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INTRODUCTION

The Problem

The purpose of this study is to present certain evidemme
gonearning ﬁih following phases of in-service training as provided
for teachers in Kentucky by approved training institutiona within
kt’h& State, and by those institutions in neighboring states which
regularly participate in the program.

1., The extent, nature, and general organization of the
in-service programs provided by these institutions during the
summey of 1938 and the 1938-1939 academic year.

2. To what extent, and for what purposes, teachers now
in service in Kentucky have availed themselves of the training
offered in the in-service programs of these fmstitutions during
the period covered by this study.

3. The resetion of a repreaentative group of partici-
pating teachers relative to the appropriateness and practicablility
of such pa:ts of the in-service progrem as they have encountered

4., The setivities of the State Department of Eduocation
whieh through its Division of Teacher-Training and Certifiecation

. Gireetly affects the in-service programas of all the institutions
within the state.

8. To aseertain, in so far as it is possible from the

data collected, the existing duplication of facilities, indica-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



tions of wasted effort, and areas of needs not met by the present
progrem.
6. To set forth, in the light of these findings, such
recommendations aa give promise of leading toward an improved long~
tim ca-or&inatec; program of in-service training for teachers in

Kentucky.
Background of the Problem

In 1932 the éeneral Assembly enacted a law providiang for
& study of public educat ion‘ in Kentucky to be made under the
direstion of an educational eommiésion.l This cormission was
appointed and in due season submitted a report of its findings and

rocommendat iona.z

One of the recommendations embodied in this re~
port was to the effeat that there should be comstituted in the
State Department of Education a division of teacher training and
¢artification, through which the State Board of Education might
administer its program of teacher training and eartifioatien.?’

}It was also recommended that the in~service training progrem should
be strengthened, so that it would meet the needs of teachers, prin-

¢ipals, superintendents, and board mambcra.‘*

1
Kentucky Statutes, Sections 4383a~7 through 4383a-12,

;,Ednaa’cienal Bulhtin, Vol. I, Ke. 8. Frankfart kantﬁclwe Depart-
- ‘ment of R&t;eatmn, 1933, Pp. 384,
5 Ibid" pc 64!'

% 1p1d., p. 119.
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One of the direet outcomes of the report of the sbove
mentioned Educational Commission was the preparation of a new
school code for the State, under the direetion of Jaumes H. Rich~
mond who &b that time was ﬁelding the office of Superintendent of
Public Instruction. The Code thus prepared was adopted by the
General Assembly of Kentucky in 193‘4.5 One of the ssetions in
this Cods provided for the creation of & Council on Public Higher
Education i# Kentueky, for the purpose of coardinating the work
of \ﬁublic higher education within the Commonwealth.®  Another sec-
tion of the Code places upom this Council on Publiec Higher Educa-
tion the responsibility for prescribing eurrieula, :éules, and re~
gulations in aecordance with which the various teachers' certifi-
cﬂ:ea shall be issued, subjeet to the &pbroval of the State Boarad
ér‘xduoaﬁon.‘? This procedure led to the adoption of a complete
gset of new and higher standards for teacher cartification, effective
on and after September 1, 1955.3 | |

The steps taken in the working out of thess new stamdards

5
Kentucky Common School Laws. Kentucky Educational
Bulletin, Vol. II, No. 4. Frankfort, EKentucky: Department of
Education, 1934, Pp. 232.

8
Kentucky Statutes, Section 4527-1.

7
Kentucky Statutes, Sectiom 4502-1.

8
Kentucky Statutes, Section 4502-3.
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_are deseribed in an issus of the Kentucky Educational Bulletim.’
This publication mentions a ine:eting of tha Couneil on Publie Higher
Eﬂucatiam, held at Frankfort on May 6, 1938, at which presceribed
curricula and rules and regulations for the issuance and re-issuance
of certificates wers formulated for recomendatién to the Sﬁaﬁa
Board of Education. These recommendations were crficially adopted
by the Sﬁta Board of Education om May 26, 1938. At a later meefing
of thie same body, held on August 15, 1935, a two~year period of ad-
Justmen$, later changed to three years, was allowed so that teachers
then in service might have a fair and reasonable opportﬁnity to meet
these new and higher standards. This latter action was taken in
order te prevent an undue depletion of the certified teaching per-

gonnel of the State.

fl‘ha existence of this condition gave rise to a rapidly
accelerated development and extensive usage of imatitutional in-ser~
¥ice training, which program, aécordihg to the offieials in the
. training inatitutions and in fhg, State Department, should continue
and expand if Kentucky is to enjoy the benafits of a full corps of
woll-prepared teachers,
The fact that this general program of reergani:atien, in
the précedm and standards govarning the training of Kentucky

$eachers, has led to many new developments in this ares is commonly

o Teacher Training and Certification Laws and Regulations,
pp. 5-6. Kentucky Educatiomal Bulletin, Vol. III, No. 7, Frank-
fart, Kentnekg. Btpwtmant of Bmation, 1935, -
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recognized. It constitutes & metter of common ¢onoern to all those
interested in the progressive improvement of the educational system
of the State. [FEven the casual cobserver has b@en able to note the
inereased demand for in-service training among Kentucky teachers.,
Those institutions serving the Commonwealth im this eapacity have
been doubly semsitive te this need, during the past fouy years,

and have striven to allwiéta the emergeney by & program of rapid
expansion.

A% present the exact extent and nature of thes facilities
pow available as & result of this expansion are unkmewyn. The ex-
istencs of such a condition ascentuates the importance of a atudy
of this kind, The varied practices of the training institutions,
in handling this expanded program of in~service training, have been
a source of considerable comfusion and econeerm to the State Depart-
ment,

Reelizing the gravity of this situation, and seting in
scocordance with the powers vested im it, the Department of Teacher
Training and eartiri&a;ﬁgn has from time to time isened suggestions,
regulations, end minimum standards to be met by the training in-
stitutions. The extent end nature of the werk that the State De-
partment has been able to do in this area are perhaps best exem~
plified by a recent issue of the EKentueky Educationmal Bulletin.m

Such measures have in general been readily amnd favorably

- accepted by the school people of the State, The degree of stand-

!antuclw Educationel Bulle‘km, m.. V. No. 15. TFrankfors, Xe-
tucky: Depaprtment of Edueatiomn, 1938, Pp. 50.
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 srdization and co-ordination thus attained represents an upgrading
 tendeney in the matter of teacher preparation. The regnlations
relating to correspondence and extension work bave been especially

valuable 911

These regulations have served ta improve the quality
of the programs which have expeanded 2o reeently and rapidly in
this ares.
The px'esent atudy is intended to assist this program of
improvement by brimging together complete and accurate informa-
tior regerding the institutional activitlies designed for in<ser-~
viee training purposes, It ia hoped that such an account may facil-
; }wﬁte a constructive eveluation of the work now being done, and
subsequently lead to the establishment of a stendardized and im-
proved, long-time eo-ordinated program of in-service training for

teachers in Kentucky.,
Secope of the Problem

The genter of attention in this study is to be directed
to those regularly gualified and duly recognized institutions within
the State which va:ca authorized by the Division of Teacher~Training
end Certification %o carry on a bona fide program of in-service

training. The regulations relating to correspondence and extensien

work, set up by the Council om Public¢ Higher Educatiorn and the State

1
Ibid., pp. 18-20.
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-Board of Education, definitely confine this work to certain institu-
tfiom.w item three of these regulations reads as follows:

Extension credit may be ae‘eap’na in the ilssuance of
certificates only from stgndard four-year colleges whish are members

of the Association of Colleges and Universttiea of the Southern States,
or the Ameriean Association of Teaghers Gollugea or other regional
sacrediting associations.

The ahove regulation is in agreement w.i'eh the general regu-
lations of the State Department which apply to all institutions
offering curricula for the preparation of teachers. This also con-
forma to the definition of a standard college or university as stated
by law in Kentuckyr.,ls At present there are eleven higher insgtitu-~
tiona located within the State whieh are recognized as meeting the
recessary requirements, as stated abam.@u A l1list of these standard

- four-yesr schools, together with information ‘mg’gmiing theiy eontrol,
associational affiliation, and types of curricula offered for training
s8¢hool workers is shown in Table I. It will be noted from this table
that two of the schools do no% attempt to traim elementary teschers

and one seeks to prepare only secondary teachers. The others have a

Qomplste program, fully approved.

12
Mc, Pe 19

13
Kentucky Statutes, Sectiom 4502~-2,

3

Kentucky Publie School Direetory 1937-1938, pe 4. Ken-

tuoky Edusational Bulletin, Vol. V¥, No. 8. Frankfort, Kentucky:
Department of Education, 1937,
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TABLE 1

- STANDARD FOUR~YEAR COLLEGES AND UNIVERSITIES APPROVED FOR THE
TRAINING OF TEACHERS IN KENTUCKY1S

'rypei of Pesition rer Ihieh

urrienlav Are Offered

Nemes of Schools Control Accredited | Elemen-| Secon< Administra-
' by tary dery | tive end
Supervisory
__Berea Gollege Private 8.4.% X x
_ Gentre College Churek S.4.
, G Related
matern Kentueky 8tata State S.A, X X X
G 'rneher- College
| \ Goercotm College Ghureh S.4. X X X
R Releted Co
‘ ‘,_‘ﬁ@rohoad State State 8.4, X X X
" Teachers College
Murray State Stete S.4. x x x
. ‘rcgehers College
?xﬁnﬁylva’nia University Chureh 8.4, X X
e Releted
Union College Church SeA, X X X
: Related
University of Kentucky State S.A. X X X
Ugifur’nityt of Louisville Muniecipel Sed. X X
Western Ksntucky Stets State 8.A. x x x
‘ Teechers College

15

: ;[ l;;_'fﬁ_entharn umiatipn of Colleges and Secondery Schools

. The:information for this table was teken from Organization and gg

m:l.h ntiation or Toaeher Rducatlon

oP. git, ’

Pe 350
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In sddition to the schools listed in Table I, two insbitu-
tions located ocutside of the State will be included im this study be-
~eause of the extemt to ,\whiieh they regularly partioeipate irn the initial
and 1n-am1ec training of Kentucky teachers. These two institutions
are George FPeabody ccillegek foy Peachers, Nashville, Tennessee, and the.
University of Cincimnati. The regional associatiomal affiliastions
of the first of these (Peabody) are the same as those of the institu-
tiona listed in Table I. The University of Cincinnati is looated in
the area served by the North Central Association of Colleges and

Secondary Schools and is duly aceredited by that bvody.
Materiale Used and Sourges of Information

One of the first and most helpful sources of information

- ysed in this study is the State Department of Education st Frank-
fort. The various publisations of the State Department, supplemented
by the vast amount of unpublished informetion now on file there, and
added to by the personal experience of members of the Department, are
sufficient to ‘gvivq one & fairly concise pleture of the general con-
ditions relating te teaecher training im Kentucky. A number of viaits
to the State Department were made by the writer during the progress

| of this study, and numerous conferences were held with various members
of the staff there. The many officiel bulletins and reports compiled
by the State Office, and other materials available in mimeographed
form, were constantly referred to ané proved to be very waluable aide

" throughout the entire preparation of this report.
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The dsgree of cooperation obtained from all the institutions
concerned in this study was very gratifying. In the initial steges
off the study each institution was asked t¢o furnish, in the most con-
vanient form, information about theiy general orgsnization snd pro-
cedure for carrying on in-service treining asetivities. In nosd cases
- the offieials of the institutions not only sent printed materials,
which seemed very adequate, but voluntarily added t6 this by lengthy
latters or statements. These latter contributions were a,spwiﬁ&y
helpful in getting a proper interpretation of the program of service
carried on by each institution and oftem called the attention of the
writer to some very significant aspeets of their werk that might
otheywise have been over-looked. mal consideration and generosity
asosompanied respomses to much detailed correspondence which naturally
grew out of the work involved in the preparation of this report.

The recerds and files of the imstitutions were made avail-
able when necessary, and the time consumed in direeting the writer
0 the desired informetion was cheerfully given., A& real interest
in, and enthusiasm foy, the successful and timely ccmpletion of this
study were manifest by sll those interviewsd in comnection with the
working out of this problem.

In virtually sll cases the interviaws were given over
slmost entirely to & clarification of doudtful points and to a veri-
fication of previously assembled date. Such being the case, it was
neither practical nor feasible to attenpt to employ a standard inter-

view pmeedurc involving a check-list, or other systematie device,
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for recording dsta. Since each interview was essentially different
fyom all the others, no attempt will be mede to give in detail the
’prmmru employed. Suffice it to say, howevsr, that this study
gould never have besn brought to & timely conclusion without the
added assursnce of relisbility, and the inereased ecooperative interest,
attained through the personal econtacts made during the interviews,
In a number of inatanees, partienlarly those relating to
schools located at & distanes, the telephone interview was found to
be a very helpful and convenient devige for gathering and verifying
data. Many sueh contacts were made during the progress of this
report for the purpose of obtaining necessary supplementery iz;rom-
tion, not covered im previous interviews and correspondence, This
mathod was also used to verify the aceuracy of interpretations re-
sulting from the organization and treatment of dats used zn this
study. l
Since the funet ional velue of any im-service program is
@masuily calculated guite extensively in terms of the reactions
of participating teachers, an attempt was made 60 obtaim sueh imfor-
mation as & part of this study. The entire in-aervice oni.,'ollmnt
of Esntucky teachers in one of eash of the five types of sechocls
inoluded 1# this atudy during the period covered constituted the
group from which this reaction was solicited. The achools selected
for this detailed part of the study wers the University of Kentucky,
intorn Kentucky State Teachers College, Georgetown College, Univer-
‘~a,-ity of Leuisville, and the University of Cineinnati. They may be
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 elsseified as a state university, state teachers college, private

i 1iberal arts college, municipal university, and am out~of-state

school respeetively. This selection seemed to afford s quite
typical, as well as representative, source from which the teachers'
regetions might be ascertained.

| A qmétiemix& was prepared and submitted& to each Kentueky
teacher who hed enrolled in im-service training courses offered by
th'qk above schools during the period sovered by this 1&10;»#13&1;14&;16
This questionnsire attempted to determine the purpose for which each
 4eacher had resorted to in-service training, the particular tm of
training received, the aspects of the training Judged by each to be
of most value, particulsy needs for traiming which are not mt by
the present program, and suggestions for pessible additiome to, or
| medifications of, the present program that seemsd to give promise of
a better adaptation of the efforts of the institutions to the fell

nesds of the teachers,
Prestment of Data

After the general data and informatiom were collected from
the State Department of Education and from the institutions concerned

in this study, sn attempt was made to characterise briefly the total

 in-service program of each of these schools. Soms attention was

16
A copy of the guestiomnaire may be found in the Appendix,
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directed to such phases of the data as might be indicative of the
phueaophin underlying the various programs. A ceareful examination
of these philescphies was made with the intention to discovar the
degree of unity of purpose existing among the institutioms. an
attempt was also made to reveal the basie forces that led to the
establishment of the respective in-service pregrams, and to their
subssquent development.

The above steps having been gompleted, a more detailed
analysis of the vaomylate. program of each institution was made. The
purpose of this anslysis was to set forth the complete in-service
activities engaged in by each school, the extent to which each activ~
ity was promoted, and the degree to which each phase of the movement
was accepted and used by in-gpervice teachersz. The collection and
organization of these data were made with the intentiom of setting
forth such information as the exact title of easch course offered,
where and when the work was to be done, enrollment, cost te studenta,
gualifieations and institutiomal connection of the imstructor, etas,
‘This detailed type of study sought to cover extension, eorrespondence,
and such campus elasses as wers offersd in the iata afternoon, even-
ipg, and on Saturday primarily for the convenience of teachers in
service. A like degree of detail was alse sought in regard to other
}iae-tervioq activities such a= follew~-up programs, visitation, demon-
stration teaching, leetures, comferences, special assistanee on major
preblems, publicatioms, and reperts of special studies.

An gnalysis of the data revesled by the questionmaire was

made to ascertain the respestive positions of the various teachers
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" who had been concerned with the in-service programs of these institu-
tions, during the peried selected fopr this study. This analysie was
designed to reveal the extent to whieh these teachers had been reached
by the various activities promoted for them by the institutiens,
Considerable sttention was alse paid to the causes for which these
teachers had resorted te such methods for inereasing their training.
It wae felt tha a caveful consideration of these causes would give
s mich better understanding of the forces that have led to the pres- |
dnt program of in-service training now offered for Kentucky teachers,
Such an understanding should alse facilitate a classification of
these to&eos in terms of their permanence, and thereby serve a quite
useful purpose to one seeking to recommend an appropriate plan of
action in this avea,

& ecareful analysis wa;s also made of the reactions of these
partieipating taaehqx!é relative to the appropriateness, practica-
bility, and feasibility of the various im-service activities, of
| these institutioms, im which they had been enrolled. Particulsay
abtention was directed to their judgments of the relative value of
the areas of work that constitute the present progrem. This part
of the study was detailed to & suffiecient extent te show, foy indi-
vidual courses or activities within a given area, those agcorded a
gersain degree of value. Further expression was also séught from
these teachers regarding theip felt need for particular training not

| met by the present program, snd suggestioms foy changes that might
result in a better adaptation of thim work to their needs ware se-

 1ieited,
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Thase steps having been completed and due consideration
given to the rezpective positions of each group eoncerned with the
improvement of Kentucky teé,ehera,, an eveluation was mede, This
evaluation was concerned with the results revéaled in this investi~
gation, including the philaesophies of the treining institutions and
the State Department of Educatiom, and in accordance with the gener-
#l status of im-service training as it is shown in educatiomal
literature, It was felt that only upon such & basis could the in-
service program of theme imstitutions be fairly appraised, and only
after auch an appraisel would i% be in order to reccmmend a program

for future agtion.
Limitations

The factorsz of time, distance, numbers, and accessibility
of materials are particularly pertinent in an investigation of this
type. It im a matter of special regret that the writer could not
spend & considerable pericd of time at each institutiom concerned
in this study. Such an extended contact would have, no doubt, ve-
sulted in a dDetter and more complete understending of the efforts
now being mad§ by these schools to meet the in-service training
needs of Kentucky teachers. An extended visit at each institution
would alse have enabled the writer to visit classes schedulaed
primarily for teschers in service, and perhaps some of the extemsion

- glasges, A careful examinationm of the nature and quality of the

- work done in the above areas plus a similayr consideration of corres-
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pondenes werk 'an‘é other in-service efforts, as coempared with regular
. - eeampus activities in the same schoel, would have been considerabdbly
improved by increased contacts with these phases of the work.

It was not possible for the writer to go much beyond the
title, and the aecompanying brief description, of the courses offered
in the progrems studied. A better evaluatiom of the work and a
g¢learer interpretation of ensuing values probably would have resulted
from s more careful examination of the content of the sourases.

The questionmaire technique used to secure the reactions
of the partiei{pating teachers has certain inherent limitations, 'The
rasponas ls necessarily mot so full and coclorful as one might be
able to secure frém an interview. The fact that one undoubtedly can
pot anticipate gll the varied responsss or provide sufficient cluas
to induce a full reactiom, im the preparation of a questionnaire,
tends to reduce the reliability of Judgments based upom data com-
piled in this fashion. An additional limitatiom might also be noted,
in this gase, in the relatiomship between tha time that tha question~
naire was pressnted and the date of completion of the work, upon
which the response was to be based, whilq in many cases the response
was based entirely upon a period of summer training eompletéd several
months before, others were still engaged in correspondence, extension,
ete., contacts with the institutions, and the complete outcomes of
sueh contacts could not have been known at the tims, Thesea continu-~
ing contacts may have also served to color respomses concerning other
in~service work offered by these institutions and previously eom-

e pleto& by the same individuals.
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Tha great number of valuable services carried on by these
institutions without a regular sohedul@ and not re-occurring at
regularly stated intervels 414 not admit of a convenient and reliable
summarization treatment. The extent and nature of the results of
the many conferemces, lectures, demonstrations, assistance on special
projects, reports, publieations, ete., are not easily determined.

The degree of localizstion aceompanying & preblem of this
nature constitutes a definite limitation in the matter of evaluating
and recommending a course of action for future development, The
eo;nplete progrem of raorsanisgtion and suyhsequent up-grading of the
eauaatiaﬁal system of Kentucky are of themselves a local problem,
born and bred of conditions peculiar to the Oommonwealth. This
condition tends to off-set the value of comparisons drawn upon the
basis of results attained in other general or specific aresas.
Furthermore, the lack of a great amount of information and of a
definitely established and accepted philosephy im this ares has
limited the results of this study. Consequently, msny of the di-
verse pragtices pointed out among the in-service agtivities of these
institutions could not ve sppraised exasept upom their own merits.
Such a criterien ecan not be considered suffisient to insure a wise
and depanaahlc. plax of actiomx during & period of rapid expansion
like that now in progress in the area covered by this study.

These and other similay problems are of considerable in-
$ereat, wi‘!hb a bearing upen the present problem, and should be horne

in mind for eonsideration and investigation in future studies,
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Definition of Terms

The meaning of certain fraquently used terms should be
clarified for the reader to insure a better understanding of the
data presented in this study. The terminology adhered to is based
upon that used in the Rational Survey of the Education of Tmehars,”
by the Curriculum Laboratory of George Peabody aollege,la and by the
Kentucky State Department of Edueation.m‘

In-Service Aetivities: In-service sctivities include all
services, provided by thé training institutions, designed for the im-
provement of teachers in service.

sgmggg Clasgses: Campus classes refers to those classes
offered by the 1nat1tt1tieg, on its own eampus, and meeting at hours
particularly comvenient for teachers employed im regular school sya-
tems serving the surrounding area. Such classes usually meet in the

late afternoom or om Saturday.

17

Rational Survey of the Edugatiom eof Teachers, Vol. V,
PRe mze. United States Office of Education Bulletin, No, 10.
Washington, D,C.: United States Offiee of Educetion, 1933,

18
Problems in Teacher Educatiom, Vol. II, pp. 9399,

Nashville, Tennassea: The Curriculum Laboratory, George Peabody
College, 1937. ‘

1
@sa.n;zntiou and nistratien ot tl‘oaehcr Education,
ep, sit., pp. 50.
20

, This definition differs from that used in some of the
abhove soureces in that it includes summer school and campus classes.
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Extension Courses: —Exte

the campus but definitely organdzed &0 maating in reguler class

seasion at stated intervalse . =iy 5 0

c"”,!;‘smg .g’ nee Qnmae;‘:’ : :éc:r‘;‘e‘;];::o-ntilancc geourses ara those
in which the work is conducted wholly or largely by mail through in-
dividuel assignment sheets.

 Session: 4 sumer session is a definitely organized
program of élassas, confersnges, and other activities held on the
¢ampus of an institution betwsen the regular dates designated for
the c¢loae of one 'aanﬁemiu yaar and the aopening of the susaeeding one.
I% provides for a period of concentrated study usually from thirty
to sixty days in length,

Field .epuraaa: Field coursea ara those in which the work
is cenducted largely by occasional conferences, but with the major
pertion of the work ecarried om by the student in the field.,

Follow-Up Worlk: Follow-up work is any means employed by
an ins%itﬂtien, other tham regularly ascheduled c¢lasses, to asaist
i%s students in making their professional adjustmentas.

Pleld York: Field work applies to those activities en-
gaged in by members of the faculty of an institution whe are

specifically employed, either full or part-time, for follow-up of

graduates who are actually engaged in teaching.

Demonstration Teaching: Demonstration teaching means the
teaching of regular classes of school pupils, in selected publie
schools or in e campus training school, by members of the training

| school ataff oy its selected representatives, The demonatration
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- tsaching referred to in this study is that scheduled primarily for
the obasrvation of employed teachers,

Visitation: Visitation is used in this study %o indicate
the arrangements made by training institutions to allow for the con-
venient observation and study, by employed teachers, of the approved
technigues used in training schools or demonstration schools.

Spoecial lLectures and Conferences: The lestures and confer-

ences referred to in this study are those resulting from the initia-

tive of the training institutiem. They may ba held on the campus of
the institution or at selected centers off the campus, and may or may

not be held in cooperation with other groups.

work may ineiuéo any definite effort that the 1§atitutién puts forth
to help employed teachers solve majoy problems. A definitely organ-
ized plan of action may be maintained to facilitate this work or
each case may be considered as it arises. This activity may involve
the services of staff specialists, research bureaus, lestures, eto.

- , ea’sipngz The bulletins, menuwals, professional biblio~
grephies, rg}orﬁa of researeh and experimentation, etc., prepared

~and distributed by the training 1nstitutiem§ primarily for the bene~

fit of employed teachers are to be eonsidered umder this heading
throughout the present study.
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Local Contributions

Scme of the reported astivities that have been carried on
within thg State, and which have a direct bearing upon this problem,
were discussed in Chapter I as a part of the background of this
study. One of the latest and most conclusive of izhn reliable
sources of information in this immediate srem is a regent issue of
the Kentucky Educational Bulletin.l his publication 1ists and
‘summarizes legislation that bears upom the training and certifiecation
of teachers and includes the official regulations of the State De-
partment of Education which apply im this area. 'Those regulations
relating to correspondence courses, extension work, summer sessions,
and standards for training schools are of particular interest in
eornastion with this study.

Several master's thases bearing upon varioue phases of
this topic hén been worked out at the University of Kentucky during
the last three decadea. The first of these wes presented in 1912

by L. N. Taylor.” His study of teashers' institutes was undoubtedly

Kentucky Bauaational Bulletin, Vol. V, No. 11, Franktort Kentucky:
Dapartment of Education, 1938. Pp. 50.

2
L, N+ Taylor, "Teachers' Institutea™. Unpublished Mas«
ter's thesis, University of Kentucky, 1912.

el
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a timely and appropriate contribution, at that time, but it will not
be surveyed in this report because teachers' institutes were abel~

" {shed by law in Kentucky in 1920.°

A later study by N. B. Millar
was more concerned with general conditions, all over the country,
rather than particular developments in Kantue!qr.‘ He sets forth a
brief history of in-service training and dissusses institutes, con-
ventions, reading circles, lecturs service, library service, corres-

pondence courses, and extension coursesa. Im a study completed in
1927, J. L, Chambers recommends for Kentucky & plan of supervision
organized on a county basis.5

4 detailed study of the corraspondence work carried onm
under the direction of the University of Ksntuélq was completed in
ZLG:%&.6 This study shows that 77 per cent of those taking eorrespond-
ence courses were teachers, and that 33 per cent of the couraes

offered were in education. Courses in history, English, and commerce

3
Re E. Jaggers, "Qrgsnizing Teachers' Meetinga in County
Se¢hool Syatems,” Hatiqn',; Sehoels, IV (Oatober, 19290), 21-24,

4
N. B. Miller, "Teacher Training In Service." Unpublished
Master's thesis, Univeraity of Kentucky, 1928.

5
Je. L. Chembers, "A Teacher Treining Progrsm for Rural
White Teachers im Kentucky."™ Unpublished Master's theeis, Univer-
sity of EKentucky, 1927.

6
Rosalind Crass, "Status and Trends of carresponaanee
atuay at the University of Kentucky." Bnpubllshﬁ Master*s thesis,
‘University ef Kentucky, 1886,
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“were next in the ordexr of their frequency with 19, 15, and 8 per
¢snt respectively. During the ysar 1988 thers were 435 teachers in

| Kentueky who sompleted correspondence courses through the University
of Kentucky. The 1£§’kitutional comnections of the persons having
direct charge of these correspendence courses, and the per cent of
the courass directed by each are as follows: assistant professors,
34 per eent; professors, £6 per cent; heads of departments, 81 per
¢ent; associete professora, 1l per cent; and instructors, 8 per

~eent,
General Philoscphy of In~Service Training

There are several attitudes taken in respect to the most
~ desirable method of teachey pm.qpamtien,? One group holds that
®*in{tial perfection" should be sought. The elaim of this group
is that the well-prepared beginners will bes able to go sheed with
their work with no more attentior from administretive and super-
visory officers than is given to the experienced teachers in the
seme building. On the other hand there are those whe hold for a
"gafety mininmum™ prepsration for beginnerz. It is their intention
to provide the beginning teacher with no more skill in class ine
atruction thar ie necessary to prevent exploitation of the children
and danger of imitial failure. Very closely related to the latter

‘ idn is the argument that anyone who knows his subject well can

7 Nationsl Survey of the Educstion of Teachers, pp. 181-
1as. United States 0ffice of Rducation Bnl:.ctin, No. 10, Vol,. VI,
Washington, D.C.t United States Office of Bducation, 1038,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



~ teach it to others.

Obviously there are many readily mmmbla fallacies in
all of the above contentions., The dynamie and progressive nature
of society, soupled with a wide variation in loecal conditions, ia
enough to bring out the inherent weakness of the "initial perfec-
tion" theory. The "safety minimum" concept is likewise upset when
ona msks who is gqualified to set forth the kind and smount of traim-
ing necessary umder this plam. Does such a constant really exist
for all new teachers, im all positions? The writer is not disposed
ta attempt an anawer to thgas and other such queries that may arise
in connection with the sbove theories,

A third, and more hopeful, pesition holds that it is well
to strive for both "initial perfeetion™ and a "safety minimum",
but realizes that teacher training does not stop when & job is se~
cured. This contention is aceentuated, and the importance of in- \
service training is magnified, when one observes the many failures
and malad justments among the present corps ef teachers, But even
if this were not true, and granted that pre-serviee training is fay
batter today tham ever before, there u‘ atill a definite place for
in-service treaining. W. 8. er,s gpeaking on this point, was dis-

posed to express himself as follows:

- , ‘ Pe 43. Report
of & canferenao m& at R‘arthwastqm Uni\raraitm Oetober, 1938.
 Evanaton, I1l.: Northwestern University, 1833.
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~ Society is dynamic, the very concept of edueation is
rapidly changing, and efficient service can be rendered only as

~adjuatments are made continuously in both the content and methods
er teaching.

The same relstive position was taken by Judd® ae fer back
ez 1915, He contended that all training cam not be given ahead of
tims, bascauss both scademie and professional materiels underge rapid
ﬂhmm He also expressed a firm belief in the value of experience
as an sid to the umderstanding and interpretation of professional
mAtexi,&l&,

Dougless'® justifies im-service training on the following
grounds: (1) the best theory available at entramee to a profession
goon begcomes outmeoded; (2) the best workers in any field immediately
get about the task of self~improvement; (3} it affords continued
study of prineiples and practices only partislly aequired in the
training period; and (4) provides for the mastery of principles and
practices discovered after entering the professien.

Others' take the attitude that no matter how well trained
teschers may be upm their initial employment thgia is always need
for eontinued improvement in servige. They believe that the develop-~

“ment of a real student attitude m.beat. be accomplished by training

in service.

10

&, A, Dovglase, The .

New York: Perrar and Rinehert, Ime., 1994,
11

J¢ D¢ Russell, Floyd W. Reeves, and C. C. Ross, Repart

: of blie Sehools of wulq, Eentuclgy, p. 133,
,Bullgtin at the Buresu of Schoel Service, Vol. I, No. 1. Lexingten,
Kontuew University of Kentucky, 1928,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



26

Some of the more specific incentives that tend to operate
~ir sueh a way as to bring inoreased emphasis upom in-service training
have been enumerated by Foster 2 The more familiar items included
on his list are the rules and regulations of standardizing agencies,
elevation of certification requirements, salary increments based om

additiomal preparatiom, compstition of younger and better trained
teachers, finamcial inability to take time off for further training,
and the z&nsral,’ﬂovatian of teaching from the artisan to a profes-
sional status, The relationship of some of thege to the problem
ia intensified because of their 1nc9r§eration in legislative acts.
Perhaps the best example of the legislative influenee upon
in-gervice training may be found in eertificatiom requirements,
Stineld summarized this relatiomship for certain types of certifi-
 ocates, in all of the forty-eight states, inm 1986, His findings are
shown in Tables II and IIY. From these data, and other observations
made during the study, he concluded: (1) that ths lack of pre-ser-
’ vice training must be offset by inoreased in-servics education; and
(2) that stringent regulations requiring more in-service education

for renewable and exchangeable certificates sre desirabla.“

1% Frank XK. Foster, "Trends in Summer Secsions for Teachers,"

mm TR (aprid, 1088), 18,

llnk E. Stine, "In-Serviocs Education for Teachers,”

achaol and &e;ﬁz XY (April 27, 1935), 588-84,
14
I‘bid" P. 534‘
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The practice of allowing salery inmcrements for increased
preparation has widened the scope of interest in the in-service
training problem. School officials and the ganersl public both
have begun to manifest soms concern over the nature and amount of
such training. This is especially true regarding additional train-
ing taken while holding a full-time job, Chamberlain’® sete forth
this view very clearly and emphasizes the fact that edditional pay
for merely amassing credits toward a degree is net justifiable., He
maintains thet the nature of the sourses should be conasidered and

 that additional pay should be allowed only for training that in-
ereasea the efficiency of the teacher,

To further this end he maintains that & proper balance be
kept between academic and professional treining, and that the in-
service training pregram of s teacher be supervised by the superin-~
icné;ont or some one delegated by hm-;.m The latter point is also
made by Russell, Reeves, and Ross in connection with their survey
of the schools of Shelbyville, Kentueky.w They alsc suggest that
in~service training be based upen an analysis of the specific short-

eomings of each individual teasher concerned. E’esterle feels that

6
Leo M, Chamberlain, The Teacher and School Organization,

Po 35le New York: Prentice Hall, 1936,

14
Ib&ﬁ., Pe 88,

1? Je. B. Russell, Floyd W, Reeves, and ¢, Q. Ross, op. eit.,

p. 123,

18
Frank K, Foster, Ope cit., p. 153,
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TABLE 11
SUMMARY OF KINDS OF RENEWAELE CERTIFICATES
FOR VARIOUS FIELDS OF SERVICE, 1935

nom of Service | Kindes of renew- Number rcdﬁir- Per ”‘cent
R able certifiestes |ing in-service requiring
issued education for in-gservice
renewal eduecation
for renewsl
mementary 114 47 41.8
Secondary 36 14 38.9
_Bypervisory 34 18 52,9
‘Spocial 68 19 27.9
m I1I

STMMARY OF KINDS OF EXCHANGEABLE CERTIFICATES
’ FOR VARIOUS FIELDS OF SERVICE, 1935

et -t A i e e e et Wt e S A i A1, PGP it 0 St s -

Field of Service | Kinds of ex- Msz‘-r requir- | Per vemt
Lo chengeseble cer- ing in<service | requiring
tificates i1ssued | education for in-service
exchange education
, . for exchange
‘Elementsary 107 47 43,9
~ Secondary 57 25 43,9
Supervisory 29 18 €2.1
Special 48 25 52,0
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t00 much emphasis is being placed on degrees and not enough én in~
: ereased teaching efficiency. He contends that ﬁmlitativo rathey
. then guantitative values must be stressed.
Thers is also a growing convigtion that individual trein-
ing schools should assume econsidersble responsibility for the success
of the Peachers they traim, and to & lesser degree the success of

19 There is

all the publie schools in their respective diastricts.
ne doubt but that mutual benefit would be derived from a properly
~goardingted program orf this type. The training school should bde
able to serve as a recognized leader and a giver of sound educatien-
al advice, while a close contact between the training institutionas
and the public sehools should offer many valuable suggestioms for
improving the teacher-training progrem. The following guotation
from Higbiam is also indicative of the existence of this atfitude:
8tate teaehofs' colleges aro‘ established, not primarily
for the benefit of the mtudents enrolled, but direetly for the
sepvice of publie educatiom in the state and in the country , , .

s oo o« « « Each institution should recognize a definitely limited
aresa and seek to serve it.

Summey Schools

Brief Historical Sketch.~ The beginning of the summer
school movement im alleged to have been distinetly American im

1
W. S. I.uzrne& snd Gthers, The Professionsl Preparation
: Schools, p. 288, Bulletin of the
"eumsu Eomnian fon ‘Bhs Advangement of Teaching, No. 14. New

York: Carnegis Foundation for the Advancement of Teaching, 1920,

20 g, ¢. Higbie, "Ways a Teachers' College Can Help the
Novice in Teaching," Eat:ien'g 8Sshoels, IX (February, 1938), 47.
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erigins All the available evidence seems to indicate that this
development, along with many of our other methods for in-service
edugation of teachers, came into use in the period between 1870 ana}
1800. Harvard University is eredited with the beginning of the

2l

first summer schoel, as a distinet unit, in 1872, This unit was

in the form of a summer zoologieal laboratory on Penikese Island in
Buzzard's Bay.
Prior to this date the American op National Lyceum is

23 as an influential forece con-

msntioned by Willeughby% and Judd
tributing to the summer school idea. Adams®® emphasizes the in-
fluence of a contemporary movement known then as the "University of

the People," but now referred to as the Chautaugua.

21
W. W. Willoughby, The History of Summer Schoels im the
United States, p. 898. Report of the Commissiomer of Educationm,
1891-62, Vol, 8. Washingtom, D.C.: United States Government
Printing Office, 1804,

22

23

C. D, Judd, The Summer Schoold as an Agency for the

of Teaghers in the United States, Chap. 2. George Peabody
Qallaga Contributions to Education, No, 5. Nashville, Tennessee:
George Peabody College for Teschers, 1921,

24
Herbert B. Adams, Chautaugua: A Social and Education-
Study, pp. 977-1077. Report of the Commisaiomer of Educationm,
1804~-95, Vol. 1. Washington, D. C.t United States Government
Printing Office, 1896,
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By 1890, over one-hundred summer sessions were maintained
by colleges or universities, religious groups, teachers® assemblies,

and as private business orsmimtions.25

For the summer of 1894,
‘Weeks®® indicates that over one-hundred higher educational institu-
tions were operating summer sessions; and in addition he claims
that twice as many more county, state, private, and independent
sumney schools were distributed over forty states. This belief is
substantiated by a report of & total of 319 sumer schools in 1895.8?
| The National Education Association reports 674 summer
sochools in 1915 and 664 for 1931.%%  The decrease was attributed
to the discontinuance of a number of the independent summer schools,
but a considerable imecrease was noted in institutional swemer ses-
. sions. It was indicated that more than nine-~tenths of the teachers'
collegses now conduct such units,
In regard te enrollment, the National Education Association
reports 118,307 in 19011, and 425,100 in 1931. In the latter year

273,148 summer students, or & number equivalent to 28.8 per cent of

25
W. W. Willoughby, op. cit., p. 898.

26

Stephen B. Weeks, A Check List of American Summer Schools,
PP« 1488-1503. Report of the Commissiomer of Education, 1804-98,
Washington, D.C.: United States Government Printing Office, 1808,

27
Ihid. y Pe 1481,

88
"Growth of Summer School Attendance," Jourmal of the

National Bducation Associatiom, XX (November, 1931}, 2908.
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the total teachera in the United States, were enrolled in courses
in educatien.®®

4 summarization of certain deta showing the distribution

~and extent of summer school enrollment of teachers in the various
states was made by Cattell in 1959.30 The present writer has
tabulated eqr'eain parts of Cattell's data whieh seem pertinent to
this study. Teble IV shows the number of summer schools for
teachers in those states having the greatest number of such units,
The states having the highest percentage of their teachers emrolled
in summer schools are shown in Table V.

