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CHAPTER I

STATEMENT OF THE PROBLEM

The purpose of the study.~ The purpose of this study

was to investigate the ways in which Ohio colleges and universities
meet the problem of admission to advanced standing. This study
proposed to make a survay of present practice in admitting trans-
fer students to Ohio colleges and universities, It also under-
toak to identify the better accrediting methods for the purpose of
drawing conclusions and making recommendations as suggestive pro-
cadures for handling future problems of advanced standing.

The problem.- College students who have taken work in
non-aceredited schools, from non~academic agencies, and from private
teachers often present such work for college credit. The amount
of such credit granted by wvarious colleges and universities often
determines the student‘'s cholce of schools. It is not fair to
the students to deprive them of credits for good work, nor is it
reasonable to ask the acoredited schools to accept transfer credit
of inferior quality. Any study of this problem should consider
the following items:

1. The opinions held by educators as to the need for

a state examining board, to evaluate advanced
standing

2+ The posasibility that a knowledge of the opportunity
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to gain additional credit at the college level
would serve as an incentive to superior high school
pupils
3+ The number of students making application for ad-
misaion to advanced standing
4, The methods of acecapting transfer credit In use by
higher institutions
5+ The credits asccepted from non~academlic or non-ac—
credited agsencies
6. The procedurses used for accepting credits from non-
academic or non-accredited agencies
7. The maximum amount of transfer credits aceceptable
toward fulfilling various degree reguirements
8. The areas in which examinations to determine the
amount of acquired skill and ability are offered
9+ The responsibility tror administering, scoring, and
checking the test results
10. The types and places of origin of examinations used
11l. The procedures for handling credits and fees where

examinations are used.

Delimitation of the studye= This study included all of

the forty=-nine Ohio coll®mges and universities aceredited by either

the Ohio College Asmociation, the North Central Association of

Colleges and Secondary Schools, or the Ohio Departmsnt of Education,
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with two exceptions: De Sales College and Wilberforce University
worse not included in this study. The college»s end universities
represented are listed on pages 216-17 of the Appendix.

Ten merginal or nonwaceredited institutions were con-
sidsred, since one phase of this study was to determine how credita
from such institutions are evaluated by aceredited colleges and
universities,

Since all phases of transfer admissions could not be
covered in an investigation of this type, an attempt was mades to in-
corporate as many of the more important aspects as feasible in this
stgdy. Therefore, only items esgential to the development of the
problem ag stated were used.

Types of inatitutions included in study.~ In classifying
institutions, categories were selected as represented in Table I.
Thesse categories, in most instances, divide the respondents into amall
groups; thus, a clear insight may be gained into the procedures in
YOZus .

In the accreditation category of Table I, the number of
aceredited schools is large in comparison with non-accredited schools.
However, this comparison seeks to determine whether there are dis=
tinguishing differences between the two types of institutioms.

The procedure of the study.~ The data on which this study

is based were collected by the check list and interview methods.

The validity of the check list was increased through critliecism from
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TABIE I

CATEGORIES OF INSTITUTIONS INCLUDED IN THIS STUDY:
ACCORDING TO TYPE OF CONTROL, SIZE OF INSTITUTION,
AND ACCREDITATION

Type of Institution Number

1. Type of control:

StatO eescctcscscesrovesncnsnsoscnsvcsccsnne 5
M\micipal tsess00csecessreosssOe st RS SELE 3
Private cececerececsocctcincecscrocsancans 12
Church related cicececsccevecescscscaceces a7

Tot&l osse 47

2., Size of ingtitution:
3000 O OVOIr eceesossnscrossccsscsnsscnccnsse 8
2000=2999 scteeccrevscccvssscssescsccsasscce 3
1000=1999 cvcecccocsosscncrsacssccssssccsscns 8
500-999 20 00 00N CEG 06060060858 068800606600000008s00 7
250-499 PR I IR I IR 3 B I S B W B N BN A BN R B B B BE AN B Y 9
2

l~249 G 8 €20 0 0 C GO N S T 0050000 000060e800000000s

1
Total <ea. 47

3. Accreditation:
Accreditad PR R RE NN ENERX XN N NN I I NI N B N N N NN 37
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faculty members and administrative officers of the Univéarsity of
Cincinnati, St. Xavier University, Mount St. Joseph College, and
Athenaeum College, and from the committee on Extension Practices
and Advanced Staending Credits of the Ohio College Association.
Such criticlams were glven consideration in the final development
of the check list.

