and Secondary Schools.
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of gualifications for *the teaching corps. Information con-
cerning fhe professional reguiresments of the different States
is of interest and value as a means of determining the degree
of uniformity that exists in the prescription of cexrtain
professional subjects according t¢ fields of work. All of the
States either issue certificates designated as high or sec-—
ondary school certificates, or they specify that certain
certificates are valid in junior or senior high schools.
These are required of teachers in such schools, even though
the certificates are not called "high-school! certificates.
An examination of the most recent available materiall
concerning specific reguirements of a professional nature
for the certification of high school teachers, reveals the
fact that only three States prescribe a course in "Principles
of Secondary Education®. California prescribes a two semester
hour course in "Principles of Secondary Education', along
with other professional subjects, to gqualify for the "General
Secondary Gertificaté", and the "Junior College Credential".
Indiana requires the completion of such a course of all those
desiring either a "First", or "Second Grade High School
Teachers License", and for those secking a "First", or "Second
Grade Special High School Teachers License“. New Jersey

prescribes the course for those qualifying for a "Permanent

1 State Laws and Regulations Governing Teachers® Certifi-
cates, Bureau of Education Bulletin (1927) ¥o. 19. p. 126-2360.
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State Secondary Gerfificate". In two States, Pennsylvania

and Massachusetts, a course of tils nature is placed on the
list from which professional subjects are to be selected.

In Pennsylvania this course is définitely entitled "Principles
of Secondary Education"; in Massachusetts it is entitled
"Problems of Secondary Education'.

A study of the prescribed, or suggested educational
courses, for the profeséional training of high school teachers
in the States of the North Central Association, is suggested

in Table I. It will at once become evident that only one State
suggests.or prescribes the course in "Principles of Secondary
Education". This State, as has been suggested by the survey
of State requirements, is Indiana. |
Professional Jourses Presceribed

by '
Institutions

Table II suggests the courses in Education that were
prescribed by institutions of higher learning in the North
Oentral Association in 1934. The subjects most frequently
prescribed were: General Psychology, Educational Psychology,
Observation and Practice, General Methods, History of Educa-
tion, School Administration, Principles of Education, and
Special Methods. It will be immediately noted that this order
differs little from the requirements of the States involved

as suggested in Table I. This fact indicates that the teacher
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able Il. Humber of Stztes in North Centrel Associsiion Prescribing
or Sugzesiing Various Courses for the Professional Training of High
School Teachsrs.

Courses Number of Steates
Generel Psychology 11l
Aducationel Psychology 8
Observaiion and Practice 3
History of Zducetion i)
Principles of FHducation 6
General Iiethods : -5
School Administration 4
Special lethods , 3

“Philosophy of Education 3
Principles of Secondary Bducation 1
Tducational Sociology , _ 1
RBducational kieasurements 1

1 L. H. Yhitecraft, The Professional Training of High 3choo
Teachers. School Review, Vol. XXXII (1924), peR20. '
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training instituﬁions are following the leadership of the
State Departments rather than assuming the leadership in so
fzar as State Laws will permit. |

"Principles of Secondary Education' is prescribed by
four universities, three colleges, and two normal schools.

In other words, nine institutiohs or, five percent of the
institutions in the North Centrai Association were prescribing
this course as a part of the professional training for high
school teachers. An examination of the figures, with reference
to the institutions offering each of thé courses indicated

in Table II, reveals the fact that 30.1 percent of these offer
a couise in "Principles of Secoandary Education®.

A different line of approach is suggested by a study of
the perdentage of high school teaéhers in Minnesota and
Washington who have taken certain courses in'Educationl. In
Minnesota, 21.1 percent of the high school teachers repoxrt

“having completed a course in "Principles of Secondary Educa-

tion", In Washington, 20C.4 percent report having done so.

Freguency of Use in Titles of Courses

It is possible that the content of a course in "Principles
of Secondary Education" is approached if not entirely covered

by courses listed under other titles. That such a situation

1T L. V. Koos, Tae American Secondary School, New York:
Ginn and Company, 1927. p. 652-669.
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Table II1. Courses in Bducation Presecribad by Institutions for
the Trainineg of High School Teschers.

Courses Univer bColle;e Normal Totzl
sity School
: 2 2 CI -
General Psychology 35 36 25 86
Zducational Psychiology 23 32 wa 78
Obscrvetion énd Practive’ 20 30 22 7%
Generzsl ilethods 1a 2 23 70
History of Educaticn 23 27 17 687
Scnool Administreation 15 20 15 50
Principles of Bducation 17 12 15 44
Special Methods 16 15 88 40
Principles of Secs Edn. o 4 3 2 9
History of Edn. in U. S. 3 1 5 9
Philosophy of Zducation - 5 - 5
EBducetional Sociology - 1 3 4
Vocationel Education 1 1 2 4
Educeationsl Lieasursmenis 2 1 - 3
School Hygiene 3 - - 3
Educetional Classics - - 1 1

1 L. #H. “hitecreft, ibid. p. 221.
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actually exists is pointed out by the Committee on The Under-
graduate Curriculum in Education. In analyzing materials
similar in content to that offered in the above mentioned

course, the Commitiee discovered this content listed under

the following titlesl:
Title , Frequency
Secondary Education or Principles of Secondary Educ. 40
High School Administration (Management) 20
Junior High School 16

Principles of Education

Secondary School or The High School
High School Problems

High School Curriculum

High School Supervision

School Organization

Social Organization of High School
Educational Seminars

‘Adolescence
Preparation of High School Teachers
Consolidation of Small High Schools
Supervision of Secondary Education
Community High School

School Administration

Philosophy of Education

Problems of Secondary Education
High School Organization and Control

P e e e 0 s 1

That the title of a course fails to ihdicate the nature of
content is further evidenced by the titles of courses which
were recorded as based on the same text - The text in this
instance was Inglis! "Principles of Secondary Education"?,

Title Frequency

High School Administration 5

1 Report of Committee on The Undergraduate Curricudum in

Education, op. cit. p. 28.
2 Ibid. p. 10.
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The Secondary School

Principles of Secondary Educatlon
Secondary Education

Principles of Education

Adolescence

Preparation of High School Teachers
Principles of Seuordary Education & Management
High School Curriculum

High School Problems

Secondary Schools

Philosophy of Education

High School Organization and Control

[ andiing

b b b s O1 O i

Status According
o
Catalog Anmmouncements

Through'an examination of 524 different institutioﬁal
catalog announcements for the years 1928-29 and 1929-30, the
ﬁriter has been able to determine the number of thesé insti-
tutions that offer a course similar in natuie to the one
under discussion, tﬁe titles under which these are listed,
the number of credits in semester hours, and the group of
students to whom the course is open. Supplementary material
in these respects has been secured from returns received from
the instructors in institutiohs offering the course.

The findings in the above particulars are indicated in
Table III. It will be noted that 164 institutions offer a
course listed under one of six different titles. In the -
greater number of instances, 1&§2§_f¢ur cases, this titie is
"Principles of Secondary Education". The title second in

order of frequency is, "Secondary Education"., Other titles
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Table III, Number of Institutions Offering Course; Title Used; Credit Allowed;Group to VWhom Open

Number of Number of Semester Group of Students to
Institutions = . ﬁpurs Credit Course Whom Course is Open
Offzring Carries
Title Course Under
Title Given 1 2)251314alse Under- | Grads. | Both
grads
Principles of Sec. Edn. 94 713 (791213 8l 1 12
Secondary Educetion 52 ' 8 411211 45 5 2
The High School 9 212 |5 ‘ 8 1
Problems of Sec. Edn, 4 : 113 3 1
Prin. & Meth., of Sec. Edn. 4 2 111 | 4
Adv. Prin. of Sec. Edn. 1 1 | 1
Total Number 164 2016 |12d 54 141 7 16
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given are, "The High School®, "Problems of Secondary Education',
*Principles and Methods of Secondary Education', and "Advanced
Principles of Secondary Education®.

According to the distribution indicated in Table III,
129 institutions allow three semester hours credit for this
course; twenty institutions allow two semester hours credit;
gix institutions give credit to the amount of two and one-
half semester hours; five institutions allow five semesﬁer
vhours, and four allow six semester hours credit.,

brdinarily the coursés here listed are opnen to under-
graduate students of junior and senior standing. This would
naturall& be expected since the larger_number of institutions
of collegiate rank offer no work on the graduate level. In
several instances sophomores are permitted to enroll for
these subjects. In sixteen institutions, offering both grad-
uate and undergraduate work, the course is open to both groups.
In seven institutions enrollment is limited to graduate

students,

Summary

A couxée in "Principles of Secondary Education' is not
at present'found to occupy a very prominent place in the
/%raining program of high school teachers. This is due no

doubt to the following facts:
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Investizations reveal a wide range of professional
offerings in the trainiﬁw cf different types of
teachers and school officers, |

Only é few State laws governing the certification
of high school teachers prescribe the course, and
fewer still place it on the list from which electives
are to be chosen.

Institutions are following the leadership of Bt@te
departments rather than assuming the leadership in
respect to a prescription of courses.

The content of a course in "Princinles of Secondary

Education" is approximated under other titles.

The status of the cdurse in "Principles‘of'Secpndary Education"

as revealed through an analysis of college and university

catalogs, can be summarized as follows:

1l..

3.

4.

"Principles of Secondary Education" is prescribed by
nine institutions in the North Central Association
of 0011egés and Secondary Schools.

There are 164 institutions covering the content of
this course under six different titles.

The title, "Principles of Secondary Education" is
listed gégg%-four times, and "Secondary Education®
is listed fifty-two times.

The course, in the majority of instances, carries
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credit amounting to three semester hours and is open
to undergraduates of junior and senior standing.

The material of this chapter does not reveal an extensive
prescription of the course in "Principles of Secondary Educa-
tion" by States -and institutions, nor a large percentage of
teachers completing the course. There is, however, an evident’
shift being reflected in the courses fequired. Greater differ-
entiation in the professional subjects for different types
.0of teachers is found. As a result of this, certain subjects

~are beginning to be recognized as basic ones in the training

of high school teachers. One of these subjects is "Principles

of Secondary EducationM.
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CHAPTER IV
PURPOSE OF THE COURSE

=3

Charters has sugrested that there are two voints of
view concerning the curriculum. "From the one view poiant
the function of the curriculum is considered to be that of
imparting information, while from the other voint of view
its function is considered to be that of modifying conduct.
The first of these may be called ﬁhe information function,
and the other, the conduct. function. If the information
function ve accepted tne work of the curriculum is done when
information has been prepared; but if the conduct function
is accepted the curriculum must embrace all materials that
are needed up to the voint where the student teacher becomes
an efficient teacher in the class”room."l

In another instance Armetrout2 has pointed out that an
aim or purpose is essential in every course of study, and
that the accepted aim determines the subject matter and the
method of presenting it.

Perhaps it would not be a misstatement of fact to suggest

that a large number of courses of study are nothing more than

1 W. W. Charters, Principles Underlying the Making of the
Curriculum of Teacher Training Institutions. Educational Admin-
istration and Supervision, Vol. X (September, 1924), p. 337-38.

2 W. D. Armetrout, Four Major Problems in Professional
Preparation of Teachers. Educational Administration and Super-
vision, Vol. X (December, 1924), p. 570.

33
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an outline of topics to be treated and still without any
definite aim.

It shall be the aim of this chapter to present a number
of typical expressions that are indicative of the purpose
whiech a course in "Principles of Secondary Education" is to
serve in the training program. These have been gleaned from:
the Introductory statements and prefatory remarks of text-
book authors, purposes as stated in Catalog Course Announce-
ments, and the combined judgment of the Committee on Under~

graduate Curriculum in Education.

Quotations Supgesting Purvose

Brown, E. E. - The Making of Our Middle Schools- 1902. p. vii.

We seem to have reached a point, in our studies of
American educational history, where a comprehensive
view 1s needed, for the betterment of our special
monographs, if for no other reason. But such a work
as thies aims to be is needed, too, for the betterment
of schools.

De Garmo, Charles — Principles of Secondary Ed.- 1907. p. V.

Specific consideration of the problems of the high
school has thus far been confined, either to debate
and printed discussion, or to reports by conferences
and committees. The student is consequently unable to
find in English any systematic presentation of the
fundamental principles of American secondary education.

Brown, J« F. - The American High School- 18Q9. p. vi,
The day is fast aporoaching when no one will be
permitted to enter the ranks of the high school

teacher without at least a minimum acquaintance
with the field.
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Johnson, C. H. and Others - The Modern High School- 1914,
Pe. 1ii and xi.

This volume represents ..... 2 genuine and persistent
attempt to think closely upon related factors of a
common social oroblem and ideal. The authors, further-
more, attempt to think together in so far as the
fundamental and unescapable socializing function of
public high schools are concerned.

The supervisory programme ahead requires that we work
out and put in operation a system of general principles
of adolescent pedagogy which is clearly based on the
problems arising out of the age of the high school
student and his participation in the activities of his
community. -

Monroe, Paul and Others - Principles of Sec. Ed.- 1914. p. vi,

The purpose of this volume is to furnish the student
a body of fact and opinion that through study and
discussion he may acquire some knowledge of the entire
field of secondary education, its purposes and its
problems. '

Inglis, Alexander - Principles of Secondary Ed. - 1818. p. V.

In this book the author has attempted to make a sys-
tematic analysis of factors and principles involved
in a constructive theory of secondary education. The
complex interrelations of secondary education preclude
the adequate consideration of any single phase in
igolation,.

Clement, J. A, - Principles & Practice of Sec. Ed.- 1935. p. Xi.

Organized Principles of Secondary Education should serve
at least two purposes. First, they should serve as the
basis of intelligent and profitable practice. The nature
of principles is constant and universal. The application
of them will necessarily vary from one generation to
another, or from one situation to another within the
same generation, due to changing conditions. In the
second place, the meaning of the educative process as

a whole can be interpreted best in the light of well
established principles. This is to say that principles
should serve the double purpose of guiding and of inter-
preting secondary school practice. In this way it is
possible to establish what may be thought of as a
philosophy of secondary education whose chief purpose

is to determine values and fundamentalse.
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Uhl, Willis L. - Princivies of Secondary Ed.- 1925. p. iii.

This volume ..... presents comprehensive lists of
princinles of secondary education based upon the best
writings of the present time.

Koos, L. V. - The American Secondary School-~ 1927. p. V.

The judgment is ventured that a basic treatise in
Secondary Education is not complete unless it deals
with these (referring to tovical content) as well as
with topics usually included.

Williams, L. A. and Rice, G. A. - Principles of Sec. Ed.-1927.
p. iii.

It is a matter of common experience and knowledge that
a general survey of any particular field of learning
is desirable as preparation for a more detailed and
exacting study in such a field. College students who
contemplate entering the teaching profession as members
of the secondary school staff need an opportunity to
stand on the heights and get a wide, sweening, telescopic
view of secondary education.

Monrce, W. S. and Weber, O. W - The High School- 1928. Editor's
Comment

The Hlvh School was written to provide a book for the
course in Principles of Secondary Education that would
contain exactly the information that every prospective
teacher should have about the high school in general

and the curriculum, even that outside his own teaching
subjects

Owen, Ralph D. - Principles of Adolescent Ed.- 1929, p. iii.

The present volume is designed as a textbook for students
of college and teacher training institutions who are
nreparing themselves to teach in secondary school. Such
students need a philosophy of secondary education, a
viewpoint quite as much as knowledge of subject matter

or method of teaching.

Descriptive Course Announcements

Numerous descriptions, suggestive of the purpose and

nature of the course in "Princinles of Secondary Education"
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are to be found through an examination of course announce-
ments in college catalogs. A number of such descriptions
are reproduced here without direct references to source.
AThey are typical of those to be found in announcements of
this course in a large number of institutions.

Course Descriptions:

Course designed to acquaint the student with those
general principles upon which our system of secondary
education is based.

Purvose of course to give a comprehenéive view of the
fundamental principles underlying secondary education.

This course will attempt to establish for the prospec-
tive teacher, a broad general background.

A systematic analysis is made of the factors and
principles involved in a constructive theory of
gsecondary education.

A study of aim and scope of secondary education.

A study of aims, purposes, organization and content
of secondary education in America.

Principles determining high school, aims realized
through courses, social and economic principles
governing the free high school.

History of movement, aims and functions, articulation
with elementary school and college.

It will be well to keep in mind an additional fact whean
canvassing course announcements like those suggested‘above.
The nature of the course, as well as its purpose, often
follows that of the textbook used. "Principles of Secondary
Education” as offered in many institutions, particularly in

smaller schools, is based on one cr more of the textbooks
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from which we have given quotations. It will be recalled in
this connection that fourtesn institutionsl in the North
Central Association used Inglis' "Principles of Secondary

Education" as the basic text for the course.

Abstracted Quotations

That no necessary conflict exists with respect to aim |
or purpose becomes rather evident when specific statements
are zbstracted from the quotations given. A number of such
specific statements are presentéd a2t this point. These differ _ v
from the wording in the original source in only one respect,
the writer has stated each in the form of a principle. The

statements follow:

1. A systematic analysis of the factors and principles
involved in secondary education should be presented.

2. A broad general background for secondary education
should be given.

3. A comprehensive view of the underlying principles
in secondary education needed.

4. A knowledge should be had of the general principles
upon which secondary education is based.

5. A comprehensive view of secondary education is
desired.

8. The student should have a minimum acquaintance with
the field of secondary education.

7. A systematic presentation of the fundamental principles
of American secondary education should be made.

1 Revort of Committee on Undergraduate Curriculum in
Education. op. cit. p. 28.
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10.

11.

13.

14.

15.

16.

17.
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A system of the general principles of Adolescent
pedagogy based on problems arising out of the age
of the high school student is valuable.

A knowledge of the entire field of secondary educa-~
ticn, its purposes and its problems, should be had.

A systematic analysis of the factors and principles
involved in a constructive theory of secondary
education should be made.

We should establish a philosophy of secondary
education through a study of well established
principles to interpret the educative process as
a whole.

The course should present a comprehensive view of
the principles of secondary education.

A bvasic treatise covering the various aspects of
secondary education is essential.

A general survey of the entire field of secondary
education is desirable.

A knowledge of the high school in general should be
obtained.

Prospective teachers need & viewpoint, a philosophy
of secondary education, as much as a knowledge of
subject matter or method.

A course in "Principles of Secondary Education"
should deal primarily with the principles and
problems upon which the system of secondary educa-
tion is based.

Purpose Stated

Such marked similarity in thought as is suggested in

these specific statements would seem to justify a definite

conclusion being drawn with respect to purpose. Such a

purpose, as viewed by the wiiter, is twosfold in nature.
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A course in "Principles of Secondary Education!" should:

1. Introduce the prospective high school teacher %o
the entire field of secondary education.

2. Assist the prospective teacher in the formulation
of a philosophy of secondary education that will
aid in the solution of the problems that arise in
this division of our educational systen.

Acceptance of this vpoint of view would suggest the

purpose to be one of imparting info:mation in order thaf
conduct might be modified. Thus, combining the two voints
of view concerning the curriculum as suggested by Charters

in the’intrbductory statement of this chapter.
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CHAPTER V
ANALYSIS OF TEXTBOOKS

The purpose as stated in the preceding chapter becomes
more significént when viewed in the light of Armetrout's
statement that "thé accepted aim determines the subject
matter and the method of presenting 191, How well this
purpose is definitely accepted can be determined‘through
an examination of the textbooks in the field, and through
an analysis of the course as offered in the different
institutions. Chapter V is concerned with the first of thesé.
In Chapter VI the content of courses as offered will be
examined. The textbooks are first grouped according to the
date of publication in ten year periods. Such an anaiysis

is followed by an evaluation of the textbooks as a whole.

Textbooks Published Between 1800-1910

An examination of textbooks in the secondary school
field, published between the years-190041910, reveals the
fact that only three can be definitely considered as related
to the present problem. The first of these, writtép by
E. E. Brown®, was published in 1902. The title of the book,

1 W. D. Armetrout, Four Major Problems in Professional

Preparation of Teachers. op. cit. p. 570,
2 E. E. Brown, The Making of Our Middle Schools., New

York: Longmans, Green and Company. 1902. pp. 1-547.

41
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"The Making of Our Middle Schools", is suggestive of the
content. The historical development of secondary education
in America is given rather intensive treatment, for it was
~ from this viewpoint that Brown believed a proper approach
could be made. Of the seventeen tovics, suggested in the
course outliﬁe, (Column 2, Table IV) it is discovered that
Brown treats only three -~ W"The Development of Secondary
BEducation in the United States", "Aims and Functions of
Secondary Education", aand "The Means and Materials for
' Secondary Education, Fuliy eighty-six percent of the space,
12448 lines, is given to the treatment of the first of these,
.vThe-reorganization movement, then in its infancy, is treated
}'briefly in the same connection. Of the other two topics,
"Aims and Functions of Secondary Education" is given the
greater space.

The second text published during this period was
De Garmo's "Principles of Secondary Edueation"l. It is
similar to the first text mentioned in that but few topics
are treated (Column 3, Table IV). Relatively little atten-
tion is given to "Meaning and Scope of Secondary Education",
"The Secondary School Pupil®, and the "Aims and Functions
of Secondary Education®". Chief emphasis is placed on the

"Means and Materials for Secondary Education" as viewed

1 0. De Garmo, Principles of Secondary Education. New
York: The Macmillan Company. 1907. pp. 1-314,
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Table IV. FNumber Lines of Treatment Per Topic in Textbooks
Published Between 1900-1910.

43

E.E. c. J.F.
Topies Brown | DeGarmo{ Brown
1902 1908 1909
1 2 3 4
I. The School: A Product Qf semocracy

II. Meaning end Scope of Sec. Edn. 299
III. Development of Sec. Edn. in U. S. 12448 1083
IV. Relation of Sec. and Elem, Schls., 398
B Ve Relation of Sec. Schl. to Higher Edn. 333
VI. Relation of Sec, Schl. to Community 464

VII. Sec. Edn. to Other Countries

VIII. The Secondary School Pupil\ 170 682
IX, Aims and Functions of Sec. Edn. 1026 94 858
X. Means and Meterials for Sec. Edn. 893 4419 1012
XI. Program of Studies for Sec. Edn. 377
XII. Extra-Classroom Act, of Sec. Schl, 932
XIII. Edn. and Voc. Guidance in Sec., Schl. 18
XIV. External Organizastion of Sec. Schl. 410
XV. Internel Orgenization of Sec, Schl. 1106
XVI. Sec. Schl, Staff & Staff Problems 1477
XVII. Sec. Schl., Plant and Equipment 327
Total Number of Lines 14367 4982 9477
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from the side of the academic subjects.

J. F. Brown's "The American High School"! was oublished
in 1909, In its topical treatment it more nearly apvroaches
the content of more recent texts in this field. Fourteen of
the seventeen topics are discussed (Goluhn 4, Table IV). Of
these, "The High School Staff and Staff Problems" receives
the greztest attention, while the ﬁinternal Organization of

~ the Secondary School", "Development of Secondary Education
in America', and the "Means and Materials for Secondary
Education? follow in the order mentioned.