It 1s interesting to note that only one of the four states
having the greatest number of summer schools for teachers appears in
the list of the four having the largest percentage of their teachers
anrolled. Tennesses with only nineteen summer schools for teachers
led tﬁo nation with fifty-eight per eent of her 18,200 teachers in
summer schoola. New Jersey was at the bottom of the list with a
similar enrollment of 8.4 per cent. The latter condition was ex-

Plained by the fact thet New Jersey has the longest school term of

any atatg'a}'
29

Ibigv, P 2930
30

J« M, Cattell, ed., "Enrollment of Teachers in the
Summer Schools,"™ School and Society, XXXIT (December 6, 1630), 756,

31
Toid., pe 756.
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TABLE IV

STATES HAVING THE GREATEST NUMBER OF
SUMMER SCHOOLS FOR TEACHERS IN 1930

State Number of Sumser Schools
ameylvma ® e 06 0 0 00 ® | 45
TOXBB o ¢ ¢ 6 ¢ 60606600 41
km@ e 8 0 6 6 0 0 06 00 0 00 37
Now YOrk o ¢ o ¢ ¢ 0o 0 0 o o 36

TABLE V

State Poer Cent of Teachers Emrolled
- ‘ ~ in Summer Schools

‘vkmﬂl”ooooootoo

?Qoloradov'.ﬂ'....

& 8¢ 8

Kn!erk ® o o 0 0 0 06 0 0
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Purpoges and Trends.- It 1s readily obvious that many of
the same apec;tie forges that tend to inerease the general demand for
in-service training, enumerated in an earlier part of this chapter,
may be translated inte purposss for which summer schools exist.
Little hesitancy is noted on the part of many-direatorc of summey
sessions in stating that their offerings afford opportunities to meet
in-service educational requirements, extend or raise the gradse of

: ecortificates, or finish desired degrees. Other directors are quite
fluent with their claims about the fine vacation and recreational
@pportunities connected with their summer sessions.

On the other hand, there is noted a distinct tendency for
students in sumuer sessions to avail themselves of the opportunity
to obtain work with noted teachers in great institutions, not other-
wise available. Some of the more prominent institutions sre cater-
ing ochiefly to graduate studentes and are emphasizing individual
réaaareh agtivities on a more or less purely professional basis,
Professional improvement and intellectual development, without regard
%o credits, was ranked third by 333 directors of summer sessions as
the result of & survey mada by Foatqr.az The two purposes ranked
higher were: (1) ta‘allaw employed teaeﬁars to earn degrees; and

(2) to help teachers meet ocertification requirements. These di-
rectors represented the following five types of institutions:

univeraities, colleges, junior colleges, teachers' colleges, and

32
Frank K. Eaater, OPs Qiﬁc. Pe 154,
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. normal schools.

| Douglass® insists that the swerding of "aredit" has
greatly limited the results of in-service training im our summex
schools. He also feals that the polioy of laying down specific
source raquirements andl following assignments causes the teachars
to be dependent upom authority, and makes it especially hard to

adapt the work to the practical problems of the teachers. l‘aaterm

has alse indicated that summer schools for teachers should be free

from tradition, cater to the practical needs, and offer opportuni-

ties for experimentationm,

Another important development in recent years.'pavtiaular~
1y in some institutions, is the tendency for the summer session to
bacome a more integral part of the regular program,
| The difficulty im

getting suthentic information on this tople lies im the fact that

80 many forses, other tham the teachers' own felt needs, tend to
operate in e dietatorial ways The preacﬂptsion of certain courses
to meet certification requirements, and to obtain degroeas, tends to
offset the will of those being trained. This condition alse inval-
idates the idea of caloulsting the wants of the teachers from the

frequency with which they select certaim couraes,

33 _
A. A. Douglass,

'he Am
. New York: Farrar and Rinehart, Inc.,

iean 8chool

y 1 stem, P 428,
1%‘". o

%4
Frank Ko ?G&‘bel‘, °2l eitg, ?l 1550
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Bwnedss tried to get at thia phase of the problem by sur-
veying experienced teachers. He studied a group of 183 teaoﬁwa
with a medfan teaching experience of seven years. Thirty~-six of
this group had taught only in the elementary school, twenty-nine in

. high sehool.only, and ninety-five in both elementary and high school.
Thr,ae d1d not indicate at what level they had taught. Of this
number, ninety~five indicated that academie courses in the subjects
they were teaching had been of most benefit, while sixty-three
favored prefessional courses in edusation. In a more specifie
tabulation these same teachers ranked the following groupa of gourses,
in the order of their helpfulmess, as indigated below, 3¢

1. Special methods in the subjeots taught

2. Generel methods or principles of teaching

3. Psyachology

4, Practice teaching with supervision

B. Aadminiatration ‘

&, Observation of tesching

7. Courses in particular city or state courses of study

8. Courses in the history of eduoation

#. Other professional courses

Foater>’ found an inereasing demand for professional edu-

cation courses; and a decided upward trend in musie, physieal

as

: W. S. Learned and Others, The Professional Preparation
of Teachers for American Publie Schools, p. 448. Bulletin of the
Carnegie Poundation or the Advancement of Teaching, No. l4. New
York: Cernegie Foundation for the Advancement of Teaeching, 1920.

36
W, S, Learned and Others, op. eit., p. 442,

3%
Frank K. Foater, ope git., p. 154.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



37

eduosation, library training, research, and axperimsntaﬁaﬁ‘. These
 findings seem to parallel guite closely the implications of the

_eontemporary reorganization movement ir the publié schools.
also seem to reflect the move toward the professionalization of

teaching, and imply a certain amount of progress toward the estab-
lishment of a scientific basis for the study of educational prob-

lems,

Extension Services

The Development of Extension Services.~ Some inquiry

; inte the early development of extension work has been made by
39

Rebex, 4 study by Maul gives more recent information, particu-
iarly goneerning correspondence stu&y.w Early reports of the

Commissioner of Education in the United States Offiece of Education

a8
, H, B« Smith, "The Curriculum in the Largs Senior High
Sohools in Kentucky," Chap. 3. Unpublished Master's thesis, Univer-
gity of Cimeinnati, 1936,

3¢
I.euis E, Reber, "University Extension,™ The Associa-
' um of American Universitiesa, pp. 53-57. Journal of the Proeeed-
ings and Addresses, 1910. Chicago: University of Chicage Press,
1910.

4@ R .
Ray C, Maul, "A Study of the Administrative Practices

in Correapondence Study Departmenta of-Teachers' Colleges and
 Normal Schools,"™ chap. 3. XKansas State Teachers College, Studies
 in Bdueation, Vol. I, No. 1. Emporia, Kansas: Kansas State
Teachers College, 1930.
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- are a valuable source of information in this araa.u

Adocording to the above accounts much extension work was
earried on long before any appropriation was made for this purpose.
Some form of extension work was reported in twenty-eight states
and territoriei as ’early as 1891, which was the date of the first
state appropriation, made by New York, for such services. By 1010,
firty-‘-tour colleges and universities reported thet they condueted
extension work. The nature of theiy activities was mueh the same
a3 is commonly found in use now. Such work included agriculsural
extension, free lecture courses, demonstrations, correspondence
work, etec, Nearly three-fourths ét the state universities and
colleges wers offering general extensi_oﬁ work in 1909, and more than
half of their students, in such work, were teachers.

Among individual institutions, the University of Chicago,
under the leadership of William Rainey Harper, stands out as an
early leader in this field. In 1907-08, the atteandance at extension

‘lestures given by this insti'au*&io’n was 53,141. The University of
Wisconsin also played a very prominent part in the early develoyment
of correspondence study.

After 1907 there was a very rapid development in exten~

41
United States Bureau of Education, Reports of the
 United States Commissioner of Education, 1888-99, Vol, 1, pp. 903-07;
1900-01, Vol. 1, pp. 232~-34; 1002, Vol. 1, pp. 1077-80, Washington,
D.C.: United States Covernment Printing Office, 1902,
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slon services. The United States Ofrice of Education reports an
inereass 1n enrcllment in extension courses from 70,031 to 195,549
between 191¢ and 1929.42‘ Correspondence courses grew even more
rapidly in the same period, showing sn inerease of from 9,343 to
88,417, Of the over eight-hundred imstitutions reporting in 1929,
443 provided some form of extension services, and 10¢ of the latter
number were teachers' colleges or normal achools,

Deyoe made a study of extensiom work in forty-five insti-
tutions located in thirty-thres states.*” The extent of the de-

vélopment of the work in these schools is shown in Table VI,

TABLE VX

TRENDS IN THE NUMBER OF STATE NORMAL SCHOOLS AND TEACHERS COLLEGES
OFFERING EXTENSTON AND CORRESPONDENCE COURSES

Types of Gourses| %908 | 1918 [ less [ 1965
Rum- F"ésr Num~| Per | Num~| Per | Num~ | Per
beyr Cent | ber | Cent| ber | Cent | ber I Cent

Cerrespondence . ., b4 04 4 X6 20 A4 15 .33
maﬂsi@ﬁ « s 9 @ ] £O7 21 A% a3 0,51
42

ﬁnite& Btates afficg of Eduoation, statiatien of Univer-

Biennisl Survey of maueamm, 1928~30. Was mgten, D.0.: United
‘States Government Printing Office, 1931.

43

Gtrtain Tronu ins ’Gurrie‘ umr Preastices

Gaorgc P, my@o,
Reo;

Rew York: Bureau of Publloations of Teachers' Golloas. Golumbie
Bniversity, 1984.
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A study of the geographical distridution of extension ser-
vigces indicates that the Central States have the largest proportiem
of institutions engaged in this work. However, the most rapid in-
orease in this type of service has occurred im the Southern States
during the last doeaﬁn.M Evenden reports very little work of this
kind in the Eastern States.?® such a eondition is probably due in
part to the density of population, and to the proximity of recognized
‘tnr,situtiens.

From a study of 126 schools in forty-two states, made by
MaKenny, one learns that eighty-four of them offer extension work
and sixty-eight allow credit for the eompletion of the eourgax.“
He alsa reports that a check on fifty-nine of these sochools indi-
eated that they had a total of 51,999 resident students and 23,928
or 46.3 per cent as many extensiop students.

Exte nsion Courses.= The rspid expansion of extension sar~-
vices to all parts of the country has brought an even greater expen-
sion in the eontent of courses and fields of interest for work in

these courses. 'The problem of catering to th@ diverse interests of

44
Ibid., p. 19

45.
E. S. Evenden, "Correspondence and Extension Work,"
The Ninth Yearbook of the Americem Associapiom of Teachers' Golleges,
pp. 54~82. Washingtom, D.C.: National Educetion Association, 1830,

46
chwlen MoKenny, "Extension Work i.n Teachers' Colleges,"™
ational 3 ion Addresses and Proceedings, 1936,
PP, 294~96. t&shington. D.Cot National Kaneatian Assoeciation, 1926,
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"‘idely separated groups, under different environmental conditions,
is quite a step from campus work. However, there are certain forces
that tend to modify the individual adaptability of the content of
extensiom courses. As a rule, those courmes sre offered which seem
to have the premise‘ of drawing a larger group, and as such they are
often more broad them deap. Likewise, these gourses are often
built around the ldes of satisfying some requirement, certification
or. otherwise, and the content is thus definitely limited,

There is, also, nearly always present the problem of
spparently misguided mterwb&.. Teachers in service do not always
seleot the type of extension work that seems most practical for them.
The data shown in Table VII afford a good illustration of this point.

- TABLE VII

EXTENT OF THE ENROLLMENT OF TEACHERS IN CERTAIN EXTENSION COURSES
OFFERED BY HIGHER INSTITUTIONS IN INDIANA, 1928-26

Course Title Classes Enrollmsnt
History of the Hebrew Commonwealth . . « o ize 8,616
Modern Methods in Teaching + « « o« « o o « | as 860
Adolescence and High School Problems , . . 18 394
Chief Contemporary Drematistes « + « .+ « « 13 311
Mathods of Teaching Arithmetie . . . . . .| 18 280
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‘This teble was made from certain data collected by Reeves.
indieates the extent of the enrclilment of teachers im some of the
mrt popular extension courses offered by the higher institutiens

in Indiana,

The existence of certaim local requirements, meking it
mandatory for teachers to obtain a specified amount of additional
Sraining within & ceytain period, is alse decidedly detrimental to
the quality of :extanaien work,
| The realization of these problems on the part of all those
coneerned, together with the adoption of certain administrative
procedures, may lead to considerable improvement in extension in-
struetion. The use of regular staff members as teachera of exten-
sion elasses should help te standardize the quality of the work
~and¢ tend to keep it close to the same quality as the equivelent

| sampus.eourse. Reeves found that sixty per eent of the extensien

classes in Indiana were taught by regular staff mqmbera.‘g‘a

In a
special studf of tem middle-western institutions MoKesnny learned
that five of them, or fifty per cent, use thelr regular professors

for extension toaehingfe

47

; ; 2 A § isna, p. 188, Indiana~-
: B@Mm Inﬂu aurvey Gmmiaaim on &M‘M aapmteﬁ Institut ions of
~ Higher Isarning, 1926.

48
id., p. 1M,

49
Charles McKenny, op. oit., pe 285,
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In the same study by McKenny there is definite evidence
of another development in extension werk, in that nine of the ten
e ingtitutione studied had organized speciel extensien departments to
goordinate the work.w Reovea also suggests in comnection with his
recommendations, as & result of the above study, that a mere promi~-
nent part should be taken by the state department of education in
the matter of coordinating and sﬁan&a—r&iziag extension wcz!k.al
- Barnett goes a step raﬂhu than this and preposes a unification
- of all forms of m-_ss,ervicvo training under the state department, and
in comperatiom with the loeal units.°?

Correspondence Courses.~ Much of the above discuseion
concerning extension classes applies in an equal msasure to corres-
pondence courses. Both have been recognized by some of our leading
educators as a vital force in the elevation of the teaching profes-~
sion, Judd elaims that they are the most obvious method of supple~
menting loeal supervision in the contimued training of teachers, and

slso that any such contacta betwesn the training schoal and the field

are very healthy for both.2° Butcher contends that these two stand

50
B;l_f‘,. » D» 298,

81 ‘
F. W. Reeves and Othars, op, cit,, p. 178.

52
i Albhert Barnett, "Improvemant of Teachers in Sexvice,”
E g;tlgok, XIv (Octcbex!, 1930), 11-12.

53
" €+ He Judd, "Normsl School Bxtenslom Courses in Eduea-
“%ion," National Educatiom Assoocistien iddresses and Proseedings, 1015,
P TR quhington, D.C.t National Education Agsociatiom, 1018,
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out above all other methods in the up-grading of teaehsrs.54
Regardless of the degree to vhich ope is willing to accept
the above views, there is no doubt that a great amount of good has
i coms as a result of such & widening of the educational influence
of our institutions.
Many advantages ean be suggested im favor of correspond-
ence courses. They, of course, should be properly considered in
the 1light of the faet that regular residenes work is not possible
| for all puople. In cexrespdndenea courses a student ean begin at
qhy time and progress at hig own rate, alomg the lines of his in-
torests. Little is required by way of equipmen®, the administra-
tion of the courss is comparatively easy, and the eost is not pro-
hibitive. MoKenny found the cost of correspondence courses to be
~ only eight per cent of the cost of the same course takem while in
residence 55
In spite of the above considerations it is generally recog-
nized that residence work is far more desirable tham extension
gourses, and extensiom courses are much preferred over correspondence
work. - In checking with all the schools belomging to the American

Assoaiation of Teachers Golleges, Evaendem found that eighty per cent

54 ,

Thomas W. Butcher end Otheras, “The Training of Teachers

~ in Service," National Education Association Addressss and Procesdings,
1888, ps 307. Washington, D.C.: Netional REducation Association, 1926.

58
Charles McKenny, op, cit., p. 2056,
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~of them considered extension work more satisfactory than eorrespond-

ﬂn@ﬂose

Othey ﬁ, ension aa.rwieea.-' Conferences, auparvisién.

follow~-up, lesture service, library service, museum service,
reasarch, placement and radio service eonstitute the group of activ-~
,:,f;ies, ganerally considered as falling within this elassiricatim.m
It is obvious that there is mmch overlapping in these, and also that
no sueh list is inclusive snough to take in all the miscellaneous
astivities performed im this area. Perhaps the best way to illus-
tfato this point is to give a conerate exampla. Davis made & study
of the supervisory aotivities of twenty-seven training institutiens,

and found that all of the activities listed below were elasgo& as

supe rvisory by thm-fs'a

1, Mimeographed helps mailed to teachers

2, Occasional visits by members of the training school
staff ‘

3. Telks before groups of teachers

4. Sending out experiensed tea@hqrs for extended visgits

S+ Extension classes

6. Maintenance of model rural schools

7. Soore card ratings of teachers by local superintendent
and followed up by the normael schocl

8. Correapondenge courses

&6
~ E, S, Evenden, ¢p. cit., p. 56,

87
: Rational 8 X} a B .

United States Offica of Bdnaatiem &etin, E@. m, Vol. V. Washing-
ton, D. C. United States Qfﬁee of Education, 1933,

68
¥W. R. Davis, "Supervision by Teacher-Colleges of
Teachars in Rural B&haols," Sohool mro, XVI (September, 1930),

'”,,15*16.
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Others writing on this topiec, such as Barnett, strongly
recommend that institutions be more concerned with follew-up work,
but they do not outline just what activities should be included in
the presam.” Higblie makes a more spee¢ific rec amnondauen.aa

He advoecatas a program of follow-up supervision carried on by a
staff of regularly employed supervisors, but he does not give the
details of how such a procsdure could be operated without econfliet~
"ing with local authorities.

Regardless of the exact extent of any of these phases of
inatitutional aids to, and contacts with, teachers in service one
must admit that they sll are valuable in some degree. The chief
job seems to consist first, not in determining what should or should
not be done, but in coardinating the existing aectivities so as %o
derive maximum benefits from them. This program of coordinatien
should include all phases of inatitutional efforts to aid teachers

- in service,
Trends in Institutiomal In-Service Training

In 1801, twenty-eight states and territories offered some

form of extensiem work. During the period from 1920 teo 1930 enroll-

59
&lbert Barnett, op. _@i‘bn pPe 128,

8o
E. C. Higbie, "Ways tha Teachers College Can Help the
Novies in Teaohing," Nation's Schoolas, IX (February, 1932), 47+50.
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4%

ﬁeni in these courses rose from 70,031 to 198,549. By 19820, of
more than eight-hundred teachers colleges, normal achools, colleges
and universities in sll parts of the country, 443, or 55.4 per cent,
had some extension service. The majority of these schools gave
¢lass extension work:.@l
Rearly all organized in-service education of teachers is
eonduoted by five types of agencies. Among the recognized institu-
tional agencies are included: (1) private normal schools; (2) muni-
gipal and state normal schools and teachera colleges; (3} special
schools, proprietary and eleemoaymary; (4} publie and private
eollegas of arts and seiences; and (B) schools, colleges, and
dapartments of education in private and publie u_niweraitioa.“
During the one-~-hupdred years since the "normal school idea"
had its ineeption and steady growth in acceptance teachery preparation
institutions have increasingly taken the attitude that they are not
Mniahins 4a finished produet.% A eomparison of atudies made a
decade ago uifh_- regent studies show that teachers, and college people
who were training teachorsv, then had different opinions regarding

in-gervice training from thoss held at present. In 1833, the ten

61
National Surwey of the Rducation of Teashers, op. eit.,
P 83, ' ‘

62
Ibido, P 335.

63
F. L. Whitney, "Trends in Teacher Education Follow-Up,"
American School Board Jourmal, XCIV (February, 1937}, 42.
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~items indicating felt needs as listed by alumni differed as widely
ﬁtr\om, those of the present day as did the liste of the college
people of the same date. Asccording to the present-day opinien of
the presidents of forty-three teacher preparation centers, these
needs are as fol.’gows_: alumni seeretsary, teaching suecess reports,
Placement mgm work,; reguler visitetion after graduation, demon~
stration teaching, extension sourses, library service, college
publications distributed, cocoperative ecurriculum making, and irregu-
lar faculty visitation on request g64
Highla says that all eolleges should feel the need of a
localized service in order to help the institutiom keep up with its
’ outgoing produet and discover any weaknesses that might endanger the
" reputation of the institutionm. .Thi_a plen does not aim to give new
metheds to teachers vigited, but to make their work fit the teachers
to the teaching field, and to develop leaders and not followers in

85

edusation. He also suggests a plan of follow-up by having a super-

visor from the teachers' school vizsit employed alumni in the field

%0 get a correct idea of what is being done by the g:ra.&uesﬂu.ﬁ6

64
F, L. Whitney, op. cit., p. 48,

856
B. C. Higbie, Fo low-U tivities of a Teagher~
iy ta ¢ ’ Rural 8chools, pp. 24-28,
United States Bureau of Education Bullotin,’ Ne. 6, Washington,
D.C.: United States Bureau of Education, 1928,

68
E. C. BEighie, "The Wida Comecept in T‘eaoher*’l’rainins,"

m;iag Eduagtigng Digest, XLVI (June, 1927}, 440.
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Kyte feels that each institutiom ahouid develop a special
follow-up service for the benafit of its graduatga.w Similarly,
Maxwell states that the normal school practice school does ﬁot pre~-
sent the same type of problem that the teacher méets when he conducts

| his own schoel, therefore, the normal schoel should still feel re-
sponsible for the welfare of the graduate after he is plased im the
£1613.%%  Mead, of the University of Florida, gives am account of
the program of the new Laboratory School and the plan for holding
special sessions of the school on selected Saturdaya at which times
the teachers might observe the work of that a,cslme»:l,.&9
&n intereasting study of how the colleges im eight north
aentral. states consider the follow-up work of teachers has been made
by elson.m By using the questionnaire method of investigatia,n he

found that forty-seven colleges in this area had provided folleow-up

87
Georga C. Kyte, "Thea Growth of Elementary School
" Teschers,” Eﬁuaational A.dminiatratien and Supggisicn, XXI (September,
1938), 413-20. '

88
Ces Rs Maxwell, "Relation of tha Normal School V¢ Its
Graduates in the Publiec Schoels,™ School and swiet_:_z_, III (June 8,
1916), 918-30.

é¢
, A. R, Mead, "Using a Laboratory School for Demonstra-
tion foy Teachers In-Serviee," Educational Administration and Super-
- ¥ision, XXII (February, 1936), 1934-40.

70
0. 5. Olson, "Follow-Up Practiees in Teacher Training
Colleges in Eight North Central States," Edueational Adminiatratiea

g& Supervisien, XXI (January, 1935), 45-560.
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© service for periods of time varying from ome to twenty-four years.

 These colleges used questionnaires and bulletins, and also visited
~the schools in which the alumni were located in order te keep in
‘touch with the former graduates.

As early a=s 1917, McCracken advocated that the normal
schools provide yearly readings and sohool visitationa for observa-
tional purposes asm a means of after-service for the graduates of

 each institution. The observation was te be provided in schoels
open on Saturdays to accommodate teachers in service, He did not
approve of the'usq of practice schools for this purpose but did
approve of the use of schools located im the same system where the
ecbgerver could sees work similar to their own being done by teachers
on a similar level of understanding.91
That the teachers college is the appropriate agency for
providing helping teacher service to assist teachera in the field
is the balief of Zeigel. - He suggests that it be done in the
following ways: discover weaknesges in teaching or diseipline and

determine ita nature; devise means to be applied and methods of

procedure in improving instructienm; end provide a procedure in re-

71
Charles MeCracken, "A Systemstic Plan for the After-
Training of Normal Schocl Graduatoa,” National Education Associm-
iion A see and Procae 1917, pp. 404-10, Washington,
n.c.. Natlonal Education Aasociation, 1917.

72
¥W. H. Zoigel, "Helping Teachex 8ervice," Feabadz Jogz‘-
gnl of Eaucatian,'w (September, 1987}, 109-12,
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tegting to check the finsl results and to discover net Progress.,

Many authorities take the stand that each state owes to
its publie school system the type of supervision embodied in the
kyb;a:lping teachey service, Some claim that it is a necessity, and
meazured in terms of service, that it is a publie aconomy , Brownvs,
;Emorson,% and Whitney% present extensive deseriptions of the en-<
deavors of teachers colleges and universities to provide opportuni-
ties for teachers in-service to obtain additiomal training, Ex-
tensive as this type of service may be in some ingtitutions, nation~
ally, only a beginning has been made in the practical and important
program of college, nommal school and university contributions te
teachers ip-servica. o

The work of in-service training is summerized by Wightmen

as rollowa:”

w3
Francis JF. Brown, "College end University Bdueation for
Teachers In-Service."™ Unpublished Doetor's dissertation, New York
Univaraity, 19832,

74
D. W. Emerson, "The State Teachers Collega as an Agency
in the Training of Rurel Elementary Teachers In+8ervice."™ Unpublished
Dootor's dissertation, University of Oklahoma, 1932,

7%
F. L. Whitney, "Effective Factors in the Growth of

Teachers In-Service," Amerigan School Boexrd Journal, IXXIV (June,
1837}, 41-48, ' 4 ‘ ‘

76
George C. Kyte, op, e¢it., pp. 413-20.

77
Claire Wightmen, "Follow-Up Work: Its Connotations and
Denotations,” Educational Administration anﬁ ,»superviaifm, XXIT

e ——————

-~ (Pebruary, 1836}, 160. ~
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: It gives a setting which is in harmony with a modern
~ definition of educatiom., It is the suxiliery agency for progres-
. 8ively reconstrueting the experiences of the teacher. It mskes
for a clearer understanding by the teacher, his employer, and the
nermal school, of the problems confronting the teacher and thereby
makes for better teacher training. It makes of teacher traininmg
a eontinuous process, something that is nevey finished, It is s

co-operative enterprise in which all seareh for truth is welcome.
As such, it deserves a place in the program of every progressive
teacher~-training institution.

Summary

This survey of the literature related to this stu&y'
indicates that institutional in-service training for teachers has
oceupied a place in the teacher~training program for over fifty
years. Summer schools, extensiom coursss, correspondence coursaes,
sonferences, lectures, and follow-up programs seem to comprise the
list of activities im which there has been the greatest development .
K11 types of teacher-training institutions have made use of these
devices as a means of promoting the continued growth of teachars in
service. The adoption of higher standards of aeﬁiﬂeaﬁu and the
regulations set up by local boards of educatiom conastitute two of the
chief forees responsible for the present extent of the in-service
training program. The roalizatiqn\on the part of employed teachers
that they do not have all the training necessary for the efficient
digcharge of their professional duties also tends to stimulate the
training institutions in their attempts to meet this deficiency.

It has also ecome to be generally recognized and accepted by all
types of training institutions that they have a definite responsibil-
ity to serve and to improve the schoolas loscated im their respective

 areas.
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CHAPTER III
 ORGANIZATION OF INSTITUTIONAL SERVICES

General Considerations

This chapter will present a comprehensive picture of the
conditions existing emong the inmstitutions concerned in this study,
| relative to their edministrative orgemization, depertmental end 4i-
visionsl rclﬁtimhips end responsibilities, eand their genersl rules
and reguletions perteining to in-service training setivities. Thess
data were assembled from interviews with officials st the various
institutions; from catslogs, bulletins, and other printed or mimeo-
&rephed meterisls propnrod for distribution; and reports made to the
State Department of Educetion by individusl schools on the orgeni-

Zation end progress of various phases of their work. In ell cases
these data apply to the period covered in this study.

The orgenizetion and general sequence 'ot presentetion
. sdhered to'in this chapter will be essentielly the same as that
used throughout this study. However, certain limited srees of work,
which sre not typleel of gemeral sonditions, will be reserved for
treatment in other chapters where a more detailed consideration may
be permitted,

Summex Sessions

All of the eleven approved teaohsr-training institutions
covered in this study, end located within the State of Kent ucky,

53
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conduct ennuslly e regulerly organized summer session, Nine of
these eleven institutions do not grant graduate degreee in education
and hence confine their summer school offerings to the undergreduste
level, However, many of the administrators interviewed in conmection
with this study polated out the fact that a greet meny of their
sumer students hed already received their A.B. or B.S. degrees.
"!hoy were not able to give the exact extent to which this condition
wes true, but they d1d4 offer three reassons for its existence.
First, meny in-service teachers with degrees find it desiradle to
teke edditional undergraduate courses in the subjest field in which
they are tesching. Second, many in-service teachers need edditional
courses in education for the extension, remewel, or up-grading of
‘ thelr certificates, Third, local school systems often require their
teachers to continue their training to s certain minimus extent
after they are employed,
It 18, of course, obvious thet the two latter reasons
~ affect the enrollment of ineservice teachers in the summer schools
of the University of Kentucky amd the University of Louisville,
lhre graduaste degrees are gwanted. In no case was there found
among those interviewed the conviction thet the offerikg of greduste
voi'k in fields other then education had amy definite place in the
in-service training ﬁmsru of the elementary end secondery t\ogoher.
Eight of the olong 8chools mentioned above administer
: thcir} summer progreams through the seme chennels, and by the seme
S qtﬁchls that serve during the reguler yeer, without eny chenge in
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iy ;vs‘hcu' titles or in their responsibilities. The other three (George-

ktown colldsa, University of Kentucky, and University of Louisville)

~designate for the summer a chief executive officer known es the
Director of the Summer Session, Since in eech case the bulk of the
summer offering has been in the general field of edusation, it bas

 becoms customary to appoint the head of the department of education
to this position. In the University of Louisville all eourses in
education come under the Division of Sociel Administretion and,
therefore, the heed of thet Division has cherge of the summer
'aosaien.

The Dean of the Teachers College of the University of
Cincinnati serves 2s the Director of the Summer Session at that
institution. At Peebody, the other school located outside the
State, the Summer Quarter is en integral part of the school year
and is sdministered in exasctly the same msnner end by the seme of-
ficials as the other three Quarters.

In all the institutions studied, tﬁe regular instructionel
foree is supplemented for the summer term by "visiting professors,"
Among these at each sehool may be found one oé mere persons who are
perticulerly well-known for their work in some particular field or
kph»a” of educetion.

It hes alresdy been pointed out that the Summer Quarter at

: 'Poabody College is not essentially different from the other three
: - Quarters, as regerds its sdministration. The seme 1s true for its _

ealender, admission requirements, and student load., The normal
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. meximum student load is fourtesn semester hours for the quarter,

3 'B‘im of the remeining twelve schools, ineluding the University of
Cinoinnati, conduet a summer session mede up of two terms of five
- weeks eaoch, The normel meximum load for such a session is
fourtesn semester hours in each case, The University of Cincin-
_mati conducts, in eddition to the twe regular summer temus, a twoe
week "inter-session" just before the beginning of the reguler proe
, grm.' An eutatanding lesder in some phase of education is
drought to tho campus for this pericd., Two semester hours of
credit are alléud for the successful completion of this course,
‘ The University of Louisville has a single summer term of
six weeks duration and recommends eight semester hours as the
maximum student loed for that pericd. Centre College provides en
: oigbﬁ«weok summer term in which o student may comploﬁ nine se-
meeter hours of undergrsduate work. Beree hes & nine-week summer
| term in which twelve undergraduate semester hours may be esrned,
Considerable difficulty was encountered in attempting
to get an scouraste account of the enrollment of in«service teechers
in the various susmer sessions. Several of the administrators
- interviewed were strenuously opposed to having e doiailod report on
their schools entered in e report of this kipd, However, they did
consent to the idea of reporting the meximus end minimum limits
along with medians, etec., Some sochools did not have aveilable in
their files certain dste thet might have added considersbly to this
' ripart. Only three schbools were able to indicste the exect number

of ineservice teachers enrolled in their summer terms. All the
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others indicated the number of different individuels enrolled in
-one or moxre courses in education,
The range of such summer enrollment emong the eleven schools
- located within the State was from 43 to 1383, All of the latter
| figure were detinitolyr known to be in-service teachers and of that
number 327 were tﬁkihg courses at the graduate level, The median
sumer om'olimnt for these schools, during the term surveyed, fslls
within the intervel 250 to 275, There were 467 Kentuckiens enrolled
in education courses st Pesbody for the querter in question, Eighty-
four in-service teachers from Kentucky tock courses in the Teechers
Géuose &t the University of Cincinneti during the seme period,
Sixty-seven of these were working et the graduate level, When the
ldl:treromo between the enrollments of the first and second summer
'tom in the nine schools having e divided session is considered, it
is not';-’d that the first term is approximatsl} two eand one-half times
as lerge as the second,

The finanoisl remuneration received for summer teeching, by
the resulaily employed faculties, is seperste frcm and over snd above
their contract__s for the reguler term. At Peabody eny three querters
are considered as constituting a regular term end those of the

| faculty who work all four querters receive edditionel pey et a corre~
sponding rate. No evidence wes encountered in this investigetion
which would indicste the existence of any uniformity of policy being

k practiced with regard to the peyment of visiting professors or other
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members of the summer faculties, not on the reguler staff of the

institution, Those interviewed did not cere to disclose such
figures for this report but indiceted that much veriation existed.
This they felt was justified by the veriastion in prominence and

ability of those instructors concerned,
Other In-Service Training Provided on the Campus

The most extensive orgenized effort in this ares m be
: roﬁnd in those institutions which have purposely sought to provide
certein courses, designed for in-service teachers, at late af ternoon,
evening, and Seturdey hours. This errengement enebles tezchers
épleyod in the immediete aree to continue their professionsl
~ treining during the regular school term. Such ocourses sre ususally
scheduled to meet once eech week, end for a period of two or three
hours, The emount of credit allowed for this wei'k is computed
accordingly and is accepted and recorded es reguler resident in-
struetion.
The edministretion of, emd instruction in, these courses
. is carried on by the regulerly employed staff. Sinoce most of this
work is in the field of education, and for employed teachers, 1t is

usually administered under the depertment of educastion. However,
_ there 1s ons notable exception to this in the University of Louis~

- ville. There the work offered for in-service teachers is under the
genersl administretion of the Division of Adult Zdwation. 48 a

_-mie:lpal university it seeks to serve many other employed groups,
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al well as the teachers in that erea, and hes sought to coordinate
its efforts by cresting the sbove-mentioned division.
Six of the eleven schools located within the State, and
7 included in this study, offered late afternoon, evening, and Saturday
courses during the 1938-1939 termu, Among these the number of such
oburtes renged from two to forty-cne. Peabody College, alsc
surveysd, provides similer in-service courses for teachers in nearby
schools but reported thet no Kentucky teachers were enrolled in 1938-
. 19501 The University of Cinelnmeti hes the most extensive program
| ~ of classes for in-service teachers of sll the schools studied.
During the term upon which this study was based forty-two different
éonius were offered on its cempus at hours availeble to teachers
employed in that area. Sonnti-nino teachers end administrators
located in Northern Kentucky schools were enrolled in one or more
“of these courses,
I Next in importence emong those services provided for ine
| service teachers, on the campus of the verious institutions within
the State, are the speciel lectures end conferences, All of the
‘schools reported some sctivity in this field during the term in
' q&ostion. Meny of these progrems are developed at irregulsrly oce
v’ovurrins periocds as a result of the interest arocused in the normel
$eacher-training progrem st the institution, end the benefits are
oxtended to those alreedy m the profession of teaching. Other

1l
Letter from Deen Doek S, Cempbell deted Februery 23, 1939,
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- eonferences are organized to meet apparent needs which arise from
the maze of current problems which confront our teachers. The
varied nature of this work and the irregularity ot its occurrence
40 not adept it to a very successful treatment in this study, but it
does seem quite worthy of mention e an example of the interest and

ecoperation menifest by these institutions for the in-service

| teachers,

However, there are a fow activities that fall within this
category which heve become to be considered as regular annual affeirs
of some importance to in-service teachers, Even in these cases it
‘was stressed by those interviewed thet this work was a purely volune
tary and gretis fgesturo of the institution and, while not likely so,
could be discontinued at any timi. In some ceses a small regis-
tretion fee is charged those enjoying the benefits of these programs
&8 en aid in helping to meet the expenses incurred by the institution
in securing good speskers, publieizing the work, and providing printed
progrems and meteriels. In other cases all the expense is borne by
the tra:lning institution. A few of the specific sctivities of o
regulerly receourring nature referred to above will be mentioned in

thc following paragrephs.

For fifteen years prior to the time of this study the
University of Kentucky has conducted on 1ts ‘cempus, during the last

~ part of the last week in October, an Aunuel Educationsl Conference
for the teachers and edministretive offisers of the schools of the

Stato. In each of the lest four of the above yeers the Kentucky
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uco;suuon of Colleges and Secondery Schools hga cooperated with
ﬁhu University in a Joix;t meeting. The contribution of this
oconference has come to be considered of sufficient importence to

Justify many local school systems in dismissing their sessions on
Fridey of thet week sc that all teachers might have the opportunity
to attend the sessions.

For the past fourteen consecutive years Beroa College hes
conducted on its cempus, imtimo during the month of Jenuary, an
Opportunity School which is open to teachers and other vadultl
interested in community sctivities and community service, In ad-
Cition to the programs of entertsinment andv instruction provided,

- muach free material is distributed to those taking peart.

Another very definite service supplied on the cempus of
six of these schools end which contributes to both the in-service
end pre-service training of Kentucky teachers is the training schools,
Berea, Eut;m, Morehead, Mray', Univorsﬁy of Kentucky, and Western
,' han such schools in regular operatian, The lest of these also has
on its campus a md'ol rural school, Both Berea and Eastern sponsor
e model rursl school located off thev eénpua. 4All of these schools
ere open for inspection at all times and many of the school systems
of the respective areas encourege their teschers, and arrange for
~them, to teke sdvantege of the help thus provided. In meny cases
‘tho colleges themselves send their student ‘f;oaohorl a8 free substi-

‘ tutes to local schools s0 that the teacher there can be free to spend

- some time 1in observation end study of the methods employed in these
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model schoole.