Interviews were arranged by forwarding to the head of
each college and university a conmunication that consisted of an
outline of the study, a copy of the check list, a return post-card
for reply, and a personal letter from the chairman of the Committee
on Extension Practices und Advanced Standing Credits of the Ohio
Collsge Assoclation. This letter contained a statement to the
effaect that a coomittee of the Ohio College Association was spon-
soring the survey. It also requested an lnterview for the purpose
of securing the data relating to the problem.

The interview dates were so arranged as to cover a ten-
week period. Each college was informed that at least a two~hour
period would be necessary for the interview, although meany of the
conferences required more time and the schedule was arranged to
make allowance for additional time in such esses.

The interviews were controlled as mch as posaible through
usa of a list of questions formalated before any of the interviews
to0k place. This 1list of guestions was concerned with information

going beyond that requested on the check list,. Copies of the check
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lists and of the list of questions used may be found on pages 224-30
of the Appendix.

These interviews were held at the variocus institutions
gtudied. The interviews were glven either by the president of
the institution or by a faculty member designated by the head of
the reporting institution.

During the interviews, college catalogues, sample exami-
nations, sample forms of advanced standing rules and regulations,
coplies of officlal transcript forms, and other data essential to
the develppmant of this problem were requesteds These materials
have been used to supplement the check list and interviews,

The date present each college and wniversity as a unit,
with the exception of the University of Cincinnati. TFor this

~ institution, it was necessary to use the central tendency of the
seven individual colleges, in reporting opinions or attitudes on
advanced standing.

The need for the studye.—= In the survey of related

studies it was found that the problem of admission to advanced
standing had received less attention than many other phases of
higher education. There were mamny articles based on opinion, but
fow scientific investigations. The specific motivation for this
study was the desire to obtain aeccurate information for the Com-

mittee on Extension Practices and Advanced Standing Credits of
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the Ohio College Assoclation, in regard to the conditions repre-

sentsd by the following statemsenta:

le

2,

Se

4.

Se

6.

7.

Trade and business school graduates sometimes desire
admission to advanced standing.

Many of the returning army personnel will resums
study and will present an advanced standing problem
to ths colleges.

There is a need for developing a uniform procaedure
for evaluating credit from non-academic and non-
aceredited institutions.

Adult education classes include many students who
wish to continue their college education.

Superior high school puplls should ba glven the
opportunity to take adventage of their superior
abilities in relation to advanced standing.

Some uniform procedure should be developed for
evaluating credit from toreign universities.

Skills in speecial fields under private instruetion
should be evaluated for credit.

Skills and abilities acquired in the schools of
industry need esvaluation in terms of college
credit.

Certain graduates of non-eccredited colleges

should have the opportunity to enroll in aceredited

colleges or universities,
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It ig evident frem a review of the related llterature
(Chapter II) that memy students from the arsas just mentioned have
made application to translste such skills and abilities into
collega credit,

Subsequent chapters of this investigation present a
survey of related literature, the attituds of Ohio colleges and
universities toward the establishment of a state examining board,
the methods used to accept transfer credit, the extent to which
examinations are used to admit students to gﬁvanced standing,

and the acerediting procedures now practiced,
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CHAPTER II
RELATED LITERATURE

The protlem of transfer students and of their ad-
mission to advanced standing is one of increasing importance, and
the literature dealing with the subject =-— usually in the form of
surveys == ambraces seversal phases, The phases reported here
are: (1) the transfer student -- (a) types, (b) specific classes,
{e} numbers, (d) administrative orgenization, (e) grades, and (f)
evaluation of credit; end (2) the work of the Cormittee on Exten-
sion Practices and Advanced Standing Credits -of the Ohio College

Asgoclatione.
Trgnsrer Students

Types of transfer students.~ The admission of tranafexr

students and the evaluation of their credit constitute a problem
that has been given some consideration by colleges und universi-
ties. During the period when higher educational institutions
wers attempting to establish aéceptable eccrediting procedures,
there was some question among educsastors as to whether it was more
desirable to examine individual students or inastitutions (10:494).
This uncertainty soon disappeared end accrediting of institutions
developed, & practice that has continued to the present.