Iin Tabie V a composite'analysis of these three textbooks
is presented. It will be noted that only two topics are
treated by all three authors. Theee are "Aims and Functions
of Secondary Education" and "Means and Materials for Secondary
Education". Two other topics are tieated'by_two authors -
‘"Development of Secondary Education in the United States"
and "The Secondary School Pupil". Topics I (The School: A
Product of Democracy) and VII (Secondary Education in_Other
Countries) were not considered of sufficient importance to
warrant treatment. Each of the remaining topics is treated
by one of the three authors.

When arranged in crder of importance, according to

number of lines to treatment, Topic II, although treated

1 J, F. Brown, The American High School. New York:
The Macmillan Company. 1909. pp. 1-463.
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Table V., Composite Topical Analysis 6f Textbooks Published Between 1900-1910,

NUMDeT 0f | Fercent Of | Number Of | Porcent | Henk
Topic Authors Authors Lines Of Lines
I.The School:A Product of Democragy
II.Meaning and Scope of Sec. Edn,. | 1 33433 299 ! 1,03 14
III.Development of Sec. Edn. in U.S. 2 66.66 13531 46,91 1
IV.Relation of Secs & Elem. Schls, 1 33433 398 1,35 10
V.Relation of Sec, & Higher Edn. 1 33.33 333 1.15 12
VI.Relation of Sec. Schl. t0 Com. 1 33,33 464 1,61 8
VII.Sec. Edn. in Other Countries
VIII.The Secondary School Pupil 2 66,66 . 852 - 2.96 7
IX.Aims and Functions of Sec. Edn. 3 | 100,00 1978 6,86 3
X.Means & ¥aterials for Sec. Edn, 3 100.00 6324 21,93 2
XI.Progrem of Studies for Sec,Edn, 1 33,33 377 1,31 11
XI1.Extra-Classroom Act.of Sec.Edn, 1 33433 932 323 6
XIII.Edn, & Voo, Giiidance in Sec.Schl, 1 33,33 18 .06 15
XIV.External Org. of Sec., School 1 33433 410 1,42 -9
XV,Internal Org, of Sec, School 1 33,33 1106 3.84 b
XVi.Sec. Schl. Staff & Staff Prob, 1 33453 1477 5,12 4
XVII.Secs Schl, Plant & Equipment 1 53.53 327 1,13 13
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by but two authors, ranks first. Topice X, IX and XVI follow

in the order given.

Textbooks Published Between 1910-1820

Beginning with 1908, and extending to the present, there
has been nc pronounced break in the rapid rise of our see-
ondary schoolipopulation. The continuous influx of pupilse
has created many new problems for the educator. Some of
these have been solved, others are still the subjects‘of
discussion. Naturally, we would expect to find information
concerning these reflected in the textbooks which have been
written during the reorganization period.

In the interval between 19210-~1920, seven books were
added in the field of "principles". Two of these are rather
meagre in topical content, and deal somewhat specifically
with certain features of secondary education which reflect
the interest of the authorx,

"The American Secondary School“l, written by J. Sachs
and published in 1912, treats four topics (Column 2, Table
VI). Chief empbasis is given to topiec XVI, "The High School
Staff and Staff Problems". In this respect practically all
of the treatment deals with the teacher's training and

improvement of teachers in service. In tonic II the author

1 J. Sachs, The American Secondary School., New York:
The Macmillan Company. 1912. pp. 1-2895,.
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Table VI. Number Lines of Treatment per Topic in Textbooks Published Betwsen 1910-1920,
1912 1914 1914 1914 1914 1916 1918
*xTopic Je Johnston W.L, Paul J.E. F.B, Alexender
Sachs and Lewis Honroe Stout Pearson . Inglis
Others and :
Others
I .
IT 2880 675 499 397 164 801
ITT 1594 2798 1279
v o 1015 75 1222
i 327 794 373 3356 317 1095
VI 2493 238 698
VII 2250 1842
VIII ‘ 1326 3434 298 805 4799
IX 930 1398 1333 2070 514
X 2682 8920 4039 336 7802
X1 458 519 1026
XIT 3182 1035 1142 525 131
X111 1364 550 144 439 71
X1V 1194 1926 1637 77 ‘ 620
XV 1875 415 543 530 1125 99
AVl 2194 846 451 504 967
XViI 2396 255 485
--Total 5912 22341 3210 23516 9833 7447 20301
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* Topics are the same as those in other Tables.
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is concerned only with the status of secondary education at
the time his book was written. In topic XIV the private
secondary schooi crganization seems to be his chief concern,
and in tonic IX, the "various aims suggested" are treated.
"Democracy's High School“l, by W. D. Lewis was not
intended as a:textbook. It is the outgrowth of a series of
lectures dealing with cexrtain aspects of secondary education,
chief of which is, "The Secondary School Pupil®. Other topics
treated are, "Meaning and Scope of Secondary Edncatioh",
"Relation of Secondary School to Higher EduCatioh"; and the
"Internal Organization of Secondary Education" (Column 4,
Table VI). It will be observed that the interests of Sachs
- and Lewis, as illustrated by tovics treated, are #ery'dis—'
similar. Inzno instance do they treat the same tovric.
A more general treatment of secondary education is to
be found in the other five fexts publighed during this period.
0. H, Johnston and Others in "The Modern High School"z, treat
all topics except numbers I, III, VII, VIII, and XI (Column
3, Table VI). Of those treated the most space is given to
the discussion of Topic X1I, "Estra-Classroom Activities of
Secondary Education", a most significant fact in view of the

place such activities occupied in educational thought at

1 W. D. Lewis, Democracy's High School. New York:

Hougnhton, Mifflin Company. 1914. pp. 1-13S.
2 0, H, Johnston and Others, The Modern High School.
New York: Charles Scribner's Sons. 1314. vp. 1-470,
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the time. Topics of an administrative nature are given

sreater relative emphasis in this text than can be found

in other texts of the period.

1

The text by Paul Monroe and Others™ was developed in

a similar manner to that of Johnston and Others. It also
appeared in the same year. However, a wider range of topical
treatment is noticeable. All but two topics (Column 5, Table
V1) are treated, The topics omitted ére No. I, "The School
A ?roduct of Democracy", and No. fX, ®Aims and Functions
of Secondary Education". This text especiallyvemphasizes
"¥eans and Materials for Secondary Education", "The Secondary
School Pu@il", and the "Devglopment of Secondary Education
in the ﬁnited States"*. Here, too, we find}the first treat-
ment of "Secondary Educatidn in Other Countries'.

In Columns 8 and 7 of Table VI, the topical treatment
of two other texts of this pericd is given. In the first
of theseg twelve topics are treated, and practically forty-
two percent of the space is given to the discussion of
Topic X, "Means and Materials for Secondary Education®,
>The second3 treats ten of the seventeen tonics and gives

the most space to the treatment of "Aims and FMunctions of

1 Paul Monroe and Others, Princinles of Secondary Educa-
tion. New York: The Macmillan Company. 1914. pp. 1-790.
2 J. E. Stout, The High School. New York: D. C. Heath

and Company. 1914. pp. 1-322.
3 F. B. Pearson, The High School Problem. New York:

Row, Peterson and Company. 1916. pp. 4-303.
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Secondary Education®.

No doubt the outstanding text published during this
pericd was Inglis! "Principles of Secondary Education"l.
The topics treated (Cclumn 8, Table VI), although not
radicall& different from those in other texts, are discussed
distinectively from the viewpsint of the teacher. The
administrative feature receives little attention. The
"Means and Materials for Secondary Educaticn" constitutes
the subject matter for over thirty-eight percent of the
bobkw‘"The Secondary School Pupil" ranks second in this
respebt. |

A composite treatment by the texts of this period is
shown in Table VII. Topic I, "The School: A Prcduct of
Democracy" still remains untreated. Iﬁ no instance is there
a to?ic treated in all texts. Topics II, V, and XV afe
treated by six authors, but the amount of space given is
not coirespondingly great.s The first five tovics in order
of'emphasis'are X, VIII, IX, XII, and III. Each of these

with the exception of topic III, is treated in five texts,

Textbooks Published Bestween 1920-1930

The ten year period just past has been a fruitful bne

for the textboock writers in the field of sdecondary education.

1 Alexander Inglis, Principles of Secondary Education.
New York: Houghton, Mifflin Company. 1918. pp. 1-741.
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Table VII. Composite Analysis of Textbooks Published Between 1910-1920,

Number of Percent of Number of | Percent
Topic Authors Authors Lines of Lines Rank
I.The School:A Product of Democracy
ITl.Meaning and Scope of Sec. Edn. 6 75 3816 4,12 10
ITI.Developmen of Sec. Edn. in U. S. ‘3 375 S771 6,17 5
IV.Relation of Sec., & Elem, Schils, 3 57.5 2312 2,50 15
V.Relation of Sec. & Higher Edn. 6 75 3242 3.50 12
V¥I.Sec, Edn, in Other Countries 2 25 4092 4.42 9
VI.Beletion of Sec. Schl. to Com. 3 3745 3430 3.71 11
VI111.The Secondary School Pupil 5 62,5 10662 11.52 2
IX.Aims and Functions of Sec. Edn, 5 62.5 6245 6,75 3
X.Means & Materials for Sec. Edn. 5 6245 23779 25.68 1
XI.Progrem of Studies for Sec. Edn, 3 37.5 2003 2,16 16
XII.Extra-Classroom Act.of Sec.Edn. 5 62.5 5972 8438 4
XIII.Edn.& Voc,Guidence in séc.s«;hl. 5 62.5 2568 2.77 14
XIV.External Org, of See., School 5 62,5 5454 5.89 6
XV,Internal Org. of Sec. School 6 75 4587 4,95 8
XVI.Secs Schl, Staff & Staff Prob, 5 62.5 4862 5.26 7
XVII.Sec. Schl. Plent & Equipment 3 37.5 3136 3439 13

18



Table VIII suggests the topical treatment given by ten texts
of this period. The number of topics treated range from six
(Column 2) to fifteen (Column 9). In the first® of these,
"The Secondary School Pupil" has been given the most space,
and no attention is given to'“Means and Materials for Sec—
ondary Education. In the seccnd3 text the létter topic
receives greatér emphasis,. ”

The text by Belting3 is chiefly a treatment from the
administrative viewpoint. The "Internal Organization of
Secondary Education" is discussed intensively. Special
attention is given such.sub~topics as, "high school records
and administration", "discipline and control", the "“classi-
fication of pupils", and "methods of instruction" as a
part of the administrativé organization.

Clement's texts (Column 4) is rather unique in that it
attenpts to present the whole range of content suggésted
- for the three basic couises.for undergraduates -~ Educational
Psychology, Methods of Teaching, and Principles of Secondary:
Education. A second text which is the outgrowth of the repocrt

of the Committee on Undergraduate Curriculum in Education
& 3

1 R. W. Pringle, Adolescence and High School Problems.
New York: D. C. Heath and Company. 1922. pp. 3-380.

2 L. V. Koos, The American Secondary School. New York:
Ginn and Company. 1937. pp. 1-755.

3 P. E. Belting, The Community and Its High School.
New York: D. C. Heath and Company. 1923. pp. 4-371.

4 J. A, Clement, Principles and Practices of Secondary
Education. New York: The Century Company. 1925. vp. 1-503,
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to which we have previously referred, is the text by Monroe

and Wéberl (Column 10). While giving greatest emphasis to

the same subject matter as Clement - "ieans and Materials
for Secondary Education - this text avoids discussion of

all content except that which the authors consider proper
vfor a course in "Principles of Secondary Education". Thus,
no attention is given to "The Secohdary School Pupil", A
separate volume, dealing with the psychélogidal princinles
‘ underlying secondary education, is being prepared for the
course in Educational Psychology.
One other text of thig period gives chief place to
"ileans and Materials for Secondary Education”. This is one
- written by DouglaSSB (Oolumﬁ‘s)..The curriculum is here
considered in terms of educational aims and objectives
rather than in terms of the academic subjects.
Ferriss'3 text is particuiarly sugzestive of secondary
education from the rural viewpoint. While the.majority of
~the topics ordinarily found in a course in "Principles of
Secondary Education" are treated, Ferriss especially
emphasizes the "Relation of the Secondary and Elementary

Schools". His treatment of the junior high school in this

1 Walter S. Monroe and 0. W. Weber, The High School. New

"York: Doubleday, Doran and Company, Inc. 1928. pp. 1-500.
2 A. A. Douglass, Secondary Education. New York: Houghton,

=
Mifflin Company. 1927. pp. 1-547.
3 E. N. Ferrigs, Secondary Education in Country and

Village. New York: D. Appleton Company. 1927. pp. 1-383,
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Table VIII. Number Lines‘oi‘ Treatment Per Topic in Te;ctbooks Published Between 1920-1930,

*Topics are the same as those in other Tables

1922 1923 1925 1925 1927 1927 1927 1927 1928 1929
R.W. P.E, JeAs VoL ALA. L.A, E.N. L.V, .S, K.D.
Topie | Pringleg Belting] Clement Uhl | Douglass{Williams| Ferriss| Koos | Monroe | Owen
and ' and
G.A,. 0.W.
Rice Weber
T 1047 763
11 169 T 375 1661 224 422 332 329
TIL 372 2072 3877 1164 1337 1296 1383 1375 790
IV 1480 507 1361 703 259 1694 547 " 316
v 512 558 1191 415 | 337 302 439 154
VI 869 46 734 . 666 314
Vil 558 1731 653 2751 570 550
VIil 4093 1794 5365 2757 2158 585 2064 4818
X 1580 383 756 1736 890 1686 1289 1432 1719 297 |
X 1869 3204 1523 6925 992 658 4317 5247 3977
X1 870 5] 804 1262 343
X1l 3004 1036 544 815 707 1076 1075 415
XI11 1111 400 1855 2054 253 435 636 814 413
X1V _ — 278 114 335 3069 42
XV 2316 843 478 37 1079 659 27
—XVI 1696 901 2063 79 1145 319 807
XVil 91 346 209 1156 40
| Total | 11527 9541 | 12583 23288 18502 12021 11157 20811 11995 112791

%S
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connection is especially significant.

It has already been suggested that Pringle's treatment
is chiefly concerned with "The Secondary Schocl Punil®,
Similar treatment in this resvect is found in the texts
written by Uhl1 and Oweng. In the first of these, "Principles"
are made an outstanding characteristic in the treatment of
all content, Uhl (Column 5) also places great emphasis on‘
the magnitude of the American task in secondary education
and the professionalizing of the teaching staff. In Owen's
text (Column 11) the physical, mental, and emotional char-
acteristics of the pre-adolescent, as well as those of the
adolescent are intensively treated.

The text by Williams and Rice® gives the first treatment
of "The School: A Product of Democracy" (Column 7). Only one
other text examined gives any attention to this. Owen treats
the school as a major‘socializing institution for the adoles-
cent. However, Williams and Rice are not chiefly concerned
with this subject matter. "Secondary Education in Other
Countries" is considered of greater importance. A third
characteristic feature of this text is found in the "Aims

of Secondary Education" as these are expressed in terms of

1 W. L. Uhl, Princivles of Secondary Education. New
York: Silver, Burdette Company. 1935. pp. 1-677.
2 Ralph D. Owen, Principles of Adolescent Education.

New York: The Ronald Press Company. 1929. pp. 1-427.
3 L. A, Williams and G. A. Rice, Principles of Secondary

Education. New York: Ginn and Company. 1927. pp. 1-339.
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metheod,.
In Table IX a composite analysis of theée texts is
given. It will be observed that only the subject matter
dealing with the "Aims and Functions of Secondary Education'
is treated by all ten authors. However, according to the
amount of svace given, three other types of subject matter
rank higher in importance. "Means and Materials for Secondary
Education", treated in nine texts, ranks highest in this
respect. "The Secondary School Pupil", treated in eight
texts,ﬂand "Development of Secondary Eduvcation in thé United
States", treated in niné texts, follow in the order mentioned.
The subject matter ranking lowest, according to amount -
of lines of treatment, is "The Schocl: A Product of Democracy",
As was previously pointed out, two texts give space to a
treatment of such material. Next to the lowest in rank is
the "Secondary School Plant and Equipment" which is treated
in five texts,

Composite Analysis
of Textbooks

In a broad general way, the foregoing analysis shows
no great degree of divefgence with respect to the topical
content in the textbooks examined. A comparison of Table X
(referring to the different periods) with Table X1 (a com-

posite presentation of all texts) shows rather definitely
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Table IX. Composite Topical Anelysis of Textbooks Published Between 1920-1930,

Number of Percent of Number of | Percent of
Topic Authors Authors Lines Lines Rank

I.The School:A Product of Democracy 2 20 1810 1,24 17
II.Meening and Scope of Sec. Edn. 7 70 3512 2.41 13
I1T,Development of Sec.Edn. in U.S. 9 90 13666 9,34 3
IV.Relation of Sec. & Elem. Schls. 8 80 6867 4,71 8
V.Relation of Sec, & Higher Edn, 8 80 3908 2.61 12
VI.Relation of Sec. Schl. to Com. 5 50 2631 1.81 15
VII.Sec., Edn. in Other Countries 6 66 6813 4,867 10
/I1I.The Secondary School Pupil 8 80 -24534 16.85 2
IX.Aims and Funotions of Sec. Edn. 10 100 11848 8.14 4
X.Heans & Materials for Sec. Edn. 9 90 28710 19.72 1
.XI.Program of Studies for Sec. Edn, 5 50 3320 2,27 14
X11.Extra-Classroom Act, of Sec.Edn. 8 80 8762 6.02 5
HIII.Edn.& Voc.Guidance in Sec.Schl, 9 90 7971 5.47 6
XIV.External Org. of Sec, School 5 50 4833 3432 11
XV.Internal Org, of Sec. School 7 70 6819 4.68 9
XVi.Sec, Schl, Staff & Staff Prob. 7 70 7410 5,03 7
{VII.,Sec, Schl. Plant & Equipment 5 50 1842 1,25 16
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a tendency for certain large topics to occupy positions of
dominance in the textual materisls. Thus, the "Development
of Secondary Education in the United States", Which bccupied
the position of dominance in the textual material of 1900~
1910, while losing that position in succeeding periods, is
found to rank third in the final analysis. "leans and
Materials for Secondary Education", which occupied second
rosition in the first period, increased in importance until
the final analysis shows it occupying the position cf
dominance. “The Secondary School Pupil!" after the first
period took on new significance and is given second place
in the final analysis. "Aims and Functions of Secondary_

" Education" has remained fairly static as desirable textual
material, but ranks fourth with respect to position.

Teitual materials that have remained fairly static
throughout the three periods, as indicated by the space
given to their treatment, are "Meaning and Scope of
_Secondary Education®, "Secondary Education in Other Coun-
tries", and "Relation of the Secondary School to Highex
Education". In the latter instance, however, the junior
college movement has seemingly engaged the most serious
consideration,
A decided decrease in emphasis is suggested concerning

the "Relation of Secoﬂdary Education tc The demunity“. An

explanation of this is possibly found in the fact that the
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Table X. Rank of Textuasl Content as Shown by Composite Analysis of
Textbooks for Bach of the Three Periods.

Periods
Topic
1900-10 1910-20 1920-30

I.The School:A Product of Democracyl * 17
II.Meaning end Scope of Sec. Edn. 14 10 13
III.Development of Sec. Edn.in U. S. 1 -5 3
IV.Relation of Sec. and Elem.Schls. 10 15 8
V.Relation of Sec. & Higher Edn. 12 12 12
VI.Relation of Sec. Schl. to Com. 8 11 15
ViI.Sec. Edn. in Other Countries 9 10
VITI.The Secondary School Pupil 7 2‘ 2
IX.Aims end Punctions of Sec. Edn. 3 3 4
X.Means & Mathrials for Sec. Edn. 2 1 1
XI.Program'of Studies for Sec.Edn. 11 16 14
XII.Extra-Classroom Act. in Sec.Edn. 6 4 153
XIXI.Edn.& Voc.Guidance in Sec. Schl; 15 14 6
XIV.External Org. of Sec. Sehool 9 6 11
XV.Internal Org. of Sec. School 5 8 9
XVI.Sec.Schl., Staff & Staff Prob. 4 7 7
XVII.Sec. Schl. Plant & Equipment 13 13 16

F ———
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Table XI. Composite Analysis of Textbooks Published During Entire Thirty Year Period,1900-1930,

Number of . | Percent of Number of | Percent

Topic Authors Authors Lines of Lines Rank

I.The School:A Product of Democracy 2 10 1810 6 17
Il.¥eaning and Scope of Ssc. Ldn, 14 70 9227 3.44 12
I111.Development of Sec, Edn.in U.S. 14 70 32968 12.38 3
I'V.Relstion of Sec. & Elem. Schls. 12 60 0577 3.55 11
V.Relation of Sec. & Higher Edn, 15 75 7482 2.83 13
VI.Relation of Sec. Schl. to Com. 9 45 6525 2443 14
VII.Sec, Edn, in Other Countries 8 40 10905 4,01 8
VIII.The Secondary School Pupil 15 75 36048 l3.51 2
IX,Aims and Funcfions of Sec. Edn., 18 90 20071 7.51 4
X.Means & Materials for Sec. Edn, 17 .85 58813 22,03 1
XI.Program of Studies for Sec.Edn. 9 45 5700 2413 15
XII.Extra-Classroom Act,of Sec.Edn, 14 70 156686 ~5.86 5
III.Edn.& Voec,Guidance in Sec. Edn. 15 75 10557 3,95 9
XIV.External Org. of Sec. School 11 55 9687 3.62 10
XV.Internal Org, of Sec., School 14 70 12512 4,61 7
XVI.Sec.Schl, Staff & Staff Prdb. 13 65 13749 5.12 8
XVII.Sec. Schl. Plant & Equipment 9 45 5315‘ 1,97 16
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materisl is so interwoven with materials embodied in "Meaning
and Scope of Secondary Education', and "Extra-Classroom
Activities of Secondary Education" that it can well be
classified under one or the other of these. The "Program of
Studies for Secondary Education" is found to rank rather

low when compared with other textual material.

Other textual material that 1s given less attention
in succeeding periods is that dealing with the administrative
aspects, This is true of the “Extérnai Organization of the
Secondary SchoolY, "Internal Organigzation of the Secondary
School", "The High School Staff and Staff Problems", and
the "Secondary School Plant and Equipment',

Certain types of textual material have in more recent
yvears found a place of increasing importance. This is
particularly true with referénce to "Educational and
Vocational Guidance! and the Y"Relation of the Secondary
and Elementary Schools". The junior high school movement
has no doubt been responsible for increased attention in
the latter respect.

In Table XIIthe textual material has been arranged in
the order of importance as determined by the composite
analysis of all the textbooks in this field published

between the years 19800-1930.
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Summary

From the above analysis of textual material the reader

will be able to observe certain rather well defined tendencies..