A service not quibe so ¢losely releted to the ine-service
treining of the teachers thamselveé, and yot meking a valueble
ocontribution to their work, is the practice of certain institutions
in the mftor of holding conferences, tournements, festivals, etes.,
én their cempuses for elementary and high school pupils. The

University of Kentucky provides annuslly a rather extemnsive sequence
of sctivities of this kind whieh extends throughout the year. In
addition to the interest and enthusissm eroused eamong the teachers
and pupils by fair comperison of their work with thet of others,
there is usually provided expert instruction end information roi-
both by lgadors in that perticuler field of endeavor. Georgetown
College ha‘s sponsored annuelly for the lset thirteen yeers a high
‘8shool press confersnce, for the pupils and teachers of the State
who are connscted with the publicetion of their respective school
pepers. In addition to the local college staff, one or mors leaders
are brought to the campus to make a contribution to these teachers
and puplls thus assembled, Western Stete Teachers College hes
sponsored for the high school teachers and pupils in that ares en
annual recrsation and play day, and e music festival, These have
- now occurred five and three years each respeotively,

The University of Kentucky also meintains on its cempus,

under the direction of the College of Education, & Bureau of School

‘ | Service and a Bureau of Source Materials in Education. The former
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functions as the research division of the college, It conducts
original investigations and renders special services to schools in
the solution of their problems. The advisory servigces of this
bureau range from casusl consultations on minor problems to complete
and comprehensive survey programs., The problems cohsidered most
often by this bureau are finsncial reorganization, dbuilding programs,
curriculum revision, end the testing of pupil echievement, The
- purpose of the Bureau of Source Materisls in Educetion is to provide
a research lsboratory for graduate students in education, It ec-
quires and preserves source materials in the field and locates and
lists materials available elsewhers.
A Child Guidence Service is also offered at the University
. which provides expert psychologicel diegnosis end recommendations
regarding personality d;rriculties and mental development for children
"brwght to it by schools and other orgenizations., This service also
‘afforde elinicel training for graduete students, some of whom ere

in-gervice teachers,
Georgetown College, Union College, and Western Stata
v 2¢achers College provide a nine-week spring tem, beginning the first
'vwaok ip April and closing with’tho regular academis term, in which a
Bk mormel maximum of nine semester hours may be eamadf Thess schools
h@d en enrollment of thirty-ons, rifty-'one', and sixty-three in-service
btoachcrn respectively during the term covered in this study, This

 enrollment wes made up entirely from the faculties of the rural
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5k-ohools, in certain eareas of the State, which ordinerily open their
term the first of July end remain in session for seven or eight months,
The sdministration of the progrem offered during the spring
. terms is carried on through the regular esdministrative channele of the
institutions end courses are offered 1n’ 8ll departments of instruction,
Peabody College provides a similar service by sdmitting nsw students
to the last nine weeks of ita regulsr Spriang Quarter, but mo teachers

from Kentucky were enrolled in that termm in 1939,
Extension Courses and Services

Eleven of the thirteen schools ineluded in this study carry
on some ectivities which may properly be classified as belonging to
this category, There is, however, considersble diversity of practice
in the menner in which thoéo activities ere administered, Eestera,
Georgetown, Univereity of Kentucky, and Western designate a member of
the staff as the "Director of Extension". Berea, Union, and the

: ‘Bniversity of Cincinnatl hendle all extension services through their
regular adn;;gistratiw officers. Morsheed and Murray have an "Ex-
tension thtep" made up of threé regulear feculty members, The
remsining two schools carry on certain ereas of work which seem
properly to fell within this division of astivities, but they do

. not have any reguler formal orgenizetion for its administration.

lmrray and Peabody ere both members of the "Teachers
College Extension Association.® This is & national orgenizetion

for the promotion of oxtonsioanrk in teachers colleges. During
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~the time covered by this study it hed a membership of twenty-four

teachers colleges located in seventeen different states.2
Berea College offers no regular extension courses for which
college credit is sllowed but conducts meny irregularly oceurring
"epportﬁnity schools™ in communities located within ite territory
whenever a sufficlent number of interested persons may be assembled
for such & purpose. These “opportunity schools™ are condueted by
reguler members of the Bersa staff, Such sessions vary in length
from three days to three weeks. Berea slsoc employs & full-time
librery extension worker who devotes her entire time to serving rural
schools and community organizations. Another extension worker does
follow-up work in visiting and helping rural teachers in the Berea
v?tgrritery.
Eastern Stete Teachers College and the University of Ken-

tucky sponsor a reguler series of radioc programs designed for their

' educetionel velue. Some regular courses have been presented in this
munner but no credit has been allowsd for those sompleting such

~ courses, However, a certificete is glven to those enrolled who have
writien a satisfactory examination at the conoclusion of each of the

; series., Both of these institutions have assisted interested groups

in the mountain arees in establishing "listening posts™ es a regular

2
This information was obtained from H, 2, Wilber who is
Secretary-Treasurer of that organizetion, in a letter dated Merch 14,
1939,
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outlet for these radio programs. ’

The University of Kentucky elso carries on a rather ex=
tensive prégram of librery oxtensiqn. . This service is aveilable to
schools, clubs, community groups, end interested individuels., The |
Visuel Educsation Department, including a film library, constitutes
an importent part of this program of servica, The Division of
Agrieultural Extension of the University carrises the teachings of

~the College of Agriculture to rural folk in every county in Kentucky.
Field sgents representing all departments, county ferm sgents, end
county home agents cooperate in building a progrem of work for each
~eounty. Schools with sgricultural or home econcmics departments
are the recipients of many of the benefits of this progrem.

Murray State Teazchers College has e definite ares of ':I.ts
extension work designated es "peisonnol service”, This division
: attempts, by orgenized effort, to give assistance and expert advice
to teachers, school officisls, end various types of clubs, It also
seeks to make available for local communities the services of the
varioﬁa student orgenizations of the collegs, the services of the
faculty members, and the equiyment owned by the college.

PTransylvania College offered three travel study tours during
the summer of 1938. Six semester hours of college work could be
‘oarnod by each participant during the duration of any of the tours.

Fourteen in-service teechers from Kentucky were enrolled, A regulsr
~member of the college staff served as instructor on‘oach of the tours

end in eddition the {Sinerery of each tour included stops at various
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femous Americen colleges where well-known men in different fields
were scheduled to lecture to the group.

The Division of Surveys and Field Studies meintained by
Peabody College has charge of much of the extemsion work in edue
ecation earri.d on by that institution. This division conducts,
upon request by the proper authorities, studies of specific needs of
given schools or school systems., It also deals with prodlems common
to many school systems, the solution of which calls for prolonged

study end research, There 1s elso meinteined under this Division a

Curriculum Leboratory, for the use of committees or individuals who
have specific problems in curriculum development, Those working in
this leboratory sre directly responsible to the administrative
officers of the school systems for which they are working; but may
receive college credit re;r the work by meeting the usual e¢ollege

. requirements,

Bach of the schools surveyed in connection with this study
mekes a conseious effert to Assut in-gervice tesachers in all other
possible ways. The various members of the faculties are very gener-

- ous and coeporﬁtivo in the matter of giving answers to inquiries for
facts, or information and edvice upon eny topic coming within their
 respective fields, They will also, upon invitation, deliver populer
or technical lectures for schools, clubs, and eohmnity organizetions,
Progrm of all types are often provided in local schools, through
'._,fh'oir efforts, and many high school commencement speakers are recruited

from their staffs each season.
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Correspondence Courses

Seven of the thirteen schools concerned in this report offer

correspondence courses, These institutions ere Kestern, Georgetowm,
Morehead, Murray, University of Kentucky, Western, and Pesbody. In
"eya‘eh case courses are provided in a number of the major depertments of
thction. Those departments having the greatest number of corre-
spondence students are educetion, history, psyehalogy,' end English,
in the order named,

The edministretion of this progrem is handled in all the
sehools by the secretarial staff under the direction of the regular
sdministrative officers, but the planning of the courses, scoring the
pepers, ete., are left to the regular instructors who teesch the corre-
sponding courses on the campus., In all the 1nst1tution§ the corre-
spondence students ere not eounted as a part of the regular teaching
load of the imstructors. Consequently, extra pay is allowed, on a

. per student besis, to each imstructor for his extra duties in this
. ares.

Certain general principles have besn set forth in connection

with the esdministretion e: correspondence courses in Kentucky, and

_these are all adhered to by the inmstitutions surveyed.® A number of
these regulations which are likely to be of concern to in-ssrvice

3 .
Orgenizetion and Administration of Teacher Educetd on,

- Pp. 18-20, Kentucky Educationel Bulletin, Vol, V, No. 11. Frenkfort,
[_Kontucky Department of Education, 1938,
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listed bdelow.

Not more then twenty-five per cent of the credit
for a degree or certificate mey be esrned by
correspondence and extension.

Where courses are required for a degree, not more
then one-half of the work of any department can de
done by extension.

Correspondence students, teking e course for eredit,
must satisfy the same requirements regerding ed-
mission end prerequisites as those enrolled in the
perallel cempus gourse,

Correspondence credit may not be counted as a part
of any required amount of residence instruetion
required for & degree or certificete.

Exeminetions for correspondence courses must be
teken on the cempus; or under a regulsr officer of
the institution designeted for that purpose; or
under an approved locel school administrator,

Not more than six months may be allowed for the
completion of a one-semester course by correspondence,
oxr twelve months for a twoesemester course, Bx-
tensions of this time requirement may be granted for
valid reasons,

Students shell not be ellowed to reveive more then

s8ix oredits per semester by correspondence, or
twelve credits within the calender year,

Credits eerned by correspondence shell be so
designated on all officisl tramsoripts.

Publications

The Bureeu of School Service of the University of Keantucky

publishes a guarterly bulletin in which are reported the results of

the studies carried on in the Bureau, The forty-fourth issue of

this bulletin eppeered in June, 1939, The Kentucky Agricultursl _

Exporim'nt Station, located on the cempus of the University, publishes
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regularly dbulletins and circulars giving the results of 1ts research,
The Extension Division of the affiliated Oollege of Agriculture
publishes extension ¢irculars written in popular form for use in
developing state end county programs of work. Both of these latter
services are of special value to the in-service teachers of vocation-
&l esgrioculture. The Child Guidence Service publishes the results of
its work in its Kentucky Personnel Bulletin.

The University of Loulsville issues bimonthly from the
office of the Deen of thet institution a Research Office Bulletin in
which are reported the researches of its staff members, its students,

: and of the public achool system of the City of Louiaville,
The Division of Surveys end Field Studies at Peebody

publishes its studies from time to time end distributes them to

interested teachers end school officiels. . The Interstate School-
Building Service, organized at Peabody in 1929 with am from the
Julius Rosenwald Fund, publishes bulletins on improvement end besuti-
fication of school pleants, suggestions for the planning 61' speciel
features, end plens end specificeations for oensolﬁatcd and village

schools,

Summary

The deta presented in this chapter indicate that all the
institutions surveyed heve recognized their obligatiom to provide
e well organized progrem of insser¥ice trsining ectivities for the

teachers who are alresdy in active service, The manmer in which
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they administer this part of their progrem, end the extent to which
the services of the institutions are msde available to in-service
‘teachers, indicate that considerable importence is essigned to these
services,

In eight of the eleven schools located within the state the
sumuer session is sdministered by the same officials who serve during
the reguler yeer, without eny change in their titles or in their

- responsibilities., Georgetown, University of EKemtueky, University of
ycincinnati, and the University of lLoulsville designete a chief execu-
tive officer for the swumer term who is known es the director of the
summer session., The head of the department of education serves in

- this capecity at eack of these institutions, except the Univeraity

 of Leuisville. Peabody College operates its entire progrem on the

"quarter® system rand the summer quarter is an integrsl part of the
teznlar écheel yeer,
Considersble variaetion is evident, from these dete, in

regard to the longth‘ and orgenizetion of summer terms., The moast
" common practice, followed by eight of the institutions surveyed, is
’to conduct s summer session made up of two terms of five or six

mks easch, The other institutions have single terms which vary in
vlcyneth from six weeks to a full guarter. The normel amount of eredit
which a student may earn in these respective sessions shows a corre-
sponding verietion.

In all ceses the instructors employed for summer sessions
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ere chiefly reguler steff members. These are regularly supple-

mented by the employment of "visiting professors", lesders in
eertein perticuler fields of endeavor, members of state depsrtments,
end successful public school officisls, The number of supplugntary
employees of eesch institution is usually much smeller then the total
aumber of reguler instructors teael;:lng in the same term,

The most extensive efforts to provide in-service training
sotivities on the ceampus of each of the institutions surveyed are
found in those eight schools which provide courses at hours available
to teachers employed in neerby school systems. In all the instie
tutions, except the Uhivoraity of Louisville, each depertment operestes
- its pert of this program 1nd;pendently of all the other dopartnsnts

B and supplies those courses for which there is a sufficient demand,
Lt the University of Louisville the division of edult educstion
conducts this program.

The number of lectures, conferences, and other facilities
of the institutions which are regulerly mede available to in-service
foaehera ccmprise another veluable erea of service designed for the
improvement of employed teachers. In addition to these ectivitias
the steff members of each school surveyed indicate that they ere
most gemerous with their time end energy whenever school end personeal

o problems are brought to them by in-service teachers., The fect thet
ball of these latter services are ususlly provided at no cost to the

~ teacher emphasizes the sttitude toward s end the interest in, the
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improvement of the teaching corps es it is menifest by these
~ treining institutions,

The sdministration of extension courses, correspondence
‘eeurus, publications, end other services of these institutions
designed for the improvement of teschers in urvioo is chersoter-
1zed by the existence of many diverse practices. Eastern, George-
town, University of Kentucky, end Western designete a member of the
staff as a "director of extension". Berea, Union, and the Uni-

‘versity of Cimcinnati hemdle sll extension services through their
reguler administretive officers. Moreheed and Murrey have an

"extension committes" mede up of three regular feculty members,

'ﬂn two remeining 1n§t1tutiem have no formel orgenizetion for ths
administretion of these activities.

| Eech of the institutionsl in-service training activities

mentioned in the preceding peges is discussed in detail in the
chepters which follow,
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. CHAPTER IV
SMER SESSIONS
Enrollments

It was previously pointed out in Chepter III that consi-
derable difficulty wes encountered in securing an sccurste aoeou;\t
of the enrollment of in-service teechers in the various summer

’ sessions. This was due in part to the fact thet the administrators
of same of the schools objected to the publication of a detailed
account of their emrollments in a study of this kind, and in pert to
the fect that certein schools d1d not have available in their files

the informetion desired, A general summary of the availeble infore

‘mation is presented in Table VIII,

TABLE VIII

THE NUMBER OF INDIVIDUALS ENROLLED IN THE 1938

" Nue ] of In-Sere
Neme of Totel [One or More |Known To Be|vice Teachers
Institution Enroll-|{Courses in In-Service |Working Toward
* ment |Education  |Teachers |Graduate Degrees
Beree 257 - - - | e -- 0
mntr’ - = w 45 - - > 0
Eastera 59 504 504 0
~ Georgetown 210 oo 91 0
 Moreheed ~-we 213 - - b 0
Fes m - o - 187 - - - B ]
- Transylvenia 18l - oa - -w- 0
me‘ 391 - - - “w - - 0
' U, of Kentueky |2301 1383 1309 327
Us of Louisville|w « = - - 293 61
- Western - - - 432 - .- 0o
Peabody - - - .- 467* * ==
U, _of Cincinnati 1066 - - - 84* 67*

*Known to be in-service teechers employed im Kentucky,
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Courses Offered

The extent to which these institutions providod veouraee
vot instruction 1# the various subject fields, during the 1938
’_atbamer term, is shown in Teble IX., These data indicate, in the
case of esch school, the extent to which summer students are
~afforded the opportunity to pursue work in the verious depert-
~ mente of instruction, It seems significant to note that Moreheesd,

Murrey, and the University of Kentucky provide courses in all

TABLE IX

THE NUMBER OF COURSES PROVIDED IN TEE VARIOUS SUB-
JECT FIELDS, OR DEPARTMENT3, DURING THE SUMMER OF 1938

!.:’

[ ] [ 4

24 |32 g

® - ® ol

Nmeor | 3| | |8l g|3% ggsi" B2
- Institution o e g Al 2 K a '5'5- -4
: o dnﬁﬂ '3 oldg -
ARLIEEEEE L HEHEE
HEHEEIREEIR LI I HEIR
 Bersa Blaw|o=| 3| 4| = | 3| 4|2|-=| 2] == 2|-=] @
Gentre oo emfoc] 7| @] B8] Blue| 7| 2] Blew|e=| 4
Tastern —-|2|-w4|28| 4| 7| 6,3/5|3| 4| 6/6| 3
Georgetown o= | 4| 5|4} 7| 2] 9| 6|-~[20| 5| 6| 2|-=-| 8
Morehead 2|7/ 4| 2/23] 7|10, 9/3|2|5|11]3]1]1=
Murray s{7|9[2| 15/ 10|10 5| 78| 5| 11| 4| 4|18
eabody -~ 21| 8| 8| 34| 57 | 33| 36|22|19 (13| 23|13 |20 | 24¢
. Transylvenia co oo foe | B B| 2= (10| 4f==| B| B3| | 4| 7
~ Union |3l 4|8 7| -] 8| Ble<| 6| 4| 6] Blee| 7
U, of Cincinnati|~- | 8| 4| 2| 21 2 9 D we| 3| O 810 |=~- 4
U, of Kentuoky |14|4(18]| 9| 45| 22 |17|1912(16| 6] 19]/11| 8| 33
- U, of Louisville|--[-=f-=| 2| 20| 1| 7| 20| 2| 6| 4] ==| 2[==| 27
Western | 5|5(--|3| 13| 18| 14| 15| 8| 7| 7| 15| 4| 3| 26
- Total |28 61 [49 |44 [197 125 145 133 (5891 [61 [104 |64 |42 [167
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-~ fifteen of the sudject rfields listed, In ell other cases ssven or
more of these major subject fields were represented among the courses
offered in these summer terms. There are also five subject fields
(education, English, mathematics, science, and sociel studies) in
ihioh some courses are provided in each school. In eaddition to the

© deta shown in Teble IX, Georgetown, Union, end Peabody provided

thres, four, aﬁd five courses respectively which may properly be

classified as religion.
The data compiled in Table X indicate the composite breadth

of the work provided in each of the major subject fields, for the

TABLE X

THE COLLECTIVE NUMBER OF COURSES PROVIDED IN EACH
OF THE SUBJECT FIELDS DURING THE SUMMER OF 1938

. . Number of Per Cent of

Subject Field Courses Provided Totel
Agriculture 28 2.1
Art ' 61 4.4
Commsree 49 3.6
Eeconomics 44 3.2
Education 197 4.4
English 145 10,6
Heelth and Phys, Bduc, 123 9.1
Home Boonomics . ' 58 4.2
Languages 91 6.6
Library Science 42 3.1
Msthematiocs 61 4.4
Musie 104 ' 7.6
Peaychology 64 4,7
Selence _ 67 12,3
Sociel Studies 133 9.7
~ Total 1367 100.0
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period under consideration. These dete show thet edusation, science,
end English, in the order nemed, rank hishast in this respect. If
the other two fields (sociel studies end mathemetics), in which all
the schools provide some courses, ere included with the three just
nemed, 1t will be noted that there 1s a difference of ten per cent
between the highest end lowest, by this tadulation.
The dats in Teble XI show the relative degres to which
- esch of the major subject fioldn is represented in the courses pro-
‘. vided by oachvindividual school. If one checks the figures up, or
down, in eany one of the vertical columns, it will be possible for
him to compare the practice of the various schools in the matter
of the extent to which courses in eny one of the masjor subject fields
account for the total summer work provided., It may be noted, for ine-
stance, that Eastern and the University of Cincinnati devote over one-
fourth of their entire summer school progrem t0 courses in educatign.
~ Transylvenie offers more courses in English them it does in eny other
field, and the University of Louisville appears to give over a oon-
siderably larger shere of its summer program to the field of science
' than does any other school, In the field of maxhamnsics there seens
fto be a marked similerity of prectice smong these achools, evidenssed
by the fact thet the reletive offering in this field dces not vary
Y widely.
By teking all the cénruoa provided in edneation and psycho-
logy, during the summer term surveyed, end classifying them into the

oight genmeral fields of educetion, it 1s possible to get some idea of
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| 'éha extent to which teachers have the opportmty thus to eontinue
their professional preparation. Teble XII shows, for each institu-
tion, the number of individuel oburaes provided in the cight” general
fields of education. From this tabulation ome can see that psycho-

logy and meesurement, and general theory end methods, are the only two
divisions of the field in which ell the schools provide some courses,
Only a few of these schools provide courses in the history of educa-

tion, rurel sducation, and higher education; end the relative number

TABLE XI1

THE NUMBER OF COURSES PROVIDED IN EACH OF THE CENERAL
FIELDS OF EDUCATION, DURING THE SUMMER OF 1938

a8
N E - I iz

eme ] ] - ] ,
Institution f.'.g. Bs |83 | %q| ¢ gei B8] §
35|55 |238| B3| 3| 59|28 |k
g 8- 3§ 1 %1 a 3 i .| 88|43
¥|5g|8% (44| 3| kd | 858 | 2+
Berea 1 3 1| wmm | wo | 1| e
Centre [ s 1l o PP - s -——
‘Eestern 3 8 3 3 3 1 S| wee
- Georgetown p § 2 2| wes| ecow 1l 3| ==
Moreheead 2 4 B | 2 3 2| wee
Murray 4| 4 4 | == 2 3 2| wwe
Peabody 13 1z 9 3| wwe 7 4 1
Trensylvenia —— 6 1| woe | cee | wow | cuw | cxe
_Union 2 3 1l | ewm | wua 2 2| auw
Us of Cincinnati 6 9 5 J| wem 4 4 | =o-
U. of Kentuocky 3| 13 5 S| wee| 12 8 2
U, of Louisville 3 - 1| wow | wee 2 S| wemw
Western 8 5 2| wwe | wow 4 S| wwn
_ Totel B P ) 3 7 38 12 4 39 34 3
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of courses provided in each of these divisions is smell,

When these seme data are reduced to a persentage basis, as
in Teble XIII, it cean be readily noted thet the other five divisions
aécount for over 90 per cent of the courses provided. This latter
tebulation effords e ¢onvenient picture of the relative distridbution
of ocourses provided in each instituiion end mekes possidble & reedy

comparison of differences between the schools in this respect,

TABLE XIII

THE PER CENT WHICH THE COURSES PROVIDED IN EACH OF THE GENERAL
FIELDS OF EDUCATION WAS OF THE TOTAL NUMBER OF COURSES FROVIDED
IN EDUCATION, DURING THE SMMER OF 1938 »-

o
g0

311§ i

Neme of ] = ~ P
meweion | §5| 85 |93 (821 2/\%% | by g
34 | 35 | 14 |53 e 5% |43

=3 s w3 ° © 3 ‘
§3 |53 | 39 |33 |44 |24 | 34 |55
Berea 1647 | 80,0 | 1647 | mwe | wwe | == | 16,7 | ===
Centre e | P1ed | 143 | coe | coe | wwn | 14,83 | -e-
Fastern 12,5 | 3.3 | 12.95 |18.5 [12.5 | 4.2 | 12.5 | ===
Georgetown 11,1 | 22,2 | 282,28 | wwe | e [11,1 | 33,3 | co=
Morehead 12,5 | 85,0 | 18,7 | === [|12,5 |18.7 | 18.5 | ===
Murray 2l.1 | 21,1 | 21,1 | === ]10.5 [15.8 | 10,5 | ===
Peabody 87,7 | 25,5 | 19,1 | 6.4 | =~~~ |14.9 4,3 | 2.1
Transylvania ' wew | 85,7 | 143 | wuw | cww | we- ——— | ———
~ Union 20,0 | 30,0 | 10.0 | === | === 20,0 | 20,0 | ==a
. U. of Cineinneti 19.4 | 29,0 | 16,1 | 9.7 | === |12,9 | 12,9 | «=-
'B. of x.ntu‘k’ 23.2 23.2 8¢9 504 ——e | 8).4 14.3 3.6
U. of I-onilﬁllo 25,0 | 25,0 8.3 | wen | wmn 16,7 | 25,0 | wew
Western : 176 | 294 | 1148 | woe | wvm 23,6 | 176 | ===
 All Schools : R :

. 6%1&0& 19,5 29,5 14.8 4.6 2.7 114.9 13,0 v 1.2

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



These data also seem to indicate thet certain institutions tend to

emphesize a perticular division or area of the genersal field end in
some cases offer little or 1o work in other divisions. Since Ken-
tucky is known to be & stete with a lerge rurel populetion, 1t seems

significant that such a small percentage of courses in rural educe-

tion is provided by its tescher~training institutions,
Cost to Teschers

The cost for teeschers to ettend a summer school is an item

that varies widely smong individusls, It depends considersbly upon

the personal hebits and requirements of the student, It is also

governed to some extent by the types of courses pursued and the type
of institutiorn ettended, The length of the summer session is also an
item to be considered in this cese,

The figures used for this report represent the averasge
cost for a student to attend the entire summer session end to pur=

sue the normel meximum number of courses of instruction. They ine

clude all established tuition and incidental fees plus the cost of

- room end boerd. In all ceses where there was a variation in cost of

roams and mesls the average figure was used, The smounts liated do
not include books, leborstory fees, leundry, end personal expenses.
For a student to attend only one term, in institutions where the
Wr session 18 divided, the cost would epproximete one-half of
the amount reported here. Also, these figures do not apply to

students from outside the State who attend state-supported under-

- greduate institutions.
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The average cost for the entire summer session of ten weeks
in the four state-supported undergreduaete training schools (Eestern,
Moreheed, Murrsy, end Western) was tvé.sw by the above method of cele
éulation. The aversge cost in the three church-relsted schools

 (Georgetown, Transylvanie, and Union) was §149,50, for a similer
period of work at a similar level. éuntro. a church-releted school,
provides undergreduste instruction for eight conﬂnnéus weeks for
$75.00. Berea offers a single term of nine vﬁoks at the undergradu-

ate level for $57.00, to students residing within the limits of the

mountain territory which it serves,

The University of Kentucky provides gresduste work in edu-
cation at an aversge cost of $129,.50 for the summer session. Eight
honrs of graduate work mey be earned in the single six-week term

- provided at the University of Louleville for $93.00., For Kentucky
teachers to pursue a full session of summer work at the graduate

- level in either Pesbody or the University of Cincinneti the approxi-
mete cost is $191,75,

~ In all of the sumer sessions memtioned one will find o

great many students who live within commuting distance of the insti-
tution, and by virtue of that advantege are able to attend a com-
plete summer term for epproximetely one-third to one~helf of the

above emounts.
Instructors

It hes been previously mentioned in Chapter III thet the
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instructional force of each of the verious summer sessions includes
some who are not reguler staff members, These individuels #re
selected because of their interest and experience in some perticuler
- area, or bescause of their aceepted prominence in their own field.
Some ere successful school men who, during the reguler term, ere em-
ployed as athinstratorl, supervisors, teechers, or in other capacie
ties, Often the experience thet they have attained in their regular
employment is of such e neture as to incresse their velue as an ine-
structor., Members of state departments of educstion are often
sought because of this reason,

Other summer instructors are clessed as "visiting pro-
fessors,™ because they are employed during the res\ilar term at ane
other coliege or university., Some of these are sslected becsuse of
‘thoir superior knowledge or ability in a particuler erea, others are
needed to replece members of the local staff who ‘du:lro & leave from
duty.

Recognized authorities are much in demend for intensive
| short-term summer courses, and schools providing graduate work regu-~
- larly number éno- or mro’of such personeges smong their swmmer force,
The results of a collective tadbulation of the imstructors
~ employed iﬁ the summer terms aurveyod in this report show that ap-
proximetely 73 per cent are regular staff members employed by the
seme inetitution during the reguler term. Visiting professors
~conatitute 14 per cent of the summer staff, and others employed in

_positions elosely associated with the fields in whioh they are
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‘assigned to teach account for 1l per cent of the total, The
| : rmining 2 per cent may properly be clessified as recognized au~
| fiorzties in some particuler erees, who are not regulerly employed
by the training institution,

No conclusive evidence was obtained soncerning the pay thet

summer school instructors receive for their services, The officiasls
interviewed wers reluctant o reveal informetion on this point, How-
‘ever, they did indicate thet there were great variations between the

amounts peid to individuals, especially to those who were not regular

membars of the steff,

Placement Services

Each of the institutions included in this study mainteins
. Tor its students a plecement service which is in sotive operation
: ,‘throushm‘\t the calender yeer. All summer students are accorded the
same privileges in these bureaus es are afforded those enrolled in
the reguler terms. For the most part the annual eotivitiss of these
~orgenized services are concerned with those receiving degrees during
‘ :tho regular end summer terms of each year. Hmv;r. occasional
f;epntuets are made which result in a detter placement of persons
picuonsly graduated,
The officiels interviewed at each institution also placed
considersble stress upon the value, for placement, of social end pro-
fessional contacts mede by teachers during attendance at summer

sessions., They felt that all instructors have numerous occesions to
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© recommend, or suggest, individuals for positions; esnd that there ere

meny individuals emong the swmmer students who have a lerge share in
v the selection of teachers for positions in the systems in whish they
~are themselves employed.

A mail fee, of one to three dollars, is usually charged
| for registration in the placement buresu, This serves to guerantee
the sincerity of the intentions of those registering, end to help

darrpy the cost of the seoretarial work involved in compiling end

 £1ling the necessery credentials for each spplicent, Rach place-
ment buresu sends out annually, to all school superintendents in
the State, a list of availebdle toachers. registered., The University
of Kentucky compiles its 1ist in e rather ettractive booklet. This
booklet includes a picture of esch person, a brief description of

his training end oxporiénoe. end 2 short personal history.
Summary
The data revealed in this chapter indicate that the number

of in-service teachers enrolled in the 1938 summer sessions of the

institutions surveyed epproximate 20 per cent of the 18,000 teachers
regularly employed in the public schools of the Commonweslth., The
data also indicats that, when all the summer schools surveyed are
taken together, there is a wide variety of courses provided for these
f,tdachora in both the scedemic end professionsl categories. It must

'be borne in mind, howsver, that the individual tescher is usuelly
limited for any one summer term to the variety provided at one insti-
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 ftut1on. In some cases, as 1s shown in Table IX and Table XII, this
selection is reletively smell. Where the totel enrollments are
small and the number of courses provided is limited there is noted a
fondency to confine the work to a definite area of interest.

The status of summer school instructors, es revealed in
this chapter, compares very faverebly with the instructionsl force
employed for the reguler terms in these sems institutions. In fact,
the data indicate that 73 per cent of the summer faculties are made
ﬁs of the sems individuals who teach during the reguler term., An
edditional 14 per cent are employed for the customery acsdemic year
1n similer positions at other training institutions, end the re-
meining mumber are selected beceuse of their profieiency in some
particular position or field of interest. The latter group is com-
posed chiefly of suceessful publie school officials, members of
state departments of edusation, end well-known figures in-aann
speciel area of work. No sctive clessroom teachers regularly en-
gaged in pudblic school work are numdered smong this group,

Bech of the institutions surveyed meintains for its
students a placement service which is in sctive operation through-

’ out the calendar year., Summer students, including in-service
teachers, ere accorded the same privileges in these bureasus es are
sfforded during the reguler terms, Howsver, the data contaimed in

- this study indicate that in-service teachers who are pursuing ed-

- ditional institutional trainimg are not making s very gemerous use

,' of this service,
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CHAPTER V
OTHER IN«SERVICE TRAINING PROVIDED ON THE CAMPUS

General Considerstions

The extent to whiech work is provided in this ares by the
schools survgycd, its generel nsture, and its orgenizetion and ad-
ministretion have all been discussed in Chepter III, There it wes
pointed out thet six of the schools located within the state pro-
vide, on the cempus, certain regulerly lcﬁoduled courses which mest
at hours selected for the convenience of teachers employed 1n nearby
school systems.l It wes also noted thet seventy-nine teechers and

administrators employed in Northern Kentucky school systems were
enrclled in such courses offered in the Teachers College at the
University of Cineinneti,

In all cases, except the University of Louisville, the
edministretion of these courses is handled in the same manner and by
’thke seme officiels as ere all the other regularly scheduled classes
provided in the same term. At the University of Louisville all

- work in this area is under the direction of the division of Adult
mucation. Such eourses, in ell schools, ere taught by the -
regulerly employed staff of instructors and residence credit is

allowed for the successful completion of the work in each, The

1
These schools are Centre, Eastern, Georgetown, Morehesd,
University of Kentucky, snd University of Louisville,

87
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emount of eredit allowed for these courses is determined by exactly

the same standards as ap_j)ﬂ.y to all other residemce courses. Class
| meetings are held once each week for a period of two or three hours

in length.

Time of Regular Class Meetings

The distribution of the collective number of courses Pro-
vided by the seven schools, to the iaours which are availsble for
teachers in service, is shown in Teble XIV, | This Teble shows that
over 25 per cent (57 out of 212) of all the courses provided ia this
area are scheduled to meet on Saturday morsing. During the school
week méri classes meet on Monday evening, Tuesday evening, end Wednes-

| day sfternoon thag at any other times, Heyrover‘, when the total
number of courses provided on each achooi day at both the afterncon
and evening hours are added together there i1s little difference in

the number fef each day, other then Fridey. The smell number of

TABLE XIV

THE DISTRIBUTION OF THE COLLECTIVE NUMBER OF IN~SERVICE
'GOURSES TO THE HOURS AVAILABLE FOR BMPLOYED TEACHERS,
o ~ DURING THE 1938-~1939. TERM |

s e ——— —— —
- o s

Time of Dey Monday |Tuesday Wednesday |Thursday|Friday |Saturday [Total

R - - - - - 57 57

unmns -

‘Afternoon 11 13 26 12 7 -in 69
‘Evening 27 24 8 16 11 ——— 86
Total 38 37 34 28 18 57 212
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courses scheduled on Friday cen probably be expleined by the fact
that many teachers have activities at their local schools which
would meke it inconvenient, if not impossible, for them to attend

clesses at that time,
Courses Offered

The number of courses provided in each of the major

subject rields during the 1938-1939 term, et hours available for
teachers in service, is shown in Table XV, It cen be noted from

this tebuletion that courses in educstion and psychology aceount
for over one-third of the total number of courses provided in all
the thirteen subject fields represented. Courses in both social
itudioa and English eare offered in six of the seven schools and
7 scoount for the next highest frequencies. It seems significent,
 however, that no one subject field is represented in all the instie
- tutions and that no one institution provides sourses in all the
subject fields listed, It is apparent thet this latter eondition
serves to limit the opportunity that eny one in-service teacher has
to pursue work in the various depertments of instruction, icpocial-
ly since the matter of eccessibility to the institution is of prime
importance in work of this kind.
Table XVI shows what per cent of the ineservice courses
ware devoted to each of the major subject fields represented in
a "oach institution, during the terms included in this study. It also

~1ndicates the relative extent to which all the major subjest fislds
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are represented in such courses when the data for all schools ere
combined. By comparing these data with Tebles X end XI, which gtve
a similer body of information regarding summer school courses, it
oen be seen that there is considersble similarity of practice in
each case. = Education, English, psychology, socisl studies, and
science account for a mejority of the courses provided in each case.
0f these, education and psychology constitute a much lerger pro-
portion of the total offering in in-service courses provided during
the yesr. The reverse is true for courses in science, However,
| by meking & cereful comparison betwsen Tables XI and XVI one may
point out individual exceptions to any of the above-mentioned general
conditions, Some of these exceptions are due, no doubt, to the
relatively small number of courses provided in thie area by some
‘schools during the reguler term. 1In such cases & difference of one
sourse changes the picture to a much greater extent, in this tsbu-
lation. .
Table XVII shows how the eighty in-service courses pro=-
© vided in edusation end peychology are distributed smong the eight
general fields of edusation., When these seme data are reduced to a
percentage besis, as in Teble XVIII, it is resdily possible to see
the relative emphasis given to each of these fields, as indiceted by
the number of courses provided, Teble XVIII shows that the field
et psychology end meesurement includes 32,5 per cent of all the

 gcourses provided, snd thet this field is the only one in which ell
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the schools offer one or more courses. This field was also the one

| in which most summer courses were provided, as wes shown in Teble
XIII. By ccmpering the date included in Tables XIII end XVIII one
can see thet four fields (psychology end measurement, general theory
end method, administration and supervision, and preschool end elementa-
ry educetion) include in each case over 80 per cent of all the courses
provided, it in-service courses provided during the reguler -term are
eénsiderod alone they rsuk in the order in which they ere memed sbove.
- In summer schools the field of general theory and method occupies
fourth plece, according to pumber of courses provided, instesd of
second and the last two nemed above move into second and third pleces

‘ pespectively.

TABLE XVII

THE NUMBER OF IN-SERVICE OOURSES PROVIDED IN EACH OF THE GENERAL
' FIELDS OF EDUCATION, DURING THE 1938-1939 TEEM

2
g 0
33|% | & LR
28| gl &2 & a3
Nems of 4 ? £%| B a g | ca Bg ]
Institution RS '3 b :‘.3 2 .§ 3 3 S
RIS AR LR S REE BT
ga | 88| £5) 3% 9% 9% 8% (58 |4
gu 4 Sg| &3 gv s ./ 88 %8 2
gl2g| S5 | HB | &8 | A | A8 |HA &
Centre cv—- 1 b §
Eastern Lttnd 1l 1 - l 2 mumes | mao 5
Georgetown ——— 1| eeee| oo <eua 1l 1l |ewea | 3
: m‘h“d “wew |’ 2 — : —-——— ] - 2
U. of Cineinneti 6| 8 2 3 | won= 5 B |eme- |32
_ U. of Kentucky s| 7| 4 & | weem| 2 | @e==| 1 (28
- Us of Louisville 2 6| 4| weee]| com- 2 1 |e=e= |15
Total 13 | 26 16 6 1l 12 | -8 1 (80
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It 1s very noticesble, again in this tebulation, thet so
emall a number of courses ere offered in rursl education. Especislly
is this true in view of the fact that there were 4,170 one-tescher

schools and en edditional 1,127 two-teacher schools in operetion in

Kentucky during the period included in this study.®

TABLE XVIII

THE PER CENT WHICH THE INeSERVICE COURSES PROVIDED IN EACH OF THE
GENERAL FIELDS OF EDUCATION WAS OF THE TOTAL NUMBER OF IN-SERVICE
COURSES PROVIDED IN EDUCATION, DURING THE 1938-1939 TERM

" ‘-a e
g0 o
831% B | LE
' § E gg é 3% a9 § o
st [85(S8 (o8 pR| 3|82 E3) B
Institution 43 % 5 g 8 4§ o 4::’ 3 g ge| ue
g g | bhd = |23 S|e.| 851/ w8
9|58 |3% a8 |d8 |&d | 28| 8
-
Centre wwee [ 100,00 | wme= -s
Bestern —=w= | 20,0 [20,0 |{=~e== | 20,0 |40.0 |==ee | aeac
d G‘Grgeto‘m et 53.5 . » 3303 53.5 -
i u@rem ad - 1 .Q oo -y | aeresnl - - -
" U, of Cincinnati | 18,8 | 25,0 [21.9 | 9.4 | === [15.6 | 9.4 | ~==-
' Vo Qt K‘ntueky 2297 5108 leﬂg 13.6 - 901 Ratsiadd 405
. Ue of Loulsville | 13.3 | 40.0 | 26,7 | weew | cnve [13.4 | 6.7 | we=-
ALl Sohools ' |
Gm' A 16,3 | 32,5 |1 20.,0] 7.5 ] 1.2 |15.0 6.3 ] 1.2
.