Duriing the early part of the twentieth century, the ad-
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mission of transfer students was handled by accepting them from
aceredited institutions by tramseript or examination (5:181).
In recent years, studies by Chandler (6:409}, Corbin (7:748}, and
Williems (59:231) reveal that there has been an Increasing tend-
ency among the student population to leave the first alma mater
and geek new places tror educational pursuits. These transfers
are principelly graduates of junior colleges and students trans—
ferring to graduate schools, and to medical, law, and other pro-~
fassional schools, Such transfer of students from one college
to snother has been facilitated by: the rapid increase of trans-
portation facilities (5:181), students who change for a definite
purpose (6:409), and a high degree of similarity between the
institution from which the student comes and that to which he
applies for admission (7:749).
These factors have developed two types of transfer students,

which Chamberlin (5:182), Chendler (6:410}, and Jessup (23:250,
24:250, 25:251) have classified as "leéitimate" transfers and
"migrant™ transfers. The legltimate transfer is not a preblem
and should be handled differently from the migrant transfer. or
the former type, Chandler says: |

Standards of evaluation should be low enough to insure
the acceptance of students cepable of continuing theilr work and
high enough to limit the enrolment of the institutions to which
they transfer to the maximum desired by the institution (6:409).

However, the migrant type of transfer student presents

a more serious problem (6:410). Chandler belleves that all
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colleges end universities have bhesen faced with the. problem of
students entering one ingtitution, remaining for one or two terms,
trgnsferring to snother institution for a short period, and then
going elsewhere (6:40%}.

In a report to the Carnsgle Foundation for the Advance~
ment of Teaching, Jessup points out:

College students are on the move. They go from institu-
tion to institution, or out into the world, in a constant siream.
The prevailing conditions show a steady stream of shifting itin~
erant college students registering from term to term (23:250).

Some idea of the large numbers of migrant students may
be gained from a report by Marquerdt:

From ebout a hundred applicants in 1920, the number of
undergraduates applying from other colleges to my own institution
has increased from fifteen hundred to two thousand annuallye. of
this number, approximaetely from four hundred and fifty to five
hundred are admitted sach year (33:423).

This process continues until the student decides to give
up his educational career, 0f course, there are cases in which
it is necessary for a student to transfer from one institution to
another bsescause of finances, health, the moving of families, a
desire for a more diversified education, or for some similar resason
(6:409); but, regardless of the cause, the extent of this problem
will be surprising to many educators (24:250).

Jessup spesks hopefully of the coming of the day when
more colleges will perceive that they can do a much better job by

limiting numbers and by discoureging the "trek," through the cam=-
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pus, of "hordes of credit hunters who are here today and gone
tomorrow" (25:251).

Specific classes of transfer students.— There have been

some studles of specific classses of transfer students, In this
connection, Crawshaw (9:467) has reported on advanced credit tor
mamial arts. He makes the suggestion that advanced credit granted
by engineering colleges for some high school manual arts courses
seems to be perfectly lsgitimate. In the case of some enginser-
ing colleges, at least, the type of work done in the freshmem shops
and drawing room is not very different from, and the standard of
exscution no higher than, that done in many of the best high schools
(9:469)s If college authorities dscide to offer advanced credit
for manual~-erts work, they should demand proficiency equal to that
reguired in regular college courses. This will tend, perhaps, to
inspire the largef high schools to do a higher standard of work,
and to discourage the smaller high schools from trying to sscure
advanced credit (9:471). Crawshaw's conclusion is to permit the
college to grant advanced credit only to the larger high schools
that are equipped for colleze work and do its equivalent. Ths
granting of such ceredit should be the result of inspection by the
college concerned.