These can be swmmarized as feollows:

1.

4.

S.

Seventy percent of the texts examined treat subject
matter that can be classed under ten or more of the
major headings of the topical outline.

Throughout the entire period there has been a
general tendency to center gréatest attention on
")Means and Materials for Secondary Education®.
Beginning with the texts published during the
period 1910-1920, the second greatest emphasis

has been given "The Secondary School Pupil'.,

The materials dealing with the historical develop-
ment of secondary education, and the "Aims and
Functions of Secondary EducationW, have in generél
held their own as third and fourth in importance.

A very def;nite increase in importance is observed
with reference to subject matter dealing with
"Educaticnal and Vocational Guidance',

While not discussed under the head of "Extra-Class-
room Activities", subject matter related to this
aspect of the secondary school has been prominent

in texts of each decade.
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Table XII. Majot Topics Arranged in Order of Rank as Shown by
Composite Analysis of Textbooks, 1900-1930.

Topic : Rank
X;Maans_and Materials for Secondary Education 1
VIII.The Secondary School Pupil = - ' 2
III.Development of Sec. Edn. in United States 3
IX.Aims and Functions of Secondary Education 4
XII.Extra~Classroom hetivities of Sec. Edn. 5
XVI.Sec., School Staff & Staff Problems 6
XV.Internal Orgahization of Secondary School 7
| VII.Secondarvaducation in‘Other Countries 8
XIII.Educational & Vocational Guidance in Sec.Schl. 9
XIV.External Organization of Secendary School 10
IV.Relation of Secondary & Elementary Schools 11
II.leaning and Scope of Secondary Education 12
V.Relation of Secondary and Higher Education 13
VI.Relation of Secondary Schl. to Community 14
XI.Program of Studies for Secondary Education 15
XVII.Secondary School Plant & Equipment 16
I.The School: A Product of Democracy 17
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7. The administrative aspects of secondary educeticn
occuny a minor »ositicn in the texts exanmined.

8. The materials dealing with "The School: A Prédnct
of Democracy" are treated by only two texts, and

rank lowest as a subject for treatment.
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CHAPTER VI
CONTENT COF "PRINCIPLES OF SECOUNDARY EDUCATION®
AS TREATED BY INSTRUCTCRS
| The examination of university and college catalogs for
the years 1828-29 and 19239-30, reveals the fact that 184
instituticns of higher learning are offering a course covering
the_méterials usually treated in "Principles 6f Secondary
Education. These institutions are widely distributéd and
vary in type of control. For vurposes of this study they
have been groupeﬁ under three classes: those publicly
supported and controlled, larger privately controlled
'institutions, and small private or denominational institutions.
. On the basis of the textbook ahalysis, discussed in the
preceding chapter, a questionnairel was formulated and sent
to instructors in the'institutions of the above mentioned
groups. In Table XIII there will be found a geographic dis-
- tribution of these institutions according to classification.
In the succeeding sections of this chapter the responses of

each group will be treated.

Publicly Controlled Institutions

As indicated in Table XIII, there are forty-three

publicly controlled institutions that offer a course under

1 The instructions to instructors and the questionnaire
prorer will be found in the Appendix p. 1-xi.
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Teble XIII. Geographic Distribution of Institutions Offering a Course in Principles of
_Secondary Education,

Type of Institution

- %
tocation . Public Large Privately End. | Small Privetely End, |No. |%e-
g ' Y I : 5 n-
Sl;g% ‘E&?is % Sl;]g% Eeturns % Sle\?1 ¢ Rgturns % od
Alabame
trizona 1 1 100 1 | 100
Arkanses 1l 1 100 L 100
California 2 2 100 1 1 100 3 0 6 50
Colorado 1 0 1 1 100 : 2 50
Connecticut 1l 1 100 1 100
Delaware 1 1 100 1 100
Florida ‘
Georgia 1 1 100 4 1 25 5 40|
Idaho 1 1 100 1 100
Illinois 1 1 100 1 1 100 5 2 40 7 57.
Indisna 3 3 100 ' 11 8 72.7 14 78,4
Towsn 1 1l 100 1 1l 1100 2 0 4 50
Kanses 2 2 100 4 1 25 6 50
Kentucky 1 1 100 2 1 50 3 66,
Touisiensa 1 1 100 1 1 100 2 1100
Maine 1 1 100 2 2 100 3 100
Maryland 2 0 2 000
Massachusetts 5 3 60 2 0 7 42.
Hichigen 1 1 100 2 0 3 33,
Minnesotsa 2 1 50 2 50
Mississippi
Missouri 2 0 2 1 50 7 2 28.6 11 27,
Montansa 2 1l 50 ’ 2 50
Nebrasks 2 2 100 2 100
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Table XIII Continued. Geographic Distribution of Institutions Offering a Course in

Principles of Secondary Education.

M [
Type of Institution %
Re~
Location Public Large Privately End. Small Privately End. No. | turn-
Y¥o.| Re- A No. Returns % No. | Returns % ed
Sent| turns Seht Sent
Nevada 1 1 100 1 100
New Hampshire 1 1 100 1 1l 100 2 100
New Jersey 1 1 100 1 100
New Mexico 1 1 100 1 100
New York 1 1 100 2 2 100 3 0 6 50
North Carolinsa 1 0 2 0 3 000
North Dakota 1 1 100 - 1 100
Ohio 3 3 1C0O 13 7 53.8 16 62.
Oklehome _ '
Oregon 1 1 100 1 1 100 2 100
Pennsylvania 1 1 100 1 1 100 11 2 18.2° 13 30,
Rhode Island 1 0 1 0 2 000
South Carolinse 2 2 100 : 2 100
South Dakota 1 1 100 1 0 2 50
Tennessee 1 0 1 1 100 3 .0 5 20
Texas 1 1 100 5 3 60 6 66.
Utsh
Vermont
Virginia 1 1 100 4 0 5 20
Washington 2 1 50 2 2 100 S 4 75
West Virginia 1 1 100 1 100
Hiseconsin 3 2 66,6 3 66,
Wiyoming v
Dist.of Columbia 1 1 100 1 1 100 2 100
Total 43 36 83.7 | 21 17 81 99 38 38,3 164 | 5b.5
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the title "Principles of 3Zecondary Educszticn%, or a title
gimilar in nature. These incstitubtions are located in thirty-
five different 3tates. All of these were canvsssed by
guestionnaire with reference to the major topics trested
in the course mentioned, Thirty-six replies were received,
representing an 3%.7 percent resvonse from this group. One
of thie repliec counld not be used because of an incorrectly
markec guestionnaire.

In Table XIV, the major topics treated, and the range
and average value of each, are indicsted. It will be seen
that in no instance 1s there content material that is
trecated by all instructcrs. The nearest approsch to 100

ig respect are major tonics IV and

=

rercent itreatment in b

+

V. The major topics treated by the smallest number of
instructors is "The Secondary School Plant and Sguinment!
(Topic XVII). However, there is no indicaticn that the
material treated by the largest number of instructors will
receive a corresponding weight in average value. This 1e
very clearly nointed out when the average value of each
major topic is computed. In this connection it is discovered
that the instructors in the oublicly supporited and controlled
institutions consider a treatment of the "Aims and Functions
of Secondary Education" of greatest valve. Following this

o

in order of value are "The Secondary School Pupil", "ieans

and liaterials for Secondary Education", and "Meaning and
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Table XIV. Major Topics Treated and the Average Value Assigned Each by Instructors in

Publicly Controlled Institutions.

/

Number of Wo. Treating | % Treating | Average
Topic Institutions Topic Topic Value
I.The School:A Product of Democracy 35 22 62.8 6.45
II.Meaning and Scope of Sec, Edn. 35 29 82.8 7.34
II1.Development of Sec. Edn, in U. S, 35 31 88.5 6.42
IV.Relation of Sec. & Elem. Schls, 35 34 97.1 6.59
V.Relation of Sec. & Higher Edn, 35 34 97,1 5.88
VI.Relation of Sec. Schl; to Com, ‘35 28 74.2 6.46
VII.Sec, Edn, in Other Countries 35 30 85,7 4,66
VIII.The Secondary School Pupil 35 30 85.7 8.7
IX.Aims and Functions of Sec. Edn, 35 32 91,4 9,19
X.Means and Materials for Sec, Edn, 35 31 .88.5 8,35
XI.Program of Studies for Sec. Edn. 35 . 29 82.8 7.28
XI1,Extra-Classroom Act., of Sec.Edn, 35 | 31 88,5 8,71
XIII.Edn, & Voc.Guidence in Sec.Schl, 35 32 91.4 7.06
XIV.External Org. of Sec. School 35 27 77,1 4,37
XV.Internal Org, of Sec. School 35 22 62.8 5.17
XVI.Sec. Schl, Staff & Staff Prob. 35 19 54,1 4,89
XViI.Sec. Schl, Plant & Equipment 35 15 4248 3,73
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Scope of Secondary Education'". The topic previously mentioned,
(Topic XVII), treated by the fewest number cf instructors is
considered of least value in a course in "Principles of Sec-

ondary Education.

Larpe Privately Oontrolled Institutions

O0f the twenty-one large privately endowed institutions
seventeen (Eighty-one percent of the whole) responded to the
guestionnaire study of the major townics tréated. A geographic
distribution of these can be found in Column 5, Table XIII,

| Pages 66-67. :
_The:major_topics treated by thié group of instructors
are given in Table XV, In this instance it is'éeen fhat
at 1east three types of material are. given a place b& all
~instructors, énd that six other major tbpics are given
consideration by fifteen instructors.

With the exception of an exchange in positions, the
materials dealing with the four major topics treated by
the instructors in the publioly.controlled institutions are
given the.greatest average value, "The Secondary School
Pupil" takes the lead and is followed by "Aims and Functions
of Secondary Education", "Meaning and Scope of Secondary
Education", and "Means and Materials for Secondary Education'.

"The Secondary School Plant and Equipment", treated by

nine instructors, is again found to be assigned the least
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Table XV. Major Topics Treated and the Average Value issigned Each by Instructors in Large

Privataly Controlled Tnstitutions.

Numbsr of
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No. Treating % Treating Average
Topic Institutions Topic Topic Value
I.The School:A Product of Democracy 16v 11 68,7 6.73
I11.Meaning and Scope of Sec. Edn. 16 15 93.7 7,67
I1T.Development of Sec. Edn. in U, 8. 16 15 93.7 6.2
IV,Relation of Sec. & Elem. Schls. 16 16 100, 6,31
V.Relation of Sec, & Higher Edn. 16 16 100, 6.,
VI.Relation of Sec, Schl. to Com. 16 12 75 5
Vil.Sec. Edn. in Other Countries 16 13 81,2 5.
VIII.The Secondary School Pupil 16 16 100, 8.82
IX,Aims and Functions of Sec. Edn, 18 15 93,7 8.14
X.Means & Materials for Sec,., Edn. 16 15 93.7 To4T
XI.Program of Studies for Sec. Edn. 16 15 93,7 6.66
XI1.Extra=Classroom Act. in Sec. Edn., 16 15 93,7 5.2
XI11,Edn. & Voc.Guidance in Sec. Schl. 16 14 87.5 5.57
XIV.External Org, of Sec. Schls 16 14 8745 4,29
XV.Internsl Org, of Sec., Schl. 16 10 6245 3.33
XVI.Secondary Schl.Staff & Staff Prob, 16 12 62.5 3.17
XVII.Sec. Schl., Plant & Equipment 18 9 56,2 2434
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average value.

Small Privately Controlled Institutions

It has been suggested that ninety-nine of the smallef
four year colleges are offering the course which is the
subject of this study. As indicated in Column 8, Table XIII
(Pagesv66-67), these institutions are located in twenty-
seven different states. Thirteen of this number are located
in Chio. This is rather significant in view of the fact
that 5Principles of Secondéry Education" is not here listed
as a required professional subject. Iﬁ Indiana eleven such
institutions offer the course. It is natural to expect that
the institutions of that State would list the subject since
it is prescribed by.the State Department for the certifi-
cation of high school teachers.
| In all, thirty-eight responses (38.3 percent) to the
questionnaire were received. The greater number of these
were from institutions in Ohio, Indiana, and the States of
the North Central Association of Colleges and Secondary
Schools. The institutions located in the neighboring States
on the south and east also returned a falr percentage of
gquestionnaires. In only one instance was a questicnnaire
returned that could not be used in the study.

The major topics treated by the instructors in these

smaller institutions are presented in Table XVI. In two
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Table XVI. Mejor Topies Treated and the Average Value Assigned Each by Instructors in Small

Privately Controlled Institutions.

XVii.Secs Schl, Plant & Equipment

Number of No. Treating % Treating Average
Topic Institutions Topic Topic Value
: I.Thé School:A Product of Democracy 38 28 73.6 6.07
IT.Meaning & Scope of Sec. Edn. 38 34 89,4 732
I1T.Development of Sec. Edn. in U. S. 38 35 92,1 5.97
IV.Relation of Sec, & Elem. Schls. 38 37 97.3 5.84
V.Relation of Sec. & Higher Edn,. 38 38 .100. 5,45
Vi.Relation of Sec, Schl., to Com, 38 33 86.8 5.93
VII.Seci Edn, in Other Countries 38 36 84,7 4.5
VIII.The Secondary School Pupil 38 38 100, T.71
IX.Aims and Functions of Sec. Edn. 38 37 - 97.3 8.61
X.Means and Materials for Seé. Edn. 38 36 94,7 T.95
XI.Program of Studies for Sec. Edn. - 38 34 89.4 6.76
XII.Extra-Classroom Act, in Sec,Edn. 38 33 86.8 8.27
XITI.Edn, & Voc.Guidance in Sec.Séhl. 38 36 04.7 5.97
XIV.External Org. of Sec. School 38 28 7346 4,96
XV.Internal Org, of Sec. School 38 26 .68.4 5.19
XVI.Sec.Schl, Staff & Staff Prob. 38 23 60.5 3.87
38 24 63.5 2.87
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instances all instructors treat materials under two of the
topice - "Relation of Seccndary Education to Higher Education",
and "The Secondary School Pupil" - while in twe other instances,
Topics IV and IX,Atreatment is given by thirty-seven instruc-
torse.

For the third time we find the same four major topics
occcupying positions of dominance. The "Aims and Functions
of Secondary Education" returns to first place in average
value, while "Means and Materials for Secondary Edﬁcation",
"The Secondary School Pupil" and "Meaning and Scope of
Secondary Education" follow in the order mentioned.

In Table XVII the average‘value‘is given the major
topics treated by all instructors'without distinction as
to type of institution. The average value given each cf the
major topnics by the three groups of instructors is compared
in Table XVIII with the computed average value for all
instructors (Table XVII). In this Table, figures I to XVII
in the left hand column correspond to the topical outline
of the questionnaire. Thus, I, represents "The Schecol: A
Product of Democracy", II, "Meaning and Scope cf Secondary
Education", etc. The second column gives the average value
of topics treated by the forty-three publicly controlled
institutions. The third column gives the average value for
the seventeen large privately controlled institutions;

column four, the average value for the thirty-eight smaller
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Table XVII. Major Topics Treated by Instructors.No Distinction Made as to Type of Institution.,

Number of No, Treating | % Treating | Average
Topic Institutions Topic Topic Value
I.The School:A Product of Democracy 89 61 68.5 6.26
II.Meaning and Scope of Sec., Edn, 89 78 87.6 Te32
III.Development of Sec. Edn. in U. S. 89 81 91, 6,19
IV.Reletion of Sec, & Elem., Schls. 89 87 97.7 6.20
V.Relation of Sec. & Higher Edn., 89 88 98.8 5.72
VI.Reletion of Sec. Schl. to Com. 89 71 T9.7 5.97
VII.Secs Edn. in Other Countries 89 79 88.7 4.68
VIII.The Secondary School Pupil 89 84 04,3 8,19
IX.Aims and Functions of Sec. Edn. 89 84 94.3 8.64
X.Means and Materiald for Sec., Edn. 89 82 92,1 8,01
¢ XI.Program of Studies for Sec. Edn. 89 78 87.6 6,91
XII.Extra-Classroom Act. in Sec. Edn, 89 79 88,7 8,18
XIII.Edn. & Voc.Guidence in Sec. Schl. 89 82 _ 92.1 6.39
XIV.Externel Org. of Sec. School 89 69 77.5 4.60 |
XV.Internal Org. of Sec. School 89 58 66,4 4,86
XVI.Sec., Schl. Staff & Staff P}ob. 89 54 81,7 4.13
89 48 53.9 3,04

XVII.Sec. Schl, Plant & Equipment
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Table XVIII. Comparison of Average Values Assigned by Each Group of
Instructors and e Composite Aversge Value Determined.

Large - Small
* Public Private Private Com~
Topic}| Inst. Rank | Inst. Rank Inst. |[Rank |posite Rank

Ave. Ave. Ave. Ave.

Value Value Value Value:
I 6.45 9 6.73 5 6.07 7 6.26 7
11 | 7.34 4 7.67 3 7.32 4 7,52 4
111 6.42 11 8.2 8 5,97 8 6,19 9
Iv 6459 8 6.31 7 5.84 11 6,20 8
v 5.88 12 6. 9 5,45 12 5.72 12
Vi 6.46 10 5. ” 12.5 5.93 10 5.97 11
VII 4,66 15 5, 12.5 [ 4.5 15 4,65 14
VITI 8.7 2 8.82 1 7.71 3 8,19 2
IX 9.19 " 1 8.14 2 8.61 1 8.64 1
X 8.35 3 747 4 7.95 2 8.01 3
XI Te28 5 6.66 6 6.76 5 6.91 5
XII 6.71 7 5.2 11 B8.27 6 6.18 10
KITI 7.06 6 5.57 10 5.97 8 6.39 6
XIiv 4,37 16 4,29 14 4.96 14 4.60 15
XV 5.17 13 3.3 15 5.19 13 4.86 13
XVI 4.89 14 3.17 16 3.87 16 4,13 16
XVII 3.73 17 2,34 17 2.87 17 3.04 17

* Topics are the same as those found in other Tables.
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private schools, and column five the composite average value.
The points of agreement and difference are brought out
rather clearly. Topics VIII, IX, X and II are found to change
positions of dominance when treated by the three different
groups. Topic IX is the mosf stable in this respect. In the
composite averagze value this topic maintains its position
of dominance énd is assigned the highest average value. It
ig interesting to note that the final average value for each
topic, which combines the values assigned by all instructors,
would rank nine major topics in th¢ same position as these
occupy for the instructors in publicly controlled institu-
tions. Six of these would in both instances occupy the first
8ix nositions in value. The widest divergence of assigned
value betweeh the three groups of instructors is found in
Topies VI, XII, XIII, XV, and XVI. In each instance this
wide diVergence is between the instructors in publicly
controlled and the large privately endowed institutions. On
the whole the instructors in the latter institutions assign
less average value to these topics. In general the topics
which are administrative in nature receive less attention in
a course of this sort. All groups assign the least value to
"The Secondary Schocl Plant and Equioment'.
The major topics treated by College and Universityi
instructors, arranged in order of merit, are indicated in

Table XIX. In a later Ohapter a comparison of these with
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Table XIX. Major Topics Arranged in Order of Merit Based on Treat-
ment by College and University Instructors.

Topics Rank
IX. Aims end Functions of Secondary Educstion - 1
VIII. The Secondary School Pupil ‘ 2
X. Means and Materials for Secondsry Education ~ 3
IT. Mesning and -Scope of Secondary Education ' : 4
XI. Program of Studies for Secondary Education 5
XIiI. Edn. & Voc. Guidance in Secondary Education - 6
I. The School: A Product of Democracy * 7
IV. Relation of Secondary & Elementary Schools ; 8
113 Devélopment of Sec. Edn. in the U. S. - 9
XII. Extra-Classroom Activities in Sec. Schools 10
VI. Relation of Sec. Edn. to the Community . 11
V. Relation of Secondary and Higher LEducation - 12
XV. Intermal Organizetion of Secondary Schools 13
Vil. Secondary Bducation in Other Countries ) 14
XIV. External Organization of Secondary Schools 15
XVI. Secondary School Staff & Staff Froblems ’ 16
ZVII. Secondary School Plant & Equipment \ 17
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textual content will be made.

Sumnary

A survey of the content ¢f the course in "Principles

of Secondary Education" as offered in eighty-nine institu-

tions reveals the fact that:

1.

3

Se

6.

A consideration of the YAims and Functlons of
Secondary Education' 1is considered of greatest

value in this course.

Primary consideration is given "The Secondary

School Pupil", "Means and Haterials for Secondary
Education", "iMeaning and Scope of Secondary
Education! and Y"The Program of Studies for the
Secondary School'.

While all groups are not sgreed on its value,
"Educational and Vocational Guidance in Secondary
Education" is given considerable emphasis especially
by instructors in publicly controllied institutions.
Materials dealiﬁg with, "The School: A Product of
Democracy", occupy a vosition of prominence greater
than is ordinarily believed.

Materials dealing with the administrative feature of
secondary education are given much less consideration
than are other topics.

A treatment of "Secondary Education in Other Countries"
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is not valued highly.

7. In general, there is greater divergence fbund between
values assigned by the publicly controlled group and
the large privately controlled institubions than
exists between the former group and the smaller pri-

vately controlled institutions.
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CHAPTER VII
TOPICAL CONTENT SUGGESTED
PRINCIPALS §§D SPECIALISTS

Having determined the topical content of the course in
"Principles of Secondary Education", as treated by instructors
in varicus institutions, a new guestion is suggested. "Which
of these topics are considered to be rather intimately related
to the actual teaching and administrative difficulties in
secondary educationt" From the viewpoint of instructors in
the teacher training institutions, this question has no dodbt
been answered. The writer is interested in knowing to what
extent the practical school man and the specialist in sec-~
ondary education agree on this point with the authors of
textbobks and the instructors in the training schools.

In seeking an answer to the above guestion a questionnaire,
similar in nature to the one sent instructors, was sent to
an unselected group.of high school principals, a small selected
group of principals who were known to be affiliated with the
progressive school movement in secondary education, and a
group of six specialists in the secondary school field. These
were asked to check and assign a value to each topic which
they believed to possess sufficient functional value for
high school teachers to warrant its treatment in a basic

course such as "Principles of Secondary Education',

81
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Sections of this chapter will be devoted to a discussion
of the returns received from each group.
Content Sugzested

By
Secondary School Principals

Questionnaires were sent to 248 secondary échool prin-
cipals located in forty-seven different States and distributed
as suggested in Column 2, Table XX. Of this nﬁmber, il?, or
43.4 percent sent replies. It was neceésary to discard nine'
of these because of insufficient information. Thus, the final
evaluation of material secured by thie means is based on 108
returns;

From the viewpoint of the principal (Table XXI) there is
definite need of the treatmeﬁt of subject matter dealing with
"The Secondary School Pupili'. In only one instance would a
principal fail to treat this subject matter, There is also a
definite indication that the "Aims and Functions of Secondary
Education” should be given majer emphasis. A very significant
feature is suggested in the importance that is attached to
"Educational and Vocational Guidance in Secondary Education',
and "Extra-Classroonm Acfivities in Secondary Education", both
of which are given precedent over "Means and Materials For
Secondary BEducation'.

