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The Problem

Bducators today, and any who are in sympathy
with the child, realize as never before, the great
need for a sympathetic and unbiased understanding of

child behaviare
Studiea which lead to a better interpretation
of child nature are always welcomed by educators and
eliniciang interested in child guidances This
remearch is an attempt to assist teaéhws in their
mﬁefaﬁm&im and direction of the primary childe It
is an account of the developmewt and use of & rating
instrument for measuring sceial maturity in the
 first, secand, and third grades of the elementary
. mchoole Any valid instrument measuring child nature
ymé lﬁing to a better mﬁ fuller understanding of
c¢hild behavior should be made available for those
who will use it intelligentlys
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Importance and Justification
of the Problem
Psychologists have discovered that unsocial
traits are respomsible for poorly adjusted livesg
The lack of social behavior is, no doubt, the cause
of many problem cases in schoole In faot, this
problem of maladjustment has assumed such proportions

tmt educators are endesvoring to assure the i
of the qualities which will best fit childrem for
successful social Lifes It iz umecessary to try to
canvince the reader of the importance of social
development. Biucational literature is full of it,
preschool movements emphasize it, and educational
psychologists and meielogisf?&" are etizéaﬁngaaﬁte&tiaﬁ
to ite

There is some evidence ta show that certain
traits change from one age group to another (7:88)a
If this is true, studies must be made extending over
two or three years of development in order to ascertain
adequately, growth during childhoods Studies should
ne;t be too genersl in nature but should center uyon
particular stages of growths

This research focuses attention upon the
social development of the child during the primary

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



3
school periods Attentiom is centered here not only
because of the priority of the period, but also

' becaunse of the limited ameunt of work which has bheen
done dealing with the social characteristics of
primary childreng |

Pefinition of Sceial Maturity

For purposes of this study social maturity
is &éﬁm’ as that growth or &evelopment of the
individual, conditioned by both internal and external
factors, which emsbles him not only to adapt himself
successfully to his fellow men but also to adapt his
fellow men to himself,
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The study of social maturity as an important
factor in the success of children is =z part of the
progress of the twentieth century. Barly studies,
or those made before 1929, dealing with social
intelligence, social characteristics and social
participation were made primarily for older children
and adultss £&s a result of these pionmeer studies an
interest in the mocial life of the young child was
developeds This review is largely a Miegical
surveys |

Terman's (88) preliminary study in the
peychology and peémegy of leadership was one of the
first &pmtax studies dealing with personality
and social characteristicss Terman (88.&54-5};
discovered in this study that the :tallming quaiities
were present in leaders: activity, quickness, skill
in devising and playing games, good looks, neatness
m dress, good disposition and temper, politeness,
wealth, brightness, size and ages He (88:444) lists

4
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undesirable gualities in “outcasts® as teasing,
domineering ways, selfishness, bad disposition,
ignorance, slowness;, tale bearing,conceit, timidity,
fault finding and slovenlinesss Terman states that
the bulk of returns shows very little real leadership
in the first three or four years of sechool lifes

rermen (87} made a later study of the mental
and physical traits of one thousand gifted children.
His study centered around the character and personality
traits of these childrem. Six hundred from the gifted

group were rated by teachers and parentse

These were compared with more than five humdred
unselected childrem who acted as a control groups
Each child was rated, by the graphic rating scale
method, on twenty-five traits falling roughly inta
geven groups: intellectusl, emotional, social,
volitional, moral, physical and special ability traitse
In only mechanical ingemuity was the eeﬁtr&l group
rated higher than the gifted groups
Opton and Chmssell (93) formulated a scale

for measuring the importance of habits of good
citizenships This was reported in 1919, An attempt
was made to analyze emt' in terms of concrete and
apecific habits and attitudess These habits and
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attitudes should characterize the child who is
taking his part as a good citizem in an elementary
democracys,

They endeavored to incorporate as many kinds
of habits and attitudes az possible, such as physical,
mental, moral, social, and religiouss Seventy .iiﬁ&ges.
ranging from kindergarten teachers to specialists,
aeagezateé in the studys

Hollingworth (38.1'26«) made a study of
certain character traits of which socisbility is one.
She showed the correlation between sociability and tie
other traits studied as being:

soc¢iability and neatness As20
sociability and intelligence #.25
sociability and humer #e55
sociability abd conceit £.07
sociability and beauty £e32
soc¢iability and wulgarity £.18
sociability and smobhishness -sl2
sociability and refinement Ke34