Anderson (3:279) and Jones (26:96) described advanced
stending procedures for superior high school pupils. Anderson's

study reveals that lerge numbers of carefully selected high school
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puplils can ecarry college work with success. Also, universities
will accept credits easrned by these students, if previous and subse-
quent work justifies such acceptance (3:283), However, his final
gtatement reveals that the burden of proof for acceptance rests with
the applicant (3:283),

Jones, of the University of Buffalo, refers to the device
of giving students regular college~level examinations for college
erodit, without requiring course attendancs. In his article, he
makes this statement:

In our analysis of superior students coming from the upper
levels of the best high schools in the c¢ity we came to several con-
clusions. In the first place, many students of excellent ability
had finished far more than required entrance work, completing not
merely the requisite fifteen units but often seventeen to twenty units,
and in one case as high as twenty-six units of credit. We allow these
superior and more broadly trained young people the opportunity to take
more work in college, thereby finishing thelir 128 hours for gradu-
ation a half-year or so in advance of their classmates (26:99).

A more recent procsdure that 1s believed more successful
1s to offer the opportunity to superior students to take regular
college examinations for credit (26:100). This proesdure was adopted
after a number of superior students had indicated that in several
fields they had not learned much more than in corresponding high
school ccourses.,

Lirgle (31:77) expresses the attitude of several colleges
and universities toward accepting summer school credits. He reports

that Columbila University refuses to accept credit toward a bachelor's

degree for work done in its own summer school, if merely a passing
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grads is received (31:77). Cther 1nstitutlons’that serutinize
summey school ceredit with especisl care are Washington and Lee Uni-
varsity, University of Virginias, Williem and Mary University, Agnes
Seott College, and Converse Colleze (3L:78). In these institutions,
many students gsometimes £ind that they fail to receive credit when
they are expecting 1t (3L:78}. These instaences asre cited merely
to indicate that colleges and universities everywhere are giving
careful study to the subject of transfer cases, in the interest of
maintaining their ascholastie standards (31:77-78)}.

Jordan (27:258), in a study related to the handling of
skills und abilitiesz -acquired through privsete study, ssesnt out
Jetters to 120 institutionse. All answered the inguiry, bvut twenty-
one letters had to be excluded ror failure to answer the question
asked (27:259)., 'The responses were difficult to classify in any
simple way. However, three broad divisions were made: (1) seven-
teen of the institutions permitted examinations without restrictions
as to preparation; (2) thirty-one instituticns rarely permitted
such exsminations but were willing, under certain conditiomns, to
make exceptions; and (3) fifty-one institutions did not permit such
examinetions under eny conditions (27:859). Jordan drew this con-

¢lusion:

The only difference between credit allowed by exeminations
and that allowed by transfer and transeript is that the former is
from a2 non-accredited institution and that of the latter is from an
institution of recognized standing (27:258).

Mead records the attitude of senior colleges that accept
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students from Junior colleges. The Assoclation of Texes Colleges
made this declision:

A maximun of sixty semester hours may be transferred from
a Jjunior to a senior collegs, provided that after a student has done
some work in the senlor college, the senior college in question may
permit a student to do in a junior college an additional six hours
of freshman or sophomore work (35:235).

This ruling deprived the junlor college graduate of all
hours in excess of sixbty semester hours, e ven though meny institu—
tions required sixty-four to sixty«elight semester hours for junior
reting. This action also forced certain graduates to repeat the
re jected courses or to register for additional eourses in the senior
college to make up the deficiency.

The results of Mbaﬂ'é study are: (1)} instead of limiting
the maximum number of transfer hours to sixty, as has hitherto been
the rule, senlor colleges of the Texms association agree to aécept
as meny semester hours as .are regquired in the freshmen and sophomore
yoars of the curriculum to which sdmission is sought; (2) the Associ-
etion of Texas>Célleges has liberalized. its policy in regard to
accepting elective credit from junior colleges (35:240).