Another interesting fact is noted in the lack of impor-

tance that is attached to "3econdary Education in Other

C
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Table XX. Geographic Distribution of Professional Groups to Whom Questionnaires were Sent.,

Professional Groups Per-
cent
Location ng_l ted Prin, | Selected Group Prin, ecialists NO. | Re-
0. - . .
Sent tﬁ?‘ns % Sl;lzt Returns % ggfmt Returag % fjei§n
Alebamea 3 0 3 000
Arizons 2 1 50 2 50
Arkansas 1 1 100 1 100
California 11 8 T2.7 1 0 12 86,
Colorado 4 | 1 25 1 1 100 5 40
Connecticut 7 3 42, 8 1 1 100 8 37
Delaware 1 1 100 1 -1 100 2 100
Florida 3 1 33 3 3 33
Georgia 3 1 33.3 3 33,
Idaho 1 0 o 1 00
I1linois 14 9 64 .3 8 7 87.5 1 1 100 |23 T4,
Indiana 10 5 50 ' 10 50
Tows. 7 3 42.8 7 42.
Kenssas 3 3 100 3 100
Kentucky 3 3 1100 3 | 100
Loulsiana 2 2 100 2 100
Maine 2 1 50 2 50
Maryland 4 1 25 ‘ 4. 25
Massachusetts 26 10 38.4 1 1 100 27 40,
Michigan 13 4 30,7 1 1 100 1 1 100 15 40
Minnesota 3 2 6646 3 66,
Mississippi 2 1 50 2 50
Missouri 4 1 25 3 2 66.6 7 42.
Montana 1 0 1 00
Nebraska 2 1 50 2 50
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Table XX Cont., Geagraphic Distribubtion of Professional Groups to Whom Questionnesires ¥Here Sent. .

Professional Groups | %
Re=
Location - Unsglected;Prin.,! Selected Group Prin, | Spqcialists i No. | turns
No, Re- % No. | Returns % No. Returns %
Sent| turns Sent Sent -
Nevada
New Hempshire 1 1 100 1 50
New Jersey 15 5 6543 15 33
New Mexico 1 1 {100 1 100
New York 18 5 27.7 5 3 60 3 2 66,6 26 38,
North Carolina 2 2 {100 2 100
North Dakota 3 1 33,3 K3 33
Ohio 14 8 57.1 1 1 100 15 80
Oklahomsa 3 3 1100 3 100
Oregon 1 1 }100 1 100
Pennsylvania 17 8 47 3 0 20 40
Rhode Islend 3 3 100 3 100
South Carolina 2 1 50 2 50
South Dakota 2 1 50 2 50
| Tennessee 2 1 50 2 50
Texas 6 2 3343 6 33.
Uteh 2 1 50 2 50
Vermont 2 1 50 2 50
Virginia 4 1 25 4 25
“ashington 2 1 50 2 50
West Virginia 3 1 33.3 3 33,
Wisconsin 9 5 55.5 9 55,
Wyoming 2 1 50 2 50
Total 246 1171 43.4 25 | 18 84 6 5 83,3 | 277 49,8
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Table XXI. Topicael Treatment and Velue Assigned Eech by Unselected Grou
x e ——ar -

o of Principals
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Number of To. Supgesting| % Suggesting| Average

Topic Principals Treatment Treatment Value

I.The School:A Product of Democracy 108 87 81 6.66
II.Meaning & Scope of Sec. Edn, 108 98 90 738
I1I.Development of Sec., Edn. in U. S, 108 92 85 5.79
IV.Relation of Sec. & Elem. Schls. 108 108 97 6.99
V.Relation of Sec, & Higher Edn. 108 105_ 95 6.65
VI.Relation of Sec. Schl. to Com, 108 101 93 7.52
VII.Sec. Edn. in Other Countries 108 78 72 4.62
VIII.The Secondary School Pupil 108 107 99 9.23
IX.Aims and Functions of Sec, Edn. 108 106 98 8,90
X.Moeans & Materials for Sec. Edn. 108 104 96 7.74
XI.Program of Studies for Sec. Edn. 108 98 90 7,66
XI1,Extra-Classroom Act, in Sec.kdn, 108 102 A97 7.78
XIII,Edn, & Woc, Guidance in Sec.Schl, 108 101 93 8.28
XIV.External Org., of Sec, School 108 86 81 5.26
XV.Internal Org. of Sec. School 108 97 89‘ ‘7.06
XVI.Sec.Schl, Staff & Staff Prob. 108 92 85 6,63
XVIl.Sec.Schl, Plant & Equipment 108 84 . 80 - 6,06
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Countries". This subject matter ranks lowest and would be
treated by only seventy-eight of the 108 principals. It is
not% surprising to view the importance which is attached to
the topics of an administrative nature. It is evidently
difficult for an administrator to view such suggested subject
matter without attaching considerable importance to 1it. This
in spite of the fact, that the principals here quoted havé
had, in most instances, long years of teaching as well as
adninistrative experience.

Content Sugmested

By
Jelected Group of Principals

The frogressive School Movement has gained conciderable
impetus in recent years. While greatest advancement in this
particular has been made in the elementary school, adminis-
trators and teachers in the secondary schools are also
becoming aware of i1ts possibilities. For this reason, the
writer has secured an expression from a selected group of
principals, affiliated with the progressive school movement
in secondary education, on the importance they would attach
to the various topics suggested for the course in "Principles
of Secondary Education'.

In Colum 5, Table XX, the geographic location of this
group of principals is indicated. In all, twenty-five prin-

cipals were asked to fill in the questionnaire. Replies were
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received from sixteen of these. The names and location of
those iesponding are listed on page 39 of the Appendix.

A summary of the returns from this group is given in
Teble XXII. Naturally it would be expected that materials
dealing with "The Secondary School Pupil® should receive
the highest rating in importance. One principal, who did
not rate this tovic, made a definite suggestion that this
be treated in a éourse in Educational Psychology for which
more than three semester hours credit should be allowed.
Continued interest is shown in the "pupil" by the assigning
of second place in importance to "Educational and Vocational
Guidance in Secondary Education". Other topics which are
rated high in importance, and which are indicative of the
"principles" for which the.Progressive Movement staﬁds, are
"Means and Materials For Secondary Education®, "The School:
‘A Product of Democracy',  "Meaning and Scope of Secondary

Education®, and "Extra-Classroom Activities in Secondary
Education'.
Content Suggested

By
Svecialists in Secondary Education

In securing material for this section six outstanding
men in the field of secondary education were asked to rate
the major topics listed on the questionnaire. Replies from

five were received. A summary of the rating is shown in
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Table XXII., Topical Treatment and Value Assigned Emch by a Selected Group of Prineipals.

Number of No. Suggesting| % Sugges’cingL Average
Topic Principals Treatment Treotment Value
I,The School:A Product of Democracy | 16 186 100 8.12
- II.Meaning and Scope of Sec. Edn. 16 16 100 8.06
IIT.Development of Sec, Edn, in U, S. 16 15 94 6.2
IV.Relation of Sec, & Elem., Schls. 16 16 100 T.63
V.Relation of Sec. & Higher Edn, 16 18. 100 7.06
VI.Relation of Sec, Schl. to Com, 16 14 87 7.36
VIl.Sec, Edn, in Other Countries 16 15 94 4.6
VIII.The Secondary School Pupil 16 14 87 8.93
IX.Aims and Functions of Sec. Edn. 15 18 100 794
X.Means and Materials for Sec., Edn, 16 16 100 8.19
XI.Program of Studies for Sec. Edn. 18 18 100 7.75'
XI1,Extra-Classroom Act, in Sec,.Edn, 16 16 100 8,
XIIT.Edn. & Voc. Guidence in Sec.Schl. 16 16 100 8,25
XIV,External Org. of Sec. School 16 16 - 100 4,63
XV,Internal Org, of Sec. School 16 15 94 6.47
XVI.Sec. Schl, Staff & Staff Prob, 16 15 94 7.
XVII.Sec. Schl. Plant & Equipment 16 15 94 5,33

88
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Table XXIITI.

Of the topics listed, eleven would be itreated by all
specialists. This in itself, however, is no indication of
the importance which is attached to each. In at least five
instances topics would not be treated because of special‘
courses taoat are organiéed around the topics suggesteds. In
two other instances, the rating is less than would ordinarily
be given because of special courses offered on the tonics.
In each of these cases, "Principles of Seéondary Education®
would be offered as a graduate course.
| The combined judgment as to the importance of the
various major topics would rank "The Secondary School Pupil®,
aﬁd the "Relation of Secondary School to the Gommunity" |
highest. Equal importance is next assigned to "Aims and
Functions'ofvSecondary EdQucation" and %Means and Materials
for Secondary Education®.

Certain individual suggestions ccncerning the major
topics are of interest. It is suggested by one that Topics
I and IX could well be cowbined and thus warrant gfeater
emphasis in treatment. A second suggests a high rating for
Topic II "if the teacher advances beyond the usual nen-
pragmatic¥. A third believes'Topic II to be sufficiently

recognized in cther portions of the outline.
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Table XXITI., Topical Trestment and Value Assigned Each Qy Specialists in Secondary Education.
Number of No.Suggesting | % Suggesting |Average
Topic Specialists Treatment Treatment Value
I.The School:A Product of Democracy 5 5 100 5.6
II.Meaniﬂg and Scope of Sec. Edn. 5 5 100 6.6
IIl.Development of Sec. Edn. in U. S. 5 5 100 5.2 ]
IV.Relation of Sec. & Elem. Schlse 5 5 100 6.8
V.Relation of Sec. & Higher Edn. 5 5 100 6.8 .
VI.Relation of Sec. Schl., to Com. 5 4 80 8475
VIiI.Sec. Edn. in Other.Countries 5 3 60 5.33
VIII.The Secondary School Pupil 5 5 100 8.8
IX.Aims and Functions of Sec. Edn. 5 5 100 8,
X.Neans and Materials for Sec. Edn. 5 5 100 8.
XI.Progrem of Studies for Sec. Ldn, 5 5 100 7.4
XL1.Exbra-Classroon fobe in Sec. Edn. 5 5 100 6.8 |
XII1.Edn., & Voc., Guidance in Sec.Schl, 5 4 80 6.75_»_~_J
XIV.External Org., of Sec. School 5 5 100 7.
XV.Internal Org. of Sec. School 5 4 80 6.25
XVI.Sec. Schl. Staff & Staff Prob. .5 4 80 775
XVII.Sec., Schl, Plant & Equipment 5 3‘ 60 5.4

06



Combined Judgment
With Respect to Jontent

A comparison of the topical ratings of the three groups
is given in Table XXIV. The composite average value and final
ratings are also shown in this table. Numbers I, II, etc., in:
the table, corresgpond to the major topics of the questionnaire.

In comparing the Columns &, 4, and 5, representing rank-
ings of each-group, considerable divergence in oninion is
evident with fespect to the relative lmportance of Topics I,
VI, IX, XIII, XIV, and XVI. The secondary school principals
and the specialists are fairly well agreed on Topics I and
IX, and the two groups of p:incipals are in closer agreement
on Topics XIII, XIV, and XVI. The three groups are unanimous
in assigning the greatest weight to Topic VIII, “The Secondary
School Pupil'.

It is also rathér evident that each grocup has assigned
an increased amount of importance to the administrative
topics, but these still remain among the lower third in the
composite ratinz. The two topics which seem to lose in
importance, as viewed by these groups, are those dealing
with the "Development of Secondary Education in the United
States" and "Secondary Education in Other Countries!,

Topics arranged according to order of importance as
suggested by the composite rating of these groups are given

in Table XXV.
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Table XXIV. Comparison of Topicel Rebtings of the Two Groups of
Principals and Specislists.

Un~ Select-~
_ selected ed Special-~ Com~
 Topic | Group | Rank| Group |Remk | ists Rank | posite [Rank
Prin. Prin, Average Aversge
Average Average Value Value
Value Value
I 6.66 11 8.12 4 5.6 14 6.89 10
11 7.38 8 8.06 5 6.6 12 7.56 6
IIT 5.79 15 6.02 14 5.2 17 5.79 15
v 6.99 10 7.63 9 6.8 9 7. 9
v 6.65 12 7.08 11 6.8 9 6.72 12.5
VI 7.52 7 7.36 10 8.75 2 7.53 8
VII 4.62 17| 4.6 17 5.33 16 | .4356 |17
VIII 9.23 1 8493 1 8.8 1 9.17 1
IX 8.90 2 7.94 7 8. 3.5 8.74 2
X 7.74 5| 8.19 3 8. 3.5 7.85 4
C XTI .66 6 7.75 8 7.4 6 7.55 7
XIT 7.78 4 8. 6 6.8 9 7.76 5
XIII 8424 3 8.25 2 6.75 11 8.22 3
XIV 5.26 . 16 4,63 16 7. 7 5.25 16
XV 7.06 9 6.47 13 6.25 13 6.84 11
XVI 6.63 13 7o 12 7.75 5 6.73 12.5
XVII 6.06 14 5.33 15 5.4 15 5.95 14

* Topics are the same as those in other Tables
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Teble XXV, Topics Arranged in Order of Importance as Suggested by
Secondary Scheool Principals and Specielists.

Toplcs . Rank
VIII. The Secondary School Pupil 1
IX. Aims and Functions of Secondary Education 2
XIII. Edn. and Voc. Guidance in Secondary Educa&tion 3
X. Mesns and Materisls for Secondary Education 4
XII. Extre-Classroom Activities in Sec. Education 5
II. Meaning and Scope of Secondary Education 6
XI. Program of Studies fof Secondary Iducation 7
Vi. Relation of Secondary School to Community 8
IV. Relation of Secondary and Elementary Schools 9
I. The School: A Product of Democracy 10
XV. Internal Organization of Secondary School 11
V. Reletion of Secondary and Higher Education 12
XVI. Secondary School Staff & Staff Problems 13
‘'XVII. Secondary School Plant and Equipment 14
I1I. Development of Secondary Education in U. S. 15
XIV. External Orggnization of Secondary School 16
.~¥1I. Secondary Education in Other Countries 17
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Sumnary

The evaluation of materials covered in this chapter
indicate certain definite trends in the thinking of public
school men on the subject of tonical content for a course
in "Principles of Secohdary Education®, Such trends can
be éummarized as follows:

‘1. The prospective high school teacher should be

made acquainted with the nature and needs of
"The Secondary School Pu@il";

8. Through an understanding of the "pupil" the
prospective teacher will be able to grasp the
"Meaning and Sco?e of Secondary Education" and
to realize the significance of its "Aims and
Functions'. ‘ |

'3. An understanding of the "aims" should aid the
teacher in giving the Y"pupil" a type of‘“guidance"
that will result in his securing acquaintance
with the desirable "Means and Materials".

4, The Means and Materials" may be nrovided through
the channel of the academic and special high school
subjects, and through the socializing agency of

"Extra-Classroom Activities".

i
!
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CHAPTER VIII
EVALUATION OF TOPICAL CONTENT
IN TERMS QOF PURPCSE

The marked similarity in thought exvressed in statements
rTegarding "Principles of Secondary Education', quoted in
Chapter IV, led the writer to formulate and stzte the purpose
of this course to be two~fold in nature:

1. It should introduce the prospective hizh school teacher

t0o the entire field of secondary educatiocn.

2. Through such an introduction the prospective teacher
should be able to formulate a philosonhy cohcerning
seccondary education that will aid in the solution of
its problems.

It is not to be supposed that such a course must neces—
sarily be organized around seventeen, or any definite number,
of topics. There are various combinaticns and contractions
which could be made to include all materials necessary in
providing the student with a comprehensive view of secondary
education. The number of topics constituting the outline.
used in this study seemed desirable in setting up division
linees for the classification of content that were under-
standable. The outline als¢c serves as a standard ﬁhereby the
content of the course as offered can be measured, It is a
self evident fact that, whatever the number of topics, the

content must be such as will accomplish the purvose stated.
95
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Whether this can be done in a three semester hour course is
a2 question which the writer shall attempt to answer in a
later section, We are primarily interested at this roint to
know in what respect textbook content, course syllabi, and
suggested materials, meet the necessary standard,.

Purpose Viewed in Licght

of
Textbook Analysis

In the analysis of the twenty textbooks it was discovered
that both the number of topics and the amount of treatment
given each, varied greatly from one text to another. In one

.textl three topics were treated and only one of these received

any great amount of coﬁsideration. In three other texts®
materials on four topics were presented. However, in only two
instances was the same topic treated in any two of these, It
is probable that the latter texts were not intended for gen—
eral use, although one book is entitled, "Principles of 3ec-
ondary Education'.

Textbook content in general has treated a far greater
range of significant aspects in secondary education than is
indicated in the few texts mentioned. This is evidenced in

the fact that sixteen of the major topics of the outline are

given consideration in forty percent or more of the texts.

1 . E. Brown, ov. cit. pn. 1-547.
2 C. De Garmo, op. cit. pp. 1-314.
W. D. Lewis, op. cit. pp. 1-129.
J. Sachs, op. cit. pp. 1-295.
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However, in no instance does any one author give space to
all of the ﬁopics. The nearest approach to perfection in
this respsect is found in the treatment of fifteen topics
by Koosl, and Monroe and Othersg.

In another connection 1% has been pointed out that one
major topic ls treated in only two texts. This would seem to
indicate that its location in this course is guestionable,
Additional information is necessary before a final evaluation
of this topic can be given.

While 1t is evident that no single text presents material
covering the whole field of secondary education, a few do
approach such a treatment. In each instance of failure in
this respect, it would secem that some vital phase of the
secondary school problem is omitted. Koos makes no mention
of the "Meaning and Scope of Secondary Education". Monroe
and Cthers, do not treat this topic and alsc fail to include
material 6n the "Aims and Functions of Secondary Education®,

Another guestion in this same connection is suggested.
Were several texts to aﬁproximate the complete tovical out-
line there is no indication that greatest emphasis would be
ziven the more important phases. A proper evaluation of texts
in this particular can be made only in the light of criteria

set up.as a result of composite practice and judgment. The

1 L. V. Koos, op. cit. pp. 1-755,
2 Paul Monroe and Others, op. cit. pp. 1-720.

\

\
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importance of these topics as based on such a composite is
suggested in Table XXVI. A comparison of this order with
thelranking of topics sugzested by the analysis of the
individual texts, Table XXVII, will assist in determining
the extent to which the textual treatment measures up to
the criteria. |
If present practice and ccmbined judgment can be
accepted asg sufficient authcrity, the six wmajor topics of
. createst importance are as follows: "The Secondary School
Pupil", "Aims and Functions of Secondary Education", "Means
and Materials for Secondary Eduoation",‘"Meaning and Scope of
Secondary Education", "Educational and Vocational Guidance
in Secondary Education", and "The Program of Studies for |
Secondary Education". Of the more general textslfhere are
two which give greatest value to the first mentioned topic.
These are Uhl1 ana Owenz. Monroe and‘Webers, and Stout4,
give second place to the second topic mentioned. Johnston
and Others5 rank the third topic in the same position as
that of the criteriaz. Uhl makes the nearest approach to
proper vlacement of topic four. Monroe and Weber, and Uhl,

give the fifth topic fourth place, and only Xoos would

properly place topic six. Similar differences in assigned

1 W. L. Uhl, op. cit. pp. 1-877.
2 Ralph D. Owen, op. cit. pp. 1-437.
3 Walter S. Monroe and O. W. Weber, op. cit. pp. 1-500.

4 J. E, Stout, on. cit. pp. 1-322.
5 §. H. Johnston and Others, op. cit. pp. 1-470.
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Table XXVI. Topics Arranged in Order of Importance,Determined
Through Composite of Practice and Opinion.

0
e}

Topics - Reank
VIII. The Secondary School Pupil ~ 1
IX. Aims and Functions of Secondary Education 2
X. Means and Materials for Secondary Education 3
II. Meaning and Scope of Secondary Educatién 4
XI11. Edn. & Voc. Guidance in Secondary Educetion 5
XI. Program of Studies for Secondary Education 6
XII. BExtra-Classroom Activities in Sec. Edn. 7
VI. Relation of Secondary School to Community 8
IV. Relation of Secondary end Elementery Schools 9
I. The School: A Product of Democracy 10
V. Relation of Secondary and Higher Educetion 11
XV. Internal Organization of Secondary School 12
¥VI. Secondary School Staff & Staff Problems 13
II1. Development of Secondary Education in U. S. 14
XVIX. Secondary School Plant & Equipment . i5
XIV. External Organization of Secondary School 16
VII. Secondary Educetion in Other Countries 17
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Table XXVII. Topical Ratings by Authors. Computed on Basis of Space Allotment,

e e At e anead e g

Topies
Asuthors

IT {IIX| IV |V | VI VIT|VIII| IX| X |XT |xXIT{xIrn|{xIv| v {xvIi|XviI
Belting 7 5 2 6 4 1] 3
Brown,E.k. L 21 3
Brown,J.F. 3 | 10 |12) 8 7 6] & |11 51 14 | 9 21 1 ] 13
Clement i2 ] 2 | 10 9 14| 7 3 6] 1 8 | 11 5| 4 | 13
De Garmo 2 3 4 1
Dougleass 5 9 | &4 10 | 2] 6/1 | 7 | 81 3 11 12
Ferriss 12| 2 1 |13 7 9 G 6 5 ] 11 |14 Z 10
Inglis 8| 4] 5 | 6 3| 2| 10X | 7 (1L 18]19 |12
Johnston & Others 2 10 |12 ] 4 8] 3 1 91 6 7111 5
Koos 5 | 13 | 15| 14 | 12 3 il 1 6 91 11| 2 | 10| 8 7
Lewis 3 2 1 4
fonroe & Others 9 3 |15 |12 |14 4 2 1 110 61 7185 g8 |11 | 13
Monroe & Weber 9 3 11 6 5 21 1 8 4 112 7 110 13
Owen 91 4 10 1 7] 2 8 6 3
Pearson 10 9( 5 4 18 6 7 21 3
Pringle 8 4 1 3 2 5
Sachs 2 4 -3 1
Stout 8 9 10 2 1 | 5 3| 11 |12 4| 6 7
Uhl 71 2 9 |11}10] 6 1 5] 8 z 12 ] 3 | 13
Williams & Rice 11 4 9 8 1 2 31 6 13 7 10112 ;14
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value are in svidence between the textual content and the
value of topics indicated by instructors, oprincivpals, and
specialists.