Eentucky Public School Direstory 1937-1938, p. 61. Ken-
tucky Educetional Bulletin, Vol. V, No, 8. TFrankfort, Kentucky:
. Department of Educetion, 1937,
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Cost to Teschers

The cost to in-service teachers for instruction in lete
efternoon, evening, and Saturdey classes is determined in each‘ case
by the number of semester hours credit allowed for successful come
pletion of the course, plus a flat registrétion fee, The two state-~
supported undergreduste training institutions (Eastern and Morehesad)
which offer such courses charge e tuition fee of $3.50 per semester
hour plus e $1.00 registration fee. Centre and Georgetown charge

$4.00 per semester hour for similer courses plus the seame $1.00 fee
' for registretion, At the University of Kentucky the registration fee
‘18 $4.00 and the tuition rate is $4.00 per semester hour for under-
greduate credit snd $5.00 for graduste credit. The University of
Louisville cherges $6.00 per semester hour and mekes no difference

in the rate for graduste eredit, The registretion fee iz $1.00 in

each case., Kentucky teachers attending in-service claesses at the

 University of Cinoinnati pay $2.00 for registration and $6,00 per
. semester hour for the undergrsduate courses in which they enmroll, A
chérgo of $8.50 per semester hour is mede for in-service courses st
the graduste level, |

The smounts indicated sbove do not inelude laboratory fees,
cost of books and supplies, and other incidental fees which may de
| v’oncounteroﬂ by the student from time to time, It is also obvious
»ﬂmt the cost of tramsportation, to and from these in-service classes,

‘is in the case of many individmel teaehei-s e major item which must be
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met if such courses ere to be pu:amd.

A study of Figure 1 will show that teschers employed in
meny se¢tions of the Sfato do not heve the opportunity to attend such

classes ss heve been discussed in thé immedistely preseding peges.

The cost for transportetion and the amount of time requiredto travel

' %o end from these classes meke them impractiecel.

Spring Terms

Some mention was made in Chepter III of the work provided
in the spring term by Georgetown, Union, and Western. 4 closer
examinetion of the program provided undorﬂthis ixoading indicates that
these schools admit new students to their second semester classes at
the mid-semester, Such students are sllowed to emrcll in eny class,
in any department, previ'dod they have completed the necessary pre-
requisite courses and there is reasonsble assurance that they cen
carry the work of the course, These séhools meke a reguler practice
of giving mid-semester exeminstions in ell courses, which provide a
Aaturgl bresk in the continuity of the semester program, snd assure
those ontor:l;s that e new series of units of work will begin at the
f.’uu they enroll. Esch school also allows to all students a short
Pspring vacetion™ of three to five days, which further serves to
emphasize the unity of the last nine-week period.

Students enrclled in these respective spring terms are

‘allowed to earn, in all cases, & normel meximum of nine semester
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- lwﬁrs eredit. It was not possible, however, to obtain information
vrm these institutions that would show the extent to whioh the
stndonts in the spring term, included in this study, pursued work
in the various departments end courses, They did indicate that a

v’ “total of 145 rurel in-service teachers were enrolled in the spring
terms during the school yeer surveyed.

In all three schools the cost for meeals is $35.00 for the
nine-week spring term. Egech school also has & stenderd price of
 $15.00 for rooms. There is no tuition charge at Western, but each
student is required to pay an incidental fee of $12.50 for the tem.
A tultion charge of $35,00 18 made at Georgetown and Union, These
figures show thet the essential major expenses for each spring-term
student totals $62.50 et Western and $85,00 at either of the other

two institutions, Laboratory fees, books, and other inoidentel
-expenses which necesserily have to be met by the student ere over

and abeu these amounts,
Miscellaneous Services

A number of activities whieh are regulerly conducted on the

cempus of each of the schools concerned in this study, and which meke
- a very merked contribution to the in-service training of tesachers,
were discussed in Chepter III. Importent emong these services are

~ the special lesctures and conferences. It was pointed out that some

_of these are mow considered es reguler ennusl sffairs which roéciw
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the attention of many in-service teachers. It is thmu@ these
sources that meny employed teachers are introduced to the newer
developments in educeational thought end research.

The bureaus of reseerch maintained by some of the insti-

tutions sere continucusly providing informetion and advice on various

school problems, Library services, sgricultural informetion, visuel
_eids, guidence services, testing’sarvicos, and demonstrations amnd
axhibits of a wide variety may be numbered among the contributions
that_training institutions regularly mske to the progress of the pro-
fession, The festivals and tournaments provided by certein insti-
tutions, for elementary end secondery pupils, are of much assistance
to the in-service teachers working in those fields, Members of the
steff at each school are regulserly called upon for advice and assiste
vﬁnco in the solution of local professionel problems. Those inter-
viewed asserted, in all cases, that it was their policy as a steff to
give a careful conslderation to all those who come t0 them with a
 worthy problem, It wes also claimed that a gemerous use is regue

. larly mede of this service,
‘.

The data revealed in this chapter indicate that seven of
the institutions surveyed (listed in Table XV) provide classes at
_hours availeble to tegehers employed in surrounding school systems.

,fbnriag the period of this study a total of 212 of these classes were
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| ‘kin session at late afternoon, evening, and Saturday hours. A group
of similer clesses provided at Peabody College sre mot included in
tﬁia number because no‘Kbntueky teachers were enrolled. One of the

 most significent points noted in connection with this pert of the

. $nstitutional in-service program is that it is confined to a rela-
tively small seotion of the State., Teachers euployed within this
iinited area are fortunate to have this opportunity to increase their
professionsl preparation. The fact that credits earned in these
¢lasses sre regular residence credits gives them some advantege over
sourses provided through extension or correspondence,

The spring terms provided at Georgetown, Union, and Westera
seem to afford a needed opportunity for a lerge group of rural teachers
to continue their training. This iz an especially valuable service
to those employed in rurel schools which open their session the first

- of July end continue for seven or eight months, = During the period
studied, a total of 145 of these rural in-service teachers enrolled
-in the spring terms provided by the three institutions mentioned sbove.

Lectures, conferences, library serviced, guidance servigses,

- testing services, demonstrations, exhibits, end other setivities which
‘make a definite contribution to in-service training ere condacted by
vﬂ tho institutions surveyed. It seems especially significant that most

- of these services have come about because the institutions have

volunterily assumed the responsidbility for them. In a majority of

the ceses those enjoying the benefits of thgso efforts do not ocon-
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tribute to their opperation, and in the few cases where some
 chargs is made the income thus obteined is only e small fraction of
the totel cost, The existence of this condition ipdicates that

@heao institutions have accepted the idea that they should contribute
to the improvement of the schools in their respective spheres of

influence.
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CHAPTER VI
EXTENSION COURSES AND SERVICES
General Organization and Administration

& discussion of the general administrative organizatiom
used by these schools in cerrying on their extension services was
included in Chapter III. The preasent chapter will be given over
chiefly to a discussion of the actusl courses and services provid-
ed for the in-service teachers, with only sueh references to organ~
ization end administration as may be needed to olarify the data.

It will be recalled from Chapter III thet eleven of the
thirteen seahools included in this study provide some services for
in~-service teachers which may properly be classified as extensien
work. Among these is Berea Collegze which does not allow gollege
eredit for the extension courses provided im its "opportunity
a§hoa}.s"". Seven of the remaining ten institutions previde the
opportunity for in-service teachers to earn college eredits,
through extension and correspondence eourses, without their coming
%0 the campus of the institution granting the eredit. Transylvania,
Union, and the University of Cineinnati provide no correspondence

. sourses. Other services, not involving the granting of eredit by
the respective inatitutions, will be discussed in later sections of

the present chapter.

o2
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Regularly Ssheduled Extension Courses

From the data presented above it may be noted that nine

of the training institutions, located within the State and coming
within the scope of this study, heve imn operation the necessary
organizational and edministrative mechinery for condueting a rqm-—l
larly scheduled program of extension classes, Hewever, the pursuit
of this investigation by the writer revealed that enly four of
these schools getually conducted such elasses during the term se-
lected for this investigation. These schools were Eastern, George-
town, Univeraity of Kentucky, end Westerm. Each provided during
the term surveyed a total of nine, seven, fourteen, and six extension
c¢lasses respectively (a total of thirty-sixz) involving the use of

| twenty-one extension centers located in various parts of the State.
During the same term the Teachers College of the University of Cin~
~oinnati provided a total of six extensior courses for Kentucky
teachers. Four of these were conducted i;:,w Covington, Kentucky and
two in Lexington., Seventy-nine teachers were enrclled in the
ecourses offered in Covington and fifty-sevenr in those in Lexington.

The geagraphieal distribution of the verious extensien

eourses provided by the above institutions is shown in Figure 2,
This figure also shows the number of extensionr courses provided at
each eenter and the institution, or institutions, responsible for
~the organization end administration of these courses. By comparing
the data shown in Figure 2 with those of Pigure 1, it cen be seen

that eighteen of these extemsiom courses, or approximately 43 per
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sant of them, are organized within the areaes served by the late
gfternoon, evening, and Saturday programs of certain institutions.
In fact, ten of theas eighteen courses are actuslly conducted in

" towns where there is located an institution providing in-service
claszes on its campus at hours available to teachers employed in
that area, Both Eagtern snd the University of Kentucky condust
extension e¢lasses in the same town in which their respective
cempuses are lecated. Govington. Lexington, and Louisville ars
the only centers inm which more than one institubdion c¢onducts exten-
aion classes.

The data asssmbled in Table XIX show that the institutions

which were sctive partieipemts in a program of extension classes for

TABLE XIX

ENROLLMENT OF KENTUCKY TRACHERS IN THE EXTENSION CLASSES FROVIDED FOR
 THEM BY THE INSTITUTIONS SURVEYED, DURING THE 1938-198% SCHOOL TERM

o Rumber of Rumber of | Total En- Average

Beme of Extension Classes rollment Enrollment

Institntion Q‘entera Provided Pey Class
Eaatern 8 o 252 28.Q
Georgatown a 4 78 11.1
U. of Cinainnati* 2 é 136 22,7
U, of Kentucky 7 14 244 1744
Nestern 5 68 147 84,0
i'ajgl _ z&# ’ 4% 857 20,4

*Phis does mot inolude other extension classes whioh meet
outside Kentucky and enroll no Kentucky teachers.

# Exeluding duplicates there are twemty-one extension centers
in Kentucky served by these institutions. (Sse Figure 2)
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antucky teachers, during the period of this 1nwatigation. provided
a total of forty-two clesses ihieh met in twenty-one different lo-
cetions and enrolled a totel of 857 in-service teachers, vct these
institutions, Eastern appesars to have the greateat geographicsl
spreed, or coverage, in its extension program. Its nine cleasses,
meeting in eight extension centers, enrolled a total of 252 students,
or an average of twenty-eight students per class, Georgetown hed
the most geographically concentrated program of any of the insti-
tutions surveyed. Six of itz seven extension classes were organized
in Pikeville., However, it had an sverage enrellment of only 1ll.1

students per class, which wes the smellest average among these

schools.
TABLE XX
THE NUMBER OF EXTENSION COURSES PROVIDED FOR
KENTUCKY TEACHERS IN EACH OF THE MAJOR SUBJECT
FIELDS, DURING THE 1938-1939 SCHOOL TERM
w | g o P
Neme of 28|, (338/8], | ,|33e
Institution B|E|a |a28|3 |8 |48 (.58
- 2] c; [ [- g - g g (-] '3
AEIE 3 [ -1 K] e;g. sz »
4|8 |8 eS| & |8 Qe (B8 &
G.orsomn L ad 2 ' 2 - . —om - 1 - 2
U, of Kentucky el R B B l | 8|e=] 1 6 14
"..t.m - | anew 4 - - el 2 - | s urom e 6
Total 1] 2119 2 1l 2| 4] 5 6 42
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TABLE XXI

THE PER CENT WHICH THE EXTENSION COURSES PROVIDED FOR
KENTUOKY TEACHERS IN EACH OF THE MAJOR SUBJECT FIELDS

. PROVIDED
BY EACH INSTITUTION, DURING THE 19381939 SCHOOL TERM

WAS OF THE TOTAL NUMBER OF EXTENSION COURSES

Neme of 3 8 = g '3§ g o| = ggg

Institution| | § | T |8 |g3%| 3§ | 2 (43(.5%

e8| 3|9 |3B5| B | & |38 |98

© o g O é ] g o +» 5

4|8 8 mad | & | & |3a 888

Eestern 10,1 |~eme | 38,3 meem femmmen | oen | 22,5 (83,5 |oaemc

Georgetown een 2806 2806|2846 [-mmen | wmec | wmen 14,2 oueen
Us of Cincinnati|-~em (+e=s100.0 |==ms - -

U. of Kentucky |w=ems|cwece| 28,86 weex]| 7,1 |14e3 | ====]| 7,1 | 42,9

Western coam | wnma] 6647 |« 8303 |mewm (eove-

ek Sensols 27| 8.4] 37.8| 54| 2.7 | 5.4 |10.8(15.5 16,3

Teble XX shows how these forty-two

distridbuted emong the major subject fields,

 this tebulation that only nine of the major subject fields are repre-

extension classes were

It ‘mey be noted frem

sented, If these date are compared with the findings which relate

to summer schools and e¢lesses provided on the campim s &t hours availse-~

ble to.in-service teachers, one will readily see that comsiderably

~ fewer of the major subjeet fields are represetned in the extension

courses, Teble XI shows that summer courses were provided in fifteen

fields during the term surveyed, end there are thirteen major sudbject

fields in Teble XV, in which courses were made eveilable to in-service

teachers during the 1938-1939 school term. However, it does seem

significant to note in Table XX thet six extension courses in trade
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and industrial education are offered by the University of Kentucky.

. This field wes not represented in the summer term studied end no

courses were provided in that aree at late aftermoon, evening or
Saturday hours.
| The relstive extent to which courses in each of the major
fields of instruction eccount for the totel number of extension courses _
provided is shown in Teble XXI, When the data for all the institutions
which provide extension courses ere combined, it is clearly established
that the field of iducation includes ofor one-third of all extension
ecourses provided for teachers in Kentucky, 1In faot, the per cent of
extension courses in education, without including courses in psy-
éhelogy, is more than two times as lerge ss the per cent shown for
any other field., English, psychology, social studies, and science
are again noted emong the fields whioch renk next to education in the
number of courses provided,l
= The extent to whigh in-service teachers in Kentucky enrolled
in the extension courses provided for them in esch of the major fields
of instruction, during the period of this study, is shown in Teble

- XXII. by reducing these dats to a percentage basis, as in Teble

XXIII » One can readily see the relative extent to which these 857 in-
service teachers pursued extension work in each of the tiélda in whieh

¢ourses were provided for them. These tebuletions show that 412

1
See Teble X snd Teble XVI,
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teachers, or 48.1 per cent of all those partieipating in extension

- ¢lasses, were enrolled in courses in the ﬁ.olﬁ of education. The
fact that this per cent of the totel enrollment is still higher then
the per cent of sourses provided ih education (see Table XXI) indi-
cates that the average enrollment per individuel cless is highest in
this field. Ieourna in the social studies, sclencs, and in trade

 end industriel education, in the order nemed, enrolled the next
highest numbers of teachers during the term in question.

The general divisions of the field of educetion in which
extension courses were provided ere shown in Teble XXIV, This
classification shows that no extension courses were g:lven- in secondary
educaetion and higher education during this term. Tables XII and XVII

 show thet the“ fields were both represented in the courses provided
"ror in-service teachers in summer texms and in the courses provided et
late afternoon, evening, end Saturdey hours. It may &alsoc be noted

rx_'m Table XXIV that there is only one genersl division of the field

 of education in whioch courses are provided by more than two of these

inntitut;ou. Likewise, only two schools provide extemsion eourses
in a8 meny as three of these genersl fields,
Table XXV shows the relative extent to which courses in

each of the general fields of education aceount for the total number
of such courses conducted during this term., - If these data are com-
- pared with Tebles XIII end XVIII, one may see that a much larger per

 cent of extension courses are provided in the general fields of pre-
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TABLE XXII

THE ENROLLMENT IN EXTENSION COURSES PROVIDED FOR
KENTUCKY TBACHERS IN EACH OF THE MAJOR SUBJECT
FIELDS, DURING THE 1938-1939 SCHOOL TERM

a | a a I

Neau ala §'33 g o © gﬁﬂ

~_ Neme of B T |4 Hegl o | g |de P4
Institution| | 3 g -t %’33 —g;,. CEE 2 gg e
ol »
1% 513|838k |5 38 |283|2
Eestern 36 |- - | 66 |mw|we|ea|7| 79| -~ |252
‘Georgetown weo| 20| 28| 19| = = |« = o= 16 | «= | 78
Y. of Cincinngti oo (136 | v | |ow o |- - o |136
U, of Kentueky e e jle=| 75 |w | 22 - e | 41 76 |244
‘..t‘rn - - |w o= 112 - oo | oo e - I8 | = o - - 1147
 Total 36 | 20 |412| 19| 28 | %0 [106 |136 | 76 |e57

TABLE XXIII

THE PER CENT OF ENROLIMENT OF KENTUCKY TEACHERS IN EACH
OF THE MAJOR SUBJECT FIELDS IN WHICH EXTENSION COURSES
WERE PROVIDED, DURING THE 1938-1939 SCHOOL TERM

= e~y
[ - ] - [N~
Neme of S 2|4 2.3 :§ o | s |958
Tasisinticn AR RERE IERERE It T
o 3 3] ™ ot -]

5 | §| & 3|35 5 |5 | 8 |Eas

Restern 14,3 | =nem | 2642 | = 28,2 | 31,3 | ~~-w

. deorgetown mwe | 28,6 29,5 | Bdiod | wmem | woe 20,5 | wm=m

 U. of Cineinneti | ~—-= |---=[100.0 | -- ot '
Us Of Kentucky |=wos |ceca| 30,7 |wcca| 9,0 [12,8 | ===- | 16.8 | 31,2

;a»!“torn et | cm——-| TG L | | - - 23,8 | wwedir | wamm
. All Seh 1 o ' . ’ = ,
S 3mbinog° s 4.2 2.3 4801 203 2.4 Je6 | 1244 15,9 8.9
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séhool end elementary educetion, and in rural educetion, than wes

~the cese in summer school end in other in-service courses provided

on the ceampus, In neither of the other ceses wes the field of pre-
schmoly end elementary educetion sccountable for the largest number

of courses provided, However, courses in psychology and mesasurement,
which ranked highest in Tebles XIII end XVIII, also show a relatively
high frequency of oceurrence in Teble XXV,

The extent to which in-service teachers in Kentucky enrolled

in the extension courses provided for them in each of the generézl
fields of education, during the school-yeer covered by this investi-
gation, is shown in Teble XXVI. By comparing these data with Teble
XXIV one can see thet the relative variation in enrcllment shown here
}(i'ablo XXVI) is directly proportional, in the case of esch generel
‘ﬁeld listed, to the number of courses provided in esch field., The
dete presented in Teble XXVII show thaet over 55 per cemt of ell the
in-service teachers in Kentucky who were emnrolled in extension
eourses during this term were pursuing work in two of the gemeral
Tields of eduwceation, These two fields were p:eseheol and elemenfary
education, and psychology and measurement,

The number of extension courses scheduled to meet at eech
of the hours aveilsble to in-service teachers is shown in Table
XXVIII, These data show that Seturdey morning end Friday evening,

in the orde}' nemed, 'axl'e the two most populer times for work of this

nature to be erranged, The extent to which in-servioce teachers
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TABLE XXIV _
THE NUMBER OF EXTENSION COURSES PROVIDED IN EACH OF THE GENERAL
FIELDS OF EDUCATION, DURING THE 1938-1939 SCHOOL TERM

o
20| g -
ame & ] o -l

Institution 8 g Q £ 3 8 8 g § E- d o

22|33l pT o | a3 o 3
121488938 gﬁ%ﬁ BElE% | g
> w 3 S|e | 853 = o
HEHEIEHE A I
Restern 3| 3
Georgetown l |emew |mee- 1l |econ |oeee |once | coaa 2
Ues of Cincinneti | =we- 2 2 ' 2 | ewee 6
: UO Of x‘ntucky e 2 l - - 3 ~oew - ey 5
Total 1l 6 3 1l 3 5 2 | wee—- 21

TABLE XXV

THE PER CENT WHICH THE EXTENSICN COURSES PROVIDED IN EACH
OF THE GENERAL FIELDS OF EDUCATION WAS OF THE TOTAL NUMBER
OF EXTENSION COURSES PROVIDED IN EDUCATION, DURING THE

1938-1939 SCHOGEL TERM.
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TABLE XXVI

THE ENROLLMENT OF KENTUCKY TEACHERS IN EXTENSION
COURSES PROVIDED IN EACH OF THE GENERAL FIELDS OF
EDUCATION, DURING THE 1938-1939 SCHOOL TERM

W
18 © L=} Lo
£3 09, % 3 s
nmoor |EE |BE 8% %4 o13% byl s
Institution - §‘ '6' 3 3% E.g b, a3 pel 7
20 |83 £8|2% | a8 | 98| 35188 o
B ] - = s - 3 +
43 |53|39 |33 |35 |k | 85|74 2
Esstern 66 66
Georgetown 7 |reme |ccns 16 - ; - 23
U. of Cinoinneti |---- | 57 | 43 |== - 36 |---- | 136
U. of Kentucky |=--- | 30 | 20 |-==w [-ome | 48 == [-—=a | 105
Western " femam | 59 ' 58 [emmw |o-mm | 112
Total T 7| 146 | 73| 16| 68| 98 | 36 |- | 442
TABLE XXVII

mmcmormmaonmwmmnmm IN EXTENSION
COURSES .PROVIDED IN OF THE GENERAL FIELDS OF EDUCATION,
DURING THE 1938-1939 SCHOOL TERM
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TABLE XXVIII

THE DISTRIBUTION OF THE COLLECTIVE NUMBER OF EXTENSION
COURSES TO THE HOURS. AVAILABLE FOR FMPLOYED TEACHERS,
DURING THE 1938-1939 SCHOOL TERM

est— p— — s —— — —— —————
— — fo —— ——— m— ———— ———

~ Time of Day|Monday|Tuesdey|Wednesday|Thursday|Fridey |Saturday|Total

Morning - e —— - — 18 18
Afternoon 1 1 4 1l o -— v
Evening 2 - 3 3 9 - 17

Total S 1 ? 4 9 18 42

enrolled 1# the clamses scheduled, at the verious possible hours, is
shown in Tables XXIX and XXX, If these data are compared with those
of Table XEVIII it will be noted thet the extent of enrollment in
extension classes, provided st the various econvenient hours, varies
directly with the number of classes scheduled, If these data
(Tables XXVIII and XXIX) sre alsc compared with those of Table XIV,
 one may 8e® & considerable similarity of prectice existing between
~the scheduling of extension courses and in-service courses which
meet on the campus of the imstitution. The ohief difference sppears
"~1n the amount of work provided on Friday. Few in-service clesses

. are provid#d on the cempus at elther the afternoon or evening periods

on Friday, but Friday evening extension clesses aceount for 21.4 per
| sent of all such courses provided aend enroll 20.1 per cent of the

. in=-gervice teachers who are taking such extension courses.

The length of each class session in extension courses is

determined in all cases by the number of semester hours of credit
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TABLE XXIX

THE NUMBER OF IN-SERVICE TEAGﬁERS ENROLLED IN EXTENSION
COURSES PROVIDED AT EACH OF THE VARIOUS HOURS WHICH ARE
AVAILABLE FOR THEM, 1938-1939 TERM

Time of Dey |Monday |Tuesday|Wednesday |Thuraday|Friday|Saturday {Total

Morning e | e -— ——— —— 365 | 365

Afternoon 22 41 92 24 i - 179

Evening 16 - 64 61 172 e 313

Total 38 41 .156 8% 172 365 857
TABLE XXX

THE PER CENT OF INeSERVICE TEACHERS ENROLLED IN EXTENSION
COURSES PROVIDED AT EACH OF THE VARIOUS HOURS WHICH ARE
AVAILABLE FOR THEM, 1938-1939 TERM

. Time Monday

of Dey Tuesdey |Wednesday |Thuradey| Fridey|Saturday| Total
u@ming - oin —uenan - “mmw o 42' 6 42 . 6

_ Afternoon 2,8 | 4.8 10.8 2.8 ———— o 20.9
~Evening 1.9 | wwea 7.4 7.1 20,1 ———— 36,5
Totel | 4.4 | 4.8 | 18.2 9.9 | 20.1 | 42.6 [100.0

‘allowed for the successful completion of the course, The seme regue
letions apply in this case as sre adhered to on the campus. This
same condition also spplies to the provision of such laboratory or
,'1£berty facilities as are necessary for the proper purnnitver the work
’i of the course. Also, each undergraduete student is required to meet

the seame attendance reguletions as are enforced on the cempus.
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There is considersble variation of practice existing emong
these schools in the matter of the fees charged for extension courses.
Georgetown and the University of Kentucky charge only & flat fee of
$3.00 per semester hour to each student enrolled in an extension
clyass. Neither of these institutions has a definite minimum set as
%o the number of students required before an extension class may be
’providod. However, it 1s obvious thet the distance from the cempus
to the extension center, and the other necessary expenses in cone
nection with the operstion of the class, would be important factors
to consider., The Universit} of Cincinnati charges for extension
courses at the rate of $8,50 per semester hour of credit for graduate
and $6,00 per semester hour of undergraduate courses provided in

- Kentucky,

Eastern State Teachers coliege requires s minimum income of
$75.00 per semester hour of work provided in each extension course,
If a group numbering less than twenty-five students desires to share
this éxpense, then the course may be provided for them. If more

: then twenty-five are enrclled in an extenmsion cless, the fee is $3.00
per semester houé for each student. During the term covered in this

"1nwuat15ation five of fhn nine extension clesses provided by Eastern
exceeded this minimum and four hed a smaller number enrolled, Tebdble
XIX shows an averege of twenty-eight students in each extension cless
- provided by Esstern during this term, Western has no oless minimum
requirement but charges a $3.00 registration fee, collectsable only
once from each individual, and $3.50 per semester hour from each

“student enrolled.
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Correspondence Courses

The feot that seven of the institutions ineluded in this
study provide correspondence courses in several of their major
departments of instruction wes brought out in Chapter III. The
gonerel orgenizetion snd edmiristration of this eree of work were
also discussed et that time, and certein genersel principles governing
fhe operation of the progrem were cited., The pursuit of this investi-
gation, including such interviews as ‘the writer hes had with the exe
ecutive officers of these imstitutions, has brought to light no infor-
mation which would indicate thet mny one of these scheela is not
abiding by all of the regulations thus esteblished for the control of
byth:la erea of the progrem,

The following pages will be devoted 4to a consideration of
‘a more detailed body of information soncerning the exaet areas in
which correspondence courses are provided, and the extent to which

‘ in-service teachers use such courses to continue their training,
All the deta on enmrollments used in this section ere based upon the
actual extent to which teachers employed in Kentucky are using corre-
spondence courses, except the data listed for Peabody College, The
latter institution wes not able to indicate the degree to which
teachers employed in Kentucky accounted for its total enrollment in

. ¢orrespondence courses,

The deta in Table XXXI show thet some correspondence courses

; kin education, psychology, end socisl studies are provided by each of
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TABLE XXXI

THE NUMBER OF CORRESPONDENCE COURSES PROVIDED IN EACH OF THE
MAJOR SUBJECT FIELDS, DURING THE 19381939 SCHOOL TERM

—— S ——
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Name of @ R .3 E ] 3
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» ® © (<] g [+ » ] ® 73]
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o | @ s | 2|88 o (S| 8|73 o
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58|18 |8|4|87% 502 858|8|8
Eestern 4 8 |=-= | 7 8 1 we | 2| 4 |=w= | 3 114 50
Gesorgetown i ew | ] | 6 |on |cmese | (v jww |ee | B we] 5| 15
‘. Morehead Blew | 18] 7] 1 e o | 4 = | B =] 13| 38
Murray 4| 4| 2 4} 81 1 S| 7 |aw |« | 4] w=]| 8 45
- Pesbody § |we |== |19 5| 4 8 (10| 4 |« | S| 1[15] 70
U. of Kentucky|-= {18 -~ | 8 (13 | 4 -- 132 |14 | 4| 3| &) 15116
Western l|ww ]| 2 7| 7| we we [ 6] 2 jwe | 1] 1| 4] 31
Total 16 |28 | 6 |59 |48 |11 65 (87 (28| 4 (21| 8] 74|365

the seven schools which provide such courses, There is no other field

in which ell of the schools provide courses., Likewise, no one school
offers correspondence courses in each of the thirtéon mejor subjeet
kti‘olds listed. No correspondence courses were found to be provided
: ‘in other subject fields not listed in Tsble XXXI,

When the relative number of courses provided in esch field
ere compared on a percentage besis, es in Teble XXXII, it is noted
thet sociel studies, education, and foreign langueges remk highest,
in the order naméd, The high rank, in this respect, of foreign
languages is largely due to the large number of eorrespendeneo’ courses

_ provided in that erea by the University of Kentucky, There is mo
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other field in which so many correspondence courses are provided by
| the University, or by any of the other 1nstitu§ions. Courses in
English renk a close fourth in number of courses provided, and these
| tour fields teken together acéount for spproximately two~thirds of
‘all the courses listed. Very few courses are offered in music,
‘home economics, science, snd economics,

The extent to which students enrolled in the corrqspondence
courses providéd in each of the major subjeet fields, by the insti-
tutions surveyed, is shown in Tedle XXXIII. By reducing these deta

- to a percentage basis, as in Teble XXXIV, one is able to get a
»botter idea of the relative extent to which correspondence students
pursue courses in esch of the major departments of instructien.

v‘?fﬁm,this latter tabulation one cen see that 26.4 per cent of ell
sorrespondence students ere enrolled in courses in the field of edu-
cation, If those in the field of psychology are added to this
figure, the totel then becomes 36,35 per cent,

A comperison of the date in Tebles XXXII end XXLIV shows
thet the relative number of courses provided in the social studies
oxeeods by 4.1 per cent those provided in education, but the relative

~ enroliment 1n‘education courses 18 11 per cent greater than'that in

,th° other field. This situation may be further emphasized by caleu-
lating the aversge enmrollment of correspondence students per class

:"f 'prov1ded in each of these tields, The fifty-nine correspondence
N'yégurses provided in education sccounted for a totel enrollment of 365

~students, or an average of approximately 6.2 students per class.
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. The eorresponding aversge in the soclal studies is epproximately
2,9 students per class, or less then belf the average in the
tom?r field, If all the fields are ‘eombinod, the average enrcll-

5 mont; per correspondence class orreréd is st11l slightly under 3.8
students, Hmmvér, any one of these figures seems oomparstively
smell when compered with the dete in Teble XIX, which shows an

- average onreliment of 20.1 students in all extension classes during
the seme period.
It seems significent to mention at this poeint that none
of these figures seems to parallel very closely the findings of
 Rosalind crass, who made a study of correspondence work at the Uni-
versity of Kentucky in 1936;3 She found thet 33 per cent of the
courses provided were in the field of education, 25 per cent in
social studies, 15 per cent in English, and 8 per cent in commerce,

= No data regerding the extent of the enrollment in eech of these fields
were 1ncludeé in the study.
| The number of aorraapondonco courses provided in each of the
general fields of education, during the term selected for this in-
vestigation, is shown in Teble XXXV, It mey be noted fram this Teble
that no correspondence courses are prOﬂdad in the rum of higher

~ eduestion. Also, if the field of higher education is oxéludod,

2 .
, Roselind Crass, "Status and Trends of Correspondence
- Study at the Universiiy of Kentucky."™ Unpublished master's study,
University of Kentucky, 1936,
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TABLE XXXV

THE NUMBER OF CORRESPONDENCE COURSES PROVIDED
IN EACH OF THE GENERAL FIELDS OF EDUCATION,
DURING THE 1938-1939 SCHOOL TERM

___.,”....,r—-_.—-'-'-,._.—:_.__,_-___r___,.__
8| - 8
8% | & i3
, o E B 8o -
Nemeof |G| BF) EF)%g) g|%EH ps)| 3
Institution |@ & | o g 48| pa| Fl 98|82, 3
-] 5 - ] g Q [+] f.; ':t ® 'g?l o ‘;
O 42 0 '2 [~ © (-] 1
g . %g 53 a3 g 5 Z g ERCERE:
a| A8 J| 28| &8 |Ad| a8 | H8 |8
Eeastern 2 4 1 1 1 1 10
- Georgetown 2 3 1 l | veve |meme| 8 |wwe= ]| 9
Morehesd 2 | 3 |eem] 2| 2| 2| 1 |- |20
Murrsy 8 | 4 |ewee| 1 ~ 8
Peebody 3 5 3 3 1 5 4 |ewee | 24
U. of Kentucky 2 3 2 1] (wee | 2 1 |e=e= {11
Western 1 1l 2 1l | weee 1l 2 leewm] 8
Total 15 23 9 10 3 10 { 10 | =ee=

Peabody is the only institution which provides such courses in sech of
the other seven flelds, Likewise, there are only three fields (psy-
chology &nd measurement, edministretion end supervision, and history
of education) in which correspondence courses ere provided by each of
the schools iinted.
The relative extent to which the courses provided in each
. of the general rields- contribute to the total number of correspondence
- courses in education is shown in Teble m. These date show thet
28.8 per cent of such courses fall within the field of psychology
~and measurement. The next greetest number, 18.7 per cent, belong to

the field of administration and supervision. By comparing these
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- TABLE XXXVI

THE PER CENT WHICH THE CORRESPONDENCE COURSES PROVIDED IN

EACH OF THE GENERAL FIELDS OF EDUCATION WAS OF THE TOTAL

NUMBER OF CORRESPONDENCE COURSES PROVIDED IN EDUQATIOK,
DURING THE 1938~1939 SCHOOL TERM

o °
g0 |- ° 3
HERE i
Neme of o b 91891 4 -
£ @ ©d g o
Tastttution | & £ £ 48| n2| & 85 53| 8
i (S5 88| S8 45|89 |28 &3
© 3 @ + g g 1 é 8 © .a o
gv ) gg| @ g : g3 -]
588|389 38| 28 |&a |28 | 28
E“tem 20 00 4000 10 . 0 10 Py 0 1009 10 00 -~ -
Georgetomn 22,2 [33.3 [11.1 | 11,1 |~ems |meee | 22,2 | —mema
. Morehesad 2.0 3060 | === | 20,0 [ 10,0 |10,0 | 10,0 | cwwe=
- Murray 37.5 | 50,0 | ~===~| 12,5 - - ,
Pesbedy 12,5 [ 20.8 | 12.5| 12,5 4.2 120,8 | 16,7 | mwww=
Us of Kentucky |18¢2 [27.3 [18e8| 940 | mwwm |18¢2 | 9.1 | ===
Westera 128 185 [ 2560 | 1245 | mwm= | 12,5 | 25,0 | mom==
g All Sochools
Combined 18.7 128,8 | 11,3 ] 12.85 | 3.7 |128.,5 12,5 | ===

data with Tables XVIII and XXV one mey see that the field of psychology

and measurement has also ranked first in relative number of courses
provided for in-seﬁieo teachers at lete afternoon, eian:lng, end Satur-~
“day hours, sand again in regularly scheduled extension clesses. The
per eunti in these two latter cases were 32.5 and £25.0 respectively,
as compared with the 28,8 per cent shown here (Table XXXVI) for corre-
iup«:m!.om:m courses, It mey alsoc be noted from this comparison that
| ,"51:10»18-7 per cent of courses in amnistration -and supervision is
b’b’higher then either of the figures rér this field shown in the other

 two Tables., In fact, this is the énly cese where the number of
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TABLE XXXVII

THE ENROLIMENT IN CORRESPONDENCE COURSES PROVIDED
IN EACH OF THE GENERAL FIELDS OF EDUCATION,
DURING THE 1938-1939 SCHOOL TERM

o o
g2 0 P o 8
£33 | 8 58
wemo of  |BE | pE| 82 (%a| g|2B|pg| s
Institution |& & ,_,g <8 ng| 2|52 g3 f
: » »
a %8| B3| 8% 0% (89| 2% (5389
;g'u B 'g-u’ w 3 'g = 45 | 82 3|8
8| &2 8 B§ s Wl ol |HR| &
Bastern 7 17 8 4 9 7 | weee | wene| 50
Georgetown 2 5 1. 1 | wewe | w—e- 2 [--==]11
Morshead 5 1l | wee- 6 3 4 3 |ene= 32
mrray 16 19 L L T 5 - " Wean oo v - - - ‘0
Poesbody 27 49 24 20 18 38 35 - 1208
U, of Kentucky 19 37 21 11 ——ime 18 13 ~—e=|119
Yeatern 4 8 9 3 - s o ) 13 | 42
Total 80 146 | 61 | 50| 27 | 72 | 66 [-wmns02

eourses in administretion and supervision has ranked second.
'Tahles.IIX§II and XXVIII shéw the number of correspondence

stgdonts enrolled in courses in each of the general fields of sdu-

cation, during the period of this study, and the relative extent to

which the enrollment in each field contributes to the total., These

data also show psychology and measurement, and administratien:énd

supervision, to renk first aend second respestively, as regards the

- number of students pursuing such courses. The relative per cent of

- students (29.1) in the former division is slightly higher then the

~per cent of courses (28,8) provided 1nrthét“aroa, In the second

case the relative per cent of enrollment {15,9) is lower than the
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TABLE XXXVIII

THE PER CENT WHICH THE ENROLLMENT IN CORRESPONDENCE COURSES
IN EACH OF THE GENERAL FIELDS OF EDUCATION WAS OF THE TOTAL
ENROLIMENT IN THE CORRESPONDENCE COURSES PROVIDED
IN EDUCATION, DURING THE 1938-1939 SCHOOL TERM

g e
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IENE L
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-EBestern 14.0 | 34,0 | 12,0 | 8,0 | 18,0 | 14.0 | =~ | wmem
Georgetown 18.2 [ 45,2 | 9.1 | 9.1 | come | wemie | 1842 | wemm |
‘Morehead 15,7 | 3444 | ==== | 188 | 9.3 [ 12,5 | 9.3 | wewmw
o mrﬂy 4000 4?05 - 1205 v’ - o
-Pesbody 12,9 | 23,6 | 115 9.6 | 7.2 18,3 | 16,9 | ===~
~ Us of Kentucky 15.9 5102 17.6 9e2 | wmee 15,2 | 10,9 | =
‘Western - 9.5119.1( 2144 | 7.2 ww== | 11,9 [ 30.9 | ===
411 Schools | « , 5 | 132 |
Combined 7;5.9 29.1‘ 12,2 9.? 5.4 14f§' 1332

per cent of clesses provided (18.7) in that erea. These figures
indicate that the field of psycholégy and measurement also has a
gishor average enrollment per class in correspondence work,

The cost to the imdividuel student registered for corre-
s:pondeneo work et these institutions is in genersl beased upon the
smount of credit sallowed for the successful completion of the course.