Abel reports that in March, 1919, an examiner in the State
Department of Public Instruction of Illinois inquired of the United
States Office of Education whether graduation from certain schools
in the Province of Ontario, Canada, could be considered equivalent

to the completion of a good four=year high school course in the

United States. A month later two like inguiries cams from the Uni-
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versity of Virg;nia about a schoel in Chira and a high sc¢hool in
Puerte Rico (2:98). Calls for this kind of help have gradually in~
ereesed in number through the succeeding years, and in 1935-40
amounted to 1,161 requests for aid in evaluation of credit (2:99).
The United States O0ffice of Education, as reporied by Mead, trans-
latez the documents, scans thé student's record carefully, looks

up leaws cnd regulations goverﬁing issuance of such documents in the
country from which they came, wund returns the papers with trans-
lations and an opinion on their worth according to educational
standards in the United States (2:69).

Numbers of transfer students.~ Some indication of the

total number of transfer students in the United States may be galned
from a study reported by Willimms (59:231). His study reveals that,
of 346 colleges and universities in the United States, 214 institu-
tioné admitted from 1 to 5O transfer students, 55 from 51 to 150,

28 from 151 to 250, 35 from 251 to 750, @ from 751 to 1750, and 5
schools reported more than 1751 transfexr cases. The median for all
schools was 40.4 transfer students. These data do not inelude 91
colleges and universities that did not send a report (59:23L).

From Williams! report it is evident that some colleges
end universities admit only a smeall number of students with advanced
standing, while other schools admit several hundred each yesar. It
is estimated that from 10 to 17 per cent of the student population

in state universities consists of students who entered with advanced
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standing from one, two, and sometimes from three other institutions
(7:749) .

»Such a percentags of transfer students may appear small.
Warreﬁ, however, tound that transfer students make up a large per-~
cantage of thé new students who enter IOWA State Collegs each fall.
In 1930, 25 per cent of the new students were transfers; in 1931,
31 per cent; in 1932, 31 per cent; in 1933, 44 per cent (57:8}),

Ezell gives a more complets pleture of the transfer problem,
His study includes twenty publicly controlled institutions and twelve
that are operated under private direction (13:50), with a total of
154,784 students {(13:78}. Of these, 77 per cent attended college
in the home state, 1 per cent caeme from territories and foreign
countries, und 22 per cent migrated from the home state (13:76).

Ezell presents certain data for colleges and universities
by ranking them according to percentage of transfer students. The
highest five are Amherst, 78 per cent; Princeton, 72.96 per cent;
Yale, 70.33 per cent; Bowdoin, 62.41 per cent; and Harvard, 58.19

per cent (13:68}).

Administrative organization to evaluate transfer credits.-

For the evaluation of transfer credit, several types of organization
have been developed. Marguardt, after a recent survey, speaks of
three typss of administrative organization: (1) one person is per-

mitted to evaluate tramsfer credit; (2) departmsnt or division

heads are held responsible for accepting transfer credit; and (3)
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a faculty commitiee determines the value of transfer credits (33:425).
In addition to these three types of administrative practics, in many
instances a combirnation of two plans is used. The Williams study
diseloses that: (L} 170 institutions permitted the admissions officer
to indicate the amount of credit to be allowed; (2} 155 institutions
permitted the admissions officer, after referring guestionable sub-
Jocta to departments concerned, to indicate the amount of credit; and
(3) 24 institutions used u‘co-operative plan, involving the admissions
officer and the department concerned (59:234).

In the same study (59:234)}, it is revesled that the ad-
missions officer bears the responsibility for advanced standing ad-
migsions, The goeneral trend of organization is towerd a centrali-
zation of authority under the registrar or admissions officer (58:235).

Through the centralization of suthority and of activities
connected with advanced standing admissions, some registrars have
becomg speecialists in evaluating transcripts (56:20). This challenge
has come particularly to registrars in the larger institutions, which
receive many transfer students from a variety of institutionse In
the large institutions the transfer student is a real problem, and
most often 1t is the reglstrar who has pleyed an important part in
solving the difficulty (34:21).

Marks of transfer students.= Use of marks as instruments

to help evaluate transfer credit appears difficult. Regardless of

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



such difficulty, marks ere used to grant credit and homor points,

to acecept or reject transfer credit, and to determine probation for
students. Use of marks to evaluate credit ls rendered more diffi-
cult by the variety of marking systems and symbels in use, for ex~
ample: (1) the numerical as in the case of percentage; (2} S and
U, or pass and fail; (3) execellent, good, etec.; (4) the letters of
the alphabet in varied combinations and-with varied significance;
and (5) rank in class.