Further suvbstantiation of the fact that textual material,’
is net in harmony With practice and expert opinion is shown
through attempts to correlate the values assigned the various
topics with thaﬁ indicated by textual treatment. The writer;
made use of several representative texits in working out .
correlations of this sort. It is recognized of course that
in computing correlations from such material as this it isv
necessary to uée methods which take account only of relative
positions or ranks. Thus, the mefhod of rank-differences 1is
used in computing all correlations in this chapter.

The corrfgation as thus determined, in most instances,
show no relationship between the emphasis given certain topics
in texts and the composite assipgned value of instructors,
principals, and specialists. Of the six representative texts
thus tested only one showed a positive correlation. The
correlations range from .08 (Kcos) to -.50 {Inglis).

The discussion of this section would seem to justify the
conclusion that the content of any one text cannot be depended
upon to fulfil the purpose intended of a course in "Principles
of Secondary Zducation", In the first place, no one text covers
all the material that is considered essential in presenting

a comprehensive view of secondary education. Second, the
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impeortance of textual material, as viewed by the author,
is gither a matter of personal interest or 1ts treatment
is limited by lack of information and thus cannot be
sufficiently treated. Since textual content conskitutes,
in so many instances, the whole of a course, it would
seem reasonable to assume that the vrospective high school
teacher is seldom acquainted with many of the problems of
the secondary school.

Purpose Viewed in Light

of
Course as Qffered

It has been suggested that the offering in the class-
room is dften limited to the topical material of the text
used. This is probably more true of certain courses than
for others, and also varies between institutions and
instructors. It is encouraging to note vhat the insfructors
offering "Principles of Secondary Education" are seemingly
less limited in +this particular than is commonly supposed.

The points of agreement and difference are brought
out more clearly in Table XXVIII, in which the seventeen
topics are ranked in accord with the average value assigned
by the various groups. In order that the textual treatment
of tonics be placed on the same basis as that of the other
groups the writer has transmuted these from order of merit

into measures in units of amount.
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Teble XXVIII. Value of Various Topics According to Treatment
Suggested by the Different Groupd Studied.

X Instructors Sec. (Select |Special-
Topiq Measure [Texts| Pub. Large | Small { Schl, Group | ists
Inst.,] Pr.Sc.| Pr.Sc. Prin.| Prin.
Ho. | 20 35 16 -39 109 14 5
TReTage| 1.2 | 6.45 ] 0.78 | 6.07] 6.66 | B8.12 ] 5.8
I | Range 9 -6 9 9 7 8
Average| 4.1 | 7.34 7.67 7,321 T.38 8.06 6.6
II | Range 9 7 8 9 7 9
Average | T.l | 6.42 6.2 5.7 | 5.79 6.2 5.2
ITI Range | 9 8" g 9 9 7
Average | 4.4 | 6.59 6.31 5.84 | 6.99 7.63 6.8
IV | Renge 8 5] 9 8 6 5
Average | 3.8 | 5.88 6e 5.45 | 6.65 7.06 6.8
V| Range . 8 7 9 9 7 3
Average | 3.4 | 6.46 5a 5.93 1 7.52 7.36 8.75
VI { Range 8 9 9 9 6 3
Average| 5.3 | 4.66 5. 4.5 4.62 4,6 5433
VII | Range 9 9 9 9 8 2
Average | 7.6 | 8.7 8.82 "7a71 | 9,23 8.93 8.8
VIII | Range 6 7 8 9 9 5
Average | 6.6 | 9.19 8.14 8.61 | 8.90 7.94 8.
IX | Range 6 5 5 9 5 . 5
-Average | 8.6 | 8.35 7.46 7.95 | T7.74 8.19 8.
. X | Range 8 6 6 9 6 5
Average | 3. 7.28 6.66 6.761 7.T6 7.75 Ted
XI | Range 8 6 7 9 6 4
Average | 6.3 | 6.71 5.2 6.27 | T.T8 8. 6.8
XIT | Range 7 7 9 5 4 6
Average| 5. 7.06 5.57 5.97 | 8.26 8.25 6.75
XITI | Range 9 6 9 7 5 6
Average| 4.7 | 4.37 4,29 4,96 5.26 4,63 Te
XIV| Range 7 9 8 9 7 3
Average| 5.6 | 5.17 ]| 3.3 5.19 7.06 6.47 6.25
XV | Range 9 7 9 9 6 7
Average| 5.9 | 4.89 3.17 3.87T | 6.63 Te 7.75
XVI| Range 9 5 9 9 7 6
Average| 2.4 | 3.73 2.34 2.87| 6.06 5.33 5.4
XVII| Range 7 4 9 9 9 1l

* Topics the

saeme as those in other Tables,
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A still clearer picture of agreement and differences
is given in Table XXIX. The average valuecs have been con-
verted into terms of rank. The agreement between the three
groups of instructors is unexpectedly high. It seems clear
too, that the instructors in the publicly supported insti-
tutions are more nearly in agreement with instructors in
the smaller private institutions.than with those in the
larger privately endowed group. However, in any case, the
instructore are more like one another, in the value given
the various topics, than they are like the textbook treat-
ment. The instructors differ in giving more value to "The
School: A Product of Democracy", "Meaning and Scope of
Secondary Education", "Aims and_Functioné of Secbndaiy
Education', "The Progiam of Studies for_Secondary Education',
but rather less value to "Development of Secondary Education
in the United States", "Secondary Education in Other Coun-
tries", "External Organization of Secondary School%,"Internal
Organization of Secondary School", and "The Secondary School
Staff and Staff Problems". |

The agreement suggested between instructors in publicly
supported institutions and those in smaller privately con-
trolled institutions is rather surprising. A still more
surprising element is to be found in the fact that both of
these groups are less in agreement with textual content than

are the instructors in the larger privately endowed schools.,
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Teble XXIX. Rank of Topics When Rated by the Seven Groups.

% Sec. Seiect

Topic | Texts Instructors Schl, Group | Special~

"Large | Small Prin. | Prin. ists

Publid Private|Private
Inst. Inst. Inst.,

I 17 .9 4 | 7 11 4 14

I1 12 .4 5 4 8 5 © 12

ITI 3 10 8 8.5 15 14 17

Iv 11 8 7 11 10 9 9

v | 13 12 9 12 12 11 9

Vi 14 10. 12.5 - 10 7 10 2

VII 8 15 12,5 15 17 17 16

VIIT 2 2 1 3 1 1 1
IX 4 1 2 1 2 7 3.5
X | 1 3 4 2 5 3 3.5

XI 15 5 6 5 6 8 6

XIX 5 7 11 6 4 6 9

XIII 9 6 10 8+H 3 2 11

XIV 10 16 14 14 18 18 7

XV 7 13 15 13 9 13 13

XVI 6 14 16 16 13 12 5

XVII 16 17 17 17 14 15 15

# Topics the Same as

those 1n other Tables.
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This is brought ocut more clearly in Table XXX which shows the
inter-correlation of rank given topnics by texts, instructors,
principals, and specilaliists. Here it is discovered that the
correlation'betWeen the rank of the tonics treated by texts
and instructors in publicly supvorted institutions is ,38.

- The same correlation is found for texts and instructors in
the smaller privately controlled institutions, while for the
larger privately endowed schools and texts the correlaﬁion
is .47. It ies evidert that the reiationship in either case
is not high, but it is higher for texts and large private
institutions than for texts and the other two groups.

That considerable relationshié is shown between topical'
treatment given in the different institutional groups has
been pointed out. Additional evidence of this fact is also
shown in the correlations. Here the correlatvicn between
the publicly controlled and the larger privately endcwed
institutions is .20. The relationship between the »ublicly
controlled and the smaller privately ccntrolled institutions
is even more significant aé indicated in a correlation of
«98. The relationship between the two groups of privately
controlled institutions is represented by a correlation of
.89 which is slightly less than that existing between the
publicly controlled and the larger privately controlled
institutions.

The following conclusions seem justified: First, the
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Table XXX. Inter-correletions of Ranks Given Topics by Texts,
.Instruectors, Principals, and Specialists.

in
in

Groups

Sec, Schl,Prin,

Instructors
Public Inst,
Instructors
Large Pr. Iust.
Small Pr, Inst.
See, Schl,FPrin,
Specialists
Composite of

_ Practice
Composite of
Opinion

" Unselected Group

"~ Instructors in
Selected Group

TRk

T

32

L ]
(V)]
(o4}
L]
o]
N
L]
W\
AV

W47 .33 | .35

.
(93]
[oe]

*Texts

Instructors in : «90 | .96 «87 «87 «50
Public Inst.
Instructors in
Large Privately .89 «60 | 73 «36
Controlled Inst.
Instructors in .
Small Privately .80 «82 «43
Controlled Inst. ‘
Unselected. Group . _
Sec. School , «86 «51
Principals
Selected Group
Seec. School 44
Principals
Composite
Practice &
Opinion »93 98
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course in "Principles of Secondary Education", as offered in
institutions surveyed for purposes of this study, supplies
the prosvective hign school teachexr with a broad general
view of the entire field of secondary education. Second,
guite general agreement exists in these institutions with
reference to the relative importanoe of the various materisls
that are treated,

Purpose Viewed in Light

of
Combined Judgment

In Chapter VII a comparison of suggestions, made by the
two groups of secondary school principals and a small group
of specialists in secondary education, was presented. it was
there discovered that the two groups of principals do not
differ greatly in the majority of instances with respect to
the relétive importance that should be attached to the topical
content of a course in "Principles of Secondary Education',
The greatest difference of opinion was expressed with refer-
ence to subject maﬁter dealing with "The School: A Product
of Democracy". This topic was considered to be of much greater
value by the seslected group of principals than was evidenced
by the larger group.

With few exceptions, the specialists also were in general
agreement with the principals. The most noticeable exceptions

were those pertaining to the treatment of the "Relation of
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the Becondary School tc the Community", "External Organization
of the Seccondzry School", "The Seccondary School S3taff and
Staff Problems¥, These the specialists believed to warrant
greater attention than would be given them by.the princinals.
Two major topics were considered of lese value than that
assigned by the principals. These were the "Meaning and Scope
of Secondary Education", and "Educational and Vocational
Guidance'., It is quite probable that the specialists would
organize a special course around the latter topic.

When the opinions of these groups are compared With
textbook treatment even less agreement is observed than that
existing between texts and instructors. By reference to Table
XXX it will be seen that the correlations of the opinion of |
eéach group with the textual content is less in each instance
than that suggested betwéen textual content and instructors.
The selected group of principals rank highest in this rela-
tiénship, but the difference between this group and fhe
larger group of principals, is so slight that is is not
‘significant. To a far less degree is there a relaticnship
shown between textual content and the opinions of the spe-
cialists. This relationship is expressed in a correlation
of .14,

The lack of relationship in the instance just mentioned
is rather surprising. Ordinarily it is the specialist who

writes the textbook. Evidently there is greater divergence
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of opinion among specialists than exists among instructors
and secondary schocl principals.

Another interesting sidelight is indicated in the
correlations of practicé in the publiclykcontrolled and
small privately contrclled institutiohs with opinions of
the two groups of principals. The relationship in the first
instance is expressed in a correlation of .87 for both
groups of‘principals and the pubiicly controlled institutions.
In the smaller privately cbntrolled institutions the rela-
tionship is expressed in a correlation of .80 for the large
group of principals, and .82 for the selected group. The
correlation of"practioe in the larger.privately’controlled
institutioﬁs with the opinions of the two groups of princiuk
pals is lower in each instance. For the larger group of
principals it is .80 and for the select group .73. This
leads to the following question: "Did the majority of the
principals receive their training in either a publicly
controlled or a small private institution?®" "If so, have
they been influenced in their opinions by such training?!

The combined judgment expressed by the specialists is
not in high agreement with either of the other groups. In
no instance is the relationship shown by a correlation of
more than .51. Least agreement in this respect exists between
the specialists and instructors in the larger privately

controlled institutions. When the composite weighting of
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practice and opinion are secured the topical order given in
Table XXVI results. This order differs slightly from the
order resulting from the composite weighting of opinions
of principals and specialists shown in Table XXXI. The rank
order of nine topics is shifted, but in no case is the shift
in position more than two points. Thus the relationshib of
the rank positions of topics resulting from a oorrelation

- of the composite value suggested by principals and specialists,
with the composite value assigned by all groups, (instructors,
principals and specialists) can be expressed in a correiation
of .28. - |

It will be observed that in such a composite each major

topric would be treated, and thus a view of the entire field'
of secondary education could be had. Furthermore, certain
topics, determiﬁed through combining present practice with

best judgment, would be given major consideration.

Summary

A study of the purpose of a course in "Principles of
Secondary Education®, as viewed in the light of textbook
analysis, courses as offered, and combined judgment of prin-
cipals and specialists, suggests the following conclusions:

1. No single text presents material covering the whole

field of secondary education.

2. Some vital phase of secondary education is not given
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Table XXXI. Rank of Major Topics Based on Composite Of Assigned Value

Composite Composite Composite
*Topic | Measure of Ranlk of Rank of Rank
Instruct- Opinion Practice &
ors Opiniom
Average 6.26 7 6.89 10 6.64 10
I Range 9 9 : 9
Aversge Ted2 4 7456 6 7.65 4
II Range 9 9 ' 9
Aversge 6.1¢9 9 5.79 15 5.96 14
ITI Range 9 9 9
Average 6.2 8 Te 9 6.68 9
Iv Range 9 8 9
Aversage 5.72 12 6.72 12.5 6.40 11
v Range 9 9 9
Average 5.79 11 753 8 6.96 8
VI Range 9 9 9
Average 4,65 14 4.56 17 4.6 17
VII Range 9 9 9
Aversge 8.19 2 9.17 1 8.79 1
VIII Renge 8 ’ 8 8
Average 8.64 1 8,74 2 8,72 2
IX Range 6 9 9
Average 8.01 3 7T.84 4 T.93 3
X Range 8 -9 9
Average 6.91 5 7«55 7 T.30 6
XI Range 8 9 9
Averange 6.18 10 777 5 Teld 7
XII Renge 9 6 9
Average 6.39 6 8.22 3 Te67 5
XIiIX Range 9 7 9
Average 4,60 15 5.25 16 4,99 16
XIV Range 9 9 9
Average 4.86 13 6.84 11 6.26 12
Xv Range 9 S.. 9
Average 4,13 16 6.72 12.5 5.99 13
XVI ‘Renge - 9 9 9
Average 3.04 17 5.95 14 5.01 15
Xvit Range 9 9 9

* Topics are the same as those in other Tables.

1

\
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treatment in the texts making the nearest anpproach
to completeness of treatment.

3. Content of texts seems to be a matter of personal
opinion of the authors.

4, Accepting present practice andbcombined judgnent
as sufficient authority to establish criteria, texts
fail to emphasize the proper materials.

| 5, The use of a prover combination of texts would be
necessary to present a comprehensive view of secondary
education’and to zive dve emphasis to the propef
materials to he treated.

8. Instructors are not in agreement with texts on
either the topics to be treated of the emphésis
due each.

7. Instructors in institutiohs are in general agreement
on the materials to be treated and the emphasis to
be given these.

8. There is higher agreement between instructors in
publicly controlled and small privately controlled
institutions than exists between either of these
groups and instructors in the larger privately
controlled institutions. |

9. Courses offered in institﬁtions, in general, meet
the purvose in supplying a broad view of secondary

education.
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Thesz coursez also agzgree fairly well with criteria
s y
get up. Such cgresaent being expressed ia a corre-

Ly d
SS

Hy

lation of &
There is less agreeaent existinz between textual
content and combined judgment (princinals and
snecialists), than between texts and instructors.

The specialists show less agréement with texts

than do any other group.

Iastructors in the oublicly controlled and.the

small privately controlled institutions are in
closer agreeuwent with the two groups of'principals.
The combined judament of the specialists is net in
high agreement with anyv one of the other groups.
Combined judgment of two groups of principals and
specialists would sugzest treatment of all materials
sugzested in the outline.

Such judpment is also in close harmony with criteria.

A correlation of such judgment with criteria shows

relationshin of .28.
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HAPTER IX
EVALUATION CP MAJOR TCPICS

The discussion of the preceding chaﬁﬁer sugiests a
number of guestions. The first of which can be stated as
follows: What should be taught in "Principles of Secondary
Education"? The answer to this question seems to have been
definitely answsred by the previcus discussion. Textual
content, when viewed as a whole, includes subject'matter
dealing with all ?haseé of secondary education indicated
in the topical outline used in this study. Instructors, in
at least 34.8 percent of the institutions, give attention
to the whole of the suggested‘material. Princivpals of both
groups, and specialists, with few exceptions, believe that
‘all the various phases of secondary education should be
treated. "Principles of Secondary Education', to serve its
intended purpose, should present a cpmprehensive view of the
entire field.

Acceptance of the answer, that "all phases of secondary
education must be treated", immediately raises two new major
aguestions. Can all the materials suggested be treated in a
three semester nour course? Granting insufficiency of time
for treatment of all topics, what should determine the choice
of those treated? The answer to each ¢f these questions will

be attempted in the succeeding sections -of this chapter.

115
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Factors Determining
Cource Limits

The majerity of courses, whatever their nature, are
usually limited in their scepe by two cr more major factors.
One of these limiting factors is the scope covered by the
ﬁaterials of a textbook, This factor, it would seem, cannot
be considered the major one involved, in setting the liMits
for a course in "Principles of Secondary Education", for
two reasons. First, it has been determined that nc close
relationship exists between the topical treatment of text-~
books and the course offerings of the institutions studied.
Second, while no single text treats all of the major tonics
of the study outline, 34.8 percent of the instructors cover
the entire scope of secondary education as herein suggested.

From this viewpoint alone, the reader will no doubt
conclude that the entire field of seccndary education, as
suggested in the topical outline, can be treated in a three
semester hour course. We must admit the possibility of so
doing since it 1is being done in actual practice. How well it
is being dcne, is a question the writer shall not attempt to
answer.

A second limiting factor is suggested in the fact that,
although very little agreement with textual content is dis-
covered, 65.2 percent of the instructors do not cover the

entire field. Evidently the time element is quite definitely
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involved at this voint. Instructors recognize that certain
large topics are deserving of rather intensive treatment.
Such treatment is time consuming. Topics of lesser impor-
tance are given brief treatment or are passed up without
attention. Examples of such treatment are found in the
University of Delaware and the University of Kansas. In
these institutions a three semester hour course is consumed
by the treatment of eight major topics.

St111 a third limiting factor is found to influence the
scope of this course. In States, reguiring the presentation
of a fairly large‘number of credit hours in professional
training for certification, the institutional offerings are
correspondingly large. In Colleges of Educatioh and Teachers
Colleges the variety of course offerings would be greater
than could be found in the Education Departments of Liberal

.Arts Colleges. Ordinarily, with a greater variety of courses
from which to choose, the student will be afforded an oppor-
tunity to secure information concerning certain problems of
secondary education outside the course in "Principlesh,

Thus, a snecial course organized around the administrative
aspects of secondary education; a second, deazling with
guidance in the secondary school; a third, suggestive of
extra-classroom activities, etc.; are open to the student.
The time ordinarily given to these in the "Principles" course

is spent in more intensive treatment of the more important
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topics. In the departments having a small number of subject

offerings such opvortunities are seldowm found., Under such

circumstances the numbexr of topics treated is wide in scope.
Methods of Providing

For
Linitine Factors

In certain instances the ianstructor finds that, even
though all duplication between courses has been eliminated,
there is insufficient time to introduce the student to all
of the essential materials. Rather than place a handicap
on the student in this respect, a systematic planning of
-the course enables the instructor to assign certain topics
of lesser importance, or sections of material on the more
important topics, for supplementary reading. This method is
used in several institutions. Notably, Harvard University,
University of Pennsylvania, University of Cincinnati, and
others.

A survey of the course offerings of teacher training
institutions would seem to indicate that certain eliminations
and combinations of the major topics and sub-topics of the
outline could be made and still enable the course in "Prin-
ciples" to serve its vpurpose. A further reference to current
practice, course offerings, and comments of instructors,
principals and svecialists will aid in proper 'evaluation of

certain individual major topiecs and sub-tovics.
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In the discussion concerned with textual content it
was determined that, "The School: A Product of Democracy"
received treatment in two texts, and that the topic. ranked
lowest with respect to value. Evidently the majority of
texthook writers considered tunis topic rather specifically
belonging in scome other field, An examination of course
offerings in the various institutions sugzests that other
courses --- Introduction to Education, Educational Sociclogy,
-—-~ are better adapted to the treatment of such content. If
this major topic is treated in "Principles" it duplicates
material already covered.

Waile it is true that sixty-six percent of the instruc~
tors treat this topic, and eighty-three percent of the prin-
cipals and specialists would treat it, still a number make
definite suggestions concerning its treatment in another
course, or a combination with some other topic. W. A. Smith,
University of California at Los Angeles, suggests such treat-
ment. Other instructors who make similar suggestions are:
Bancroft Beatley of Harvard, Flovd S. Gore of Drske University,
and Edward Jolgan of Colby College. L., V. Koos would give
little emphasis to the first four sub-topics and major emphasis
to the fifth sub-topic, "The S8chool, A Major Social Institution",
Various combinations are suggested. Some would combine it with
Topic IX, "Aims and Functions of Secondary Education'. Others

would combine it with Topric II, "Meaning and Scope of Secondary
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Education'. Still others would combine it with Topic VI,
"The Relaticn of Becondary School to the CommunityY.

A final decision with respect to the inclusion of this
major topic in a course in "Principles" will no doubt have
to be left to the instructor. It seems evident, that the
subject matter is not definitely related to secondary educa-
tion. Whatever relationship does exist may ecasily be treated
in connection with the "Meaning and Scope of Secondary Edu-
cation',

Textual treztment of "Secondary Education in Other
Countries">would place thié Topic above the average in value.
Ingstructors, principals and specialists are not so favorably
impressed with its importance in this course. As a result of
the unfavorable light in which it is viewed by these latter
groups, it is ultimately given the least value for a course
in "Prinoiples", O0f the instructors ninety percent treat it,

~and seventy-three percent of the principals and specialists
would do so. Only two other couises would afford a direct
opportunity for the study of this subject matter. Some infor-
mation concerning it could be had through a study of A History
of Modern Education. A far more comprehensive view cculd be
secured in a course in Comparative Education. However, the
usual prospective high school teacher is not likely to secure
information on this point during the undergraduate course of

training from these sources. It would seem best to retain this
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subject matter if the time element will perauit of its treat-
nent.