' Eestern, Morehead, Murray, end Western charge a registration fee of
- #3.00, which each student pays only once, and $3.50 per semester hour
for each course in which he enrolls, Georgstown end Peabody charge

: , ~“.'90 per semester hour for each course, but have no registration fee.
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The University of Kentucky charges $4.00 per semester hour, plus a

registration fee of $3.00, which is elso peyeble only once by each
student, '

In ell cases the fees charged for correspondence courses
must be paid in advence and ere not returnsble after the assignments
“have been sent to the student. The ebove mentioned fees do not
include the eoﬁt for texts, materisls used in the preparation of the
loﬁsons, and postage for the return of the eompicted assignments,

The student must also be responsible for whatever cost may be incurred
~in connection with the proper administration and supervision of a

finel examination.
Other Extongion Services

Some mention was mdg in Chapter III of the progrem of
lectures and conferences which are conducted by the institutioms
surveyed, for the benefit of in-service teachers, A few of these

: _progrems, which have become to be reguler annual affeirs of consider-

_ able importence, were discussed in detail at that time. However, the.

" tatﬁcials interviewed at the various institutions were most eager and
yqeﬁthusiastie to have it eclearly understood th_at they considered these
regular large-~scale conferences to be only a small part of their

services in this area. They pointed out that much assistance of a
more definite and detailed nature is given to many individuels and

small groups, from locel school systems, who come to them for assistence
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from time to time. In many of these latter contacts apoeirio'

school problems ere attacked and practical solutions are effected.
They attribute their interest in these matters, and their generous
service, to the fact that such contacts with the problems facing em-
Ployed teachers are of value in training préspactiva teachers, as well
es & help to those seeking to improve while in service., They also
acknowledge the obligation that a training institution has in seeking
to improve the local schools in the aree it serves,

For the same and other reasons, ﬁhese training institutions
are continuously providing speakers, special sassistence, progrems of
information mhd educetion, equipment, and demonstrations for lecal
groupe essembled off the cempus. 41l of those interviewed in con-
nection with this study seemed to consider their obligations in such
matters seriously end gonsclentiously. While none of these instie
$utions hed & definitely organized policy for the fimancing of the
ne¢essary traveling expenses and other incidcntals connected with

| such enterprises, it was indiceted that individusl steff members ere
’éamstimos reimbursed from institutional funds for expenses incurred
1nrrender1ng such services. On other occasions the loceal group is
responsible for the#o expenses, or those giving the service pasy the
-@xpenses from their own salaries or funds, |

Visitation and follow~-up work emong greduates of thoso insti-
vtuxions, ineluding demonstration tesching, are financed altogether from

: 1n;t1tutiona1 funds, In the cese of home economics, vocationsl edu-

catien, and egrieulture the institutions interested in these areas
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receive additional allotments for the organization end edministration
of this phase of their work, Library extension and publications are
likewise administered and financed out of the reguler institutional
budget, with the locel teacher or group paying transportation costs
on maeteriels used.

The visual education department now being developed at the
University of Kentucky is organized on a more self-sustaining basis,

' The cost of f£ilms and other materials for distribution is met by
membership and x;ental fees charged to the schools using the service.
The tremsportation costs on these materials are also charged to the
locel schools, However, the sdministrative work, clerical assistance,
and other Auties in connection with the service ere provided end

financed by the Depertment of Extension et the University.
Summery

' One of the most interesting points in regerd to regulerly
 scheduled extension courses is the fsct that only four of the nine
"1nstitutiom located within the state, which have an organization for
~ the conduct of such courses, were acfixally ective in this work during
the ferm surveyed, These four schools (Eastern, Geargetown, Uni-
-versity of Kentucky, and Western) had a total of thirty-six classes
in operetion, which involved the use of twenty-one extension centers.
’LDuring the seme pericd the University of Cincimnati oondueted four
: 6'xtension clesses in Covington and two in Lexington. The geographi-~

_cal distribution of these extension centers is shown in Figure 2,
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A comparison of these data with those of Figure 1 shows that there
| isbeonaldorable duplication of facilities. The respective areas
served by the extension classes and by the in-service courses proe
vided on thé campus of certain institutions at hours evailable to
| employed teachers ar{ the same in some instances, There are also
three instances where two different training institutions provide
extension courses in the seme center.

The data indicate that most of the work provided in exten~-
sion courses is limited to a relatively few of the major subject
fields, A few of the commonly required professional courses @0«
counted for spproximetely 50 per ceant of all the work provided in the
extension clesses which were conducted during this temm, Oouriel in
paycholosy and messurement were thé most frequent an& hed the largest
average enrollmsnf ber class,

A certain degree of uniformity in the matter of admission,
prerequisitee, and other phases of the‘administration of both extenw-
~ sion end correspondence courses hes been ettained through the efforts
of the Division of Teacher Treining and Certification of the State
© Pepartment of Educetion.

In general, the veriety of correspondence courses provided
in eech of the major subject fields is much grester than thet afforded
in extension classes, and the total enrollment is spproximately twice
as largg. There is no essentiel difference in the eost, and corre-
spondence courses are aveileble to students in all perts of the State.

The generous end widespread efforts of all of these insti-
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~ tutions, in seeking to render other extension services to teachers,
have been indiceted in this chapter., These contacts between the

training institutions end the local schools are reported as decidedly
beneficiel to both the pre-service and the in-service treining

progrsms,.
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CHAPTER VII

SERVICES PROVIDED BY THE STATE DEPARTMENT
OF EDUCATION

Introduetion

The center of attention in this chapter iz those phases
or the organization and work of the State Department of Bducation
thiéh have a bearing upen the in-service training of EKentucky
teachers. Special consideration is given to those measures whieh

~affect the work of the various training institutions participating
in the program. A brief desecriptiom of the general organization
of the Department is followsd by a discussion of the work of aertain
divisions charged with the responsibility of promoting & sound pro-
gream for the imitiel preparstion and eontimuous improvement of an

adequete supply of teachers. The verious rules and regulations
locking toward this end, which hgm been adopted from time to time,
are considered briefly, Other functioms in which the State Depart-
‘ment engsges itself, such as stimulatiom, research, publications,

aogrediting, certification, and seslary scheduling, are inecluded,
General Orgenization of the State Department

& simple dlagram of the funotional organization of the
Rentucky State Department of Education is presented in Figure 3. 4
gtudy of this figure will show that Kentucky has made a very definite

attempt in the organiZatiom for the administration of ita teacher-
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training program to ceordinate the work of its training institutions
with the certification of its teachers., The State Superintendent,
elected by the people, is a mémber and ex-officio chairmen of an
eight-member lay board, seven of whom are appointed by the Governor.
The Department of Education has among its divisiems a divisicn of
teacher training and certifisatiom. The director of this division
administers the ecurrieculums of the training institutions, inspscts
teacher-training departments of all colleges, and issues all certifi-
cates,

There is a separate governing board for each state institu-
tion of higher education. For the purpose of coordinating the weork
of publie higher education there was created, by the 1934 Legislature,
a Council on Publie Higher Educat ien.l The director of teacher
training and certifieation in the State Department of Eduaation,
aerves as seoretary to this council. Some of the aetivities in
which this counecil has engaged are of particular inteéast in the
present study, It has attempted to coordinate the work of the state-
supported training institutions by assigning all graduaté work e the
University of Kentucky, and limiting the teacher training aetivities
of tha University to the senier collegs and graduate levela. Also,
both the quantity end quality of work required for the training of

all kinds of school officera and teachers have been presoribed by the

1
Esntucky Statutes, Seotion 4537-1.
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council .2 Considerable progress has also been made toward the
working out ef a uniform plan for reporting by eash institution.
Certain forms for this purpose ars now in use, in mimeographed form,
but since the project is not completed they are not available for

publieation im this report,
The Agorediting of Training Institutions

The Council on Public Higher BEducation is responsible for
the appointment of an advisory committee (See Figure 3) compesed of
representatives of the five state institutiens and two representa~
tives of the private and municipal schools. The diregtor of
teacher training in the Department of Education acts as chairmen of
this committee. The work relating to changes in the curriculum is
in the hands of this ecommittee; however, its dec isions must be

- spproved by the council. All the actions of the council whieh
relate to curriculums for the training of teachers must have the
approval of the State Board of Edusation. Under this program of
teacher training the State Board of Education has the rasponeibility
for presoribing uniform and unified regulations for the approval of
the teacher tralning dspartments in all state, private, and muniei-

pal institutions. Such stendards are formulated under the direction

of the direstor of teacher training in the Department of Educat ion,

. ) o 4 i b X atig‘QQQ
Ppe 711, Kentueky Edueaa'!ziana], Bulletin, Yol. III, Ka. 7. TFrenk-
fort, Kentucky: Department of Edusation, 1935,
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Electorate

Gove
3¢ * Couneil om Publie 3.. *stdbe Superintendent
" Higher Bducation Divisions of~
/ Publie Relations
* Advisory Committee v Research
- for Curriculum mak- Statisties
ing and revision ‘Rurel School Supervision
s , High School Supervision
Boards of Regents . Negro Education
' (Bach composed of Vocational Eduoation
‘ive mambors) ' Speclal Educatien
“Raste o / School Buildings and
Mamhea.&' ' Grounds
L e Scehool Library Service
- _FWeatern Teacher Training and
R Certification
Inspectiom and Accounting
Finsnee
4. * Stdte Board ‘rustess of the University of
of Education - Kentucky - fifteen members
eight lay
members.

Fig, 3. - Organization of the Esntucky State Department of Education

l’* i
Sixteen members - State Supsrintendent, President of the University,
M‘qsidonta of the four teachers colleges, one member from the board of regents
~of eagh of the four teachers colleges, three trustsss of the University, two
anmqu of the State Board of Education, and the dean of the College of Educa-
%tlon at the ?ni\mrsity.

a*
4 representative from each of the five atate institutions of higher
education, two members representing the private and mumicipal colleges, snd the
. State Bireetor of Teacher Training and Certification, who is chairmen.

3*

State Superintendent is chairman of the Board of Regents of each of
the four State Teachers Colleges, member of the Board of Trustees of the State
University, Chairmeam of the Council on Public Highaer Education, and Chairman

- et ths State Board of Education.

4* .
The State Board of Edueation supervises the State system of lower
tblie schools, and governs the colleges for eolored persons.
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assisted by the advisory commitiee om teacher training appointed by
the council.

Thus, the precedure in this area of work is as follows:

1) The Council on Publie Higher Education prescribes the curriculums
acceptable for tbhs training of teachers for the various types of
positiona; (2) the State Board of Bducation sets up standards for the
approvel of the teacher training departments; (3} im the light of the
actions of thess two bodies, each institution must first decide what
ourriculums it desires to offer and them to make ths proper applica-
’tion for their approval; (4) these surriculums are tham ehecked with
those preacribed by the couneil for the ecertificatiom of tgaehart, and
the direetor actually visits each institution %o see whether or not
laboratory, library, and other facilities are available and suitable
for offering the various currieulums for which application has been
made .

If & curriculum filed by an institution is found to meet
the standerds preseribed by the council, it ig reconmended to the
State Board of Education for approval and the imgtitutien is placed
.en the approved list. This means that credits earned in these areas
at these institmtiom will be accepted by the department of certifica-
tion, for the issuance, renewal, or exchange of certificates. This
plan proposes to make possible a unified program of teacher tralning
for the state, and to bring about the desired cooperatiom batween the
offiglals of the various colleges and the State Department of Educa-

tion.
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Stimmlation

It is now quite generally agreed that the primary responsi-
bility for planning, supporting, and administering a free publie
schoel syatem rests upon the state. It them follows as a natural
eorollary that sach state must accept the respomsibility for planning
for an adequate supply of trained teachers for its schools. The
rosponsibllity of the state for plamning & state program of teacher
’enining is emphasized in the report of the National Survey of the
Education of Teashers.

The second basic sssumption is that each individual state
is responsible for insuring an adequate supply of teachers meeting
the certification standarda which it has adopted for the several
types of teaching positiona. This responsibility may be met by:
(a) Maintaining institutions or divisions of iunstitutions having
as theiyr specifie purposa the education of teachers; (b) sertifi-
esation of the graduates of approved currioula for the education of
teachers in non-state-supported institutions; or (¢) by various
sombinations of these methods.>

It ia the responsibility of the state to establish
standards for the preparation of its publie sehocl teachers, to
insure an adequate supply of teachers meeting these standards, and
- %o protect its standards and the services rendered by the teachers

by maintaining a balance between the supply of teachers and the
Gemand for teachers. This control should be exercised primarily
~ by means of certification and the enforcement of adequate reguls-
~tions of the State Department of Education.¢

This funetional organization of the Kentucky State Depart-

ment of Education, previcusly deseribed provides for the assumption

3 o
National vey of the Education Teachers, p. 234.
United States Office of Educatiom Bulletin, No. 10, Vol, VI, Wash~-
-ington, D. C.: United States Office of Education, 1833,

4
mis., p! 2‘430
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of its rightful share of the respensibility for the stimulatiom of
‘both training institutions and individuals. Stimulation of both
éﬁ‘theac toward the end that they may perform their respective
functiena~in»tha state ‘program more efficiently is a most important
activity of the work of the State Department,

&11 members of the State Department who were interviewed
in econnection with this study seemed to recognize with due comeern
their respomsibility for the developing and maintaining of a proper
interest and attitude on the pert of the public toward the teacher-
training program, The fact that they are continuously giving of
their time and energy toward this end is evidence: of their sincerity.
In eddition to the many publie appearanses on local programs of the
members of the State Department, there are numerous confersnces with
achool officials and other interested personm. Special assistance
is alse given by members of the Department to such local school
projeets as the planning and loeation of buildings, revision of
curriculum,; production of courses of study, promotion of increased
local financial support, and many other important issues designed to
promote educational improvement.

Another phase of the duty of stimulatiom concerns the
tegachers themselves. The division of teacher training and certifi-
cation is not concerned éxelusively with the preparation of new
teaghers, for that work does not reach all of the teaching corps of
the state. It is also concerned with the growth end improvement of

teachers already im service. Ome of the gosls of this division is

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



140

to make all teachers aware of the importance of the work in which

they are engaged, and to help them realize the necessity for adequate
preparation and of continued growth throughout the whole peried of
service.

The present State Department bases its work im this area
uper the assmtian that its efforts toward the imprevement of
instruetion in the public schools will be very closely eonnected with
the improvement of the training of teachers, pre-service and in-
service, It believes that improving the training of teachers should
be considered as a primary means of improving instruetion, It alse
balieves that every state program for the improvement of instruction,
ineluding ocurriculum revision, should be considered in conneétmn
iith the total program‘foz the training of 1se\aehf:u.'a.5 |

In planning for the continuous grewsth of all teachers, the
State Department encoursges teachers to teke advantage of the oppor-
tunities afforded in correspondence and extension ecourses, It also
hopes to correlate the offerings of the imstitutions through such :
services with the needs of the looalities and of the teachers them-
selvas. Looking toward that end the advisory cormittee recommended
to the Council om Public Bigher Education that the following regula-

tions relating to extension work, correspendence courses, snd student

8
These impressions were obtained by the writer im a confer-
- enoe with R. E. Jaggers, Direetor of the Division of Teacher Training
~ and Certification, in his office at Frankfort, Eentucky, on December
‘ 3' 1953‘
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load in summer sessions, be aﬁ@p’ena.é

A, Regulations Relating to Correspondence and Extension
Work.,

1. & college desiring to offer extension work
for aredit toward the issuance and/or renewal
of certificates shall submit its application
for the appreval of such work to the State
Board of Educetion upon forms approved by the
State Board of Education and shall furnish
such Iinformation as necessary as a basis of
such approval. No institution shall offey
courges for credit to be used in issuing oy
extending cexrtificates until the extension
program of such institution has been appraved.

2, Residence oredit shall be credit earned om
the ecampus in regularly scheduled classes of
an accredited institutiom ef higher learning.

3. Extension credit may be accepted im the
issuance of certificates only from standard
four-year colleges which are members of the
Association of Colleges and Universities of
the Southern States, or the Ameriear Associa-
tien of Teachers Collegea or other regional
aeocrediting associations.

4+ Credit for the issuance and renewal of ceptifi-
sates earned in an extension class shall be
valid only when the class is taught by a reguler
resident-member of the college faeulty who
teaches in his major field of preparation for
college teaching.

8. Extension work shall be counted &s a part of
the regular teaching load of resident faculty
members.,

6. The admission requirements and enrollment tegchnie
for atudents taking extension work mist be the
seme as for regular students irn residenes.

7. Students will be admitted to extensiom aourses
whe satisfy all pre-requisites for those courses
A im exactly the same manner as in residence.

)
These regulations were approved by the State Board of
E&untion on September 20, 19037.
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8, Where courges are required for & degree, not
more than one-half of the work of any depart-
ment ean be done by extensiom.

9+ The library fasilities for any eourse offered
by extension must be approved by the head of
the department offering the credit. & written
eopy of the librery regulations must be kept
on file im the institution.

10, Credit shall not be given for a three-~hour
course completed by eorrespondence in less
than five weeks; for a two-hour eourse com~
pleted by correspondence in less then four
weeka; or a one~hour course completed in leass
than two weeks,

1l. Not more tham 25 per eent of the credit for a
degree or certificate may be sarned by eorres~
pondence and/or extension.

12, Examinations for correspondence work shall be eon-
ducted in the following manner?:

a, In all eases where practicable, examina-
tions shall be given en the campus of the
institution giving the work.

b. In cases where it is impracticable to com-
ply with the regulatier "a"™ above, examins-
tions shall be given on the campus of a
college balonging to & standard regional
association and under the direetion of the
dean, registrar, or director of extension of
the institution where the examination is given,

¢, In cases where it is impracticable te com~
ply with the regulatioms "a" and "b"™ above,
an examinstion may be administered by a
county op ecity superintendent or the pyin-
eipal of an acoredited high sohool under
ecareful institutional regulations.

13, The minimum tufition for extension courses shall be
$3.50 per eredit hour. '

14, Bxtension practices of all imstitutions, in so far as
they affect students, shall be &s uniform as practi-
cable. To that end, directors should seek to dis-
govar and adopt the best practices for ¢ondueting ex-
tension teaching, bBoth elass and correspondence.
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15. Students shall not be allowed to reeeive more than
gix oredits per semester or twelve hours»within the
calendar yesar by extension.

16, Students in residence shall not be permitted to do
extension work without permission of their dean.

17, Three~fourths of the total mmount of eredit required
for the issuance of any certificate shall be resi-
denee credit, pravided that, laboratory courses in
subjeet fields, and professional sourses requiring
chservation, participation, and/or teaching im cam-
pue or affiliated training school shall be in resi-
dence..

18. Extension credit in the renewal of a certificate,
except where otherwise specified, will be accepted
up te 80 per eent of the total eredits presented
for the renewal of any certificate. 411 graduate
eredit for the renewal of a certificate shall be
earned in residence,

19. Credit earned by correspondence, extension elasses,
travel courses, and eredit earned through other
off-sampus programs shall bhe so designated on
the offieisl transcripts and shall be elassified
as extension or non-resident work.

B. Regulations Relating to Summer Session Load

The maximum load carried for credits for the 1ssuance
or renewal of a certificate by a student enrolled in summer
sessions shall be as followst

1. For cne term of 30 school days ~ 7 semester hours.
&. For two terms of 30 school deys each ~ 13 semester hours.
3. For one term of 15 days -~ 3 semester hours.

4, For one term of 30 days followed by a 15-day term -
¢ semester hours.,

5. No eredit in excess of 14 semester hours earned during
8 summer session in any one summer may apply toward
the issuance or renewal of a certificate. After
September 1, 1938, no eredit in excess of 13 semester
hours earned during a summer session in any one summer
may apply toward the issuance or renewsl of & certifi-
cate. Summer session as used in this regulatior means
the peried of time between the close of the regular
college year in June and September firat.
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Research

The Kentucky State Department of Edusation recognizes
research as an essential activity and has included such a division
in its functional organiz&ticn.7 In addition to carrying on major
investigations which seem pertiment to the formation of a construetive
program of action, the divisionm of research alse renders valuable
assistanee to the other divigieﬁs, and furnishes valuable date to
~lagialat1§e eemmitteés, institutions, professional groups, and in-
terested individuals. These sarvicés are intended to offset errers
of judgment caused by lack of adequate knowledge of facts, In order
better to discharge this responsibilify the division attemptas to
econduct continuous studies relating to all phases of the educational
program of the state. In short, it is a storsehouse of faets regard-
ing all phases of the educational system of the state.

In the field of teacher-training comtinuous researeh is
conducted in regard to supply and demmnd, and in the currienlum and
programa of the various training institutions, In the former area
the data are separated into different categories based on the several

. grade 1evals'1n the publie schools. At the junier an@ senior high
- school levels, further subdivisions are made on the basis of subjects
and oomt;in;t ions of subjects. These faets are aecured not only
from the teacher-training institutions, but also from county superin-

tendents and other loeal school unit administrators. Since the

7
See Fima 3o
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teacher-training program is concerned not only with pre-service

training but also in~-service training, up-to-date facts are con-
stantly sought as to the training status of all the employed
teachers. This department alse makes a eomtinuous study of bdest
practices elsewhere, and encourages continuous planning, experimen-
tation, aﬁé eialuation on the part of institubtions, loeal sehool
systems, and individuals.

It is held by the department that the information
eollected by the division of resesrch is important, not only for
the guidanee of the State Depariment in determining policies, but
to the teacher-training institutions and to individuals. Such data
form one of the bases for a guidance program for students upenm which
they may ba advised regarding the sdleetien oft the grade levaela or
subjeat fields for which they will prepare to teach. In this way
it is felt that the program of training can be related te their needs,
and that reasonable successive goals ean be set up for raising the

general level of training of the entire corps of teachers.
Publications

Another essential activity of the State Bepartmsﬁt of
Eduoation in the field of teaeher-training is publicatiom. The results
of studies and compilations of facts, mentioned in the paragraphs above,
relating to research must be published and disseminated if they ara to
~be of value, The division of public relations is in alose cooperation

with all of the other divisions on this part of the program. There
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is also elese cooperation with the Kentucky Eduecation Assooiation
and with the Bureau of School Service at the University of Ken-
tucky. The publications of both of these freguentiy carry releases
from the State Department. Other medis such as the publie press,
and the publicatioms of lay groups such as the Parent-Teacher Associ-
ation, Americam Legion, Federated Women'®s Clubs, and Imstitutional
Publications are used to disseminate information seleeted for its
value in maintaining the interest and suppert of the people in the
solution of educational problems,

The State Department itself publishes a series of "Educa-
tional Bulletins" in which the laws, rules and regulatiors, recom-
mendations, results of investigations, statisties pertaining to the
school system of the state, and reports of the aotivities of the
’aapamtmont may be found. These bulletins, some of which have been
rsterreé,talin the present study, are regularly supplemented by
m1Msographe§'"Circulars" which are issued from tims to time by each
_of the various divisions of the department.

The direetor of the division of teacher training and
certificetion frequently issues a "Teacher Training Cireular" fronm
that division in which pertinent matters relating to the status of
employed teachers, data om supply and demand in the several areas of
}employmanﬁ, teacher-training curriculums, regulations regarding
cortification, and other such matters are discussed. These circulars
tand to stimulate the program of training for teaschers in both the

- pre-employment and im-service periods.
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Cartification

In Ksentucky, the State Department of Education is vested
with the ecomplete authority to certify all instructional employees
of the publie sohoaia of the stqta.a The holding of such a cer-
tificate is a standard pre-requisite to am@loymsnt in any position
for whieh such certificates are issued. The responsibility for the
administration of this area of work is centered in the divisi#n-of
teachar training end certification, which has been mentioned in the
preceding paragraphs. The final authority for the approval of the
™iles and regulations pertaining to all phases of certification
rests with the State Board of Education.

This type of organization places the State Department in
& key position for attacking the problem ot’increase& professional~
1sétien in teaching. The degree to which a satisfactory solutiom
to this problem is reached is direetly dependent upon the standards
gset for eeafifieation. It is understood that certification implies
limitations, This deing the case, the State Department attempts,
in so far as is possible, by its rulea and regﬁlaﬁioaa pertaining to
certification, to secure & certain minimum competency in the beginning
teacher. The department also seeks to stimulate and encourage the

attainment of a higher level of training om the part of all teachers.

8
Kentueky Statutes, Seetion 4508-1.
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In sttempting to meet these obJeatives thera have been
provided, in Kentucky, rules and regulations for the issusnce of a
pravisional an& a standard certificate in each of the three main
_aveas of school w.ark.e Elementary education, secondary edusation,
and administration and supervision camprise these three ereas. Pro-
vision is also made for the issuance of certificates te attendance
officers and teachers of trades and industries. In all cases the
provisional certificates may be renewed, &t date of expiratiom, only
after presentation of additional training in sn amount which approxi-
matea one-half year of regular residence work im a training institu-
| tion. Standard certificates may be renewsd on the basis of success-~

ful experience alone.

¥While in-service training is not specifically mentioned
in any of these regulstions, it is obvions that many teachers must
‘either use this method for increasing their professional training,
or ssk for a leave of absence during a regular term, so that the
reguirements may be met. Tt was not possible to obtain informstion
that would show to just what extent this condition was true for elemen-
tary teachers in Eentucky, during the term covered in this study.
However, the regords of the division of teacher training and sertifi-
cation show that 47.8 per cent of the secondary teachers of the state
mist pursue additional training during the next four years, if their

cartificates are to remain ipn foree.

R
, These regulations were adopted by the State Board of Edu-
cation in a meeting at Frankfort, Kentucky, May 27, 1985,
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Salary Schedules

The law relating to the minimum aalwy for teachers in
Kentucky provides that each school distriet shall pay its teachers
according to a selary schedule which includes training, gquality of
service, experience, and such other items as the State Board of

Edueation may epprove ‘16

A oopy of the salary schedule prepared
by esach school board mmat be filed with the State Board of Education,
and approved by that body, before the lecal distriet is eligible to
receive its share of the state funds, The directa* of finanocs in
the state department is charged with the administration of this area
of work, Only that phase of the program whick relates to the training
of teachers will be considered here.

The philesorhy of the state department is based uporn the be-
lief that a salary schedule which recognizes the factor of training
places a premium upon the profeassional fitness of teach&rmll The
desired practicel result is to provide an incentive to teachers teo

improve themselves in their work, with emsequent advantage to the
pupils and to the school organization am & whole, The board whieh
places emphuin on preparation recognizes the faect that a tescher: is

- entitled to receive remuneration commensurste, in part at least, with

the investment represented, Other factors being egual, the teacher

(&3
¥ Kentucky Statutes, Section 4368-46,

: 11 These impressions, and other informatiom used in the
following paragraphs, wers obtained from George L. Evans, Director
 of Finanoe in the State Department of Educatiem, in sn interview in
‘his office at Prankfort, Kentucky, November 22, 1938,
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| with mueh training should receive more salary tham the teacher who 1is

not so well egquipped.
The Salary Schedule Form F-10-8, supplied by the director

of finance, provides for the calculatiom of teachers' salaries on a
monthly basis. It is suggested by the Department that an sllowance
of from $0.15 to $0.25 per semester hour be allowed on each month's
salery, for credits recognized towerd an AJB,. degree plus the same
rate for credits recognized towerd higher degrees. The actual

. pragtice of the loeal schocl distriets of the state, in regaré te

this matter, is shown in Table XXXTX.

THE AMOUNT ALLOVED ON THE MONTHLY SALARIE& OF KENTUCKY TEACHERS FOR
EACE SEMESTER HOUR OF RECOGNIZED TRAINING, 1638-103¢ SCHOOL TERM

. Distr ic'; Districts Moan
County 120 $0.18 §0.17%
‘Independent 165 20 18

Summary

The data reported in this chapter indieate that the general
mnerﬁionql erganigzation of the Kentucky State Department of Education
parmits and encourages a coordinated plan of cooperative effort in
‘attacking teacher-training problems, The issuance of all certificates
through the division of teacher training and certification enables the

Department to take the initiative in pointing out pertinent problems
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- and in encouraging and assisting the training institutions in the
solution of these preblems. The Council en Public Higher Rducation

and the Advisory Committes provide a plam of organization and admin-
istration which tends to coordinate the work of the training insti-
tutions with the certification of teachers. This plem permita a
eonsidaration éf actualities as well as philesephy and theory.

The accrediting of all training imstitutions by the state
depertment serves te imsure to some degree the gquality of the work
prasented as a miq for certification. ‘This, agaim, is a eooper-
ative enterprise where ir reality the representatives of the institu-
tions set up rules and regulations for their own approval, These
atandards, of gourse, have to be acceptable to the Publie Council en
Higher Education and to the State Board of Fducation.

Huch of the work of the State Department which relates to
the training of teachers is based upon the philosophy that en improved
teaching perscmnel will result in better instruction in the scheols.
Looking toward thia end the state depaprtment uses certificationm,
stimulation, research, publiecations, ané salary schedules as media
through which it works to insure a sontinuous improvement in the
general level of the téaching cerps of the state. However, progress
kin this respect must be contemplated in the light of available faeil-
ities for the training of both pre-service and in-service teachers,
in terms of their economic and Ph?ligal abilities, and with a full
knowledge of th& ratio of supply to demand at each tesshing level.

The data in this chapter indicate that all of these aspcts
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bave sntered into the establishment of conditioms im this arss: s

they now exist in Kentugky.
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CHAPTER VIII
TEACHER REACTION TO IN-SERVICE TRAINING

Introduction

One of the main purposes of this study is to set forth
the reactions of a representative group of perticipating teechers
relative to the appropriatoneés and i:raetieability of such parts of

 the present institutionsl in-service program es they have en-
countered, A statement of this purpose, together with the technique
used to secure this resction, hes been referred to in Chapter I. A
restatement will be made at this point becsuse it is believed thet
such a procedure will insure a bet':ter interpretation of the material
presented in the present chepter,

The ineclusion of these data may be justified by the belief
that the rﬁnctional value of sny in-service program is necesserily
caloulated quite extensively in terms of the reections of pertici-
,péting teachers. In order to ascertsin this reection the entire in-
gervice emnrcllment of Kéntucky teachers in one of each of the five
yﬁypes of schools ineluded in this study Qonstituted the group from
“whioh these date were solicited, This investigetion wes, of course,
confined to those actively connected with the in-service progrem of

one of these 1nst1tutiona during the periocd covered by this report.

The schools selected for this detailed pert of the study

were the University of Kentucky, Eastern Kentucky Stete Teachers

133
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College, Georgetown College, University of Louisville, and the Unie
versity of Cineinnati, They may be clessified as a state umiversity,
state teachers college, private libersl arts college, municipsl unie
versity, and an out-of-state school respectively., This selecticn
seemed to afford a quite typical, ss well as representative, source

‘ from which the teachers' reactions might be sscertained.

A questionnaire wes prepsred and submitted to each of the

- 3093 Kentucky teachers who hed enrolled in the in-service training
courses provided by the above schools during the period covered by
this invoatigation.l This questionnaire attempted to determine the
purpose for which each tescher had resorted to in-service training,

- the partioular type of training received, the aspects of the traeining
Judged by each to be of most velue, particular needs for training
which ere not met by the present progrem, and suggestions for possible
| edditions to, or modificetions of, the present program that seem to

: &lve p;'cmisa of a better edsptation of the efforts of the institutions
k %o-the felt needs of the teschers, In order to facilitete the classi-
fieation and interpretation of the deta, the teachers were also asked
to supply the following information: (1) the types of positions they
are now holding in school work; (2) the number of years ﬁhey have

~been engeged in school work; (3) the number of yeers they have been

employed in the school systems in which they are now working; and (4)

1l

X e A copy of the guestionnaire may be found in the Appendix,
. peges 233 - 237,
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the number of years they heve been in their present positions,

, A totel of 2290 questionnaires were returned in ussble
i condition, This wes 74,03 per cent of the number from whom a re-

-sponse wes solicited. The data compiled from these responses will

~be discussed in the following peged, in the seme order in which they
~oceur on the questionneire. Due to the variations which naturelly

_ result because of the nature of the deta, end because of the form

- 4n which thcr responses were recorded, a more deteiled treatment of
’tho methods employed in hendling the different categories of infor-
hation will be ineluded in each division discussed. However, it
iom sppropriete to say here thet no attempt has been mede to intro-
duce an elaborate statistical prece(iure, because it 18 believed that

additionel computations, in view of the nature of the deta, would not

~aid meterially in their summerizetion end interpretation,
Clessification of Responding Teechers

The number of teachers answering the questionneire, end
now employed in eaeh of the differeat types of positions, is shown in
! - Teble XL. This table elso shows the median snd meen number of years
‘thet each greup hes been in sehool work, how long they have been em~
~‘}p1°y:.d in the school systems in which they ere now working, and the
length of time they have held their present positions, It seems
‘significant to hote thet, if the administrative and supervisory group
18 excluded, there is no noticeeble veriation in the data recorded in

: :oi‘a;oh, column, for each of the other groups, In general, the edminis-
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trative and supervisory officials heve been im school work frem
from three to four years longer then eny of the other groups.
. However, the elementary teachers show the longest period of service

in their present positions,

TABLE XL

THE EXPERIENCE OF THE VARIOUS GROUFS OF TEACHERS
WHICH REFLIED TO THE QUESTIORNAIRE

W

Type of Number Years In Yoars In Pre-|Yeers In Pre-
Position of School Work |[sent System |sent Position
Teachers |WedTan | Moen |Median [Mean [Medlen | Wean -
Elementary 1090 7el7 | 8491 | 5,02 |7.06 | 4,16 | 5,45
;uﬂior Hish Sehool 240 7038 8.10 4,08 6,02 2.52 4.19
~ Secondeary 424 773 | 8.49 | 4.17 [5.72 | 2,62 | 4,79
Teechers of ‘ - - -
Special Classes 109 8,03 | 8469 | 4474 | 5.86| 3.50 | 5,36
Administretive end . -
Supervisory 427 (11,23 [11.55 | 5,77 |[8.09] 3.96 | 5,33
All Teschers :
 Gombined | 2290 7.82 | 9.27 | 4.76 | 6.,84] 3,56 | 5,17

‘ A summarizetion of the responses made to‘ths other items
‘included in the questionnaire, for each of the groups of teachers
listed in Teble XL, will be given 6n the following pages. These groups
will be treated in the seme order in which they occur en_thp table,

- In order to facilitete a better understanding of the data, a brief
explanation of the wey in which they heve been summarized will be made
in each castegory of the first division. The responses of each of fho

other groups will be treested in exactly the seme menner.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



157

Elementary Teachers

Eech teacher was asked to indicate the various types of

- institutional in-service training in which he had teken pert, since
first employed as a teacher. He was also asked to indicate, by
ﬁank, the relative extent to which he had mede use of each of those
in-service facilities with which he had come in esctive contact, A
summarizetion of the responses is shown in Teble XLI, This tebu=
lation indicates that summer school end late afternoon, evening, and
Saturday classes rank first and second respectively in this reap;ct.

| E:tonsion and correspondence courses ere next and are reported as

being used to exactly the seme extent by this group of teschers.
Placeament services of the institutions, not inecluding inftisl em-
ployment in school work, were reported as the leest used by this
group.
Their estimate of the degree to which their oontéota with
these respective in-service activities have contributed tab their
' tesching efficiency and professionel sdvencement is shown in Teble
XLII. This teble also shows the total number of teachers who ex-
pressed their evaluation of these in-service activities through these
replies, These numbers not only indicate the number of replies upon
which the judgments are besed, but also the number of teschers in
thiq group who heve hed sctive contact with each of these in-service
facilities. |
| The date in Teble XLII indicate that in most cases these

~elementary teachers feel that the institutional in-service activities
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TABLE XLI

INSTITUTIONAL IN~SERVICE TRAINING FACILITIES
USED BY ELEMENTARY TEACHERS

Institutional In-Service Training Activities Rank
SummerSehool.......;...¢......-'...-co 1.0
Lete afternoon, evening, end Saturdey ¢classes . . « « « o o 2.0
Extenaicnﬁwrsoa......o........r..f... 3.5
,e@msp@nﬁaﬂc.s@ursgﬂ‘oooooooooooooooooo 3.5
Special lectures and conferences . . « « o o o o o ¢ o o o | 5,0
Demonstration teaching . ¢ ¢« ¢ o« ¢ o ¢ ¢ ¢ ¢ ¢ o o o o o o 6.5
Publications of Institutions .+ o« o ¢ ¢ o ¢ 6 o ¢ 0 ¢ o o o 8.5
ﬂsitation by institutional Btai'f ¢ s ¢ ¢ s o o @ 0 s o o 8.0
Follow-up program of training 1natituxion . «c o o 0 v o 9.0
Speciel assistance on major problems and projoots s s e s s 10.0
Plecement Services (not including initial employment) . . « | 11.0

‘have made some contribution to their teaching efficiency and proe

~ fessionel advancement, Only in the case of visitation by members of

~ the treining school staff was there a feeling, on the part of a few
teachers, thet the institutional activity had been detrimentel to
them. In most cases the number of frequencies in each column indi-
cate that these activities are considered as meking an average or
great contribution to the teachers concerned. Summer school stends
out as the only institutional activity rated es meking a “great"

contribution by a majority of these teachers, A total of 728 out of

992, or 73,4 per ceunt indicated that they had such an opinion as a
- result of their experiences in summer school,.
The next division of the questionneire was designed to

~ procure information regerding the particular fields in which these
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teachers hed ongaged‘in ineservice training activities, They were
esked to indicate, by rank, the aress in which they had done most
“work. The resulting tabulation of their responses is shown in Table
XLIII, The fact that "preschool end elementery education” is ranked
firet on this teble seems to indicate that these elementary teachers
have done most of their in-service work in the field in which they
are now employed, Other areas of work such es "general theory end
method™ and "methods of teaching specific subjects", which also
received a high renk on this tsbuletion, msy also be considered as

more or less closely releted to their work.