Many educators are questloning the overemphssis placed on
marks, Certain data reveal little difference between the marks of
transfer and native students. Warren in a study of tramnsfer stu-
dents at Iowa State College found thati

The date indicate that transfer students from Jumnior
colleges rank highest in the aptitude mean and in the gresde mean.
The native group ranks the lowest in the eaptitude mean, but made
approximately the same grade mean as the transfer groups from other
colleges (57:33).

Jones in a study of students transferred to the University
of Iowa discovered that:

All two-yesr Jjunior collegs men and women do slightly
better work for fifth, sixth, and seventh semesters ir the University
of Iowa than do the four year University of Iowa men and women but
slump 1n the final semester and are surpasssed by the University of

Iowa group. The differences found are only slight and have no
statistical significance (26:41).

In a study at the University of Chicago, the difference
between transfer students and those who took all their work in that
institution was determined through comperison of the records of 231

paired members of the transfer and control groups (44:93). The
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results are:t (1) the control students had significantly higher
averages than the transfer students during a comparable period of
time; (2) the transfer students earned the Bachelor's degree in
relatively largsr numbers than unselected freshmen, although they
fell considerably below the record of the control group; and (3)
the higher failure rate among transfer students, as compared with
control students, might be partially accounted for by differencea
between marking standards at the University of Chlcago and at the
various other institutions attended (44:93).

Another controlling fsctor in sdmission to advenced stend=-
ing concerns whether the transfer student comes from an aceredited
or non-accredited college. Transfers from the former type of
achool are usually accepted more readily than from the latter.
Certein data reveal that such discrimination is not always warranted;
for example, Gatien found that:

Students who transferred from accredited institutions had
68 chances in 100 of earning an average grade of "C" or better while
those from non~accredited institutions had 61 chances in 100 of
earning an average grade of "C" or better. Students trensferring
from. accredited institutions has 18 and those from non-accredited
institutions 10 chances in 100 of earrning an aversasge grade of "B"
or better (16:23).

The honor point system presents another problem to students
transferring from one college to another. Most colleges require
as many honor points as credit hours for students to graduate.

Some colleges do not give any honor points for traemsfer credit and

othefs allow ore honor point for each hour of credit. Noll, in
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reporting about trensfer students at the University of Minnesota,
found the following to be true:

Thirty-four per cent of the men checked the problem of
honor points. It might be explained here that the University allows
threa points (called honor points) per credit of "A," two per credit
of "B," and one per credit of "C" for work done at the University.
Upon transferring to the University students are allowed one honor
point per credit for work done at the former college or normal school.
% stud?nt mist have as many honor points as credits to graduate

41:38).

Evaluation of transfer credit.~ In determining the value

of transfer credlt,admissions authorities  use three major methods.
Firet, some institutions accept trensfer credit from aceredited
institutions by transcript. In estimating the extent to which this
method was used, Siedle found that eighteen of thirty-eight colleges
and universities offering courses ior prospective teachers of voca-
tional education in trade and industry allow college credit in such
courses for trade experience, teaching experience in trade schools,
and for supervisory and administrative experience in vocational edu-
cation (51:323). Siedel also discovered that:

The number of credits allowed by various vocational teacher
training institutions for practical experience varies from five in
one university to thirty-two in smother and the minimum number of
years of experience on which these credits are granted from one to
six. Apparently there is no consistent practice or uniformity of
opinion as to the extent of college credit which should be allowed
for trade experience. Because of conflicting opinion as to whether
or not such experience, especially that obtained in industry and not
through course work in a college or university, should be recognized
for college credits, each institution has been more or less of a law

unto itself (51:324).

Tuttle has deseribed the admission practices of graduate

schools:
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Not many graduate schools have definite rules for the ex-
clusion of candidates whose work is of poor gquality. That is to
say, more often there 1s carsful scrubtiny of the record and refusal
or acceptance on the individual basias without any statistical com=-
pilation of average grads, or percentage of high marks or number of
low grades. In some instances the record is studled by a general
admi sgsion officer, most often the Dean of the Graduate school, and
a membar of the depertment in which the applicant plans to do his
ma jor work (55:371).