Prcfessional offerings of an administrative nature are
usually found in Education Departments of the teacher training
institutions. These may be listed under various titles such
as: School Administration, School Management, High School
Administration, and High School Organizaticn and Control. The
State oftiﬁes prescribes or suggests the completion of such
a course for the profeséional training of high sthool teachers.
In other instances the teacher {raining institutions make this
requirement. This is evidenced by Tebles I and II, pages 234-25,
which show the courses prescribed by States and institutions
in the ferritory of the North Central Association of Goileges

and Secondary Schools. Here it will be noted that four states
prescribe or suggest Schocl Adnministration, and fifty ihsti—
vtutions do so. |

From this evidence it would seem logical to conclude that
the inclusion of the administrative units in our outline for
a course in "Princioles" would result in considerable dupli-
cation in content with that of other courses. Such duplication
can oftern be found. However, it is possible that the prospec-

tive high school teacher has not completed such a course in

1

the undergraduate program. The studies of Eikenberry™ and

1 Current Educational Readjustments in Higher Institu-
tions, National Society of College Teachers in Education, op.
cit. pa 79.
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Koos1 clearly indicate that such is the case. Eikenberxry's
gtudy on the status 2f the high school principal showed
that:
The professional training secured by principals before
entering the principalship was largely in such subjects
25 history of education, educational psychology, philos-
ophy of educaticn, nmethods in special subjecis, prin-
ciples of secondary education, and practice teaching.
After entering the principalship the subjects studied
are largely high school administration, supervision of
gecondary education, tests and measurements, and the
junior high school.
In Xoos' study (1923) it was vointed out that "of the thirteen
professional courses most freguently taken by principals, only
four were commonly taken by teachers, namely, Principles of
Secondary Education, Educational Psychology, Philosorhy of
Education, and Technique of Teaching'.
There are certain administrative aspects of secondary
education with which the teacher should be acquainted. If
the training prograa includes a course dealing specifically
with these, there is little justification for a duplication
of the material in "Pfincivles". With no oprortunity to view
thnis phase of secondary education elsewhere, the instructor
would be justified in giving time to its consideration. A
further evaluation of the administrative units of subject
matter is contemplated later in the chapter.

No one would gquestion the importance of Psychology in

1 Ibid, p. 79.
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the training program for teachers. State Laws usually
prescribe such a course for certification. Institutions
seldom fail in including coursee cf this nature in their
offerings. General Psychology may be required as a basic
course to be followed by Educational Psychology. General

"Psychology is interested in the general principles or laws
of vpehavior. Educational Psychology is primarily concerned
with the laws of psychology applied to the aoquisition,
organization and evaluation of experience or learning. The
two courses ordinarily constitute six semester hours of the
professional requirements for certification. If other pro-

. fessional requirements are met there remains little opportunity
for additional courses of this nature. Thus, psychology,
déaling specifically with secondary education's chief concern -
the adolescent - is not given prominence.

The importance to the teacher of a knowledge of "The
Secondary School Pupil", would without question warrant a
special course in Adolescent Psychology. Such a course is
offered in a number of institubtions, but it is only in rare
instances that the prospective high school teacher is able
to make this a part of the training program. For this reason,
if for no other, the inclusion of "The Secondary School Pupil!
as a major topic in the "Principles" course is sufficiently
justified. It is likely that treatment of this topic will not

secure the attention that it deserves until some arrangement
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ig made to give it a definite nlace in the tralning program.
A possible solution of the difficulty is geen through a
specially prepared course in Educational Psychology for
prospective high school teachers, to be substituted for

the course ordinarily given, and to be preceded by a course
in General Psychology. Until such a reorganization is
affected the course in "Principles of Secondary Education!
shovld give major emphasis to this most important aspect

of secondary education.

Subiject Matter Objectively Determined

The scope of the course in "Principles" isg no doubt
often limited by the textbook used. With the growing inde-
pendence of instructors in this reswmect there is some
ihdication that the scope of the course will be more in
harmony with the opurpose stated. There is no assurance,
however, that such will result. It is nossible that the
instructor will use no more objective means of selecting
materials for his ccurse than has the author for his text,
This need not be so, as is evidenced by the various suggested
methods of curriculum determination.

The writer has suggested through the topical outline
various aspects of secondary education treatment of which
is desirable. One or more of the factors limiting the scope

of the course may make necessary the elimination of certain
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topical treatment. If such is necessary the guestion, "Which
topics should be included?® immediately arises. A partial
answer to this guestion is provided threough the testing of
the major topics by apolying the techniguesof Freguency of
Mention, and Importance. In Table XXXII the topics have been
assigned a rank as determined by these technigues. It will
be reczlled that importance of tonics, as here comvuted, is
based on the emphasis given by instructors, and the value
assigned by principals and speoialiéts. |

There is some shifting in position of topics when these
ranks are conpared. However, when the mean rank is computed
the topics arrange themselves in the fellowing order:

l. Aims and Funcfions of Secondary Education

2. The Seccndary School Pupil

‘3. Meane and Materials For Secondary Education

4.5.Meaning and Scope of Secondary Education

4,5 Educational and Vocational Guidance in Secondary

Education |

Relation of Secondary and Elementary Schools

.
Ui

Extra~-Classroom Activities in Secondary Education

0o G O
L ]
(9}

. Relation of Secondary School to Higher Education
9. The Program of Studies for Secondary Education
10. Relation of Secondary School to Community
11. Development of Secondary Education in the United

States
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Table XXXII. Rank of Major Topics as Determined by Frequency of
Mention and Importance.

Rank Rank
Topic , in in Mean
Frequency |Import~ | Renk
of ance
Mention
I.The School:A Product of Democracy 16 10 13
II.Méaning & Scope of Sec. Edn. 8 4 6
ITII.Development of Sec. Edn., in U. S. 9 14 11.5
IV.Relation of Sec. & Elem. Schls. 345 9 - 6.25
V.Relation of Sec. & Higher Edn. 2 11 6.5
Vi.Relation of Sec, Schl. to Com. 11 8 9.5
VII.Sea..Edn. in Other Countries 15 iﬁ 16
VI1I1.The Secondary School Pupil 345 1 2625
IX.Lims end Functions of Sec. Edn. 1 2 1.5
X.Means end Neterianls for Sec. Edn. 5.5 5 4.25
XI.Program of Studies for Sec. Edn. 10 8 8
XIIl.BExtra-Classroom Act. in Sec. Edn. 5.5 7 6.25
XYII.Edn. & Voc. Guidance in Sece. Schls. 7 5 6
XIV.External Org. of Sec. School 12.5 16 14.26
XV.Internal Org. of Sec. School 12.5 12 12.25
VI.Sec. Schl, Staff & Staff Prob. 14 13 13.50
ViI.Sec. Schl, Plant & Equipment 17 15 16
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13. Internal Organization of Secondary School

13. The School: A Product of Democracy

14, The Secondary School Staff and Staff Problems

15. ZE=xternal Orgénization of Secondary School

16.5 The Secondary 3chool Plant and Equipment

156.5 Secondary Education in Other Countries

The order cf the first two topics would no doubt be
reversed were it not for the fact that in several instances,
"The Sécondary School Pupil", is treated as a separdte subject.
A number of principals also suggest that its importance warfants
this treatment. |

Four other major topice are treated in "Principles of
Secondary Education" by instructors. These are as follows:
"easuring and Marking", treated in the University of New
Hampshire; "Processes and Procedures", treated in the Univer-
sity of California at Berkeley; "Psychology of High School
Subjscts", treated in Nebraska Wesleyan University; and
"Application of Scientific Aids in Secondary Education!
treated in the University of Denver. There seems little
justification of treating these topics in a "Principles"
course, since they properly belong in courses in "Methods"
and "Psychology". The latter subjects are usually prescribed
in the training course.

Various criticisms concerning content, organization,

etc., of the course in "Principles", are suggested in the
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letters and attached coxmments of instructors, principals,
and specislists. These are reproduced in the Appendix, p.

Xii-Kxviid,
Sunmary

In attempting to answer the gquesticn "What should be
taught in “Principles of Secondary Education', the following
facts have been ascertained:

1. Textual content, when viewed as a whole, includes
subject matter dealing with all the phases of
secondary éducation.indicated in the tovical sutline
used in this etudye

2. Instructors, in at least 354.8 percent of the insti-
tutions, give attention to the whole of the suggested
material.

3. Secondary school principals, and specialists in
Seoondary education, with few exceptions, believe
that all phases of secondary eduéation should be
treated.

4. There are fhrse major factors which determine the
course limits of "Principlss of Secondary Education®
as it is now offered:

a. The scope coversd by the materials of the
textboox.

b, The time factor sets limits for treatment.
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Cc. Special subject offerings which cover

Q

ertain major topics make treatment of
these unnecessary in a "Priaciples" course.
5. Certain institutions make the following prcvisions
for the time factor as it limits the sccpe of the
course:
a. Assignment of certzin topics of minor impor-
tance for supplementary reading and reporic.
b, Combination of closely relsted tovics.
8. When the tiﬁe element operates in limiting the scope
of the course a partial answer to the gquestion, "Which
" major topics should be treated?¥ can be objectivély
determined by the application of the technigues:
é. Freguency of mention of tewvnics.

b. Importance, or cruciality of tovpics.
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CHAPTER X

FINAL SUMMARY AND COHCLUSIONS

The introductory Chapters of this study have indicated
important trends with iespect to educaticnal thought during
the past quarter of a century. They have nointed out that
our change in conception regarding education has led to a
restatement of objectives, and a revision of curriculum
offerings. Such changes have not been confined to the elé-
mentary.aﬁd secondary schools, bﬁt they are found to occupy
the attention of educators in all branches of our educational
sSystem. |

These changes have been accompanied by an increasing'
recognition that the prover training of the teacher is a
prime egsential. This has directed attention to the curricula'
of the teacher training institutions. The earlier studies in
this respect reveal a tendency to deal only with the general
aspects of such curricula. However, with the passing of time
there has been a narrowing in scope of such studies until
the content of specific subjects have been subjected tc crit-
ical evaluation. In a number of instances such evaluation
has revealed much duplication, and lack of uniformity in
both content and titles of courses. Cnly one or two of the
professional courses in education have been subjected to

such evaluation. Greatest attention in this respect has been
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given Educational Psychology.

The present study has been concerned with the subject,

#Principles of Secondary Education'. With the further

differentiation of teacher training programs, to prepare

teachers for different types of scnools, this subject will

-no doubt increase in imvortance as a reguired basic course

131

for the preparation of secondary school teachers. It, there-

fore, warrants careful study.

Statement of Conclusions

The facts revealed by the situdy enable the writer to

"draw the following conclusions:

1. The course in "Principles of Secondary Education®

does not at present occupy a major vosition in the

training program for secondary school teachers.

This is

=9

probably due to the following facts:

Only three States -~ California, Indiana,
and New Jersey - prescribe this subject
for the training of secondary school
teachers.

Institutions seem to follow the leadership
of State Departments with respect to a
prescription of courses for a training
program,

The content of a course in "Principles of
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Secondary Education” is appresimated under
some other title.

d. The wide range of undergraduats professional
offerings in teacner training institutions
seems to indicaie lack of information con-
cerning the courses that should constitute
the professional subjects in the traiﬁing
program for secondary school teachers.

‘2. "Principles of Secondary Education" is prescribed
by nine institutions belonging to the North Central
Associaticn of Colleges and Secondary Schools.

3. According to the analysis of 524 college and univer-
.8ity catalog annoﬁncements, there are at present
164 institufions approximating the content of this
subject under six different titles.

4, The %title, "Principles of Secondary Edudation" is
listed ;g;£§—fcur times, and the title, "Secondary
Education®, is given fifty-two times.

5. Other titles used are: "The High School", "Problems
of Secondary Education", "Principles and lMethods
of Secondary Education", and "Advanced Principles
of Secondary Education'.

8. In 129 cases the subject carries three semester
hours credit; in twenty cases, two semester hours

credit; in six cases, two and one-quarter or two
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and cne-half semester hours; in five cases, four
semester hours; and in four cases, six semester
hours,

7. In 141 institutions this subject is owmen to under-
graduates only, and usually to those of junior and
genior standing. In sixteen institutions the subject
is open to both undergraduate and graduzte students.
In seven institutions it is open to graduates only.

8. There is an evident shift reflected in the courses
being.required for the certification of high school
teachers. "Principles of Secondary Education' seems
likely to‘become'prominent as one of the basic courses,

9. A survey of the literature dealing with, the intro-
ductory statements and prefatory remarks of textbook
authors, the purposes stated in catalog course
announcemnents, and the report of the North Central
Association Committee on Undergraduate Curriculum
in Education, suggests a two-fold purpose for this
subject:

a. Tc give the prospective high school teacher
an introduction to the entire field of
secondary education.

b. To enable the prospective teacher to formulate

a philosophy of secondary education that will

aid in the solution of its problem.
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10. The range of subject matter treated in texts in the
general field of secondary education varies greatly.
The fewest topics treated is three. The greatest
number of majcr topics treated is fifteen., A rTepre-
sentative group of such tonics is given in the
Appendix, pages 7-1l.

1l. An analysis of textual material in the field of
"Principles of Secondary Education" revezals certain

Vrather well defined tendéneies:

a. Beginning with the first text written in
1902, and extending to the present, there
has been a general tendency to center
greétest attentionvﬁpon subject mattexr
dealing with the "Means and Materials for
Secondary Education'.

b. Beginning with the texts published duiing
the period 1910-1920, the second greatest
emphasis has been given "The Secondary
School Pupil", |

"c» The materials dealing with the historical
development of secondary educaticn, and the
"Aims and Functions of Secondary Education¥,
have, in general, held their own as third
and fourth in importance.

de A very definite increase in importance is
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observed with reference to subject matter
dealing with "Educational and Vocaticnal
Guidance".

#hile not discussed under the title TExtra-

Classroom Activities", subject matter related

to this aspect of secondary education has
been prominent in the texts of the last three
decades.

The administrative aepects'of secondary
education occupy a minor position in the
twenty texts examined.

Materials dealing with "The School: A Product
of Deﬁocracy" are treated by only two texts.
This subject matter ranks lowest in textual

treatment,

12. A study of the purpose of this subject, as viewed

in the 1light of textbook analysis, shows that:

Ce

No single text presents materials covering
the whole field of secondzary education.

In the texts making the nearest approach to
completeness of treatment some vital phase
of secondary education is cmitted.

The content of a text seems to be greatly
influenced by the personal opinion of the

author.
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d. Accepiting present practice and combined
judgment as sufficient authority to
establish criteria, texts fail tc emphasize
proper subject matter.

e. The use of a proper combination of several
texts would be necessary to rresent a com—
prehensive view of secondéry education, and
tc give due emphasis to the proper wmaterials
to be treated.

13. "Returns" from eighty-nine institutions, representing
thirty-six publicly controlled, seventeen large and
thirty-eight smaller privately controlled institutions,
show that:

a. A consideration of the "Aims and Functions
of Secondary Education" is given greatest
emphasis,.

b. Primary consideration is also given, "The
Secondary School Pupil%, "leans and Materials
for Secondary Education”, "ileaning and Scope
of Secondary Education", and "The Program of
Studies for Secondary Education'.

c. While all groups are not agreed as to its
value, "Educational and Vocaticnal Guidance
in Secondary Education', is considered to be

above the average in importance. The publicly
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controlled instituticons especially emphasize
tnis fact.

Materials dealing with, "The School: A Product
of Democracy®¥, occupy a vosition of pfominence
greater’than ig ordinarily believed essential
in this course.

¥aterials dealing with the administrative
features of secondary education are given
much less considerstion than are other major
topics. |
That a treatment of "Secondary Education in
Other Countries" is not valued highly is
evidenced in the emphasis given it,.

In general, there is greater divergence found
between the emphasis given the various major
topics by the publiely controlled group and
the large privately controlled institutions
than exists between the former group and the

small privately ccentrolled group.

14. Instructors are not in agreement with texts on either

the topics to be treated or the emphasis due these.

15. Instructors in various institutions are in general

agreement on the materials tc be treated, and the

emphasis to be given these.

18. In general, "Principles of Secondary Education", as
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cffered in the instituticns situdied, meets the
purpose suggested, in presenting a view of the
entire field of secondary education.

17. Jertain delinite treﬁds are suggested in the eval-~
uation of the major torics, by secondary school
principals, principals affiliated with the vprogressive
school.movement, and specialists,

a. With few exceptions, all believe that the
major topics of the tonical outline are
rather intimately related tc actual teaching
problems in secondary education.

b. The relative importance of the various topics,
as viewed by each group, does not differ greatly.

c. All grcups assipgn chief importance to "The
Secondary School Pupil®,

d. The order of importance of other major topics
shifts with the group studied. e.g.,

(1) The larger zroup of principals rank
"Aims and Functions of Secondary
Education" second in value.

(2) The select group of principals give
second place to "Educational and
Vocational Guidance',

(3) The specialists rank "Relation of

Secondary School to the Community"
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in second place.
e, There is general agreement in assigning
createst value to the following topics:

(l) The Secondary School Pupil.

(2) Meaning and Scope of 3econdary |
Education.

(3) Aims and Functions of Secondary
Education.

(4) Educational and Vocational Guidonce

~ in Secondary Education.

(5) Means and Materials for Secondary
Education.

(8) Extra~Classroom Activities in
Secondarvaducation.

f. The topics suggzested by these groups would
providé for the presentation of a broad view
of secondary education.

18. The relationship between the major topics treated in
institutions and those treated in texts is not high
with respvect to scope and relative importance. This
is shown in a correlation between:

a. Offerings in publicly controlled institutions
and texts of .3S.

b. Offerings in large privately controlled

institutions and texts of .47.
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ce. Ciferings in small privately contrclled
institutions and texts of .38.

12. There is still less relationship between the judgment
of principals énd textual treatment with respect to
topics to be treated and the relative importance of

. each., The correlations in these respects are:
a. Judement of unselected group of principals
and téxts .33,
b. Judgment of selected.group of princinsls
and texts .35.

20. The specilalists show less agreement with texts than
do:. any other group. The relationship is shown in a
correlation of .l4. |

2l. The relationshiyp between the felative emphasis and
treatment of topics in the course as offered in the
different types of institutions is suggested in
correlations between:

a. Offerings in publicly controlled and large
privately controlled institutions of .20.
b. Offerings in publicly controlled and small
privately controlled institutions of .96.
c. Offerings in large privately controlled and
small privately controlled institutions of .89,
22. Hizh relationship is shown between the course as

offered in the institutions and the judgment of the
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two grouns of principals. This relationship is

shown in correlations between:

e

de

Practice in publicly controlled institutions
and judgment of unselected groﬁp of principals
of «87. |

Practice in publicly controlled institutions
and judgment of selected group of principals
of .87.

Practice in large privately centrolled insti-
tutions and judgment of unselected group of
principals of .60.

Practice in large privately controlled insti-
tutions and jﬁdgment of selected group of |
principals of .73.

Practice in simall privately controlled insti-
tutions and judgment of unselected groun of
principals of .30.

Practice in small privately controlled insti-
tutions and judgment of selected group of

principals of .82.

23. The combined judgment of specialists is not extremely

high in agreement with practice in institutions nor

with the judgment of either the unselected or the

selected groups of princivals. Closest relationship

in this respect is found with the judgment of the
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unselected group of principals. This is shown in

the fcllowing correlations:

Qo

Specialists and practice in publiecly
controlled institutions .50.

Specialists and practice in large privately

controlled institutions .38.

Svecialists and practice in small orivately
controlled institutions .43.

Specialiéts and judgment of unselected group
of princinals .51.

Specialists and judgment of selected group

of principals .44.

24. The relationship of the rank positions of topics

resulting from a correlation of the commosite value

suggested by principals and specialists, with the

composite value of all groups (instructore, prin-

civpals,

and specialists) can be expressed in a

correlation of .98,

Sugpgestions For Application and Practice

On the basis of findings, which are the result of the

present study, the writer feels justified in making certain

suggestions concerning the nature and scope of a basic course

in "Principles of Secondzry Education' for the preparation

of secondary school teachers. No c¢laim to infallibility is
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magce by the writer with respect to such suggestions. These
are based upon current vractice, and the corbined judgment
ofvsepondary schdol vrincipals and specialists in secondary
education, and therefofe speak for themselves. The attempt
is made tc provide for the varlous limiting factors, and
8till fulfil the purpose for which such a course is intended.
It.is therefore necessary that certain eliminations and
combinations of major tonics and sub-topics be made. In each
case, the relative importance of these, as established by
the study, is retained. Certain sub-topics need greater
emphasis than do others. No attempt has veen made to deter-
mine the relative imvortance of these,

The outlihe as atwholevis suggestive of the entire
field of secondary education. In the light of the purpose,
as stated elsewhere (Chapter IV), this is an absolute
egsential. There is no guarantee, however, that acquaintance
with the materials here suggested will result in the formu~
lation, by the proépective high school teacher, of a philos-
ophy of secqndary education that will aid in the solution
of its probleme. Such a philosophy is "caught and not taught".

The first suggestion is made with reference to the
complete outline. Various combinations, eliminations, and
a2dditions are indicated with reference to the guestionnaire
outline used in this study. These are made in the light of

helpful comments and suggestions of instructors, principals,

}

¢
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and specialists. It 1g assumed that "High School Methods®

constitutes one of the basic courses in the training

program., The additional suggestions pertain to the relative

emohasis and the time allotment to be given the general

divisions and the major topics.

Suggestion No. Ll.

The writer sugzests that, a course in "Principles of

Secondary Education" should consist of the follewing gen-

. eral divisions and major topics:

I. A PURVIEW CF SECONDARY EDUCATION

Aa

Mearing and Scope of Secondary Education.

1.
2

N

3.

4.
5.

Various conceptions of secondary education
Secondary education determined by nature of
process : ' ‘

Secondary education determined by pupil's
intellectual growth

Secondary education based upon subject matter
Secondary education in a democratic socliety

Develcpment of Secondary Education in the United
States

1.
2
S
4'

The Latin Grammar School

The American Acadenmy

The Public High School

The Reorganized Secondary School

Secondary Education in Relation to Elementary
Education

1.
Za

S
4.

The downward extension of the secondary unit
Present status of articulation between the
twe units

Reforms in articulation needed

The junior high school movement

144

Secondary Education in Relation to Higher Education

l.
o

e

Historic and comparative considerations
The purpose of the college
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(8N
»

College admission reguirements, nwiber zoing
to colleze, methode of selecticon, accrediting
agencies

. Movement towards articulation

. The junior college movement

Ol s>

E. Comparison of Secondary Education in the United
States With That in Other Countries
1. Secondary Education in France
2. Secondary Education in Germany
3. Seceondary EBducation in England
4, Fundamental differences between American and
European secondary schools

II. THE S2CONDARY SCHOCL PUPIL

A. Characteristics of Secondary School Pupil
1. Physical characteristics
2. Mental characteristics
3. Emotional development
4, Social and moral development

B. Individual leferenOCV Among Secondary Scbool Pupils
1. Differences in general intelligence
2. Factors conditioning general 1nte111gence
3. Differences in accomplishment and abilities
4, Differences in moral gualities
5. Differences in vocational interests

C. The Pupil Popnulation in the Secondary Schocl
1. Constituency and distribution of pupnil ponulation
2. Social and economic status
3. Elimination and its causes.