TABLE XLIII

AREAS IN WHICH ELEMENTARY TEACHERS HAVE ENGAGED
IN IN-SERVICE TRAINING ACTIVITIES

: ,
Fields Rank

Preschool and elementary education . .
General theory and methods , . . « . &
Methods of teaching specific subjects
Educational pSYchOlOgY e o o o o o o o
School sdministration and supervision
Content courses in specific subject fie
Secondary education . ¢ ¢ o« ¢ o o
Rural education ., ,
Curriculum . o « » P
History of education .
Tests end measurements
Higher educstion . «

e o o o o

a

. s & & @ o @B e o ¢ & o
¢ 0 s o e ¢ % s s s 8 o
.'..‘....O..'
® ¢ & o ° 8 * 4 9 e e @

DI D G-

.
[ ]
*
.
.
L]

* ¢ o o
* 0 e o o
e o s o o
® s o s @
¢« ¢ & o @
e ¢ & = &
* ¢ & o o o

R S 2 - L [ ]

The date in Table XLIV indicate, for each of the fields

1listed in Teble XLIII, the degree to which these teachers feel thet
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‘their in-service work in these areas has contributed to their
teaching efficiency end professional edvancement., It is interesting
to note that eech of the three fields ranking highest in Teble XLIII
has the largest number of frequencies in the column whieh indicates
that they have been of "great” value to theso’toachgra. Also that
the next eight items 1n'Table XLIII have the lergest number of
frequencies under "average" on Tablé XLIV,

The items 1isted in Teble XLV were included in the Question-
naire in a section intended to gather from the teachers some idea of
the reasons for which they hed resorted to institutional in-service
treining., They were instructed to merk with (1) the reesons that
were most influential in their respective cases;'with (2) those
having less influence; and with (3) those having little bearing upon
their action. Items not affecting their cese were to be marked
with (0), which in tabuleting was considerdd es an omission. 1In
order to get a composite idea of the extent to which each of these
reasons had influenced this group of teachers as a whole, thg re-
sponses were erbitrerily weighted in the tabuletion. A response of
(1) was sredited with five points, (2) with three points, and (3)
with one point, The cumulative totels ere shown oﬁposite eech item
in Teble XLV, The items are arranged in descending order, according
to this method of eveluating their respective influence, snd are not
in the seme sequence in whieh they appesr on the quostienn;iro.

- This method smounts to the seme thing es ranking the items asccording

%o their indicated importence in the responses received,
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TABLE XLV

THE RELATIVE DEGREE TO WHICH CERTAIN REASONS HAVE PROMPTED
ELEMENTARY TEACHERS TO AVAIL THEMSELVES OF INSTITUTIONAL
IN~SERVICE TRAINING FACILITIES

/

" Resasons

Points

9.
10.
11,

iz2.

13.

14,

15,

16,

- Additional undergraduate credit needed to complete a degree

" Desire to keep up with new developments thet have come

| Desire for increesed economic returns mede possible by pro-

- Additionel work needed becsuse of e chenge in certification

Desire to obtaln an advanced AGETIreG e « ¢ o o « ¢ o 0 s o o

about since entering upon reguler employment o « « o o o
Desire to edvence general professional stending without per-
ticular reference to any advenced position . ¢« « « + o &

visiona in the local selery schedule which allows extra
pay for edditional professional preparation . . . o « »
Additional credit needed to extend or renew a certificate.
Reslized thet pre-service prepsration hed not provided all
the treining needed to efficiently discharge duties . .
A reguletion of -the locsl system which requires sll teschers,
or those having e certeln stenderd of preparstion, to
earn edditional credit within a ststed period of time ,,
Additionel credit needed to cbtain a better grade certi-
'ﬁ.eate.-...-.............‘.....,
Desire to edvance professional standing but not working
toward any specific edvanced degree . + ¢ ¢« ¢ o o o o
Desire to follow up certsin problems encountered since regu-
lar employment end as a result of prefessionsl duties .
Desire to prepare for advencement to & perticular type of
position which necessiteted additionsal professionel
trainins........o..........\.-...

la'st.'.O..CQQQ.'0.0‘0.0..“..
Desire to chenge to another type of position, not nedessaril
en advencement, but where specific treining wes needed .
Local edministrative and supervisory officials did not meet
needs for professional advice or techniques to cope with
problm.;........o'..........--.
Desire to follow up certain problems encountered before

3076
2320

2190

1907

1754
16495

1541

1128
1057
998

875

756
681
585

292

243

entering upon reguler employment « o o ¢« o o ¢ o ¢ o ¢
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The fact that "additlonsal undergraduste credit heodod to
oompfl.oto a _dogroo" renks at the top in this list seems indicative
of the fact thet meny of these elementery teachers have not yet
completed a four-year teacher-training program. On the other
hend, it will be noted that ™desire to obtain an advanced degree™
is in second plece, A pure interest in professionsl improvement
end efficiency seem to be indicated in the items accorded third and
fourth pleces. These two items are: (a) the desire to keep up
with new developments that have come about since the teacher entered
.upon regular employment; and (b) the desire to sdvance in genersl
_ professionel stending without particﬁlar reference to eny advanced
position, The effect of recent changes in certification laws does
not seem to be a very marked influence with this group of teschers,
since they ranked it in thirteenth place among the sixteen 1t@
listed,

In the next division of the duestiomire esch teacher was
’ esked to list the sdditional training for which they hed felt a
definite need since entering upon reéular employment, and which they
felt could be aa_t;sraeterily provided by regularly established
tescher-training institutions. The responses received are listed
in Teble XLVI, The writer has attempted to repreduce here the exact

responses received, using the statements of the teachers themselves

S in all cases where possidle, If the meaning of a statement wes mot

. obvious enough to prevent sll possibility of e mistake in combining
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TABLE XIVI

AREAS OF WORK IN WHICH IN-SERVICE ELFMENTARY TEACHERS
HAVE FELT A NEED FOR ADDITIONAL TRAINING

e e e e e e e e e et s et~

Areas of Work Number

1, Methods of teaching specific subjects « « o s « ¢ ¢ & o 228
2. More demonstration $08Ching « « ¢ ¢ ¢ 0 0 0 0 0 0 4 o 0 120
3. Courses end work in remedial reeding o« « « o o o ¢ o o 104
4, Training in sociel 8ervice WOrk « ¢ « « o ¢ ¢ o s o o o 87
S. General music and music apprecietion . « ¢ ¢ ¢ o o o o 76
N 6. Industrial arts for elementary gredes . . « « ¢ ¢ ¢ » o 62
7 Physicel education .« ¢ ¢ o o ¢ ¢ ¢ ¢ ¢ ¢ o o 5 ¢ 0 o o 60
B.Ohildpsychology.c.......c.....oo.. 52
9. Practice in progreseive educationel practices . . « o« o 44
10, Content courses in the subject fields ., 4 ¢ ¢« ¢« ¢ o ¢ o 41
1l, Re-meking of the curriculum « o + o ¢ ¢ ¢ ¢ ¢« ¢ ¢ o ¢ o 35
12, Teaching Of aI't ¢ ¢« o ¢ o o o ¢ ¢ o ¢ o ¢ ¢ s 0 ¢ o ¢ @ 35
m.euidmc‘ooo.oeo.ooooooooooutooo' 23
14, Methods of teeching hendicapped children . . o ¢ ¢ o &« 22
15, Methods of teaching the mentally retarded . « « « ¢ « & 20
16, Treining ih marking eand record keeping . « « v ¢ ¢ o o 20
17. Orgenization and sdministration of sehoocl activities, . 20
18, Applicetion of statistical studies ., « + ¢ o ¢« ¢ o o o 13
19, Tests and messurements e ® % ¢ 5 % 0 8 6 o 0 0 e v e ]
20. Methods of tesching exceptionel puplls . . « ¢ ¢ ¢ o o 6
21. Home economice for elementary gradef . ¢ ¢ « ¢ o o + o 5
28.?1’"'3“01er.00.00oooovéoooooo.o S
23. Diﬂciplinm MELhOAE « o o 4 o o ¢ 4 o ¢ o 6 ¢ 00 o o 4
24, Courses inmental hyglene « « « ¢« « s+ ¢ ¢« o ¢ o ¢ o o » 2

4% with other similer reactions it wes listed as a separate item,

Sueh a listing mey seem crude in some instances and leeve the im-
pression thet some stetements could heve been combined, but it is

believed that any such combination would result in a sacrifice of
~ olarity. ZEech statement in the teble is eccompenied by a number
' - the right hend column which indicstes the frequency of mention of

s each, The item manticned by the grestest number of teschers is
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_plaecd at the top and the others sre arranged below it in order of
decreesing frequency. _
In the finel division of the gquestionneire each teacher

- wWes asked to suggest additions to, or modifications of, the present
progrem of iﬁstitutional in-service training now carried on in this
area, which they tolt'uould ensble these institutions better to |
provide for the needs of teachers in-service, The response to this
question iz contained in Table XLVII, The data for this teble were

handled in exactly the seme manner as has been previously described
for Table XLVI. In fact, a careful exemination of the data in-
c¢luded 1n'oach of these tables tends to emphasizs the point thet
there is a ¢lose connection between the expressed needs for eertain

» types of in-service training end the suggestions which they have
made for the modification of the present progrem. It is obvious
from the data that these teachers want more training in how sctually
to do the job of teaching. A glence at the two top items in esch

table (XLVI and XLVII) is sufficient to establish tkis point.
Junior High School Tesachers

The style and sequence used in presenting the data collected
from this, end other, groups of teschers is exactly the seme as thst
| followed in the previous discussion of the response obteined from
elementery teachers., Sueh being the case, most of the discussion of

~ these findings will be reserved for trestment in a lster chapter, in
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TABLE XLVII

CHANGES IN THE PRESENT INSTITUTIONAL IN-SERVICE PROGRAM
SUGGESTED BY ELEMENTARY TEACHERS

— r——
o~

Changes Suggested Number
1, More actual demonstration work « « ¢« o« o ¢ ¢« o« o ¢« « o | 116
2. Courses treating perticular school problems . . . « | 109
3. Fewer courses in general theolY o+ « o ¢ ¢ ¢ o ¢ ¢ o o 7
4, More cultural training for teschers . + ¢« o o ¢ ¢ & & 77
5. Less restriecticns on work leading to degrees . « « « 70

6. More cooperation snd effort toward the promotion of

extension courses ® 6 9 8 & o o & 6 ¢ 06 & . 0 o » 54
7. Additional courses in visual education + ¢ o ¢ o s ¢ o 51
8. Additionel courses in methods of tesching o+ « ¢ ¢« « o 45
89+ More graduats OxXtension COUrSBO8 o v o ¢ o o o o 0 o o 40 .
’lG.Mor.epractieitcachins................ 40
11, Extension courses 1n other centers « « « « ¢ o o ¢ ¢ & 38
12, Use of better techniques by college teachers.. « + « « 29
13, Eliminats overlapping in education courses . . « ¢ o « 22
14, Opereation of pure experimentel 8chool . « o « o ¢ o © L]
15, Smaller fees for in-sService COUrseB8 . « ¢ o ¢« ¢ o o o $

which the maix concern will be an interpretetion and summerizetion of
= all the daﬁa’collectod.
The data recorded in Teble XLVIII show that the junior high
school teachers, cenvassed in this survey have used mostly the seme
’ three in-service facilitles as have the alemehtery teachers, The
only merked varietion in the remnking of eny of the services is noted
in the leés frequent use, by junior high teschers, of the speoial
lectures and conferences provided by the training institutions, The
evaluation of these same activities, in Teble XLIX, shows no case

,uhére a teacher felt that any of these in-service contacts had been
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TABLE XLVIII

INSTITUTIONAL IN-SERVICE TRAINING FACILITIES
USED BY JUNIOR HIGH SCHOOL TEACHERS

Institutionel In-Service Treining Activities Rank
Suemer SCho0l o o ¢ ¢ ¢ ¢ ¢ ¢ s 4 ¢ 6 6 s o o6 6 8 8 ¢ 0 v @ 1
Late efternoon, evening, and Saturdey classes . + « ¢« « o o 2
Extonsion COUrS88 , ¢« ¢« ¢ o s « ¢« o s ¢ 4. o 6 ¢ o 06 ¢ ¢ o @ 3
Visitation by institutional staff . « « « ¢ s ¢ ¢ ¢ ¢ o o & 4
Publications of inatitutions . + ¢ ¢ ¢ ¢ ¢ o ¢ o ¢ o ¢ o & S
Dmnstrationt.aohingA....oo........... 6
Special assistance on mejor problems and projects . . . .« . 7
Correapondence COUrBe8 +7s s ¢ ¢ o s o ¢ ¢ o ¢ ¢ o ¢ o o o 8
Special lectures and CORLeIeNnceS .« « + ¢ o ¢« ¢ o+ ¢ o ¢ s o 9
Placement services (not including initial employment) , . . 10
Follow-up program of training institution . o o ¢ ¢« « « « 11

- detrimentel. Correspondence courses comprise the only division of
 service where some felt that they hed received no value from the

experience, Summer aschool sgein stands out, as with elementary

teachers, as an in-service activity of "great® value,
| On the other hend, if a comparison is made between the date
shown in Tebles XLIII and L, it mey be noted that there is little
 similerity in the degree to which these two groups of teachers have

teken in-service courses in the various fields of work, The closest

agreement is in regard to courses in "general theory and method",

which renk seaond end third in the two tables respectively mentioned
. adbove, The evaluation, by these junior high school teachers, of

their work in esch of the various fields is shown in Teble LI, In

‘_ general it seems that this evaluation is complimentery to all fields.
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TABLE L

AREAS IN WHICH JUNIOR HIGH SCHOOL TEACHERS HAVE
ENGAGED IN IN-SERVICE TRAINING ACTIVITIES

"m

Fields Renk
School administration and supervision « « « ¢ ¢ o o ¢ ¢ o o 1l
Content courses in specific subject fields ., . . . . . . & 2
Generel theory end method8 . + ¢ ¢ ¢« ¢ o ¢ ¢ ¢ ¢ 0 o ¢ o ¢ 3
Secondary educetion « ¢ s o o o ¢ o ¢ ¢ s ¢ 0 0 0 0 0 s 4 o 4
Pre-school and elementary education « « ¢ « o s ¢ ¢ o o o o <]
Educational DPBYCROLOBY o o ¢ o » o ¢ ¢ ¢ o o o o o o o o o 6
Rurel education « « o+ « o o o o o s o o s o o ¢ o o ¢ o o K4
Methods of teeching specific subjects . « ¢« ¢ ¢ ¢ ¢ o ¢ o o 8
Tesis end measurements® o« o o« o o o ¢ ¢ ¢ o s o ¢ 0 0 o o o 9
Ghrrieultm........................ 10
History of educetion « ¢ o ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ 0 ¢ 06 0 0 ¢ ¢ 11
Higher education o ¢ o ¢ ¢ 0 o 0 0 0 6 0 . @ * e o ¢ s o 8 12

However, "content courses in speciﬁe subject fields™ stand out as the
one area of work which they feel has made the grestest contribution
to their teaching efficiency and professionel edvancement.

Teble LII shows the relative degres to which certain motives
have prompted this group of teachers to continue their training while
~in service. The three reessons ranked highest in this tebulation all
seem to emphesize the desire for personal gain as a prime motiwe for
their continued training. These reasons ,b in the order renked, were:
(1) desire to obtain -an edvenced degree; (2) desire for ineressed
economic returns; end (3) the desire to advénce in general pro-
fessionel stending. Again, as in the case of elementery tesachers,
’eértification requirements ssem to exert a relatively small influence

toward the stimuletion of in-service improvement smong these teachers,
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TABLE LII

THE RELATIVE DEGREE TO WHICH CERTAIN REASONS HAVE PROMPTED

JUNIOR HIGH SCHOOL TEACHERS TO AVAIL THEMSELVES OF
INSTITUTIONAL IN~SERVICE TRAINING FACILITIES

‘Reasons

Points

——————————— e e
e ———————— ———— — ——
]

1.
2.

6o
7.

8.

9.
10.

11.
iz,
13.

14.

16.

Desire to obtein an edvenced degree . o« s o o o s ¢ » o
Desire for increased economic returns made possible by
provisions in the loeel sslary schedule which allows
extra pay for additionsl professionel preparation .
Desire to edvance genersl professional stending without
particular reference to eny advanced position . . .
Additionel undergraduate credit needed to complete a

degree @ ¢ ¢ 6 4 6+ 2 0 0 s 0 P 0 0 s 0 4 s s s s

Reslized that pre-service preperetion hed not provided

all the training needed to efficiently discharge
duti”.OC‘.C.OOUOQOQOCr..0.0...
Desire to keep up with new developments that heve come
sbout since entering upon reguler employment . « .
Desire to prepere for sdvancement toc a particular type
of position which necessitated additionel pro-
fessional preparation o+ ¢ o ¢ ¢ o o o 6 ¢ 0 s o o o
Desire to advence professionsl stending dbut not working
toward any specific sdvanced degree . . o « ¢« o o o
Desire to follow up certein problems encountered since
reguler employment snd as a result of professional
dutIGS....................o..
Desire to chenge to another type of position, not
necesserily en advencement, but where specific
trainingmm‘dedooooooco.oo-otoo
Additional credit needed to obtain a better grede cer-
Cif1085@ o ¢ ¢ ¢ ¢ o o ¢ o 6 ¢ 6 ¢ 6 0 0 0 0 s s s s
Additionel credit needed to extend or renew a certi-
rieat‘-ooooaooooccoo.onoooeoo
A regulation of the locsl system which requires all
teachers, or those heving a certain standerd of
preperation, to earn additionel credit within a
stoted period of time . . o o o ¢ o ¢ o 4 ¢ 0 ¢ ¢ &
Local sdministrative end supervisory officisls did not
meet needs for professionel advice or technigues to
Cope With problems « « ¢ o ¢ ¢ o o ¢ o o o o« o o ¢ o
Additionsl work needed because of a chenge in certifice-
'tionla"oooocoooo-o.ooo.oooo.
Desire to follew up certain problems encountered before
entering upon regular employment « ¢ ¢ ¢ o s o o o o

1044

778
617

510

496

390

371

358
347

25¢
218
186

141

134
65

16
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TABLE LIII

AREAS OF WORK IN WHICH IN~SERVICE JUNIOR HIGH SCHOOL
. TEACHERS HAVE FELT A NEED FOR ADDITIONAL TRAINING

Aress of Work Number

l. Methods of teaching specific subjects . ¢« o ¢« ¢ o « o « 45
2, Guidance and student personnel wWOrk , o ¢ ¢ ¢ o o s ¢ o 30
3. Training in keeping records and meking reports . . . . 22
4, Orgenizetion end sdministration of school ectivities . 20
S« Methods of teeching the mentally retarded « + « « ¢ ¢ » 10
6. Tests snd measurements 6 ¢ 8 & 8 4 ¢ 0 8 4 o e & ¢ 9 @ 10
7. Cherecter education . o ¢« « o o o ¢ s ¢ o« o ¢ ¢ o o o o 7
8, Child and adolescent PESYCHOLOZY « « o ¢ ¢« ¢ o. ¢ ¢ o o o 5
Q.Inﬂmtrialartl.......¢............ S
10. More demonatration toaching ¢« ¢+ o ¢ o ¢ ¢ ¢ ¢ ¢ ¢ s ¢ o 5
11, Hegalth and- ‘physical educstion . ¢ 6 0 ¢ ¢ s s e e s e 4
12, Courses and work in remedial reeding o 0 e 6 s 0 0 0w o 2
13, Methods of teaching pupils how t0 BtUAY ¢ « ¢ o « o ¢ o 2

ps

Teble LIII shows the eress of work in which these junior
high school teachers report that they have felt a need for additional
treining since they entered upon reguler employment. By checking
these items against those listed in Table XLVI, one can soﬁythat
practically every statement heré is metched by a corresponding one
in the former 1list. The chief veriation 1§ one of freguency of

mention rather thean ér basic content, Eowevar; "methods of teaching
specific subjects™ renks at the top in both ceses,

By a simiiar comparison the changes in the present instie
tutionel in-service program, suggested by junior high school teachers

’ in Teble LIV, are found to have much in common with the preposels

mede by elementary teechers, Both groups indicate in these replies
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thet they are most concerned sbout in-service training designed to
show them specific workeble methods which they cen use in their

own classrooms.
Secondary Teschers

The‘oxtont to which these 424 in-service secondery school
teachers heve used the various facilities provided for them by the
treining institutions is shown in Teble LV. The reader msy recall
thet the first two items on this list were albo ranked in corre-

sponding positions, and in the same order, by both elementary end

TABLE LIV

CBANGES IN THE PRESENT INSTITUTIONAL IN-SERVICE PROGRAM
SUGGESTED BY JUNIOR HIGH SCHOOL TEACHERS

Changes Suggested Number
1, Fewer courses in general theoTY « « o « o o o o o o » . 47
2, More courses in specific methods o « o « o o o o o o o 36
3. Provision of content courses in secondary subjects , . 26
4. Larger selection in inwservice clesses . . « o « « o o 22
S. More ectuel demonstretion WOTK .+ o « o o « » o o o o o 18
6. Courses in methods of teaching secondary subjeets . . . 13
7. Courses treating perticular school Problems « ¢ ¢ o o o 13
8, More practice $eaching .« + o ¢ o o + ¢ ¢ 0 0 0 0 o o o 11
9. More cultural training for 6eChers « « « o « « o« o« o 11
10. Better placement services . ., . . . . * 0 0 0 s 0 s o » 11
11, Additional industrial arte Work « o« o o o o ¢ o o o o o 5
lz.lioroeoursosinpayoholesy.............. S
13, Additionel courses in guidance . ¢ . o . o 4 o o o o o 5
14, Less restrictions on work leading to degrees . PN 4
15, additional courses in heelth end physical aducation . e 4
16, Wider selection in correspondence courses .-, ¢« o v o & 2
17, Courses in eudio and visusl education . . o , . . " e 2
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Junior high teachers. Perhaps the most noticeeble change in the
ranking of these services by secondary teachers is the increased
extent to whiech they have utilized the assistance of the training

institutions in working on major problems end projects., By as-

Bigning this item to third place they have indicated that only the

TABLE LV

‘ INSTITUTIONAL IN-SERVICE TRAINING FACILITIES
USED BY TEACHERS IN SECONDARY SCHOOLS

]

Institutional In-Service Training Activities

SunmerSchocl..........-.......
Late afternoon, evening, and Seturdey clesses . .
Special assistance on mejor problems end projects
Demonstration teaching « o o o o o
Extension courses o « « o o o o o o
Special lectures and conferences .
Correspondence COUrsesS .+ o o o o o
~Publicetions of imstitutions , . .
Visitation by institutional steff ... « o . .

Placement services (not including 1n1t1a1 employment)
Follow-up progrem of training institution + « « « +

L I

* & o ¢ @
* 8 & o o
e & o ® o
¢ o * 4 &2 e ¢,
® & ® 4 o o g

.
.
L]

.
.

[ ]
*
*
*

® & o o * o
e« ® o
* ® ¢ o @ © & * & o o
® 0 * a & g 0 & o e
= ]
HOW®-~300bGNM

® & ® g o ©® & o ¢ o

ktwo services mentioned above have been used more extensively than
this letter pert of the institutional progrem.

The evaluation of each of these institutiomel activities
by the secondary teachers who have been actively associated with
such services is shown in Teble LVI., It seems very significant to

" note from this tebulation thet each of the three services indicsted
a8 used most, in Teble LV, has been considered as of "great" value

to e majority of the secondary teschers who have used them, It
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may be noted also in Teble LVI thet ell of the limited number of
secondery teschers who have been actively connected with an insti-
tuionel follow-up progrem have considered this ectivity of "great"
velue, This evaluation is significantly different from the
opinions expressed by both the elementary snd the junior high
teaschers in regerd to their contacts with this sctivity.

‘The data in Teble LVII indicate to what extent secondary
teachers have engeged in in-service training in each of the subject
fields listed, An evaluation of the contribution which they feel
hes ‘rbeon mede to their teaching efficiency _and protosslional ed-
vencement, by each subjeet; is shown in Teble LVIII. These tables
ipdicate thet the secondary teschers, who responded to this inquiry
have done most in-service work in "school edministration end super
vision", and yet helf of the number who signified that they hed
taken courses in this eree remked this work as of "_average" value
to them. Teble LVIII shows three other fields which were rated to
be of "great® velue by a majority of the teachers who had taken
such coursoﬁ; Two of these, "secondary educetion™ and “content
courses in specific subject fiilds", renked high on Teble LVII, but
"methods of teaching specific subjects™ is found in sixth plece.

In general, the data in Table LVIIT show & surprising
similarity in the number 61‘ secondary teachers who have teken ine
service courses in eech of the fields listed. On the other hend,

there is much verietion in their opinions regarding the degree of
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TABLE LVII
AREAS IN WHICH SECONDARY TEACHERS HAVE ENGAGED
IN IN-SERVICE TRAINING ACTIVITIES

Fields Renk

School administretion and supervision . . .
Secondary education « + o ¢ ¢ s ¢ o 0 o s »
Content c¢ourses in specific subject fields
General theory end methods . . o « « o «

HBlucational psyehology .« « ¢« ¢« ¢ ¢ o »
Methods of tesching specific subjects
Tests and measurements . « « o o o o
Gurrieul\mcoonco.ooo-oo
History of education . . . « o« o« &
Pre-School and elementary education
Ruralﬁdu@ationoooo.cccoo
Higher education . ¢« ¢ ¢ ¢ ¢ o o o

e o & o
® & &

-

0000000 OHMO O

e o o »
® 2 @& © o 4 e

e ® ¢ ® o © o

e * & o @ ¢ & o o

4 ® @& e © © o & % 3 ¢
* & 2 ¢ & @ ¢ ®* ¢ » & 4
* @ o e ¢ & o & & & » 0®
e o ¢ & ® & & ¢ 2 s 0
*® o @ & o & & ° o 0 & o
e o & * o & & ¢ ¢ o 0 o
® & e o ¢ & 8 ¢ o g ¢ o
¢ & & ¢ @ & o

BEE
t—aommq?muamt—-

benefit received fram these courses, Although no teacher indicated
that the pursuit of any of these courses hed been detrimental, eighty-
eight did class them as of "no value"; and in an additional 196
instances_they were ranked ss of "little value®, The data collected
did not reveal the reesons for these replies, |

In Teble LIX, "the desire to obtain an advenced degree™ is
the resson eredited by these secondary teachers with having the most
‘inrluonce toward their continuaetion of training while in service,

The four next most influentiel reasons, in the experience of these
teachers, are all centered sround their desire to»achiévo a higher
professionel status. Regulations regerding eortir;eatien do not
seem to constitute an impelling force towerd the stimulation of this

group in continuing their training in service, This is evidenced by
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TABLE LIX

THE RELATIVE DEGREE TO WHICH CERTAIN REASONS HAVE PROMPTED
SECCONDARY TEACHERS TO AVAIL THEMSELVES OF INSTITUTIONAL
IN=SERVICE TRAINING FACILITIES

WM*MMW

Ressons Points

1. Desire to obtein an sdvanced degree « o « o« o o « « o | 1454
2. Desire to keep up with new developments that have come
' about since entering upon regular employment . . 1237
3. Desire to advence general professional stending with-
out particulsr reference to any advanced position 952
4. Desire to sdvence professionel stending but not
working towerd eny specific advenced degree ., . . 873

5. Realized that pre~service preperetion hed not pro-
vided &ll the training needed to efficiently dis-
charge Aubties . . o 4 so0 ¢ o 0 o 0 0 0 0 00 4 0 750

6. Desire for incressed econamic returns mede possible
by & provision in the locel sslary schedule which
allows extra pay for edditionel professional prep-
aration..................’... 605

7. Desire to follow up certain problems smcountered

since regular employment and as a result of pro-
f’QSionaldutioﬂoooq..oo.».q.o.o.. 487
8. Desire to prepere for advencement to a perticular
e type of position which necessitated additionel
professional preperation « o« « ¢ ¢ ¢ 4 6 o o o o o 456
9. Additionel undergraduete credit needed to complete -
adogro....a................. 416
10. aAdditionsl credit needed to extend or renew a cer-
tificate.......-............. 304
11, Additional credit needed to obtain a better grade
Q.rtifiﬁ&t. * . L . * * * * L J * . ‘\ * o L - L] L] L 161
12, Desire to follow up certain problems encountered be-
fore entering upon regular employment . . . o o 181
13. A regulation of the locel system which requires all
- teachers, or those having a certein standerd of
preparation, to earn edditionsl credit within a
3tatedp‘riod0tt1mﬂ ® ¢ o o ¢ 0 4 s s e 8 s e 0 150
14, Local edministrative and supervisory officials did
not meet needs for professional advice or tech-
niques to eope with Probléms « o o o o ¢ ¢ ¢ o o . 149
15, Additional work needed becsuse of a change in certi-
ﬁ.cationlaws -00.00000‘000000000 132
16, Desire to change to another type of position, not
necessarily sn advancement, but where specific
tr&inine'“ne‘ded ¢ 2 & 9 0 e o 0 e e s e e e @ 73
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the fact thet no reeson involving such & motive ranks above tenth

plece in the tebulation.

Teble ILX shows the sress of work in which in-service

secondery teechers indicete that they have felt a need for eddi-

tionel treining, It seems significant that the two items which

rank highest in this tabulation are both concerned with methods of

tesching. This points to the fact that the secondery teaschers

feel a need for edditionel training in the actual job of tesching

¢lasses of pupils. They elso express a felt need for content

courses in the &econdary subjects, and for training that will help

them to cope with actual end specific school problems, Each of

TABLE 1X

AREAS OF WORK IN WHICH SECONDARY TEACHERS
HAVE FEILT A NEED FOR ADDITIONAL TRAINING

M

Aress of Work Numbeyr

l. Methods of teaching specific subjeets « o o o ¢ o o « 111
2, Methods of teaching the mentally retarded . « o « o » 47
3, Content courses in secondary subjects N 46
4. Orgenization and sdministretion of school activities 33
59@016@33..---900ooo.ocnoorooooo 24
5.6“1'1'13“11“1.00‘.000000 @ o ¢ 0 0 0 0 & v 16
7. Health end physicel @ducation . « ¢ ¢ o « o o o o o 16
8. Vocational and industriel education « « o o e o « o o 11
9. Tests snd measurements , . ® 4 0 6 0 0 6 0 0 0 0 s o 11
lo. Charscter education ® 0 0 e 0 % o v s e ® e 6 ¢ v e @ 1l
llcP'ychalm ¢ 8 0 6 ¢ 0 0 0 0 o v e e s “ o o o » 11
12. Training in keeping records end meking reports “ o 5
1B Bt“iplinm MBLHOAB o ¢ o ¢ ¢ ¢ o ¢ ¢ o 6 4 o 0 @ ') 5
- * [ 2 5

14, Courses in sociel problems . . o o o « o o o o
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‘these items sppeer agein in Table LXI, which lists the changes in
the present inmstitutionel in-service progrem suggested by this group

of secondary teachers,
Teachers of Speciasl Clesses

The replies received from 109 teachers indicated that
the major part of their time, in their present positions, was given
over to work in special clesses, The informetion given in these
- replies was not surtieiantiy detailed to allow a complete classi-

Tication and description of the duties of this group of teschers.

However, the informetion at hand does indicate that there is grest

diversity emong both the fields of intereat and the duties to whiech

TABLE IXI

CHANGES IN THE PRESENT INSTITUTIONAL IN-SERVICE
PROGRAM SUGGESTED BY SECONBARY TEACHERS

Chenges Suggested Number
1. Courses treating actual school problems o « . + + « o o] 102
2, Less emphasis on general theory « « « o ¢ o o ¢ v o o & 62
3. Use of better techniques by college teschers . . « « « 58
4, More practice tesching + o o ¢ o ¢ o ¢ ¢ o ¢ ¢ o 0 o o 29

O+ Provision of content courses in secondary subjeets ., . 29 .
3. More actusl demonstretion work ® o % ¢ % ¢ & » 8 s 8 o 25
7. More work in laboratory training schools . . . . . . . 16
8, Wider selection in summer SChoCl COUYSOS8 o+ o+ o o o o o 16
9, More cultural training for tesChers « ¢ « o ¢ ¢ ¢ o o o 16
10. Extension courses in other centers . . « o « . o 13

11, Courses tresting results of surveys and investigations 12
12. Improved institutional follow-up 8ervice . « « o« o o o 12
13, Provision of a plen whereby institutions supply in-
service teachers with new ideas and developments
in their respective £1elde o o« ¢ o « ¢ ¢ ¢ o ¢ ¢ o o 12
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these teachers asre assigned. Among those giving a complete

‘deseription of their duties there may be found teachers of music,
ert, physicel education, the physicslly handicepped, the mnntally.
retarded, ungraded groups, remedial groups, and special trades,
The extent to which institutional in=service training facilities

have been used by this diversified group is shown in Teble LXII,

Their evaluastion of these experiences may be found in Teble LXIII,

TABLE LXII

INSTITUTIONAL IN-SERVICE TRAINING FACILITIES
USED BY TEACHERS OF SPECIAL CLASSES

Institutional In«Service Training Facilities

£

Smnm.rSehool...‘._. o o 0 o 2 s 0 s o @
Extension Courses « « ¢« o« ¢ ¢ o ¢« ¢ ¢ ¢ o o o
Vigitation by institutionel staff . + ¢« o o »
Late sfternoon, evening, and Saturdey cleasses
Special lectures and conferences . « « . + o
Follow-up progrem of training institution ., .
Publications of institutions . . ¢+ « ¢« « « o«
Oomspcnd.nBQ COUTBOE & ¢ ¢ ¢ ¢« ¢ o s 0 o ¢ o
Special essistance on major problems end projects . .
Plecement services {not ineluding initiel qmploymnnt)
Demonstration teaching® . o ¢« + o o ¢ ¢ o o o o o o o

e & & o ® o
e« . o 9 e 8 & 4 4
* ® & o o s o »
¢ * & ° & % &

CQODIOMP NN

=

s & 8 & o ¢ © ¢ % a2 @
e o ¢ O & ¢ o o 8 © o

* No contscts reported by teachers in this group.