According to Hollingworth sociability
correlates with nothing except humor. She does not,
however, define what is meant by sociability.
dike (91:228-9) stimmlated psychologists
ta fuxrther study by wggemﬁg that there were three
kinde of intelligences He states,
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for Mimrx psmetieal purposes it
suffices us to examine for three

intelligences mich we may call
mechanieal intelligence, social
intelligence, academic intelligences
the ability to understand and manage
men and women, boyg and girls - - to
act wisely in human relationss....The
besd mechanic may fail as a foreman

for lack of social intelligences ‘

If such is true, then we have woefully
neglected the mechanical and soecial intelligence of
our childrens Our schools have pinned their faith

to tests which have attempted to diagnose the
academic type of intelligences As Averill (6:282)
BAYE,

they have constructed curricula devoted
almost ael&nvely ﬁg; the wlmlastically

1 ﬁ % n
rmré@ those of thsir client ele who
were passessed of academic mindse For
the mechanically intelligent and for the
soe¢ially intelligent they have made no
provision, yet the probabilities are
good that these two together comprise
the majority of the populations

Thnmﬁke‘s gtatement of different types
of intelligence qszickme& the interest of mny
ga‘yehalegistz who endeavored to give a fuller account

of the nature of sociabilitys Some measures of
gocial intelligence were formulated in the next few

yearse
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AYIport and Gordon (3:9) im 1921 mggested
that the fundamental tendencies making up human
personality are intelligence, tempevament, smelf-expression
(strength) and sociality. Under sociality they listed
social participation, self seeking, aggressive self
seeking, and susceptibility to social stimmluse
Allport (2:122) attempted to describe the
sphere of sociality which he states;
is marked at one extreme by aggressive
egaiswm, incapable of medification by
- mecial pressure; and at the other by
high reactivity te stimlation from
others and complete socialization of
behavior in response to such stimmli.
He considers two traitse The first is a
certain sensitivity which is called susceptibility
to social stimalatione. He (2:123] suggests that
perhaps this is an eriginal capacity and that *thie
susceptibility characterizes the man of tact, the
;fpzmtiat and the good mixer.®* The other trait
characterizing soeiality that Al¥port (2:124) stresses
fa "social participation.® ®This trait signifies
in its poasessor a drive for social sctiviﬁy‘, for
reacking te his associates and causing them to react
to him.*
Remm (75), taking his cue from Thorndike,
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devised what e oalled A Social Relations Test.*

This test indicates the range and type af social
interest of an individual. The test was first used
with salesmen. He believed they had a fund of
Information, mixed with many groups, were soecially
inclined and preferred to associate with others rather
than to spend their time at or with boolis.

The test conaisted of fifty items from about
twenty lines of social diversion and placed in three
divigiona: socially acceptable items, sport items,
and questionable items. It would seem, however,
that the intelligence factor was present since the
test correlated ;i.sa with a special amibus test
which was adapted from the Army Alpha by the Buream
Ream (75:72) says sbout his

The test seems to have more negative

than positive value for selecting

insurance salesmen. In other words,

ignorance of social diversions and

ack of social contacts fs unfavorable

to success, but familfarity with many social
diversions does not necessarily insure succeas
in sellings Aside from the test’s

predictive value, it is a valuable aid

in throwing immediate Xight on an
applicant's interests and his activities
outside of working hours.

Hughes (40) reported, in 1923, & rating

scale designed to measure those individual capacities,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



10
attitudes and interests which our civilization has
found valuable and upon which it has placed a
premium,. The scale agttempta to measure the following
traits and agttitudes: regularity and persistency,
trustworthiness, sense of accuracy, confidence,
initiative and aggressiveness, respect for authority,
caoperation in group activities; forece of personality,
capacity for group leadership, guickness of t:hnghﬁ,
strength and control of attention, and retentiveness of
memolys.

| Gates (31) made an experimental study of

importance and interests. She found that ability to
interpret facial expressions was one element in social
intelligences She defines social intelligence as
*ability to meet successfully soecial situationse®
Later she (5}.:5;49) says

ability te meet suecessfully social

gituations depends, in part, on the

capacity to make the appropriate

taetful, courteous, aggressive, etec.,

reaction and in part on the ability

to perceive accurately the conditions

which are encountered.
’ Thig ability, she believes, increases with
ages. Her conclusions were drawm from a study involving
gix pictui'ese published by Ruckmick showing different
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11
emoticnal expressions (xanghter, fear, scorn,
surprise, pain, snger). The subjects were four
hundred fifty-eight childrem ranging in age from
three years to fourteem.