III, THE OBJESTIVES OF SHCONDARY EDUCATICN

A, Aims and Functions

1. Various aims suggested

2. Recent formulation of Aims

3. Sources and Methods of Formulation

4, Aims differentiated from functions

5. Identity and differentiation of aims and
functions for:
a. The junicr high school
b. The senior high school
c. The junior college

B. Pupil Guidance

1. Demand and need for Guidance
2. Relative values of pupil guidance
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A.

148

The mecans for zuidance
Organizatvion for zuidance
Guidance with reference tec college entrance

U1

» & %

SZCONDARY SCHOCL CURRICULUM

Means and Materials For Secondary Education
1. Criteria for curricula determination
2. Methods of curriculum making
3. Criteria of subject values.
4, Recent trends. in subjects offered
a. The academic subjects
b. The special subjects

The Program of Studies For Secondary Education
1. Types of Programs; definition of terms, etc.
2. Program of studies for junior high school

‘3. Program of studies for senior high school

4. Program of studies for junior college
5. Adaptation of courses to differences in ability

Extra-Classroom Activities of the Secondary School

1. Increasing importance of extra-classroom activities

2. Values ascribed to extra-classroom activities

3. Types of extra-classroom activities

4, Principles-of organization, administration and
supervision

V. THE SEJUQONDARY SCHOOL STAFF AND STAFF PROBLEMS

4.
B.
. C.
D.
BE.

F.
Ge

The Seleétion of teachers

The teacher's training, perscnality, experience, etc.
Improvement of Teachers in Service

The Secondary School Principal

Other administrative officers

Teacher~Pupil Relationship

Relation of Staff to Community Organizations

VI. THE SECONDARY SCHCOL ORGANIZATION ARD EQUIPMENT

A,

The External Organization

1. Conditions affecting the size of high schools

2. Types of organization (couprechensive vs. special)
3. Secondary eaucation in rural communities
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4. Vocational Secondary Zducation

5. The »pnrivate secondary school

5. Adaitional orovisions for secondary education
(continuation school, adult education, etc.)

B. The Internal Organlzatlon
1. The organization of instruction (asclghment of
teacheTs, etc.)
2. Princioles in schedule making
3. High school records and reporis
4, Discipnline and control
5. Classification of pupils

0. School Plant and Equipment
1. Buildinge and grounds
2« Special rooms - laboratories, livbrary, museum, etc.
3. Material egquipment
4. Financial supvort and control
5. Use of school plant for community center

Sugzrestion No. 2.

An attempt has been made to assign the time allotment
to each'of the general divisions on the basis of relative
importance of the major topics includéd undér each. The first
general division, "A Purview of Secondary Education", would
thus be given about thirty percent of the course time. This

would be distributed as follows:

"Meaning and Scope of Secondary Education"————- 18 percent
"Development of Secondary Education in UsS."--—- 4 percent
"Secondary Education in Relaticn to Ele. Ed."—--- 8 percent

"Secondary Educztion in Relation to Higher Ed."- 7 percent

"Comparison of Secondary Education in Us S.—eeee 1 percent
with that in European Countries!

Major topic I, indicated in the outline of the guestionnaire,

has been combined with the general divieions I and III.
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Suggrestion No. 3.

The second general division, "The Secondary School
Punil", aslthough divided into three major tovnice, is
assigned the largest single percentage item. Possibly its
treatment is deserving of more time. If other materials
are to be coﬁered in their entirety very little more time
could thué be assigned., Whenever possible, a special course
should ke organized around this tonic. The time allotment
suggested for its treatment is fourteen percent of the

course timea

Sugcestion No. 4.

The time allotment assigned to general division, III,
"The Objectives of Secondéry Education', 1is twenty percent
of the course time. This should be distributed between the
major topics as fdllows:

"Aims and Functions of Secondary Education"-——- 11 percent

"Pupil GuidanceM - 9 percent

Suggestion No. 5.

In the fourth general division three major topics are
treated. The time allotment to the whole of this division
amounts to twenty-four percent. This should be distributed
between the major topics as follows:

"Means and Materials For Secondary ZEducation"-- 10 percent
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"The Program of Studies For Sec. Education"———-- 6 percent

"Extra-Classroom Activities of the Sec. 3chool'- 8 percent

Suggestion No. S,

Major topic number VI, of the guestionnaire dutline,
"Relation of Secondary School to the lJommunity", has partially
been éombined with the fifth general divisidn,."The Secondary
Schoql 3taff and Staff Problems“. The time allotment given to
this general division should not exceed seven percent of the

entire course time.

Suggestion No. 7.

The éixth general division of the suggested outline is
'1argely administrative in nature. No more than five percent.
of the coufse time should be given to its treatment. Whenever
possible this aspect of secondary education should be treated
in an administrative course. Thus permitting a greater allot-
ment of time to other general divisions., When treated, the
major topics of this division should receive emphasis as
suggested by the following distribution of time:

"The External Crganization of the Sec. School'-- 1 percent

"The Internal Organization of the Sec. School'-- 3 percent

"The Secondary School Plant and Equipment"—————- 1 percent

Problems ¥or Further Investigation

When a study of this character nears completion, various
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related problems claunoxr for recognition.and gsolution., The
study of this problem is no exception in this respect. In
each instance a direct relationship to the present study
is suggested. The writer believes that the tonical outline
pregznted could be still further refined by supnlementary
studies of the following character:

1. Two technigues have peen used in the final determi-

- nation of the major tonics to be treated. These were,
Frequency of Mention, and Impcertance or Oruciaiity;
The application of some other technique, to determine

cdifficulty of mastery with reSpect to the various
tovics, would contribute to the objectiveness of the
studye. | | |

2. The major topics of this outline need very careful
analysis in order that the sub-topics can be propérly
selected. The latter should receive refinement and
careful evaluation as to relative importance.

3. A continuation of this study to include the checking
of each major tonic over against the Master Listl of
activities of the secondary school teacher would no
doubt be suggeetive of the rather definite relation-
ship of each topic to the actual problems confronted

in the secondary school.

1 W. W. Charters and Douglas Waples, Commonwealth Teacher
Training Study. Chicago: University of Chicago Fress, 1923.
po 112“15.
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4. In orcder teo eliminate waste through duplicaticn,
the formulation of objective tests on the various.
units of subject watter here presented, and the
administering of these at the beginning of the
course, would enable the instructor to eliminate
materialé of which the student has sufficient
knowledgé, and to treat more intensively other
topics of the course. These would also‘aid the
instructor in adjusfing the content of the course
to the individual need of the student.

5. A more general study is needed concerning each of
the professional subjects prescribed as basic in
the preparation of high schobl teachers, and a check
of major topics and sub-towvics treated in each over
against those treated in every other to avoid unnec-

essary duplications
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APPENDIX

Letter tc Instructors

Dear Sir:

A "course" in Education is generally formed by selecting
from this general field, items of subject matter relating
to a groun of topics. In a field so extensive as that c¢f
Ecucation, and within which no authoritative divisional
boundaries have been established, the numnber of »ossible
selections of topics is very zreat. Even a casual exami-
nation of announcements of courses and texts used shows
that standardization of the general btopics treatsd is
approached in only one or two courses in Education. Some
items of subject nmatter are iancluded in two or more courses
within the same iastitution. In some institutions certain
topics are treated very briefly while in others these are
made the basis of an entire course. Thus, the subject nmattexr
included within courses similar in title and credit appears
to vary widely in both nature and amount.

With the view of following up a study made by the Committee
cen The Undergraduate Curriculun in Education of the North
Central Association of Collezes and Secondary Schools, I

am endeavoring to determine what major divisions of ceontent
are treated in courses listed under such titles as, "Princi-
ples of Secondary Education', "The High School", "Secondary
Education", "Problems of Secondary Education', and "Princi-
ples and M¥ethods of Secondary Education". As one interested
in a course similar in title to one or the other of those
indicated above, I am writing you with the hope that you
will find it possible to aaswer the attached questicnnaire,
which has been s¢ arranged that only a very few minutes of

vour time needa be taken.

I resalize that I am addressing this inguiry to very busy
people, but the problem can only be invesitigated through
their assistance., lay I ask that you look over the ques-
tionnaire and, if you feel you can justify the exvenditure
of your time, fill it out and return it to me at your
earliest convenience., '

I shall be zlad to supply you with information concerning
the findings of this study if you will indicate your desire
for the same on the guestionnaire.

Very sincerely yours,

H. Litherland,
cting Instructor in Education

College of Education
University of Cincinnati
i
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First Pacze of Guestioannaizre
to Instructors

INTRODUCTCORY STATEMENT

This is an attempt to determine present practice with
resvect to the general topics treated in courses listed
under such titles as, "Principles of Secondary Education',
"The High School", "Secondary Education%, "Problems of
Secondary Education" and "Principles and Methods of Sec—
ondary Education®.

GENERAL INFORMATION DESIRED

Does your institution offer a course under one of the

above titles?

Underline the title under which the course is listed:

Principles of Secondary Education

The High School

Secondary Education

Problems of Secondary Education

Princinles and Methods of Secondary Education

How much credit in semester hours deces the course carry?

Is fhe course offered for qfaduate or undergraduate crsdit?
Is the course oven to freshamen?_ _ __ To Sophomores?

Do you desire information concerning the findings of this
study?

Name of institution

Name of instructor
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Second Page of Questionaaire
to Instructors

DIRECTIONS FCR QUESTIONWAIRE

1. Place an (X} in the first hlank following each major
topic which is treated in the course as offered in
your insgtitution.

V)

. In the second vlank weight each major tovnic, which you
have marked with an (X), on a scale of 1 to 10 showing
the relative emphasis placed on each.

Thus,

represents the greatest emphasis
represents very great emphasis
represents much emphasis

represents considerable emphasis
reoresents more than average emphasis
represents just average emphasis
represents less than average emphasis
represents 1ittle emphasis

represents very little emphasis
represents practically no emphasis

HOWYPTTORWOWO

If two or more major topics are given equal emphasis
the same weight should be given.

3. Do not weight sub-topics. They are merely unarranged
examples and explanations of the type of sub-topics
included in the major topics.

4, Whenever you think of a sub-topic which is not here
listed; nlease write it in the blank s»ace at the close
of the major division in which it should be included.

5. If you treat some large topizs not included here, please

list it as another major topic at the end of the survey
list.
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Letter to Princinals
and
Swecialists

Deax Sir:

In recent years the determination of the various curricula of
the elementary school and the secondary school has commanded
much atitention and rightfully so. Of egual importance, however
is the urgent need for authoritativs curriculum construction
in the professional training for teachers. A beginning has
been made in this respect but, "existing condltlons with ref-
erence to the content of courses in Eaucatlon are chaotic and
a distinect handicap in the professional training of teachers',
There are no generally recognized divisions of the field of
Education and there are very conspicuous variations in the
scope of tenics covered by the various texts and syllabi of

courses.

With the view of 1nvest1®at1np certain problems suggested by
a recommendation of the North Central Asscciation of Colleges
and Secondary Schools, pertaining tc the professional training
of teachers for the secondary schools, I am endeavoring to
determine what major divisions of content should be treated
in a course in "Principles of Secondary Education". This
course has been recommended as one of the three courses that
should constitute the basic principles in the professional
training of high school teachers. I am writing you with the
hope that you will find it possible to answer the attached
questionnaire which has been s0 arranged that only a uinimum

of time need be spent.

I realize that I am addressing this inguiry to very busy
people but, the problem can only be investigated through the
assistance of those who are interested in the secondary school,
and therefore in the training of its teachers. May I ask that
you look over the guestionnaire and, if you can justify the
experditure of time, fill it out and return it to me at your

earliest convenience.

I shall be glad to supply you with information concerning
the findings of this investigation if you will indicate your
desire for the same.

Very sincerely yours,

H. Litherland,

Acting Instructor in Education
College of Education
University of Cincinnati
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First Paze of Yuestionnaire
t0
Principals and 3Specialists

INTRODUCTORY STATEMENT

Three elementary courses have been recommendsd by the North
Central Association of Colleges and Secondary Schools as
basic in the professional training of high school teachers.
It is also sugzested that these should be required as part
of the fifteen hours in Educatiosn specified by the Associa-
tion. These courses are here listed and described:

1. Educational Psychology- dealing primarily with the
learning prscess. Three semester hours credit being
considered reasonable where preczded by a course in
pure or general psychology. Time to be increased
where thsre is no prerequisite.

2. Metuods of Teaching- concerned primarily with the
teacning process. Emphaslis to be upon procedures
employed by teacher in stimulating and directing
learning activities of pupil. Three semester hours
credit.

3. Principles of Secondary Educastion- dealing primarily
with the principles and problems upon which the
system of secondary education is based. View to be
predominantly that of teacher. Three semester hours
credit.

Lack of uwniformity now exists in the various institutions
with respect to the titles of these courses and the major
tonics to be treated in each. This lack creates unnecessary
confusion, serious difficulty for prosvective teachers,
overlapping between courses, results in waste, and tends to
breed disrespect for Education. It is desirable that we
endeavor to aporoach standardization of content with respect
to the major topics to be treated in at least the basic
undergraduate courses in Education.
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Second Page of guestionnsaire

ct

Princivals and 3pecialists

This survey is an endeavor 1o learn which of the major topics
here listed you believe, as a result of your experience, to
possess sufficient functional value for teachers to warrant
their treatment in a course in "Principles of Secondary
Education", and tc find out what importance you would place
on these.

DIRECTIONS FOR QUESTIONNAIRE:

1. Place an (X) in the first blank following each major
topic which you believe should be treated in a course
in "Principles of Secondary Education".

2. In the second blank weight each major topic, which you
have marked with an (X), on a scale of 1 to 10 showing
the relative importance you would give each.

Thus,

represents the greatsst importance
represents very great importance
represents much imporivance

represents considerable importance
represents more than average imvortance
represents just average importance
represents less than average importance
represents little importance

represents very little importance
represents practically no importance

HOWPOIOIWOWOO

If two or more major topics are given equal imvortance
the sarne weizht should be given.

3. Do not weight sub-topics. They are merely unarranged
examples and explanations of the type of sub-topics
included under the majcr topics.

4, Thenever you think of a sub-topic which is not here
listed, vlease write it in the blank space at the close
of the major division under which it should be included.

5. If there are other major topics which you consider of
importance and waich should be treated in a course in
"Principles of Secondary Education'" please list these
at the end of the survey list.
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guestionnaire Proper

vii

WEIGHT
HERE

Page 3
HAJOR TCPICS (X) HERE
IF TREATED
I. THE 3CHCOL A PRODUCT OF DENOCRACY
1. The nature of society

II.

I1I.

Iv.

2. Institutions as social instrurents

3. Wature and characteristics of
institutions

4, Institutions as mediums of education

5. The school a major social institution

MEANING AND SCOPE OF SEZCCNDARY EDUCATION

1. Various conceptions of secondary education
2. Becondary education determined by nature
of process
3. Secondary education determined by social
vrincivles
4, Secondary education determined by fundamental
~and characteristic aspects cf pupil's
intellectual growth
. Secondary esducation based upon subject:
natter

97]

DEVELOPMENT OF SECONDARY EDUCATICE IN

AMERICA

1. The Latin Grammar School (Control,
support, aim, etc,.)

2. The American Academy (Control, support,
aim, etc.)

2. The Dubllc high school (Control, supvort,
a,l‘n, JCC)

4., The reorganized secondary school {Influences
impelling orzanization)

RELATION CF THE SICCHDARY AWD ELEMENTARY

SCHCOLS

1. The dovnward extension of the secondary
unit

2. Present status of articulation between
the two units

3. Heforms in articulation needed

4, The junior high scheool
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viii

Page 4

MAJOR TOPICS (Clont.) (X) HERE WEIGHT
IF TREATED HERE
V. RELATION OF SECCHDARY SCHOCL TC
HIGCHER EDUCATICN

. Historic and comparativé considerations

. The purvose of the college

. College admission reguirements; methods

of selection; accrediting agencies

Hovement toward articulation

The junior collegs

(N RAVE o

Ol >

VI. RELATICY CF 3ECONDARY SCHOOL TO THE

COMMUNITY

1. Community relationship through school
boards

2« Relation of Principal to community

3. Relationship of teacher to community

4, Cooperating agencies in the community

5. Use of buildings for community center;
adult education

VII. SECONDARY EDUCATION IN OTHER COUNTRIES
1. Secondary education in France
2. Secondary education in Germany
b. Secondary education in England
4, Fundamental differences between American
and European secondary education

VIII. THE SECONDARY SCHCCL PUPIL

1. Physical characteristics of secondary
school pupil

2. kental characteristics of secondary
school pupnil

3. Emotional development of secondary
school pupnil

4. Individual differences in vpupils

5. The pupil population: its constituency,
distribution, elimination, etc.
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y
o
o
@
197}

¥AJOR TCPIC3 (Cont. (X) HERE WEIGET
IF TREATED HERE
IX, AINMS AND FUNCTIONS OF SIZICCUDARY
EDUCATION
1. Verious aims suggested
2. Recent formulation of aims
3. Sources aand methods of present
formulation
4, Functions differentiated from aims
5. Identity and differentiation of aims
and fuacticns for different unite of
secondary school

X. MEANS AYD YATTRIALS FOR SECOLDARY
EDUTATION
1. Recent trends in subjects offexed
2. Criteria of subject values (Curricula
determination)
Methods of curriculum making
The academic subjects
The special subjects

O >

-

XI. PROGRAM OF STUDIES FOR THE SECQITDARY

EZDUCATICN

1. Types of programs; definition of ternms,
etca

2. Program of studies for junior high school

3. Program of studies for senior high school

4. Adaptation of courses to differences in
ability

XII. EXTRA-CLASSROOM ACTIVITIES OF SECONDARY

SCHOCL

1. Increasing importance of extra-class-

room activities

2. Values ascribed to extra-classroom
activities
Types of extra-classroom activities
Principles of organization, administration,
and supervision

B R
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HAJOR TOPINE (Cont.) (X
T]
XIII, EDUSATICOWAL AN¥D VCCATICNAL GUIDANCE

IN
1'
Be
5.
4.

XIV, EXTERJAL ORCGANIZATION OF SZCONDARY

WET GHT
HERE

SECONDARY EDUCATION

The demsnd and need for guidance
Relative value of pupil guidance
The means for guidance

Juidance with reference to college
entrance

SCHOOL

1.
3.

3.

4.
5.
6.
7.

XV, INTERZAL ORGANIZATICN OF SECONDARY

Description of high school by size
and distribution

Conditions affecting the size of
high schools

Types of organization (Comorehensive
and svecial types

The rural high school organization
Vocaticnal secondary schools

The private secondary school
Additional provisions for secondary
education

SCHOOL

1.

Be

3.
4

= »

“ e

XVI. THE

The organization of instructicn
(Assicnment of teachers)

Principles in schedule making

High school records and adaministration
Discipline and control

(Classification of vupils

HIGH SCHCCL STAFF AND STAFF

PROBLEMS

1.
Be

3.
4.
S.

The selection of teachers
Teachers' training, experience,
salaries, tenure

Improvement of teachers in service
The secondary school principal
Other administrative cofficers
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Pagpe 7

MAJOR TOPICS (Cont.)

1.
<

~ e

3.
4.

XVII, SEZECONDARY SUHCOL PLANT AND EBEQUIPHENT

Buildings and grounds

Special rooms - laboratories,
library, museum, €tcC.

aterisl eguipment

Financial supwort and management

(X) HERE
IF TREATED
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xii

In the following pages are reproduced letiers from
a few of the respondents to the guestionnaire submitted.
These indicate a degree of dissatisfaction with the oresent
course of "Principles of Secondary Education". The criticisms
offered are, in the judgment of the writer, of sufficient

pertinence to justify reproduction in full or in part.
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(A) January 18, 193D

¥r, H. Litherland,
Instructor of Education,
University of Cincinnati,
Cincionati, Chio.

Dear Mr. Litherland:

I hopes that the enclosed guestionnaire will be of interest
to you. I anm deeply in sympathy with the vnoint of view
exoressed in your mimeogravhed letter. Surely we need to
give our very best thought to the selectior of the content
for a course in the General Princinles of Secondasry Educa-
tion. There is, unguestionably, too much duplication in
the content of courses in the Department of Education.
Still, the value of correlation between courses and the
consequent overlapoing that this involves, makes it very
difficult +to decide on the inclusion or exclusion of
certain topics in the course. I supvose I may take it for
granted that the present practice in rezard to the inclusion
of towics is not necessarily the ideal practice. On the
other hand, I am appreciative cof the value of cumulative
judgments.

I shall be very much interested in the results of your
inguiry.

Very truly yours,
(Signed) R. H. Erwin,

Registrar,
Tennessee College
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{B) February 3, 1323C

¥r. He Litherland,
College of Zducation,
University of Cincinnati,
Cincinunati, Chio.

KMy dear Mr. Litherland:

I have answered your guestionnaire, No. 44 tc the best of
my ability. You will note that there are several topics
which you have included here which I do net include in my
work offered under the title, Principles of Education. Some
things as the school pnlant and the different organizations
are included in the course of Introduction to Education,
Extra-~Classroom activity which I merely touch in Princimnles
is given further mention in classroom management.

I emvhasize the meaning of the scope of secondary education,
the school as a product of democracy and values of secondary
education as they are outgrowths of recent tendencies because
my course in Principles emphasizes the »nhilosophy of education.
We have no distinct course called Philosonny of Education. I
make a distinction betwesen Principles of Education, and Prin-
ciples of Teaching. I kaow that many educators question this
distinction, but to me Principles of Teaching pertains to
methods of teachning, and Principles of Education the under-
lying »hilosonhy of methods and technigue.

I should ve glad to assist you at any future time that I
can be interrogated any furthner.

Very respectfully,
(Signed) E. B. Hawes,

Department of Tducation,
Denison University.
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(¢) Yarch 13, 1830

My dear Mr. Litherland:

LR R I R AR I A I L N I A S S A IR B B R I SR S SRR R N S P P Y

LR A A A A A A A I I A A B R AR I A B A N A A AR I I R R N A B N A 2 B A A 2R T B BN N )

@ @ 4 2 % 2 8 2 e 2 BT S 2 L S SN " ® P S0 e S s S S O N ® e e s e S H S B S ST ae s rE e Gsan e

I think that throughout the high school we should have the
sane attitude toward the students that we have toward the
children of the elementary school, that is of watching their
growth and svecial aptitudes as well as giving them the
necessary knowledge in subject matter and the point of view
for their special period of life. We need a free colleme
where the secondary student may go upon recoummendation of

the school, with not at all a less high standard for entrance
but a more flexible list of entrance requirements. This would
of course put more responsibility on the preparatory schools
which send the pupils to college. I believe an extension of
the same attitude is necessary in regard to the young teachers
preparing fcr both elementary and secondary schools. I think
your outline covers very well a plan for an “educational®
course for them. Further study mizht make me change my rating
as to values but I have not time to do any more thinking

about it NOWe.
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Yours very sincerely,

(S8igned) Flora J. Cooke, Principal,
Mr. H. Litherland, Francis W, Parker School,
2358 Auburn Ave., Chicago, Illinois.
Cincinnati, Ohio.
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(D) Jaruary 18, 1930

Mr. Herschel Litherland,
2358 Avburn Ave.,
Cincinnati, Ohio.