Tuttle noted that the essential factors entering into
graduate school admissions seem to ba: (1) a degree from a recognized
institution, but with due allowance for outstanding students from
other institutiona; (2) a quality of scholarship at the undergraduate
level that glves promise of success in graduate work; (3) an adequate
undergraduato program in the proposed field of specializastion, some-
times with an additional requirement of a reading kmowledge of French
or German; and (4) the withholding of actual candidacy for a degrae
until the student has demonstrated his capacity by actual performance
in the graduate school (55:374).

As a2 gecond method of accepting transfer credit, some in-
stitutiona do so after a period of probation. During this period
the student must show proficiency in the courses pursued. Cowdery,
in a report of admissions methods at Stanford University, reveals
that such is its practice (8:95). At Stanford University they are
interested in measures of success other than scholarship. Areas
carefully evaluated are social snd asthletie prowsas and general

leadership in one or more fields (8:97). Transfer students in

lower and upper division standing are submitted to the same examin-
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ing and testing procedure as entering freshmen. In using obtained
norms, it has been found that, for students entering with junior
and senior standing from other colleges and universities, the pre-
dietive value is definitely higher than 1s the case for high school
marks (85:99).

The Williama report reveals that a number of practices
are employed: (1) 107 institutions demanded that transfer credit
be validated by successful wqu; {2) 68 inatitutions required the
successful passing of a sequence course; and (3} 27 institutions
accepted =all credit provisionally. Validation of such credit,
however, depended upon continued sucecessful work in the institution
(59:287).

As a third method of accepting transfer credit, some
institutions do so on the basis of proficisnmcy examinations to
deterﬁine the level of attainment at the time of admission.: TFor
this purpose, Jones at the Uhiversity of Buffalo has used exami-
nations to evaluate advanced standing and the institution has em-
ployed procedures to reduce the number of years necessary for se-
curing a college education (17:105). Hyde at Dakota Wesleyan
University reports that candidates for credit by examination shall
first have fulfilled all college entrance requirements and must
regularly exscute all necessary reglstraetion forms. Credit earned

by this method is pald for at the regular rate of tuition, and an
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additional sxemination fes of two dollaras is charged, payabls at
least ten days before each examination (22:219)., Williams states
that eighteen colleges and universities use the examination avenue
to validate work done elsewhere (59:267),

While one oxr more of these three methods of ewvaluating
transfer credlt may be used by higher educatioﬁal institutions,
some educators realize the inadequacy of such procedures (17:218).
Thia 13 especlally true since the reporting of the Pennsylvania
study, conducted under the auspices of the Carnegie Foundation,
which reveals the existence of a great asmount of variability be-
tween institutions (17:218). These disclosures stimmlated some
educators to challenge the set pattern of accepting transfer stu-
dents and to séek a more valid method for measuring individual
needs and ablilities (17:223).

This change in attitude toward evaluation is reflected
in the handling of trensfer students, since registrars and admissions
officers realize that adequate information cannot be secured by
routine evaluation methods (6:410). At least two additional lines
of departure are being considered: (1) securing adequate informa-
tion regarding the standards of institutions previously attended
by the transferring student, supplemented by careful study of the
success or failure of other transfers from the same institutions
and (2) getting as much information as possible about the individ-

ual student himself and his reasons for transferring (6:410).

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



25

To generalize, colleges and universities are finding
it difficult to establish = hard and fest sst of rules to be applied
to all cases. The personal element in individual cases is often
so great that the application of an ironclad set of standards de-

feats the very purpose for which they were sstablished (6:411).
Ohio Committee Relative to Transfer Students

History of the Ohio Committee.~ On November 16, 1937,

a representative of the Ohlo State Department of Education appeared
bafore the Ohio College Assooclation and requestad that a cormittee
ba appointed to investigate the poasibilities for joint action in
the matter of advanced academic standing (45:1). He pointed out
that:

It is necessary to bring unworthy marginal ventures under
control without injury to those of merit. These unworthy marginal
ventures thrive on the competition of reputable institutions for
studentse The holders of dubious credits fshop around' for credit
bargains. They will often securs evaluations from a half dozen
institutions, then accept the most generouse. This generous insti-
tution sets a level of acceptance to which competing institutions
toend to sink. Meantime, the marginal ventures advertise the

acceptance of their credits and thrive on this left-handed recog-
nition (46:2).