These teachers of specisl classes report, s shown in Table
LIIV, that they have done most of their 1n-§srv1ee training work in
*methods of teaching specific subjects™. Next in order is "content
“eourses in th9 subject fields™, snd "educational éaychelogy"::anka

third. A reference to Tables LIV shdws that all of the teschers in
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this group who expressed their opinions regerding the value of the

courses rated each of the three fields mentioned above as having

mede either a "great”™ or an "averege™ contribution to their teesching

3 efficiency and professionsl advancement,

TABLE LXIV

AREAS IN WHICH TEACHERS OF SPECIAL CLASSES HAVE
ENGAGED IN IN-SERVICE TRAINING ACTIVITIES

b — e e

' Flelds Rank
Methods of teaching specific Subjects « ¢ o ¢ « o o ¢ ¢« o o | 1.0
Content courses in specific subject fields . + « ¢ ¢« ¢ ¢ o | 2.0
Educational p‘y@h@loy e & 0 0 & 6 * O ¢ 8 6 s 0 0 0 9 o o 3.5
Generel theory and methods8 o« ¢« ¢ ¢ o o ¢ ¢ o ¢ o ¢ ¢ o o o 3.5
Pre~school and elementary e6ducation « o« o ¢« ¢ ¢ o s ¢ o o ¢ | 5.0
School administration and Sﬂp&ﬂisibn @« ¢ ¢ 9+ 0 0o 6 0 s s o 6.0
Tests end measurement® o+ o o ¢ ¢ o o ¢ o ¢ o ¢ o o 0 ¢ o o 7.0
History of education +.% o ¢ o« ¢ o ¢ ¢ o 0 ¢ ¢ ¢ o o ¢ o o 8.0
Secondary education . « o+ ¢ o o ¢ 2 o 4 s o 0 0 0 0 000 o] 90
Bural @ducation « « o« o ¢ o ¢ o ¢ o ¢ o o 2 ¢ ¢ 9 ¢ 0 s o o |10,0
curiculm * & @ L » & L [ 2 . @ * L . [ ] L L . * o . L] * 11'0
Higher .dacat 1 Qn * * L . L L . L] [ ] * L] . . e @ » L [ ) L * 12. 0

The ressons uh@ph prompted these teachers

to continue their

training while in service are shown in Table LXVI., This tabulation

- indicates that certificetion rules and regulations have been more

influentiel with these teachers than with any of the other groups

proviously mentioned in this chapter,

Sueh a condition is not

'nqcossariay surprising, since it is genersally understood that special

teachers are often selected because of their ability in some specific

field, end mey not have approached the profession of teaching through
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TABLE LXVI

THE RELATIVE DEGREE TO WHICH CERTAIN REASONS HAVE PROMPTED TEACHERS
OF SPECIAL CLASSES T0 AVAIL THEMSELVES OF INSTITUTIONAL
INeSERVICE TRAINING FACILITIES

Reasons o Points

le Desire to keep up with new developments that have come
sbout since entering upon reguler employment . . « » 407

2. Realized that pre-service preparation had not provided
all the training needed to efficiently discharge
Qubies o« o« ¢ ¢ ¢ ¢ ¢ 2 ¢ ¢ ¢ 2 2o e 0 ¢ e o 06 e s e 0 374

3. Desire to follow up certsin problems encountered since
regular employment and as a result of professional

Qubios o o « ¢ o ¢ 0 0 ¢t s 0 e 00 0 0 e 0 o ¢ o o 271
4. Additionsl oredit needed to extend or renew e certifi-
cat‘ ¢ € 8 o o L L4 ¢ » LN 1 L4 [ * & ¢ @ 9 * o L 4 ® 258

R S. Desire to advence generel professional standing without
particular reference to any advenced position . . 232

6. Desire to obtein an advenced Aegree® . . « « « « « ¢ o o 214
7. Additional undergreduete credit needed to complete a
QeBre® o o ¢ ¢ s ¢ ¢ o 6 o s 0 o 0 6 s 06 8 s s s a0 210

8, A regulation of the local system which requires all
teachers, or those having a certein standerd of prep-
aration, to esrn additional credit within a stated

: p‘ri@d of time , . & c‘o ® o & 6 06 0 & 8 2 0 0 0 e @ 159

9. Desire to prepere for esdvancement to a particular type

of position whieh necessiteted additional professional

Preparation + ¢ « o o o ¢ ¢ o 0 0 0 0 s 0 o e o b 110
10, Desire to edvance professional standing wut not working
_ towerd any specific sdvanced degree . + « o o ¢ o o 104

11, Desire for increesed economic returns msde possible by
a provision in the local salery schedule which
ellows extra pey for esdditional professional prep-

sretion ., ¢ ® 8 8 & 0 ¢ 6 * 5 8 » e B 6 e e 0 " s @ 101
12, Desire to follow up certain problems encountered before

entering upon reguler employment « « « o o « o o o o 77
13, Additionel credit needed to obtain a better grade certi-

ficate » ¢« o« « & ® 0 & 0 0 6 6 ¢ 0 @ % 0 0 ¢ 0 0 o s 65

14. Local administretive end supervisory officials did not
meet needs for professionel advice or teehniques to
cope With Problems .« o ¢ o « o ¢ o ¢ 0 ¢ ¢ ¢ 0 o o o 61

15. Desire to change to another type of positiom, not
necessarily an edvencement, but where specifiec train-

Ing wes needed « o o ¢ ¢ ¢ 0 4 s o 0 e 6 0 0 0w e o 44
16. Additionel work needed because of a change in certifice-

tion laws . o o « @ & o o & 2 0 & 0 2 e 2 0 0 o @ 25
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TABLE LXVII

AREAS OF WORK IN WHICH TEACHERS OF SPECIAL CLASSES
HAVE FELT A NEED FOR ADDITIONAL TRAINING

Aress of Work Number
1. Content courses in the subject fields . « . « + o« o o o o 42
2., Organizetion and edministration of school activities . .| 29
3. Methods of teaching the mentally reterded . . . . ¢« « « | 27
4. Genersl music end music aspprecietion . . + « ¢ ¢ ¢ o o & 22
5. More practice teaching . « « o ¢ ¢ ¢ ¢ o ¢ ¢ ¢ ¢ ¢ ¢ o .o 20
6. Methods of teaching in aspecial subject fields . . « « « o 20
7. Genersl school orgesnization end edministration . . « ¢« | 20
S.Guidaneo.v.......-...o........... 11
9. Health end thBieal oducation « « ¢« ¢ ¢ 0 ¢ ¢ 6 ¢ & o o 0 11

TABLE LXVIII

CHANGES IN THE PRESENT INSTITUTIONAL IN~SERVICE PROGRAM
SUGGESTED BY TEACHERS OF SPECIAL CLASSES

Chenges Suggested Number
1, Less emphesis on general theory « o« « o o ¢ « o ¢ ¢ o o o 40
2, More practice teaching . .« « o« ¢ ¢ o s » ¢ ¢ ¢ o ¢ ¢ ¢ » 34
3. More culturel treining for teachers . + o ¢ o ¢ o ¢ o & o 31
4. Less restrictions on work leading to degrees . « ¢+ o« ¢ o 29
y;\.\50 More courses in mentel hygiene . . o« ¢« ¢« ¢ o o s o« ¢ ¢ o 20
L * L] * L 2 m

6. More music trainimg for teschers . . « . o «

the usual teacher-iraining progrem. On the other hand, the date in
Tables IXVII' end IXVIII show e close genersl agreement with the
~ responses of other groups of teachers, thus revealing that teachers of
special classes heve felt some of the sems needs end have similar

: ,ideas es to how the imstitutionel in-service program may e improved,
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TABLE LXIX

INSTITUTIONAL INeSERVICE TRAINING FACILITIES USED
BY ADMINISTRATIVE AND SUPERVISORY OFFICIALS

X -
Institutionel In~Service Treining Facilities

3

Summer 8CR00L « « ¢ ¢ o 6 o+ s 0 & o
Extension courees . « ¢« ¢ « ¢ ¢ ¢ o

L 2 L ] *
* & o

¢
[ ]
*

* o @

Correspondence Courses . . o « «
Special lectures and conferences ¢ oo s
Late afternoon, evening, end Seturdey clesses
Publications of institutions . . ¢« « « o« . &
‘Visitetion by institutionel steff . « « « o &
Demonstretion teaching .+ ¢« ¢ ¢ ¢ o ¢ s o o &
Follow-up program of training institution . . .
Special essistance on meajor problems end projects
Plecement services (not ineluding initial employment

*
[ ]
[ 4
.

LJ
L]
L
.
[ ]
L
»
L d

* o & & o o & *

T & o v & o o & © o

* & & & o 9 4 e v 8 4

e ® o ¢ ¢ 8 g o o o

® & @ & ¢ & & & o & @
b’i—‘

QOO Wi N

[
*
L 4
L
L
&
*
L]
L4
[ ]
)

Administrative and Supervisory Officials

The data recorded in Tsble XI show that, on en averege, the
427 sdministrative and supervisory officiels who responded to the
questionnsire used in this study heve been engsged in school work
from three to four years longer than any of the other groups. This
grester maturity in service, coupled with their brosder connection
vith'the work of the schocl as a whole, 1is a matter well worth con-
- #sidering in connection with the responses recorded here.
The institutionsl in-service treining facilities uaéd by
these administfativc and supervisory officials are listed in Teble
R LIIX, in en order determined by the emount that each service has been
~used, The degree to which each of these facilities hes been of

" value to‘this group is indiceted by the date recorded in Teble LXX,
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In the latter tabulafion summer schoel stands out as the only
faeility rated predominately "great", in terms of its contribution
to the teesching effieieneykand professionel edvancement of those
econcerned. Likowiée, it is the only item in the list without e
response which indieetes thet no velue had been received from its
services, Late afternoon, evening, end Saturday oclesses are also
rated very favorsbly by these officiels, Extension courses rank
n@it after the two nemed ebove end are well above the other servipges
‘m@ntioned.
The particular asreas of work in which these officials have
engeged in in-service training are shown in Table LXXI, The fact
that "school edministration and supervision" renks first on this
list indicetes that this group hes hed considerable in-service
training contacts in the specific area in which they are now employed.
Other items ranking high in this tabuletion are concerned with the
"content” end "methods of teaching"™ specific subjects. Each of the
lest twoimsntioned have also received high rankings by other groups
of teschers, By checking the data recorded for each of the above
items in Teble LXXII, one cen see that they are considered very
favorably by the group as regards the degree to which they have been
of value to those enrolled in such courses, In fsct, the data in
.. Teble LXXII indicate thet this group of administretors end supervisors
»has & rather high regerd for the in-service work provided in all the

fields listed, This impression is suhstantiatéd by the fact that in
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TABLE LXXI

AREAS IN WHICH ADMINISTRATIVE AND SUPERVISORY OFFICIALS
HAVE ENGAGED IN IN-SERVICE TRAINING ACTIVITIES

Fields ' Rank
School edministration and supervision . « o o o ¢ o o ¢ ¢ 1l
Content courses in specific subject £ield2 « o o « » o o o o 2
‘Methods of teaching specific s8uBJECt8 .« v o o o o o o o o o 3
General theory end methods o o ¢« ¢ ¢ s ¢ ¢ ¢ ¢ o * 2 s o o 4
Fducational psy@h@l@gy ® & & 2 2 4 8 0 8 8 s 0 s s 6 s s o @ 5
. secondary educati on . * L [ ] * * [ 4 L ] L] * - L] * ] L 4 ® * L4 L ] * 6
- Tests and measurements . . ¢« ¢« ¢ ¢ ¢ ¢ 6 s 0 o o * e o s e o 7
Pre<school and elementary education . « « ¢ « o ¢ o o« o o o 8
Rurael education ., . . . & ¢ 6 o ¢ o 2 4 0 8 % 9 0 0 s 0 e @ 9
cmie\u‘m ‘. o . & L L} * . » L] * @ * . [ ] L L] L4 L] * L 2 . L 4 L 16
~m5t°ry Of education « « « o o o ¢ o ¢ ¢ ¢ o 0 0 0 06 0 8 . 11
Higher education ¢ « o ¢ ¢ o s ¢ o o ® 6 0 ¢ ¢ 0 s s s 0 @ 12

ten of the twelve fields listed, over S0 per cent of the responses

~ may be found in the "great™ or "average" columns, and e relatively
‘smell number heve indicated that such contacts have been of no value
to them,

The relative extent to which certain reessons have influenced
these administrative snd supervisory officiels to continue their insti-
tutionel treining while in service is shown in Teble ILXXIII. It
will ve noted that the “desire to obtainkan sdvanced degree" ranks
far ebove all the other items included in this tabuletion, Other
reasons that seem to heve been particularly influential in the case
of these officials ere concerned chiefly with their desire to keep

© up with new develoyments in education, end to incresse their general

efficiency snd professionsl standing, Certificetion standards,
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TABLE LXXIII

THE RELATIVE DEGREE TO WHICH CERTAIN REASONS HAVE PROMPTED
ADMINISTRATIVE AND SUPERVISORY OFFICIALS TO AVAIL
THEMSELVES OF INSTITUTIONAL IN~SERVICE
TRAINING FACILITIES

‘ Reasons ;ointa

1, Desire to obtain an advanced degreﬁ e o 8 6 o o o o ol 1496
2, Desire to keep up with new develorments that have . ,
come ebout since entering upon reguler employment | 1002
3. Desire to advence general professional standing with-
out perticular reference to any advenced position ‘847
4. Desire to advence professionsl standing wut not
working towerd eny specific edvenced degree ., . . 798
S« Reelized that pre«service preperation hed not pro-
vided all the treining needed to efficiently dis-
ehargcduties...‘..-.,......o..- 768
6. Desire to prepere for advencement to a particular
type of position which necessitated sdditionsl pro-
Tessionel preparation « « o« ¢ o o o o o o o o o o| 701
7. Additionel undergrasduate credit needed to complete a
d'm‘a..o.QOQOOOOOQOOI"0.0 634
8. Desire to follow ®p certein problems encountered
: since reguler employment end es a result of pPro-
tﬁﬂﬂion‘ldutias.-...-.cooooooooo 384
9. Desire for increased econcmic returns made possible
by a provision in the local salery schedule which
ellows extra pay for additionel professional prep-
aration.......-.......a..... 332
10. Desire to change to snother type of position, not
necessarily an edvencement, but where Specific
traimngwasneﬁdﬁd ® % 0 4 2 0 8 6 & 0 s 0 0 e @ 282
1l. Additionel credit needed to extend or renew e certie
fica‘bbo..................... 270
12, Additional credit needed to owtein a better grede cer-
tificatO.........'.4......... 224
13, Local sdministrative and supervisory officials did
, - -not meet needs for professional advice or tech- :
niques to cope with pro®lems « « o o o « o o o o o | 176
14. Additionel work needed because of a change in certi-
rieationlavm.................. 86
15, A regulation of the locel system which requires all
teachers, or those heving a certain stendsrd of
prepsration, to esrn additional credit within a
Bteted period of time * 4 & 0 0 0 60 st 0 0 0 @ 44
16, Desire to follow up certain provlems encountered
before entering upon regular employment . . . . . 19
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even though they are usually higher for these officlels than for
. the other groups, seem to have had little bearing upon continuation
of institutionsl treining.
| Table LXXIV shows the arees of work listed by these
officials, in response to that section of the questionnsire designed
to determine the kimd of trsining for uhioh‘thqy had felt a need
since entering upon reguler employment, The two most frequently
mantioged items in this list ere woth very definitely em expression
of a feeling, on the part of this group, thet they do not have the
desired esmount of generel training in the field in which they are
.now employed., Other genersl items, such as "training in socilsl
- service work", "practice teaching”, and guidence end personnel
work, have relatively high frequencies on this tabile, They also
show a close egreement with the needs felt Wy other groups of
teachers, Goﬁ£ent courses, and methods of teaching specific sud-
Jects, are rated significantly lower among the needs felt by these
officials, In spite of these differences regarding the felt needs
of the verious groups, a comperison of the data in Tahie LXXV with
the corresponding responses received from teachers employed at other
levels will show that all groups are in close general sgreement on
the changes suggested for the improvement of the present institu-

tionel in-service training program.
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TABLE LXXIV

AREAS OF WORK IN WHICH ADMINISTRATIVE AND SUPERVISORY

OFFICIALS HAVE FELT A NEED FOR ADDITIONAL TRAINING

PRS-

Arees of Work Number
1, Orgenization and sdministretion of school ectivities 73
2. General school organizetion and edministretion ., . » 59
3. Training in socisal Service Work . « ¢ ¢ o ¢ ¢ ¢ & &« 47
4, Training in keeping records and meking reports . . . 40
5. More practice teaching experience ., « « ¢ ¢ o o « &« 24
6. Guidence and Pﬂrﬂonnﬂl WOXK o o o ¢ o o ¢ ¢ o s o & 22
7. Curriculum construction and revision ¢ « « ¢ ¢ o « » 28
8, Heslth end physicel education . « ¢« ¢ ¢ o ¢ ¢ o o o 22
9. Content courses in the subject fields . « o « « « o« 14
lo, Diseiplinarymthods. ¢ 0 0 6 8 ¢ & s 0 s s bt s 0 e 12
11. Methods of teaching specific subjeets ., . « o « ¢ o 9
'120P5y0h0198y.coocooo‘vooooo-ctoooo ?
13, Courses and work in remediel reading . « ¢« « « ¢ o « 5
14, Tepts and megsurements « « o o o o ¢ o ¢ ¢ » o « o o g
15. L] * L] . * L [ ] *

Genersl music snd music apprecilation

TABLE LXXV

CHANGES IN THE PRESENT INSTITUTIONAL IN-SERVICE PROGRAM

SUGGESTED BY ADMINISTRATIVE AND SUPERVISORY CFFICIALS

Ghenges Suggested

Rumber

1. Less emphasis on generel theory « « « o« ¢« ¢ ¢ ¢ ¢ o o 73
2, Courses treating perticuler school problems . « o + « 55
3. Less restrictions on work leeding to degrees . . . . 45
4., Wider selection in extension courses . . . . . . . « 25
5. Demonstration teaching in non-selected schools ., , . 24
6. Courses in office routine, menegement, and filing 24
7. More follow-up work by institutions . ¢« « « ¢ ¢ ¢ o o 20
8, Elimination of overlepping in educetion courses . . « 16
9. Betser organization of content in education courses . 14

* o 9

Smeller fees for in-service Courses . + « » « o o
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Summeary

One of the most noticeeble charecteristics of the date
revealed in this chapter is the close similerity which exists be-
tween the responses received fram the different groups of teachers.
The general trend of the deta compiled in the case of each group
shows no essential difference in the resction to, or eveluation of,

the present institutionsl 1n-qe:vica progrem on the part of eny
certain division of the teeching corps. A eorrespending genersal

sgreement is slso noted emong all these teachers with regerd to
ways in which they feel thet the present institutional in-service
" progrem can be lmproved.

These data show thet the various types of institutional

in=service training sctivities have been used to the seame relstive
extent By teachers employed at each tsaching level. Summer sehool
stends out es the one institutionsl activity which all groups of

ineservice teachers have used most., Laje afternoon, evening, and

Saturdey classes which meet on the campus of the respective instie.

tutiohs rank second, and extension clesses are third,

These three activities elso renk at the top of the list,
end in the same order, according to the evaluetion by these teschers
of the degree to which eech has contributed to their tesaching

'ortioioncy end professionsl advancement, Summer school is rated as

of "great" value as ap institutional in-service training setivity by
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over 75 per cent of those teachers surveyed who have come into
active contact with this type of in-service training. Most of
the other institutional in-service training sctivities are con-

: . sidered as of "average" vealue by this group of teschers, FPlace-

- ment services end visitation by members of the ihstitutional steff
ere both conaiderqd &8 having no value for in-service teschers,
assceording to thg group surveyed,

More variation is found to exist emong the various
individual in-service teachers and groups of teachers in the extent
to which they have teken certair professional courses then ;n any
other division of the dete obtained from the qnestionnaire. How-
ever, content courses in specific subject rields, courses in
generel theory end methods, snd courses in educationsl psychology
comprise three areas in which all have done considersble work.
The first two of these are of speciel significance in this study
bgoeuse they ere rated as of "great" value by over 50 per.oent of
all the teachers who have teken courses in eesch of these fields,

- More unfavorasble retings ere assigned to the field of tests and

; mpasnrements thaﬁ to any other ares.

The reessons marked es most influential in ceusing these
teachers to continue their training while in service do not indicate

that certification requirements, or other rules and regulations,

heve been 1mp@rtant forces, In general the desire to advence in

- professionel stending wes reported by ell groups to have hed more

| influence towerd the continuation of their training while in service
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then any other motive, The specific needs for additionel training

expressed by these teachers indicete certain arees, such as organi-
vvization end edministrstion of school activities, guidance and

personnel work, and sociel service work, in which the institutions
. should incresse the smount of training provided. rho changes 11‘:1

the preseﬁt institutionel in-service treining program suggested

by the teschers surveybd,qas they have been set forth in this

-¢hapter, seem to be in harmony with their needs and interests.
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CHAPTER IX
SOMMARY AND CONCLUSIONS
Introdnotion

The purpose of this chapter is to present im a brief

and coneise form a comprehensive statement of all the signifieent
phases of the data containsd im the preceding pages of this re-~
pert. The order of presentation, in this chapter, 1= essentially
the sems as that used throughout the study. However, no attempt
ﬁas been maede te adhere strictly to & plan of complete saparation
of all the categories, because it is believed that sueh a procedurs
would tend to offset the establishment of pertinent relatiomships.

| The conclusions which follew from the development of any
division of thia inveétig&tionf are negessarily dependent, to scme
degree at least, upon the conditions found to exist in ether areass.
A conseious effort has been made to take inte consideration all of
these relationships, in the formulatiom of the interpretations and

 eonelusions presented here.
Organization of Imstitutional Aetivities

Suymmer Sessioms.~ The findings of thia study indicate
that there is eon&i&ar#blg diversity of practiee existing among
"~ these schools in terms of the manner in which swmmer sessions are
organiged and administersd. Eight of the eleven institutions

located within the state administer their summer pregram through

200
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the same channels, and by the same officlals whe serve during the
regular year, without any change in their titles or in their respon-
sibilities, The other three designate for the summer a chief
exeoutive officer known as the direector of the summer sassion.
Among the latter three are Geqrgctown College and the Unlversity of
Eentucky which ueually appoint the head of the department of educs-
tien to this position. This practies has been followed because
the bulk of the summer offering has been in the general field of
education. ?ha University of Cincinnsti administers its summer
program in the manner indicated for the laat two aschools mentioned
above .

Tha University of Iouiaville places the summer program
under the control of the head of the department of social admini-
gtration heecause all education ecoursss are offered through that”
division. At Peabody the summer guarber 1s an integral part of the
sgchool year and ls sdministered im exmatly the seme manner and by
the same aﬂriaiéls a8s the other three gquarters,

A 8%1ll greater variation was found to exist among these
schoels in regard to the length and organization of summer terms.

A single summer term of six, sight, and nine weeks was found in
sparation at the University of Louisville, Centre College, and Berea
reapectively. All the other institutions, except Psabody and the
University of Cincinnati, conduet a summer seséien made up of twa
téxms oft five weeks each. |

The amount of eollege eredit allowed for the successful
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‘complat ion of the courses provided in these summer terms varies
with thg length of the terms and the plan of class aorganization
 followed in each case. The variation inm the normal meximum load
recommended by sach school ranges from six to fourteen semester

hours. It is possible to earn the latter number only at the
Peachers College of the University of Cincinnati, where the two
regular thirty-day summer terms sre preceded by & two-wesk inter-
session.

411 the institutions studied retain a part of thelr regu-

' larly employed staff of imstructors to condust summer courses,
These are supplemented by the employment of "visiting professors™,
leaders in certain particular fislds of endeavor, members of state
&apartments,.ané succesaful publie school officiels. The number
of supplementary employess of each instltution is usually mueh
smalley thaﬁ the total number of regular instrustors teaching in
the same term. Each institutien investigated reported that there
wes much veriation in the amount of pay allowed for summer session
teaching.

In the light of thé foragoing facts it seems eppropriate
to conclude that there iz an excassive amount of differences existing
gnong these institutions in the manner in which sunmer sessions are
organiged and sdminlstered. Such a condition is likely to be con-
fusing to anyone interested in the in-service program thus provided,
and especially to prospective atudents. It also renders it exceed~

- dngly diffieult for the state deparitment of teacher training and
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cartification to meke a fair evaluation of the training provided.

While complete uniformity may not be a desirable goal in
this case, and while it is recognized that certain of these insti-

: tatiéns seek to serve a spesial group, it is believed that a co-
gcperative attempt to standardizs certain features of the summey
prasram;zwdula bring advantages to all groups eoncerned, This
seéems inoreasingly true when one considers that the ehief emphasis
in all these summer terms 1a directed toward the improvement of the
$raining of teaschers for publie schools. Buch fesatures as the
length of the term, amount of eredit awarded, the exact emount of
“work upén which a semester hour of ceredit is based, and the descrip-

| tive titles of courses in which certain definite areasz of work are
treated might well be agreed upon by at least all those imstitutions
looated within the state.

Since eight of the eleven Kentucky achoocls studied now
gdminister their summer program through the regular administrative
officers, and since there is & definite general tendency to comsider
the summer term as an integral part of the woerk of the institution,

1% ia recommended that all of these schools make an imms&iatq and
thorough atudy to determine the feasibility of such & reorganization
of their program. Upon the basis of the data contained in this
atudy it appears that the quantity and quality of in-service training

- provided in summer sessions would be improved if these schools would
oparate upon the "quarter" plan., This would enable in-service

teachers to have acgcess to a full ten-week gquarter in which the
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entire progrem need not be essentially different from that previded
in any of the other querters. A normsl meximum student load of
twolve asemester hours of work is suggested for such a term.
Thn initiative for inducing the above-mentiomed reorgami-
zation, and for the promotion of certain other changes suggested in
~eonnection with other phases of thia'stuﬁy,vmight-well be supplied
by the State Depertment of Education. The divisien‘ef toacher
training and gertification, working through the Council on Publie
Eighai-ndueation and the adviséry committee, is in & key position
from whieh a construetive attack om sush problems may be launehed.

Other In-Service Training Provided on the Cam

moat extensive efforts in this area, encountered during the progress
of thia study, have been made by the eight institutions (See Table
XV) which provide courses on their eampus at houras available to
teachers employed in nearby school systems. Among these the Uni-
versity of Loulsville stands out as the only institution having an
organized plan of aﬂministratian for such courses which embreeces
more than one of the departments of instruetion. In all other
casas each department eperates independently of all others and sup-
plies those courses for which there is a sufficient demend. The
extent te which these courses are being used, and the value assigned
to them by the in-service teacheras surveyed in this study, indicate
that all the accredited training institutiona within the state could
~ well afford to institute an intermsl organization for the promotion

and improvement of this servics.
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This internal organization at each institution should
include the appointment ef_a\dasignataa executive officer in vwhom
the responsibility for the success of the program is centralized.
This officer should hava the support and cooperation of all depart-~
mants of instruetioen, including many fields other than education.
Such coeperatien must eperate to the extent that eourses in any
ﬁqpartmeni may be provided at an accessible hour whenever the need
for, and interest im, such instruction are manifested by a suffi-
eiently large group. An organization of this type would greatly
inerease the areas of interest which gan be provided for in suck a
Program,

Because of the faetors of time and expemse it is obvious
that late afternoon, evening, and Saturday classes can serve only
%hoss employed in & limited area. Thus the institution has a great-
er opportunity to fit its progrem to their needs and to promote an
increased interest in continuous improvement while in service.
Leoking toua;ﬁ such an end, it is further recommended that esch

 teacher-training institution select a few responsible teachers from
nearby school systems, and that they comprise an advisory committee
on matters pertaining teo the in-service program conducted.

The degree to which all the training institutions studied
have taken it upon themselves to provide lectures and conferences
of particular intereat and value for in-service teachers is highly
eommendable. It is doudbtful whether the majerity of employed

teachers who enjoy the benefits of these activities appreeiate the
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expense and effort involvaed on the part of the sponsoring institution.

 However, the consistently large attendance does indicate their
| interest. Aiso, the fact that & number of these conferences and
lectures are restricted to the treatment of & definite and limited
area of work seems to be in line with the expressed interest and
needs of the teachers surveyed in this study. It i{s evident frem
the findings revealed in this repert that in-service teachers are
more interested in the treatment of specific school problems than
they are in general theory. Training institutions should regsrd
this faet whenever they plan conference and lecture programs on their
& regpective campuses which are intended to serve groups of employed
teachers. |
Another valuable serviece, for teachers employed within
commiting distance of these institutions, is rendered by their re-
spective libraries. 1Im each caas the full f.ae:ll:lt ies are available
to them and those im charge are instructed to assist im locating
materisls needed. A bureau of source materials in education is
operated in conneetion with the library at the University of Kentucky.
This division is of part-iculai; significanoa to atwdente working
toward higher degrees and serves many others who may have an interest,
or a problem, that directs their attentior to the materials ineluded
in this eollection. The Bureau of School Serviece, operated by the
University of Kentucky, ‘&lse renders a valuable service to employed
~ teachers and to education in general. The adviscry services of

this bureau renge from casual comsultations on minor preblems to com~
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plete and comprehensive investigations., These ;nvesﬁigations*ara
sometimes original and sometimes directed toward the solution of

"partiouiar school problems. A c¢hild guidance service provides
expert paychologieal diagnosis and recommendations regarding the
personality diffieulties and mental development of childrem brought
to it by schools or other organizetiems. Cliniecal training is
thus afforded for graduate students, many of whom are in~service
teachers.

The entire astaff of all the institutions surveyed in this
gstudy seem to be very generous with their time and energy whensver

~ schoel and personal problems are brought to them by in-servise
ktsachera. This is a vsluable and far-reaching service, the extent
of which is not easily caloulated. The recommendation which seems
most appropriate here, and in comneetion with other similar services,
i» thet teachers and school systems endeavor te show such an appre-~
clation of %hq efforts expended that those making them may see the
value of their work and be stimulated to continue theiy generosity
&8 ogcasior may demand in the future.

An additional service for employed teachers was found on
the campus of eéch of three XKantucky colleges included in this sur-
vey. The nine-week spring term conducted at Georgetown, Unien,
and Western enrolled a total of 145 in-service teachers for the
period inecluded in this study, The administration ef these terms
¥as in each cass carried on through the regular administrative offi-

- alals. If these and other institutions coneerned in this investi=
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;gﬁtien should adopt the quarter plan, as has been previously recom=
ménaea in this chapter, the spring teym program could be expanded
and placed on an equal basis with all the ether work provided by
these institutions., | |
ﬂxtnns;@u‘aoggses and Services.~ Centre College and the
University of Louisville are the only schools included in this study
which do not préviés some extension work for employed teachersz. The
manrer in whiech this work is administered in the other institutions
is veried, Four schools designate a member of their staff as
"director of extemsion,™ three others handle this part of their pro~
épgm through the regular administrative officials, two have an "ex-
tension committee,"™ and two have no formasl orgenization at all. 1In
view of the exiatence of this comdition it ie recormended here that
each of these institutions center the responsibility for the admin-
ia&ration.ot;thia program in one exeocutive officer. Since four
schools alreedy have a "director of extension™ it seems advisable
that the othé@s use this same titie; After this degree of uniform-
ity has been attained, and with responsibility centered in oxne
exeautive officer, it is further recommended that a asocoperative
attempt be made te organize all the services provided se as to
eliminate duplieation of facilities and offer similar advantages to
the greatest possible area of the state. This degree of cooperation
saems especially important in the case of the provision of formally
.’ organized extension elasses, but could no doubt inerease the total

.qtfieiency of other extension services.
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Correspondence Courses.- The administrative organization

now used in all the seven schools which provide correspendence

courses was found to be quite uniform and satisfactory. The sacre-
tarial work, which ineludes a large pert of the program, was in all
cases centralized in one office, The planning of the courses,
aaering‘ papers, etc., are left to the instruetor who taaahss the
corresponding eourse on the campus. A direetor of extensionm,
suggested above for all schools, should determine from the demand
which courses are desired and, after conferring with the departments
congcerned, decide whish offerings may be provided in an efficient
manner by eorrespondence.

Other pertinent matters persaining to the administratiom of
gorrespondence courses are now governsd by rules and regulations
which have been provided by the state department of education, and
accapted by each of these :!.ns*simtions.l While it {s not believed
that the eperation of institutional activities should be dominated
by the state department, it ies felt that many other phases of the in-
service program would be improved by the establishment of greater
un{formity im their administratiom. The division of teacher train-
ing and certification should take the responsibility for \vorkihg out
these matters im a cooperative manner with the training institutions.

| Publications.~ From the atandpoint of general administra-

tive organization the institutional publieations for in-service .

1

PP+ 18-20. Kentuck:y Tausationsl Bulletin, Vol, V, ﬁo. 11, Franmk-
fort, Kentucky: Depertment of Education, 1938,
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teachera seem %o be characterized as follows: (1) for the most part
they are devoted to partioular areass of werk which are not likely to
be of interest except to & limited group; (2) they are not, as m
Tule, issued at reguler intervals; and (3] in-service teagchers often
do not know of their issuance, or of the mature and value of the
materials released in such publications. On the other hang, in-
service teachers who have come into contact with these publications
reate them as being very valuable.

In view of the condition deseribed, it is recommended that
the State Department of Education, or the University of Kentucky,
issue at stated regular intervals a complete ennotated list of the
publications released by all the training’ institutions within the
state, This list might alsoc be improved by the inclusion of the
publications of ths state department, and of materials of walue to
Kentucky teschers published by institutions outside the state which
regularly participate in the training of teachers employed in Ken~
tﬁaky. Such a lisgt wqulﬁ greatly inereese the &uaumimtion of the
information eontained {n these publications and thereby render a

valuable service te both the teachers and the institutions,
Sunmer Sessions

Enroliments.- From the findings of this study it is
evident that summer sessions are the most widely used, and the most
highly valned, type of institutional in-service training provided

~ fof teachers in Kentucky, While it was not possible to securs a
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complete and accurate adcount of the extent to which the summey

- sassions of these schools are used by in-nemicg‘ teachers, Table VIII
does show that the enrollment for the summey of 1938 included 2748
who were definitely known to be in-service teachers and an additional
94%® who were taking one or more ceourses in education, If these two
figures are oombined the resulting total approximates 20 per cent of
th@ 18,000 teschers regularly employed in the public schools of the
Gommonwealth. Also, even in cases where agourate data could not be
obtained, i% waé consistently reported that totel swummer school en-
rollments are made up largely of in-serviece teachers, |

Courses Provided.- A summary of the number of summer

eourses provided im each of the major subject fields is shown in
Teble X. This tabulation indicates that courmes in education and
psycholegy, which may be classed as purely professional courses for
teachers, account fer 19.1 per fent of the total work offerad. Science
and English are next in order with & pergentage of 12.8 and 10.6 To-
apectively. When the 261 professionsl courses are separated into the
goneral fields of education, as in Table XII, one can see the relative
degree to which sourses in the different fields are provided by each
institution. These and other data included in Chapter IV point to
‘the fact that, when all the summer schools surveyed are taken together,

"~ there is a wide variety of eoursss provided for teaschers in both the

academie and the professional categories.

Bowsver, it must be borme in mind thet the individual teacher
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is wavally limited, for any one summer term at least, to the variety
provided at one institution. In aom§ cases, &8 is shown in Table IX
and Table XII, the selection 1s relatively small. I% {s also of
considerable imporitance to note that im certain institutioms the
emphasis is placed on certain fields or phases of work. From this
it follows legically that the decisiom te attend a summer school,

it 1ntelligent;y made by an in-service teacher, must be based upon
the actqal courses provided in his partiocular field of interest.

The fact that in certain cases, especially where the en-
rollment of summer students is amall, there is a tendency te confine
the work to a definite area of interest is commendable. If all of

- these schools could come together in & cooperative manner and mutually
agree to concentrate their respective efforts for in-service teachers,
during the summer tsrm. toward the imgroiement of different phases os
school work, it is believed that a gheater good would result for all,
This plan would enable the small instituxians with small summer en=-
rollmenta to attract a group of teachers with common interests and to
direct their attention to a thorough treatment of the problem selected.
To succeed im such a venture is & challenge worthy of aeceptance by
any training institution, and when such a result is sccomplished would

‘no doubt bring rich rewards.

The wide variety of non-professional courses previded in
these summer schoels sesms to offer ample opportunity for teachers
to continue their training im other fields. However, the eriticism

 which comes from employed teachers is essentlially the same im this
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cage as it is with regard to the professional education eouraai.
They feel that the comtent of the courses is not adaptable to actual
elassroom teaching inm the public schools. Their chief expression
of interest is inclined toward more training in the setual content
et alqmaniary and secondary courses, end toward specific methods of
ktéaehing.tha# content. In short, they want to be shown exactly

what to do and the method by which it should bhe done,

Sost to Teaghers.- The cost for in-service teachers te
sttend summer sessions was found to depend more upon the type of
institation attended than upon the length of the term,‘ The range
in the average cost of undergruduaté instruetion, 1n¢luding all the
chief items of expense, was from §57.00 té $149.50 for a complete
sumer session. Berea, which serves a limited ares of monntaiﬁous
territory, is deeide&lybtha most esconomical., The state-supported
teacher training institutions and the'ﬂhivarsity of Kentucky are next
in the order named, ©Privata liberal arts colleges arae still more
expensive, and both schools located outaide the state were found te
be considerably higher. The range im the eost for graduate instruc-
tion follews'tho,SAma pattern, but shows & much smaller variation.
The average cost im the latter case was found to vary from $120.50
to $191.78 for the complete sessiom.

While the above smounts do not ssem exhorbitant in terms

| of the serviee rendered, it muaﬁ be realized that they do take a
rather large share of the small salaries received by Kentusky teachers,

This average salary, for all teachers, was only $548,28 for the 1937-
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1938 school term.? Also, the faet that this accumulation of
additional preparation is recognized in salary schedules does not
bring much relief te the teachey, as 1s evident from the data shown
in Teble XXXTX., According to the average rate revealed in the
above mentiomed table, a teacher who pursues the meximum load of
work for am entire Mr term would receive an increase of from
$20,00 to $25.00 on her annual salary, as a result of this addi-
tional training. This inerease appears rather small in comparison
with the total outlay involved.

These figurea offer a striking example of the fact that
continuous pressure for higher lavels of teacher preparatiom within
the state, thre;ugh higher standarde for ecxtiﬂeatioxi and other
rulea and regulsations, may result in an injuatice to the teaching
edrps unless other compensating adjustments accompany such demands,
From the standpoint of the main interest im this study the above
situation does not seem to reflect upon the institutions surveyed
in any way, but rather upon the general orgenization and administra-
tion of the publie school syatem of the state. Hoyeve,r, it does

‘ constitute a challenge to these training institutions to provide the
type of leadership nesessary to slleviate such ills in the territory

they are destined to serve,

: , ntary and Sscondary Educetiem im
Kentucky, p. 82, Bullatin of the Buremu of School Servics, Vol, XIT,
No« 1+ Lexington, Kentuckys: University of Kentucky, 1938,
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Instrugtors.~ The status of sumuer school inskrucboz;s, as
revealed in this study, compares very favorably with the instruction-
sl force employed for the reguler termes im these sems institutions.
Ig fact, the data indicate that 73 per cent of the summer faeu];tiea
is made up of the same individuals whé tesgh during the regulayr term.,
An asdditiomel 14 pexr cent are employed for the eustomary ecademie
year in aim;lar positions at other training institutions, and the
remaining number are selected because of their proficiency in some
_particulay position or field of interest. The latter group is com-
posed chiefly of aucaassrﬁl-publie school officials, members of state
departments of education, and well~-known figures ‘in some special area
of work,

From the professional poimt of view the above group seems
to comprise a quite formidable representation of the field eof educa~

tional endeavor. This condition shows that these institutions have
made a sonscious effort to provide en effective and efficient Qtaft
for the instruqtioﬁ of the in-~service teaeheref who make up & large
part of their summer enrollment. However, the expressions of the

. needs and interests of these in-service teachers, as they have been
revealed in this study, indicate that & serious omission has been

- made., They feel that all of the above groups are toa far removed
from the actusl classroem situatiom, as it exists toéay, te be able

%o give them that first-hamd practiecal advice which they need for the
improvement of their daily performance in their respeetive teaching

pesitions.
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A large number of the in-service teachers surveyed in this

atudy alse indicated that they considered the aectual teaching methods

used by their instructers to be antiquated and not at all adapteble
fér their own use in the public elementary and secondsry schools,
Looking toward the improvement of this situation, it is recommended
that each training institution seek out and add to its summer faculty
some of the very best and most sugcessful active classroom teachers
to be found. In the larger summer schools thaere should be at least
~one such instruetor employed for each of the various levels of publie
sehool work. Such instrustors might well be assigned to the treat-
ment of some particular phase of their work, or conduet a general
seminer and discussion group wherein particular practieal school
‘problems are considered.
Plagement Services.~ Each of the institutions ineluded in
_ this study maintains for its students & placement serviece which is in
‘aative operation throughout the entire calender year, Sumer students
are accorded the same privileges in these bureaus as are afforded
during the regular terms. The prineipal part of this service consists
of the eollection and filing of all available eredentials pertaining
te the professional fitness of eack candidate for a positiom. This
information is available to any superintendent who iz interested in
such assistance with his employment problems. ‘TFhe bureaus are pre-
| pared to suggest certain individusls fer the different types of posi-

- %ions and will arrange appointments for the gandidates,
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In the spring of sach year a complete list of all those
registered with the respective bureauns iz sent by each schoel to all
the logal superintendents in the state. Thean.liats usually include
‘g brief summary of the professional itraining and status of each
epplicant and sometimes a photograph., The names of thosp still
available for employment on the first of August are usually sent to
the same officials on s supplementary list. 4 small fee of from
two to three dollars is charged each applicant for this complete
serviece,

The data coptained in this study indicate that in-service
teachers who are pursuing additional institutional training are not
making a very generous use of this service. Also, thelr estimate of
the value of this aetivity, exclusive of initial employment, is best
deseribed by the faet that they consistently rated it very low. It
is the opinion of the writer that this comditionm could be, and should
be, corrected. Aes & firat step in such a direetion it is suggested
that each institution conduct & sufficiently detailed follow-up pre-
gram to enable it to provide accurate informatien regarding the
personal and prefessional suscess of each previously employed student.
It is also believed that better results would be obtained if all ex-
perienced teachers were listed and filed as a separate group, in all

- operations of the plagement dburesu.
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Other In-Service Training Provided On The Campus

Late Afternoon, Evening, and Saturday Classes.~ The data

"in Table XV show that the seven schools which provide such courses
had a total of 212 elasses in operatiom at hours available te teach-
ers emplcyeﬁ in surrounding school systems, during the peried of this
atudy. This summary does not include Peabody College, bscause no
Kentucky teachers were enrolled in such classes there, Accordinmg
to the data in Table XIV, over 25 per cent of these courses are
scheduled to meet om Saturday morning. There is little difference
in the number provided on any of the other days, except Friday. The
fast that local school activities take the attbntianef teachers on
Friday is probably responsible for thias latter condition.