Dear Sir:
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However, as I face them and try to assign values, andg,
as I think of these subjects as regards prevparing one
for the work of teaching, I can not think that any of
them and all of them have very much to dc with the real
growth and development which ought %o take place. Do not
misunderstand me; I have not lost faith at all in the
work I am in. On the other hand, I have a more profound
conviction that we have the chance to do the greatest
piece of work vouchsafed to any group.

I think a study of the outlines you have made out would
help a little bit but not a great deal. By all of this I
mean to say that no one can really make a teacher of grezt
mind, heart, and soul by giving a bit of technique.

In taking this position, I am aware that I should doubt-
less advance some sort of argunent or suggesticn in an
attempt to show what will after all develop people for
our work. This I am not able to do. I am convinced, how-
ever, after these years of retrospect, that a good many
of our people essaying education are forzetting to be
educated. By this I mean that they ought to have far more
thorough-zoing and comprehensive courses in such fields
as literature, constructive English, history and other
social sciences, a fairly good knowledge of the sciences
in modern form, a considerable amount of work in foreign
languages, and for a good many, work in the fine arts.
Doubtless, a few can profit considerably by taking a good
deal in mathematics.

Perhapns you would readily answer by esaying, "We have always

made such requirements". ily answer then would be, "We have
not done very well at it". I think the beginning of this
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whole procescse ought to be great men in our universities,
At voresent we have only a very small nercentage which
ceuld be ranked by a failr standard. If, somehow, a college
or university could give students a zest for learning,
growth, and development, it wouwld help very much more than
some bits of technigue now demanded,

As I can understand the problem, the gualities we need for
teachers of youth are the best ones in the old fashioned
conception, such as culture, learning, knowledge, wisdom,
and understanding, and above all, those fins qualities of
personality in our men and women which will zrip the lives
of boys and girls., I think this may sound altogether trite;
nevertheless, I find that these are the very qualities
which we look out for when we seek a new teacher for Omaha
Jentral High School.

I believe thzat the study of the problems of education are
rather the last bit which ought -to be taken up. Such inguiries
will doubtless make a teacher very much more thoughtful about
her own methods, plans, devices, etc., etc. I am not sure
that such work always creates the desire on the part of the
teacher for a larger life. Perhaps a year of such training

is about all that might ve of profit. Suvnose we were trying
to orepare a secondary school teacher; I have often thought
that much more might be accomplished if such candidates
could be taken into two or three really great high schools
and spend about a half year there under the careful direction
and leadership of the university men and the high school
principal,~ thus the candidates would get far more than they
do now in the lectures cof the class room, or libraries, ox
what not. It is my noticn that nearly SC % of the material
written in the field of education is worthless. The other

10 % is eminently worth while.

® 4 8 % 8 ¢ 60 ® % ¢ 6 00 6 8 P A A S G 6 S AW B L NI R Y S AT PSS PO e s oD

Sincerely yours,
(8igned) J. G. Masters, Princinal,

Central High School,
Omaha, Nebraska.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



A Belected Groun of Princiwvals

The Prooressive School Movement

Affiliated Wish

Church, H., V.
Clerk, . b.
Cooke, Flora J.
Fowler, Burton
Haggard, W. W.
Logan, S. R;

- Loomis, A. X.
MevVey, W. E.
Melcher, H. H.
Newlon, J. H.
Seybold, A. M.
Thayer, V. T.
Tillengast, C.

Woellner, R.

W‘OOd, J- I‘-‘i-

J. Sterling Mcriton
High School
Hew Triex High School

Francis W. Parker Schocl

Tower H1ill Schocl
Joliet High School
and Junior College
High School
Denver Public Schools
High School
Ben Blewett Junior

Hizh School
Lincoln Schocl
Thomas Jefferson

High School

Ethical Culture School
Horace Mann School
University High School

Stephens Junior College

Denver,

xviii

Cicero, Ill.
Winnetksa, Ill.
Chicago, Ill.:
Wilmington, Del.
Joliet, Ill.
WinnetRa, Ill.
Colo.
Harvey, I11.
3t. Louls, Mo.

New York, N. Y.

Cleveland, Ohio

New York, N. Y.

New York, N. Y.
Chicago, Ill.

Columbia, HO.

Specialists in Secondary Education

Beatley,
Briggs,
Cox, P. W, L.
Davis, C. O.

Xoos, L. V.

Bancroft

Thomas H.

Harvard University
Teachers CJollege,
Columbia University
New York University
University of iichigan

University of Chicago

Cambridge, lass.
New York, N. Y.
New York, N. Y.
Ann Arbor, Mich.

Chicago, Ill.
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Institutions Resvoanding

Publicly Coatrolled Institutions

To
guesticnnaire

Institution

Arizonrna, Univ. of

Arkansas, Univ. cof

California, Univ. of

California, Univ. of

Delaware, Univ. of

Georgzia, Univ. of

Idaho, Univ., of

Illinnis, Univ. of

Indiana, Univ. of

Xansas, Univ. of

Louisiana, Univ. of

Maine, Univ. of

Michigan State College

Montana State College

Nevada, Univ. of

New Hampshire, Univ.of

New iiexico, Univ. of

North Dakota, Univ.

Ohio University

of

Location

Tucson, Ariz.
Fayetteville, Ark.
Berkeley, Cal.
Los Angeles, Cal.
Vewark, Del,
Athens, Ga.
Moscow, Idaho
Urbana, I11.
Bloomington, Ind.
Lawrence, Kans,
Baton Rouge, La.
Crono, Maine

E. Lansing, Mich.
Bozeman, iont.
Reno, Nevada
Durham, N. H.
Albuguergue, U. i,
Grand Forks, N. D.

Athens, Ohio

Xix

Instructor

Clarson, J. W.
Hotz, Henxry G.
Wiliiams, L. A.
Smith, Wm. A,
Wilkinson, VWimn. A.
orrow, Faul R.
Russell, R. D.
Weber, Oscar'F.
Franzen, C. G.
Twento, J. W.
Garrett, H. L.
Chadbourne, A. H.
Austin, E. F.
Hépner, L. M.
Traner, F. W.
Wellman, J. C.
Trieman, L. S.
Cole, R. D.

Sard, W. L.
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Institution Location

Orecon State College Corvallis, Ore.

Pennsylvania, Univ. of Philadelphia, Pa.

Rutgers University New Brunswick, N. J.

South Carolina, Univ.of Jolumbia, S. C.

South Dakota State Col. Brookings, S. D.

Texas Col. of Iiines El Pasc, Texas

Virginia, Univ. of Charlottesville, Va.

Cincinnati, Univ. of Cincinnati, Ohio

College of Charleston Charleston, 3. C.

NWew Yorxrk University ew York, N. Y.

Ball Stzate Teachers Ind.
College

Eastern Keuntucky State
Teachers College
Indiana State Teachers
College

Jowa State Teachers
Coliege

Kent State Teachers
College

¥uncie,
Richmond, Ky.
Terre Haute, Ind.
Cedar Falls, Iowa

Kent, Ohio

Privately Controlled Institutions

Bates College Lewiston, iaine

Bogton University Bosten, dMass.

Jolby College Waterville, iaine

Instructor

Clinton, R. J.

lMathews, R. D.

Schaffle, A, E. F.

Stoddard, J. A.
Hrudka, L, M.
Stigler, W. A.

Smithey, W. R.

Eby, S. L.
Rogers, G. C.
Cox, P. W. L.
Austin, E. L.
Ferrell, D. T.
Ramsey, E. E.
Charles, J. W.

Clark, R. M.

fecDonald, R.
Easton, E, J.

Golgan, E. J.
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Institution Location Instructor
Cornelli University Ithaca, N. Y. Freeman, F. S,
Dartmouth College Hanover, N. H. Burns, R. A.
Denver,University of Denver, Colo. Woods, 0. 8.
Drzke University Des Moines, Iowa Gore, F. 5.
George Peabody Colleyge Nashville, Tenn. Tyner, B. G.
For Teachers
Gecrpe Washington Univ. Washkington, D. C. Powers, J. O.
Harvard University Camnbridge, Mass. Beatley, B.
Smith College Northhampton, lass. Crosby, M. H,
Stanford University Stanferd Univ., Cal. Benjamine, H. R,
St. Louis University St. Louis, Mo. McGucken, W. Js
Swarthmore College Swarthmore, Pa. - Everett, E. M,
Yale University New Haven, Conn. Hill, C. M.
Allegheny College Meadville, Pa. Henke, F. G.
Asbury College Wilmore, Ky. Heston, F. W.
Ashland College Ashland, Ohio Auspach, C. L.
atlanta University Atlanta, Ga. Whittaker, J. P.
Baker University Baldwin City, Kans. Williams, W. J.
Balawin-Wallace Jollege Berea, Chio Roehm, Fred
Beloit College - Beloit, Wisconsin Foster, H. H.
Bethany Collegs Bethany, W. Va. McKenny, H. T.
Butler University Indianapolis, Ind. Richardson, W. L.
Carroll College Wauvkesha, Wis. Richardson, R. F.
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Institution

Catholic University
Cedarville College
Creighton University
Defiance College
Denison University

De Pau University
Drury College

Earlham College
Franklin Ocllege

- Coshen College
Hanover College
Macalester College
¥anchester College
Maryville College
Nebraska Weslvan Univ.
Newcomb Tollege
(Tulane Univ.)

Cur Lady of the Lazke
College

Park College
Rockford College
Seattle Pacific Col.
Skidmore College

St. Benedict Jollege

St. Xavier College

Location

m™

Washington, L. C.
Cedarvillie, Chic
Omaha, XNebraska
Defiance, Ohio
Granville, Ohio
. Ind.

Sprinofield, lo.

=

Richimond, Ind.

Franklin, Ing.
Goghen, Ind.
Haacver, Ind.

St. Paul, Minn.

N. Manchester, Ind.
Maryville, Tenn.
Lincoln, Nebraska
New Orleans, La.
San Antonia, Tex.
Parkville, Mo.
Rockford, Ill.
Seattle, Wash.
Seratoga 3pgs., N.Y.
Atchison, Kans.

Cincinnati, Ohio

XxXii

Instructor

Roaney, Jd. P.
Hostetter, A. J.
Weinke, E. A.
¥cReynolds, F, L.
Hawee, E. B.
Dirks, L. H.
Bennett, J. H.
Stewart, 3. S.
Stoutemyer, J. H.
Hertzler, Silas
Hillmen, L. F.
Anderson, H. L.
lieyver, J. G.
Gamble, Helen R.
McProwd, B. E.
Wyatt, R. L.
0'Shea, J. F.
Flora, C. D.
Cowan, Jordan
Ashton, P. F.
Borst, G. J.
Schmitz, S.

Callixta, Sis. liary
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Institution

Trinity Univasrsity
Valparaiso University
Theaton College
Willamette University
Wilson College

Wooster College

Location

Waxahochie, Tex.
Valparaiso, Ind.
Wheaton, I1ll.
Salem, Cregon
Chamberbvurg, Pa.

Wooster, Ohio

A
b
=
e
H

instructor

Devis, ilaude B.
Kroencke, ¥. W.
Dyrness, E. C,
Erickeon, F. M.
Brooks, J. D.

e

¥racker, G. C.
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Samnple Course Cutlines

HEW YORK UNIVERSITY
ZLUCATION 030.75 and 130,75

Principles of Secondary Zdaucation I:

The Instituticnal Life of the School.

A3SSIGNUENT NC. 1.
(Meeting ¥ 2.)

The social vs. the traditional academic purnoses of the
secondary school.

1. The autocratic selective character of the traditional
schools.

The realistic conceptions of secondary educavion.

The process of "Rationalization" and adjustment -
ugingz the old instruments for new purposes.

R

a. The rhetoric school

b. The =military school

¢c. The pre-vrofessional schocls - ministry,
law, medicine.

d. The academy - navigation, bockkeeping,

surveying
e. The inclusion of science in the curriculua.
f. The English public schools - "schooling!

in the class room and education through
he social life of the school
The movement for vocational education

o
.

ASSIGNMENT NC,., 2.
“(Meeting ¥ 3.)

Present-day sccial objective of education.

1. Svencer's - What Xnowledge is of Most Werth?

2. Dewy's - Concention of the school as a reproduction
of social life- controlled, idealized, and directive.

3. The seven objectives of Secondary Education, (c.f.
Thorndike and Bobbitt)
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ASSIGHMENT NC, 2. Cont.

4. Inglis's aims and functions.
5. Cox's vhilosonhy as indicated by his Principles I
& II, and his Cresative School Control, Parts I & III.

Instructor will pass cut list of M"issues" on which committees
will revwort in meeting 6-13.

ASSIGNYENT NO. 3.
(Meeting # 4.)

Examine the purnoses and instrunents of the secondary school
which you know best in the light of the topics so far discussed
in this class. Write out, to vass in, a brief statement in
which you evaluate the crganization and administration, the
discipline and student life, the faculty cooperstion and
conflicte, and the curriculum and classroom practices with
resvect ‘o the controlling purposes of education (as in
Assignment No. 1) and the cobjectives or alms stated by one
author (as in Assignment No. 23).

Instructor will help class organize into fairly equal numbered
committees to deal with eight most popular 'issues'.

ASSIGUMENT NO. 4.
(iMecting # 5.)

Social controls of individual c¢onduct in the community and
in the secondary school. c¢.f., Schematic arrangement mimeo~
graphed by Cox.

1. List ten or twelve duties or activities of high
school teachers and arrange first in crder of
their educational significance; second, in order
of their institutional importance; and, tkird,
in terms of the time and effort which teachers
give to then.

2. Do the orders of duties differ in your three lists?

If so, could anything be done to harmonize the
varying oxrders?
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Committes revorts. Bach Chairman vnresides; he states the
conditions and conflicts which underlie the issue; and he
introduces his fellow comnittee members who nresent both
sideg of the issue and one or more tentative solutions of
the problemxs involved. Questions and objections from the
flooTr are then answered. The instructor sums up the dis-
cussions, and leaves time for committee meetings each week,
both for comuittess which are vet to revort and for com-
mi*tees wnich have already reported, to discuss and prepare
eir final reports due at the 13th meeting (except the
laot committee which will nesd an extension of time). IT
ommitiees ars large, the meubers of each committes! should
runm gach cother on the basis of their contributions to the
comnittee's work, once when the committee makes its oral
report, and again when the written reoort is passed in.

Yeeting 14

The instructor uses this meeting to »ull together the loose
ends of the course and heln students to organize theirxr
socialized exanination.

Yeeting 13

Socialized examination: Each student will describe the
organization of a school best known by him, evaluate it
after thie manner of Assignment No. (w1th lbsequeﬁt
“001tatloﬁs/ and »Hropeose a f3331ble reorgzanization. Par-
tlcular attention will be vnaid by the reader of examinatio
papers to the treztment of the problems imnlied in the
Tissues" discussed in ieetings 5-13.
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Princinlzs and Problems of Zecondary EBducation Il.

The Chaazine Hieh 3chool Curriculun,

2

Preliminary Statement

A, The aim of this course will be tc zive to the situdent
an ovnportunity to gain a clear understanding of the
nature of the curriculum as it is now generglly conceilved,
and of the methods by which the constructicn of currieculs
is gzenerally underbtaken.

B. The class meetings will consist of a series of discussions
zuided by mimeographed assignment sheets. Bach sheet will
contain a list of references pertaianing to the assignment.

C. A series of three written revnorts, no one of which is
to exceecd two hundred fifty words in length, will be
required of eazch member of the class. The topics of these
renorts and the due dates follow: ’

1. Ccts 33. To what extent does your school subject
or activity of major interest serve to
satisfy one or more of the objectives of
Education?

2. Nov. 30. Describe a scientific pnrocedure in curriculum
construction, using your major subject or
one in which you are ianterested.

3. Jan. 8. A critical analysis, from the point of view
of sound curriculum construction, of the
main features of the curriculum of a sec-
ondary school with which you are familiar.

In writing these papers it is imnortant that you exopress
your own convictions, and that you take iato account the
economic, social, and intellectual backzrcund in the
community in which the school you write about is located,
and also the different degrees of ability of the punils.
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D In zadaiticn to these aminor »nroblasms sschh member of the
cless wlll prepare a toru paver. At the fifth wmeszting
a list of suzcesticns will be furnished the class. Thess
papers must be wmore than restateaents of the work of
ancther writer; they aust involve some originsl contri-

bution on trhe part of the student.

B, At the teath meeting of the class a renort on the signif-
icance for curriculum coastruction of one of the books
listed below will be passed in by each meaxber of the

class:

Bobbitt: How to iake & Jurriculum.

Brigss: Curriculum Problems.

Harap.: The Technigue of Curriculum laking.
Kandel: Twenty Five Years of American Education.
Kilpatrick: Education for a Chanﬂlnp Jivilization.
Horgzan: The Psychology of the Unadjusted Child.
Pringle: - Adolescence and High School Problems.
Yoemans: Shackled Youth,

F. Texts for the course will be:- Cox: Curriculun Adjustment
in the Secondary S3chool, and Cox: The Junior High School
and Its Curriculuwn.

Principles of Secondary Education II.

The Changin~ High Schocl Curriculum.

ASSIGNMEINT NO. 1.

Is the curriculum changing?

1. What are the puplils' education activities?

2. In what ways do the school's instruments - adminis-
tratinn, building and grounds, janitors, teachers,

class p*ooedures, and student aot1v1tles - contribute

to the pupils' education?

3. Can you distinzuish between curricular and extra-
curricular activities? Discuss the validity of your
criteria for making the distinction.
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What are the nrincipal factors which promote vresent-day
activities in curriculum adjustment? {The instructor should
review the factors with the students after they have read
Cox: Curriculum Adjustment, Chapters I-II.)

ASSIGUMENT NC. 3.

Can the "anew curriculum" cope with the educational »roblems
which an industrial society presents? (Discussion based on
Jox: Curriculum Adjustment, Chapter VIII.)

ASSIGITENT NO. 4.

How should the school's curriculum meet the competitions
and conflicts of the community's extra-school educational
instruments, good, bad and neutral? (Discussion based on
Sox: Curriculum Adjustment, Chapter IX.) (c.f. attached
diagram) :

ASSIGNMENT NO. 5,

The changing organization of the curriculum, based on Jox:
Chapter X.

ASSIGNMENT NO. G,

The core curriculum, curriculum prescriptions, and electives:
Chapters XI-XIV.
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ASSTERMENT M0, 7.

Teacher particivation in Curriculum wmodification, and
Jraduation and admittance to college, normal schools and
cther advanced educational institutions. Based on Cox:
Curriculum Adjustment in Secondary 3chiwols, Chapters
XIII-XIV,
Other Ref. ept. Supt. Yearbooks, V, VI, VII.

Cox: Creative School Contrel, Part III.

ASSIGIIENT NC, 8.

Courses of study, rupil needs and canacities, and sccietyls
activities. Based on Cox: Curriculum Adjustment in Secondary
Schools, Chapters III, IV, V. '

Committee of class prenare revorts on courses of study
either in terms of subjects or in terms of functional

objectives.

References: Yearbooks, V, VI, VII.
Bobbittl's Curriculum - How to Make a Curriculum -
Curriculum Investigation.
Charter's Curriculum Construction
Harap's Technique of Curriculum iaking
Douglas'!' Secondary Education
Inglis' Princivnles of Secondary Education
Koos: The American Secondary School, etc.

ASSIGINMENT NO., 9.

Review of educational psycholcegy and "learning exveriments',
Based on Jox: Curriculum Adjustment in Secondary Schools,
Chavters VI-VII,
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ASSIGHMENT NO. 10-13.

U

Heoorts of Commnittess on current changes and further
desirable changes in "subject' contents and methods.

SOCIALIZED EXAMINATION: Descrive the curriculum organization
of a school known best to you, and the scope, contents, and
methods used in one unit of education. Evaluate critically
thece aspects of the curriculum; explain the factors which
nromote or interfere with curriculum modifications in this
school; and propose feasible "next stens" for curriculum
progress both for the genrneral curriculum organization and

for the specific educational unit in which you are interested.
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HARVARD GRADUATE 30HOCL OF EDUCATION

TDUSCATION S F 2

b

SECCNDARY EDUCATICE

3

Cutline by topice

I. Preliminary Survey of Secondary Education

A, The meaning and nature of secondary education.
B. The develormment of sscondary educaticn in Awmerica.
C. The present status of secondary educstion.
D. The problem of resorganization.
II. The Secondary-Scnool Pupil
A. The vhysical and mental development of adolescent
youth.
B. The secondary-school pupil as an individual.
¢. Group characteristics of secondsry-schoecl punils.
III. The Purnoses of Secondary Zducstion
A. The secondary schocl as a social institution.
B. The aims and objectives of secondary education.
C. The functions of junior and senior high schools.
IV. The 3econdary—-School Curriculum
A. Criteria for the selection of subject matter.
B. Metnods of curriculum construction. ’
C. The selection of subject-matter in the various fields.
‘a. English language and literature
b. Social studies
¢. Natural science
d. Mathematics
e. Foreign language
f. Aesthetic arts
g. Practical arts
h., Comnerce
i. Home economics
j. Industry
i k. Azriculture
1. Health
D. The organization of the program of studies.
E. The place of extra-curricular activities.

\n
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-5

V. The Orxrganization of Secondary zducation
A. Educational and vocational guidance.
B. The relation of secondary school and college.
J. Secondary education in urban comnunities.
D. Secondary education in zTural aad village communities.

General references

Douglass, A. A., Secondary Educatiocn, Houghtcn, Mifflin
Coapany, 1927

Ferriss, . N., Secondary Education in Country and Vlllage,
D. Appleton and Comnany, 19237

Inglis, A., Princinles of Sscondary Education, Houghton,
Mifflin Company, 19218

Uhl, W. L., Princinles of Secondary Educatizsn, Silver,
Burdette and Company, 1925 (Source Book)

Xoos, L. V., The American Secondary School, Ginn and

Conmpany, 1827
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RUTGEHRS UNIVERSITY

PRINCIFPLES CF STCOCUDARY EDUZATICH

I. High School Punils

l- Physical traits

82— Lental traits

3~ Individual differences

4~ The High School population with reference to
(a) Retardation and acceleration, and
(p) Elimination

5~ Vocaticnal Guidance

II. The High School-- Development and Organization

1- Develcoment of secondary education in the U. S.

8- Comparison of American idesls with those in
certain European countries.

3- Relation of secondary to elementary education

4~ HRelation of secondary to higher education

III. The High School-- Aims and Functions
1~ 3ocial vrinciples in secondary education
2- The aims of secondary educgtion
3~ The functions of secondary education
IV. The High School-- The Curriculum
1- COriteria of subject values

2- Program of studies
33—~ Ixtra-acaderic activities
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