The representative also stated that the problem of admission
to advanced academic standing belongs peculiarly and exclusively to

the colleges themselves (46:2).

The gquestion was referred to the Council of the Ohio

College Assoolation, and B. L. Stradley was appointed chairman of the
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Committee on Advanced Standing. Later, the chairman made a short
report to the Ohio College Assoclation to the effect that:

It seems reasonable to set up a central examining body
which will construct proper examinations covering the work in gues-
tion, administer such exsminations, and on that basis state the
maximm college credit to be allowed for such worke. Such a com-
mittee may later eatablish comprehensive examinations for graduates
of non-accredited colleges as a basis for graduate work (45:1).

Since music education seemed to be in the greatest need
of inmediate attention, the chalrman was requested to cell togsther
ropresentatives from the masic departments of éeveral central Ohio
colleges and universities to discuss the matter of examinations
in that field. It was believed that this discusaion would reveal:
(L) the kinds of examinations needed, (2) the length of such ex~
aminafions, (3) the method of conducting the examinetions, (4)
the number of examiners necessary, (5) the time and place for the
examinations, and (6) the fees to be charged (45:1). These state-
ments indicate that the Committee believed examinations should be
used to evaluate skills and ebilities acquired from other than
aceredited institutions. This attitude was further revealed by
the principles that were developed and accepted:

1. That the personnel of the examining body must be of

such guality as to command the respect and confidence

of the field it represents.

2. That it is the function of the Committee to measure
achievement, not to grant credits.

3. That the measurement may then be presented by any
of the subscribing colleges.
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4. That the subscribing collezes should bind themaelvas
in two ways:

a. To make this examining body the sole avenue
to advanced standing in all cases where the
knowledge or skill in question was gained
through experience, private instrucstion, or
schools not aceredited by the stats or
original agency.

b. Never to grant more c¢redit than the Commlttee's
measurement permits (47:2=3)

The Committee also mede a statement to the effeect that the
subsceribing college would often grant less credit because of local
requirements, curriculum distribution, and prerequisites (47:3).

In 1939 most of the Committee's work was in the field of
muzioc (47:3). Since much study in this field is done under private
tutors, many'individuais so instructed f£ind it difficult to have
the Ir achievement translated into academlic terms. Moreover, the
testing procedures in this fileld are difficult to formmlate and
administer, Mimeographed material was mailed by the committee to
all college presidents, deans, and heads of depsxrtments of music
with requests for criticisms and suggestions (47:3). From these
criticisms, tests were developed emd made ready to serve such in-
stitutions as might request them. The committee suggested that
surveys in other fislds follow, and the sentiment of the Ohio
College Association was favorable to this idea (47:4).

In December, 1940, Walter L. Collins, Director of the
Division of Imnstruction of the Ohio State Department of Education,

submitted to the présidents and deans of colleges holding member=-
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ship in the Ohio College Associatiﬁn a request for data relating to
requests for advanced standing from students of non-aceredited schools,
194041, He asked for the following specific information: (1)
numbar of cases; (2) area in which advanced standing was requested;
{3} types of institutions that students attended; (4) admittance by
professor, exemination, inspection of credit, or probation; and (5)
denial of advanced standing.
In April, 1940, the name of the Committes was changed to
the Committee on Exemination for Advanced Standing, and Harold J.
Sheridan was nsmed chairmen (29:1). The questionnaire data col-
lected by the Ohio Department of Education were forwarded to Harold
Je Sheridan who, as chairman of the Committes, made these recommenda-
tions:
l. In general we commend the ¢olleges of Ohio for the
caution and the reasonableness with which they are
handling the problem.

2. We commend the practice of consultation with state
univeraities and with state and federal offices.

3+ We commsnd the practice of administering proficiency
examinations to students applyling for advanced stand-
ing. We urge that these examinations be searching
and adsquate.

4, We commsnd the practice of provisional registration.
The real question to be answered in this: Does