Figure 1 shows the loeation of the above-mentioned schools,
The circles inclese the area included within a radius of twenty-five
miles from the campus of each insﬁitﬁ%ien. It is not claimed that
neo atu&enté'urg enrolled who are employed at & greater distance from
the respsetive campuses, but it is felt that this illustration does
show how these facilities are confined to & small area of the state.
Evag when one concedes the faet that certain individuals may come
from places over twenty-five miles eway to attend these classes,
eapeclally in the case of those held on Saturday, there still remains
a large seetion of the state where such facilities are not available
to in-service teachers.

The courses whish these schoola provide at hours available
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to in-service teachers are distributed among the various major sub~

- Jeet fields in much the same manner as was indicated for summer terms.
Courses in education and psychology aecount for 37.9 per eent of the
totael work provided. Social studies with 14.8 per cent and English
with 8,8 per eent are next in order and each of the other nine fields
accounts foy still smaller pergentages of courses. When the eighty
‘gourses previded in education were separated inte the general fields
of interest, as im Tables XVII and XVIII, it was found that 32.5 pery
gent of fhom could be classified as psychology and measurement. This
was alse the only field im whioh &ll the institutions provided soms
couraes,

The cost to in-serviee teachers for insgtruction im such

- classes is computed on the basis of the semester hour, plus a small
registration fee for each term, ‘The rate per semester hour varies
from $3.50 to $8.60 smong these sohools, and the registration fee
from $1400 to $4.00. In addition to these costs the individual

- #tudent must also consider the amount necessary for books, laboratory
fees, and transportation to and from class meetings.

In general it seems that this institutional in-aervice

facility provides a worthy methed by which teachers employed in a
limited aves of the state can increase their professional preparation
during the regular school term. Credits earned through thi§ service
are regular residence credits whieh give them some¢ advantage over

-sourses provided through exbtensiom classes or ecorrespondence. Since
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& student ie, Iin most cases, limited in his choice of such sourses
tg those provided by one institution, it is recommended that eaech
institution make a serious effort to ascertain the interests of
teachers emplayeﬁ in the immediate area and upon suech a basis
distribute the courses to the fielda in which work is to be provid-
ed. It iz also recommended that the other acoredited training
institutions, which are not now participating im this serviee te
employed teachers, make a careful study of the passibili’;y of such
an addition to {zheir- program. Thig is especlally important in
areas no% now served by the institutions which provide such courses,

Spring Terms.~ The practice of admitting new students to
the last nine weeks of the seasond semester, at Georgetown, Uniom,
and Western, seems to provide a needed opportunity for a large group

- of rural taéehors to continue their training. This is an especially
valuable aservice to those employed im schools which open the firast
of July and continue in session for seven and eight months, as is
the case in many of the rural areas of Kentucky. Such employment
prevents attendance at summer schools and leaves littls epportunity
for the attainment of additional rasidenca‘inatruetien._

It is believed that a more adequate solut ien of this preb-
lem would result if all the institutions 1ncludedf in this study
would adopt the "quarter plen™ of aperatien. This has been previously
recommended in comnection with the improvement of summer school in-

. «giorvia;g training raailitieg. The apperent advantages are much the

same in this casse. A regular spring qugrtar would then be available
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%o teachers in all parts of the stata, employed for the peried
mentioned above, and at their favorite training institution. This
type of organization would also make it possible for the institu-

~ tions te provide a larger selection of courses and a more unified
program for those who are able to attend only during the spring
gquarter. |

Misgellaneous Services.~ Numerous activities of these in-

~sbitutions which make a direct contribution to in-servies training
have been enumerated and discussed during the progress of this
report. The readsr will no douht recall that mogt of these services
have some about because the institutions have voluntarily assumed the
responsibility for them. In a majority of the cases those enjoyiﬁg
the benefits of these efforts do not contribute to their operationm,
and in the few cases where some aharéa is made the ineome thus ob-
tained is only a fraction of the total cost. This meana that the
institutions concerned are actually paying the cost of many of the
services they are rendering to employed teacheras and to others not
numbered emong their regular studenta.

This phase of institutional poliey is to be highly commended
and encouraged. The same is true for the generous way in whieh
membera of the respective institutional staffe are econtinuously con-

sributing their time and energy to help anyéna who may come to them

with‘& worthy request or problem. All of thesa illustrations are

indicative of the faet that these institutions have accepted the idea
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that they have & responsibility to serve and to improve the area in
~which they are located. Teachers and administrators in local school
systems should take advantage of every opportunity to show their

- appreciation for these services. The State Department of Bducation
ahould regognize these services and encourage the promotion of a
general cooperative program of agtion which all the institutions
eould follow. An evaluation of these agtivities conducted by
either, or both, the state department and the institutions probably
would provide a body &f information to point out the most valuable

pexrts of the pregram upor which future action could be concentrated.
Extension Courses and Services

Regularly Scheduled Extension Courses.- The general or-

ganization and administration of these courses, and of other phases
of the extenslon program conducted by these institutions, have been
gsummarized in a ﬁrevious seetion of this chapter. Ome of the in-
teresting peintsg in this area of the pressnt study is the feet that
only four of the nine institutions whioh have an organization for the
eonduct of such courses were actually active in this work during the
term in queaﬁion. This condition is interpreted as an inﬁicatién of
.8 lack of enthusjsstic effort expended toward the promotion of such
elasses, by those institutions not providing them.
The four sehoels active in this work (Eastern, Georgetown,
. University of Kentucky, and Western) had a total of thirty-six

glasses in operation which involved the use of twenty-one extension
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genters, during the term surveyed. During the same peried the

University of Cincinnati conducted four extension elasses in Coving-
ton, Kentucky, and two classes in Lexington. Fifty-seven in-

- service teachers enrolled in the clazses at i@xingtan and seventy-
nine in,thosa &t Covington. The total emrollment in all of the
above forty-twe classes was 857, which is sn average of 20.4 students
per class. Figure 2 shows the gaegraphieal distribution of these
extension genters. A close comparison of these data with those
of Figure 1 shows that there is considerable duplication of faeili-
ties, in the matter of the respective aran# served by each pregram.
On the other hand there are extension classes in operation in &
number of senters which are not within a reasonable cormmuting dis-
tanece of thésg institutions which provide courses on the eampus at
hours available to in-serviece teachers.

In general the hours at which extension elasses are
aeheduied correspond very closely wiﬁh thoge used for in-service
¢lasges provided om the campus. The most noticeable difference
appears in the number of such courses provided on Friday evenings.
This period was little used for campus work, but ranks next te Satur-
day morning as regards its use for extension eclass meetings. 'En-
rollmente are likewise greatest at these same periods and in the seme
order, with Wednesday afternoom ranking third in this respeet. No
extension elasées were scheduled on Tuesday evening, or Friday
afternocn.

The data in Table XX show that nine major subject fields

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



224

are represented by one or more courses in these extension classes,
However, no one inatitution provided such alassesz in more than five
| of these fields, and eduecation is the only field in which all of
these schools provi&ag extension courses. Table XXT indicates that
gourses in education and psychology, when taken together, eomprise
a total of 43.2 per cent of aal_l the extension work provided during
the term surveyed. The combined eni‘ollman’c in these same two fields,
@8 indicated in Table XXIII, amounts to 51,7 per cent of the total.
This reveals that extension classes in these areas are not only most
numerous but also slightly larger on the average than is the case
for any of the other fields.

When the field of education is divided into the eight
general divisioms, as in Table XXIV, moét extension courses are found
to be provided in psychology and measurement. Pre-school and elemen-
‘Yary education, and general theory and methods, are next in order.
Courses in psychology and measurement have a larger average mroll-
ment per elass tham any of the other general divisions.

The cost for inatruction in extemsion classes was found te
be based in all cases upon the semester hour as & unit of credit, the
most commonly used fees being $3.,00 and $3.50 per semester hour.
Esstern requires a minimum of twenty~five students, or & minimum faee
of $76.00 for each class, Western has no such minimum, but does

~ gharge & $3.00 registration fee, aolleatable eﬁly onge from the same
individual. TFor all extension work provided by the Tniversity of

Oincinnati the fee is $8.50 per semester hour for graduate work and
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$6.,00 per semester hour for undergradusts work.

- In all cases students enrolled in extension classes are
required to meet the same standards for admissiom, attendance, and
prerequisites as for the corresponding course conducted on the
gampue of each institution. Adequate laboratory and library
facilities must also be provided. These and other desirable uni-
formities have been brought about in a large measure through the
efforts of the division of teacher training and certification of the
state department of education. It is believed that these efforts

- of the state department have been of great benefit to in-service
extension class work and that further improvements will result if a
proper codperative spiiit is mainteined between the Adspartment and
the training institutions. The greatest need at present seems to
be in the promotion of the establishment of othar.oxtencion centers
in areas not now served by the present program. This point is
sgpecially applicable to northeastern snd ezxrsms western parts of
the state.

Sorrespendence Courses.- The extent to whieh the state

éepu‘tﬁen? has helped to establish a de&iiable degree of uniformity
in this area is also very commendable. Ko informatiom has beem
cbtained during the progress of this studykwhich would indicate that
any ong of the institutions concerned im this work is not abiding by
8ll of the regulatioms pertaining to the operation of this part of
the program. The applicatiom of a similay technigue to all of the

other phases of the institutional in-serviece program is regerded as
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an immediately desirable step. The state department is in the key
pogition to assume this responsibility.

The chief difference between the conditioms found with
regard to correspondense courses, as compared with extension gourses,
is in all cases ome of magnitude rather tham of essentials., Mors
gourges are provided, more subject fields are represented, and more
students are emrolled, but the same tendeneies prevail throughout
the whole progrem. The large enrollments and the greatest number
of ecourses, with few exeeptions, ocour in the same subject fieléds.
Likewise the same general fields of educatiom rank high, and in the
.same order, as in the case of other classes provided for in-service
teachers.

The total pieture showe that there is a much wider selection
'et eourses available, by abouf ten to one; and the enrollment is
approximately twice as large, when correspondence work is compared
with extension coursss. There is no essential differensce in the
¢ost to the student and correspondence courses are available te
students in eny part of the state. However, it is felt that corres-
pondence work is, and will always be, fundamentally inferior %o eclass
instruction. Therefore, it is recommended that this areas of in-
service training be replaced by the expansion of other institutional
facilities as soon as possible. The immediats adoption of previous
reqommendations summarized inm this report would achieva suck = re-

 sult, exeept for a faw isolated areas.

Other Extension Services.,~ The ganerous and widespread

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



287

efforts of all of these institutions, in seeking to rendexr a greater
gservice to teachers and others, have been recognized in earlieyr sec-
tions of this report. These contacts between the tr#ining institu-
tions and the loeal schools and communities are reported as decidedly
beneficial to all coneerned. Pre-service training, as well as in-
service training, is likely to be attacked in a more pra,etiqal manney
when the inatitutioms are brought into closer contaect witk loeal
situations and leeal. problems. This is, of courss, over ané above
the immediate advantages brought to the lesal groups by the superior
equipment and well-trained personnel of the training institutions.
F?om the findings of this study it is evident that all of
these services are of great value as & part of a good institutional
in-gervice training program and should be expanded. The chief
~hinderance to progress im this respect results from the lack of an
organization for their promotiop and eontrol, and from the lack of
funds for incidental expenses incurred in rendering such services.
The firat of ihesa difficulties can no doubt be solved by th@ insti~
tutions themselves, individually or perhaps more uniformly by coop-
erative astion. In the case of the state-supported schools the
matter of funds ean probably be best worked out in cooperation with

the state department.

The State Department of Education

neral 3 The general functional organization
of the Kentucky State Department of Education is illustrated in
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Figure 3. This diasgram showas that Kentucky has made a very definite
attempt in $ts organization for the administration of the teacher-~
training program to ééerdinate the work of the training institutions
with the certification of its teachers. This type of organization
is regarded, on the basis of evidence presented im this study, as
having considerable merit and is recommended as satisfactory for use
in attacking existing problems.

4 coordinated plan of cooperative effort has been repeatedly
auggeste& in this study, as & means of improving all gspects of the
present institutional in-service training program. The functional
organization, referred to above, permits and encoﬁragen>auehAa plam
of astion., It is not considered at all desirable for the state
department to assune a dictatorial attitude toward the operationm of
any part of the training program. The state department has a umique
position with regard to training and certificetion, whigh enables it
t0 take the initiative im pointing out pertiment problems in the
area and in encouraging and assisting the training institutions in
the solutien of these problems. Sueh cooperatively ebtained solu-
tions are more likely to consider actualities as well as philosophy

. and theory.

Accrediting of Training Institutioms,- The accrediting
of all training institutions by the state department serves to insure

to some degree the guality of work presented as a basis for certifi-
cation. Such g degree of uniformity is essential in this case and

offers ad#antages to the teachers themselves, to their employers, and
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to the certifying authority.

The proeedure employed inm attaining this end has been
described in deteil in %apter"ﬂI of this report. Here again, the
functional organization of the Kentueky State Department enabled the
director of teacher training and certification, as chafrmen of the
"advisory committee" to lead these institutions to a solution of a
common problem. In reality the representatives of the institutions
set up the rules and regulations for their own approvel. These
stendards, of course, had to be aceceptable to the Publie Council on
Higher Education and to the State Board of Bducation.

Certification,~ It has been brought out earlier in this
report that the complete authority to certify all the instructional
employees of the public achoals of the state is vested in the state
department of educatiom; also, that the holding of sueh a certificate
is a standard pre-requisite to employment in any pesitiom for which
such certificates are iasﬁoé. In the opinion of the writer this
condition is desirable and should net be changed.,

- In discharging this responsibility the state department has
the opportunity to stimulate and encourage the attainment of a higher

level of training on the part of all teachers. Both the pre-service

and the in-service groups are to be considered. However, progreass
in this respect must be contemplated in the light of available fagil-
ities for the training of both groups, their present status, their
economie and phynieal ability, and with a full knewledge of the ratio

ef supply to demand at each teaching level.
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The data presented in this study indicate that all of the se
vu_pecta have entered into the establishment of eonditions im this
area as they now exist in Kentucky.

Ssgmla{sionl- In order to insure a continuous mprwemont
in the general level of the teaching corps of the state, the train-~
ing institutions, the publie, and the teachers themselves must be
stimulated to work toward such a goal. The respensibility for a
progressive program of stimmletion is rightfully placed with the
state department of education. It is good reasoning to assums that
an improved teaching personmnel will result in_bettaf ‘instruction in

. our schools and that all groups must be led to see this logiec.

The present functional organization of the Kentucky State
Depertment and the philesophy of its members, as both have been re-
vealed in this study, seem to be im aceord with thg above views,
Obviously the thing most needed now is the appropriation of more
funds to the depariment so that i1ts activities may be expanded.

Research.- The data colleeted for this study indicate
that tho research activities of the state departmens so far have
been limited, for the most pert, to a collestion and compilatiom of
facts and figures pertaining to the sehool system of the state. This

inférmation is important snd seyrves many useful purposes, such ss

forming a basis for the judgment of progress, showing results of
past legislation, and indicating results achieved im certain arees
of the state as compared with other areas. These and other funotions

performed by the research department are essential and should be acn-
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tinved. Howavar, an expansion in this department is especilally
deasirable, in order that it may givﬁ more attention to needed solm-
tions for partieular problems and proceed to eenduet purely original
investigations and experiments,
Pupl;ggﬁiggs,- The publications of the Kentucky State
Department of Education have been concerned chiefly with reporting
facts and figures relating to various parts of the educational pro-
gram, and to a summarizatiom of rules and regulations established by
the different sources of emthority. A few releases have been de-
voted entirely to suggestions relative to the organizatiom and opera-
tion of specifie parts of the school program, |
Chief among these publiea&iena‘are the Kentucky Educational
' Bulletins. These are in reality the offieial organ of the depart-
e menk, They are attractively bound in paper covers and the information
is usually arrangsed end printed in & very accessible manner; A
numbér'of such releases are made during each calendar year, but no
o : ;‘4’ partieular regulat;ty of publigeation is followed. Other than such
| publications, the different divisions of the department make a generous
use of mimsographed bulletins which are usuelly devoted to & treatment
- af the briefer topicas relating to the work of the reapective divisions,
The quality and usefulness of all of thesa publieations
appear, on the basis of available evidence, quibé satisfactory.
There ia, however, much dissatisfaction with the method of distribu-
~tion. The general plar has heen to send one copy of each release to

eagh superintendent within the state. Other coplies may be abtained
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free by him, or by anyone in the state, upon requasat. The chief
complaint lies in the fact that many of these publications never coms
to the attention of those employees who'arﬁ most concerned in the
matters treated, or that they finally reach the workers after serious
delay.

To improve this situation, it is recommended that the de-
partment send to each teacher aﬁploye& in the state s complete semi-
annual list of all publieamiond»raleaagd. Also, that publiostions
whioh pertain %o specific areas of work (e.g. libraries, shops,
guldance, attendanee, etc.) be sent without regquest te those employed
in suoh services, as well as to the superintendents of local systems.
Obviocusly this inerease in distribution will necessitate a greatey
expenditure of funds. If an additiomal appropriation is not forth-
soming ta”meet this increase, it i= believed that it would be better
to ourtail publieation in favor of better dissemination.

| sklarz Sghedules.~ The fast that the state department has
by official rggulax1055\raquire& each school system to recognize and
reward professional preparation im its salary schedule, has been
brought out earlier in this study. ‘The smounts allowed, as shown
in Table XXXIX, are small, but all available evidence points to the
faet that they represént a stap.in the right direction and are serv~
ing a useful purpesea. It is hoped that the financial suppert avaeil-
able in future years will become sufficiently large to allow for a
'  definite increase in these allowaneces, Such & subsidation of in-
preased professionalization on the part of the teaching corps of the

 atate would no doubt promote better instructional procedure and
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better teaching efficlency, which after all are the main purpesss of

all educational aotivity.
Teacher Reaction To In-Service Training

Introauatieg. «~ The procedure used in getting the reaetion
et a typisal group of in-serviee teachers to the present institu-
tional program has been deseribed in detail in an earlier pert of
this report. It may be recalled that one of each of the five types
of institutions included im this study was selected and & question-

- ngire sant to each in-service teacher who hed enrolled in work
provided by these schools during the pariéﬁ covered in this study.
The nature of this questionnaire has alse been discussed, and a
copy is included in the appendix of this report.

It was found that 3093 im~service teachers from Kentueky
achoola had enrolled in one or more of the classes provided for them
by thase five institutions during the period in guestion. A total
of 2290 ussble replies were received from this group, and the data
reported on these replies constitute the materiel around which this
phase of the present report is organiged., ‘This number was 74.03 per
ecent of the total group from which & response was soliecited.

Classification of Responding Teachers.- Table XL shows
how these 3290 in-service teachers were distributed among the various
divisions or levels of school work, and the number of years during
which they have been engaged in such employment. Thess data show

,ﬁhaﬁ in general there is little difference between the length of ser-~

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



234

~ vige of any of these groups, except for the administrative and
| supervisory officials. The latter have, on an average, been in
ssrvice about four yeara longer than any of the other groups. How-
ever, they have had no longer serviece in the systems in which they
are now working, or in their present positions, than any of the
quther groups. Flementary teachers show slightly the greatest
ylongtb. of service in their present positions.

The date resulting from the tabulation of the responses
regeived from each of the five groups of teashers were treated in
uﬁp@&u seotions of Chapter VIII, begauss 1t was felt that such an

- arrangement would afford a more comprehensive picturs of their re-
actions. Neverthaless, it seems that the most outstanding charae-
teriatic revesled in this treatment is the cloae similarity which
exists between the responsesz of all the different groups. Upon the

| baais of the‘s_a data, no single group cam be pointed out as essentially
different in their reaction to, or evaluation of, the present insti~
tutional in-service program. There is also a like similarity exist-
ing among all these teachers with regerd to the ways im which they
feel that the present program can be improved,

Types of Institutional In-Service Training.~ Summer school

atands out as the one ins'bimtilenal astivity which sall yéups of 1#-

service teachers have used most. Late afternoon, evening, and

Saturday elasses which meat on the campus of the respective institu-
}vtions rank second, and extansion classas ’am third. . The number of

teachers enrolled in sorrespondence courses was found to be greater
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kthan the number enreclled in extension courses, during the term
surveyed, but the data obtained from the questionnaire indicated
.that extension courses have been used to a greater extent by this
group of teacheras, Special leetures and conferences sponsored by
tréinimg,inn%itntienq were also reported as having been used to a
gonsiderable extent by thesse teachers, as have the publications of
these sama schools. Follow-up programs and placement services do

| not seem to have reached this group to any great extent. Secondary
teachers differ from all other groups in the greater extent to which
they have used the special assistance of the various training insti-
tutions to help them in the solution of major problems and projects.

The evaluatiom by these teachers of the degree to which

each of the types of institutional in-service training activities
has eontributed to their teaching efficlency and professional ad-
vangement shows that summer school 1s again at the top of the list.
Over 75 per cent of the teachers who have come into active contact
with this in-service training aetivity indicated that it had made a
"great" contributiom to them. Extension eourses and late afternoon,
pvaning, and SBaturday classes were in general rated as "average" in
this respect. Correspondsnce courses were rated askof "little"
valua by over 50 per cent of those who had taken courses by that

method. In general, only a very small per cent of the teachers

rated any of these activities asm of "mo" value to them, exeapt in
the case of placement servigaes. Vialtation by members of the in-

stitutional staff was the only activity‘whiek,was agtually considered
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tdetrimental® by any of this group, and the pexr cent of such

responses was very small in this case.

Professional Courses Taken M*ng;gg Toachers.- Mors
ﬂria:&ian; was found to exist among the various individual in-service
teachers sud groups of teachers »:En the extent te which they have
taken certain professional courses than in any other division of
data obtained from the guestionnaire, Elementary teachers indiceted
that they had done moat work in pre-school and elementary aeducation,
Teachers of special classes, even though they show considerabla
aiveraiﬁy in their teaching assignments, were very gonsistent in
rating "mﬁhoﬁa of teaching specifie subjects™ as the area in whieh
they hed done most in-service training. The other thres groups,
which are compesed of junior high teachers, secondary teachers, and
gdmini_atrufzorﬁ end supervisors, have done most work in schoel ad~
ministration and supervisiom. Content courses in speeifie subject
fields, and courses in generel theory and methods, were rated high
by all groups. COourses in educationsal psychelogy have also been
pursued %o & eonsiderable extent by all these teachers. In all
ecases little work has been done in rural education, history of edu-
eation, and curriculum.

Elementary teachers, as a group, seem to be most criticel

of all in theif apinion of the extent to which courses in the various
.aress menticned above have contributed to their teaehing efficiency
snd prefessional advangement. & number of secondary teachers and

some administrators and supervisors als¢ indigated that certain ine
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gerviee courses which they had taken were of no value to them.
~ Junior high teachers end teaschers of specisl classes seem to place
s much higher valus on the results which have come te them through
their contacta with in-service training eourses. However, the
majority of the responses in all cases indicate that in gehar&l
these teachers feel that their contacts with such courses have been
ef "average" value to them. The most noticeable exeeption %o this
general response is found in the case of "methods of teaéhing specific
subjeets™ and "econtent courses im specifiec subject fields."™ Roth
of these were rated as of "great"™ value by over 50 per cent of all
the teachers who had taken courses in each of these fields. More
unfavorable ratings were assigned t& the figld of tests and msasure-
manta»than to ény ethériqreg.
. Thua, it éan be seen that a great majority of these teachers
- feel that the in-gervice courses which they have taker have mede some
‘eontribution to their teaching efficiency and professional advanes~
‘ mg#t; ’glse, that there is considerable variation in the degree to
which they feel that they have profited from these oontaeta. Further-
more, there are two fields which stand out from among the others, be-
cause they are considered by a majority of these teachers as having
'> made a "great" contribution to their in-service training needs,

These.

achers Have Taker Institutional In-Service
- Iraining Courses.~ The desire to obtain an advanced degres is eredited
by these teachers as being by far the most influential reason for

S their continued training while in servieca. One exception to this
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gtateoment may be noted in the agsevéf teachers of special elasses.
The latter group indicated by thei:'raapenaes theat they have ba.n,
1htluanno& most by: >(1) the desire to keep up with new developments
that have come about since entering upon regular employmens; (2)

| the realization that pre¥school preparation had not provided all the
training needed efficiently to discharge their duties; (3) the
desire to follow up certain problems anebnnmared gines reguler em-
ployment and as a result of professional duties; and (4) aedditional
aredit needed to extend or renew a certificate., The first two of
these reasons were also ranked near the top of the list, and in the

| same respective order, by each of the other groups of teachers, The
luﬁt two are rated relatively lew_hy all other groups.

Certification reqﬁirem@nﬁs, except in the case of the
spacial teachers mentioned above, seem to have exerted very little
influence on these teachera toward the continuation of their training
whils in a@rvice. This is somewhat of & surprise to the writer,
especially in view of the fact that a completely new and higher set
of sbtandards for the lssusnce of cdrtifiscates hed been put inte
aperstion just prior to the period covered im this investigation. I
has also been pointed out in Chapter VII of this report that the

records of the division of teacher training and certification in the

state deparitment show that 47.6 per cent of the secondary teachers
of the state must pursue additional training within the next four

- years 1f their certificates are to remain in force.
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In general the desire to advance in general professional
atanding was indicated by the repliss of all of these groups to
havs more influence toward their eontinuation of training while in
service than their desire to prepsre for any particular position
for which they are not now qualified, 'This eondition does not
gseem to support the idea, at least in the ecase of these teachers,
that they are increasing their preparation in order to be able to
leave their present level of employment and replace administrative
an@ supervisory officials. Likewise, the 1n9rease‘in economic
ramuﬁn;, allowed in salary schedules for additional preparation,
does not seem to have furnished much of an incentive for these
teachars to obntinuq their training while in service. The number
forced to continue their training because of & regulation of the
loocal system, whieh requires sll teachers or those with certain
standards of preparation tc esrn additional oredits within & stated
periocd, is relatively small,

Keed for Additionq;AIhstitutiong&wTrainiqg,- It does not

- 8eem practicable to combine here the needs expressed by all of the
groupé of teachers surveyed and to attempt to rank thesaknaeds in a
definite order. Hhaaver,‘a ¢lose examination of the data on thig
point, as revealed in Chapter VIII, does show that cortain areas of
work have been msnﬁiéned by a relatively large number of those reply-

" ing in eseh group. It is felt that these points are of special
significance, because they are common tec eash of these groups of

- #shool employees. By this method of selsction, perhaps the most
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outstanding need expressed in the replies received is that for
additional training in the organization and administration of school
activities. Others which are prominent in all lists are: (1)
training in soecial service work; (2) guidance and personnel work;
and (3} training in keeping records and making reports. Because
these are considered by administrators, supervisors, and teaehors
at all levels as areas in which additional institutional in-service
training eould be satisfactorily provided, it is recommended that
the institutions take immediate steps to locate and define the
problema facing the teachers in each of these asreas and set up in-
service courses designed to train teachers to handle such matters
in an effective manner,

The faot that all four groups of classroom teachers gave
prominent oxprcssién to their felt need for "eontent courses in
specific subject fields" and for additional training in "methods of
teaching specific subjects" indicates that an expansion of in-service
training facilities to include these arsas would be waleomed by the
teachera. Earlier in this chapter it was pointed out that the
gourses now provided in these two fields were rated ebove all others
in the degres tc which they had msde a contribution to the training
of the teacheras anrolled.

ggggggtgﬁ_chgnges.- The changes in, and additions te, the
present institutional in-service training program suggested by the
replies of these teachers are definitely eentered around the idea

that such training should include less general theory and a more de-
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tailed and emphatie treatment of speeific school pr@bioma. In
order to achieve this end, many individual teachers suggeated that
courses, seminars, and discussion groups be organized in whieh
particular scheool problems could be brought up and a satisfactory

| ~solution sought out, under the leadership of a well-trained and
exparieneed leader.

It also seems significant to note thet so many of these
experienced in-service teachers indicated that they favored, for
their own use, more practice teaching and more demonstration teach~
ing. Along the same line {t may be noted that they did not hesitate
to say, in considerable numbers, that they favored the use of better
methods and techniques on the part of college teachers. Many also
feel that there should be fewer restrictions on eourses leading to
degreas and certificates. Some suggest that eourses in education
should be reorganized so as to eliminate overlapping and to eonsoli~
date basie theory into fewer courses. These matters, as they have
been summarized here, are suggested as appropriate for censideréﬁion
by the division of teacher training and certification and by the
sdvisory committee.

It is believed that other suggestions regarding the re-~
organization and expansion of institutional in-servica training
facilitlies, as made by the teachers, may be realized by the adoption

ef sueh recommendations as have been formulated in this report.
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1., The position that I now hold in school work mey be clessified as:

(If your work is divided, indicate the proportion of your time

to each ares,)
(a) Administretive . . . ¢« ¢ ¢ ¢ ¢ o o e e e e
’(b) SUPETVLISOTY o o o o o s o ¢ o 0 o 0 6 06 0 o o s 0 0
(¢) High School TeACher o« o+ « o ¢ ¢ ¢ o ¢ ¢ ¢ o o o o s s
(d) Junior High TeacheT .« « o o « o o o s o o o o o o o o
(o) Elementary Teacher « « « « o o o ; e e e s 0 0 s 0 s e

‘;(fj Teacher of Special Classes « o« o o ¢ ¢ o ¢ ¢« o o o ¢ o

.

given

},gk'-‘s. I héwe been engeged in school work for yrs; in this system yra.

3, I have been in my present position for yeers,

4, I have teken part in the following types of in-service training provided

by tescher~training institutions: (Note: Mark with (1) the type you
‘have used most; eand indicate by (2), (3), etec., the reletive extent teo
‘which you have used others. Omit those with which you have had no

contacts.)

() SUBmOr SCHOOL « « o o o « o o o o o o o s o o o o oo
f,(b) Bxtension COUTEBOB o« o o o o o o s o o o o o o o ¢ o o
{c) Correspondence COUTBES « « « o « o o o ¢ s ¢ 6 ¢ ¢ o

{d4) Late afternoon, evening, and Saturday classes . . . «

(o) Special lectures and conferences provided by
treining institutions .« ¢« ¢« o ¢ ¢ o ¢ ¢ ¢ ¢ o ¢ o

(£) Visitation by members of trsining school staff . . . .

(g) Demonstration teaching by representetives of
o training fngtitutions .« ¢ o ¢ ¢ ¢ ¢ o ¢ o 6 0 0 .

f {h) Follow-up progrem that your training school mey have .
(1) Placement services (not including initiel employment)
{3) Speciel essistance on mejor problems end projects. . .

(k) Publications « bulletins, menuals, bibliogrsphies,
RN reports of special studies, etce v o ¢ o ¢ ¢ o o &

(1) Others not listed above -
- 8.

b.

Ce

T
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5., I feel thet my ocontects with the in-service activities listed in Question
4 have contributed to my tesching efficiency and professional advencement,
in the degree indicated by the merks on the sceles below. (Note: The (e),
(v), (e), ete., in this question refer to the items listed in Question 4.

~Please answer dby plecing en X on, or between, the numbers so a8 to express
“the degree of benefit that you feel you have derived from these contacts,
" Omit the items with which you have had no contacts.)

Degree of Contribution is Expressed on this Scale

Great Average Little None Detrimentsal

(e) 3 . 2 .1 . 0 4 = 4 a2 , -3
) 3 o 2 o 1 . 0 . -1 . -8 . -3
(c) 3 o 2 4 1 . 0 4 = . =2, 3
(a) 3 . 2 4+ 1 . 0 . = . -2 ., =3
{e) 3 . 2 4 1 . 0 . w1 . wp _, a3
() __ 3 . 2 . 1 . O .. -1 . =2 . =3
&) 3 . & . 1 . 0 ., s ., -2 , -3
(n) 5 . 2 . 1 . 0 . =1 . -2 . 3
(1) _ 8 . 2 . 1 . 0 . =l -2 , =3
(i) 3 . 2 . T N T
(k) 3 . 2 .« 1 . 0 . e L, -2 , 3

(1)
8. 3 . 2 .1 .0 . el w2 , 3

>bo 3 ° 2 o 1 . 0 . "'l [ ‘."2 * -3

Cs 5 e 2 . 1 ° 0 ° -1 . -2 . )

6¢ Mbat of my in-service training work hes been done in the fields indicated
: below (Note: Mark with (1) the area in which you have done most work; and
~ indicate by (2), (3), ete., the relative extent to which you have worked
fin ‘other areas. Omit items with which you have hed no conteacts.)

(a) School sdministration and supervision ¢« « o o ¢ o « o

(b) Educationel PSYCROLOZY o + o o o o » ¢ o o ¢ o o o o

(,@) Teatsandmea’uremﬁnta ® o & 6 9 & 6 2 0 % e 0 0 o @

;(d)« General theory end method8 . « « o o o o o o o o o &

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

249



6. (eontinued)
(¢) Methods of teaching specific subjects . o
(f) Content courses in specific fields taught
(g) Currieulum . & ¢ ¢ o ¢ ¢ o ¢ o o o o o o
(h) History of Bducation . « o+ « o « ¢ o o &
(1) Rural Bducation « « o ¢ ¢ ¢ o o o o o o o
(j) Pre-school and elementary education . . .
(k) Secondary Education . « . . ; ¢ o s o o o
(1) Higher BEducaetion .+ o ¢ o ¢ o o o o o o o

[

7. I feel that my in-service contacts with the courses offered in the fields

indiceted in Question 6 have contributed to my teaching efficiency and pro-

fessional sdvencement, in the degree indieated by the marks on the scales

below, (Note: The (a), (b), {c), ete., in this question refer to the items

listed in Question 6, Please answer by placing an X on, or between, the
numbers so as to express the degree of benefit that you feel you have de-
rived from these contscts, Omit the items with which you have had no

contacts.,)

| Degree of Contribution is Expressed on this Scale
(e)__ 3 . 2 . 1 . 0 o =1 T
3 . 2 . 1 . 0 . = -2 . -3
fe)___ 3 . 2 . 1 . 0 ., = -2 ., B
(@3 . 2 . 1 . 0o . -2, B
(¢) 3 , 2 , 1 , 0 , = -2 .. =3
)3 . 2 . 1 . 0 . 1 -2, 3
(e) 3 . 2, 1 ., 0 . =l -2, =3
(n) 3. e 2 . 1 . 0 . =21 -2 . -3
W35 . 2 . 1 . 0o . - 2 . -3
W3 . 2 . 1 . 0 . = -2 . -3
B3 . 2 . 1 . o . -2 . -3
W8 . 2 . 1. 0 . -2 . -3
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8. I wes prampted to avail myself of institutional in-service treining by the
. ressons marked below., (Note: Mark with (1) the reesons that were most in-
fluentiel; with (2) those having less influence; and with (3) those having
'littlo bearing upon your action. Flace a (0) after those not affecting

- your case at all,)

(a) Additionel undergraduate credit needed to complete & degree
(b)fAdditional credit needed to extend or renew a certificate ., .
(c) Additionel ceredit needed to obtain a better grade certificate

(d) Additional work needed becasuse of a change in certification

l aw’ L d . L ] . . * L] L . L L . L . L L L] * . L] L d L) L J o - L]

(e) Regulation of the locel system which requires all teachers, or
: those having e certein standard of prepsration, to eeram
additional credit within e stated period of time. . ., . .

Q(t)‘Desiro to obtein en advenced degree . . « « ¢« s o o ¢ o ¢ o o

(&) Desire to advance professional standing, but not working
B toward any specific edvanced Aegree . . « « ¢ ¢« ¢ o ¢ ¢ o

(h) Realized that pre-service preparation hed not given me all
the training needed to efficiently discharge my duties, .

',(i) Desire to change to another type of position, not necesserily
en sdvancement, but where specific training was needed. .,

(J) Desire to prepare for edvencement to a perticular type of
position, which I wes not qualified to hold without
additional professional training .« « o« s ¢ o ¢ o o o ¢ o

(k) Desire to advance my gemeral professionsl standing without
particuler reference to any advanced position . . « « .

(1) Desire to keep up with new developments thet have come about
since I entered upon regular employment « ¢« o« ¢ o« & o ¢ o

| f(m) Wented to follow up certain problems that had come to my
attention since employment, end as a reeult of my pro-
ressionalduties....................

{n) Wented to follow up certain problems thet hed come to my
ettention before I wes regularly employed . + « « « o o &

:,iﬂ(o) Local administrative and supervisory officers did not meet my
2 needs for professionsl advice, or techniques to cope with
w pmblm [ ] L] . * . L] L] * * * L] L ] . L L L] ) * * L ] * * *

rnam————

{p) Desire for increased economic returns, made possible by
~ provisions in the local salary schedule, which allows
extra pay for sdditional professional preparation . . . .
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9, Since I have entered upon reguler employment I heve felt a definite need
for sdditionel training, elong the following lines, and which I feel
- could be satisfactorily provided by regularly established teacher-treining
institutions., (Note: The items listed here may, or msy not, concern work
~~ now done by teacher-training institutions in this area.)

10+ I would suggest the following additions to, or modifications of, the
; present program of institutionel in-service training, now cerried on by

the institutions in this eree, in order to ensble them to better provide
for the needs of the teachers in-service,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