Gates concluded that inagbility to interpret
correctly the pictures understood by more than half
of the ehildrem of a given individual®s age or grade,
indicates a certain lack of social perceptions

Gates (30) made another study later which
was more inteasiwve but involved the same problems
Emong other things, she endeavored to discover the
relationship which exists between social perception
anﬁ other measures such as chranclogical age and
mental age, physical measurements, social, emotional
and intellectual maturity. These measures were
arrived at from the opinions of teachers. The
temchers were asked to score pupils one to tenm on each
trait, keeping in mind certain criteria which serve
to aifferentiate these traitss Interest in this
particular study is in ome trait - social maturity -
which she (3G:456) defines as

the child's ability to cooperate, to

get along with his fellows and superiors,
to hold his own without being too
aggressive, to participate in class

activities, to respect diseciplinary
regulations, the praperty of others,
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personal hygiene, and to exercise &
wholesome influence in the classroom
through his Ieadershipe

Gates found the following correlations to

exist beltween
social perception - physical maturity £.26
social perception - mental maturity Aoz

social perception - social maturity 42
scholastic maturity 4£.60

social perception -

social perception - emotional maturity 4£.50
social perception - chromological age £33l
sacial perception - mental age £12

social maturity - social perception Aob2
social maturity - physical maturity £.61
social maturity - mental maturity £e91
social maturity - scholastic maturity Ae59
social maturity - emotional maturity £.80
social maturity - chromological age X.a8
social maturity - mental age KAe3

She (30:457) concludes quite comservatively,
some evidence has been presented to show
that the present teat is not merely
another measure of chronological age or
mental age, but that it gauges, in some
measure, traits more definitely social
in characters
Gates (29] later studied the amditory
element in emotional expression. & student, noted
for dramatic ability, recorded the alphabet on a
phonagraph in tones of happiness, wnhappiness, anger,
fear, surprise, SCOTH, é&fisnee. pity and suspicione
Six bundred twenty-seven children in grades three ta

eight as subjects listened and interpreted. Facial
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expressions were also used for comparisons The
results demonstrated (29:175) :

l. The feamability of using phonograph
for such investigation.

2. An increase in capacity for understanding

. with age, grade and school experiences

3. A& superierity for the more intelligent
over less intelligent school childrens

&. & larger percent of correct interpretations
in the case of visual as contraated with
the auditory stimuli.

S. Differences in ease of interpretation of
the types of vocal expressione

The work of Gates stimulated interest and
apened up new chamnels for further study.
xt (65) made a study im 1927

directed toward the factors underlying or contributing
to soecial intelligenea.
Mogs (64:168) later reports a test on the

neasnrement of social intelligences He believes one
of the prime requisites for success in life iz social
intelligence or the ability to get along with peaples
A test was designed and given to 12,000 personse
¥ges judges the following traits te be necessary for
making successful social contacts:

1. judgment in social situations

2s memory for names and faces

3¢ keenness in cheerving human behavior

4. ahility to recognize mental states
from facial expressions

5. understanding the motives behind the

-  spoken words

6. information concerning tepies of
social interest.
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14
A test was designed to measure each one of
these characteristiess Recognizing his work as a
measure of social intelligence, he states that a
pogitive correlation has been found between social
intelligence and abstract intelligences ¥Noss (64:169
Iists the following:
Thorndike Intelligence Test and

Social Intelligence Test Aed2
George Waﬁhinstm Kental Klertness ,
Test and Social Imtelligence Test £e54
¥eCall Multi-Mental Test and
Social Intelligence Test Ai25
Pintner Classification and o
Sceia¥ Intelligence Test £e30

Cornell, Coxe and Orlesns (20] developed the
New York Rating Scale for School Habitse The scale
uses nine school traits which influence school suceesse
After each trait is a line on which
three points are marked and desecribed.
These points repreasent the poorest,
the average, and the best in each
traitse (20:2) ‘
The fa:uewing example illustrates the type

of scale used.

ATTENTION
r | ) L
Extreme inability Usually pays Always pays
to give attention attention; ean very close
to task. . be distracted. attention while
during ciass
period.
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The importance of school habits for

good school work may be measured by

the relation between estimate of such
habits and school markse The
correspondence between measures on the
Bating Seale for School Habits made by
eighth-grade teachers for a group of
pupile and the first<term high achool
marks of these pupils has been found

to amount to & correlation of between

«55 and .75. It has been found that

the correspondence bétween measures

of schoal habits and school marks is
about twice as close as the cerrespondence
between intelligence-test scores and school
markss (20:1)

Gilliland sné Burke (32:315) devised a test

to measure social intelligence or sociabilitye They

-

define the socimble imdividual as,

the individual who has the ability to
get on agreeably with hias fellow men,
who ig inclined or adapted for society,
who ig friendly and above all easy to
talk tos He is companionable and fond
of mingling with others; he seems to
m.iax pecple and likes to be with them
to talk te them much of the times
In ﬂmrt. he is the type of inmdividual
we call a *good mixer's

There gre four parts to the test,
1. recognition gest, 2. similar test, 3. a dissimilar
tém and 4. & gquestionnaires They conclude that the
questiomnaire is the best single method yet devised
to measure sociabilitys
. Pintner and Upshall (73) show the correlations
between the George Washington Umiversity Socecial
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b {1
Intelligence Test and the Gilliland Socisbility Teste
It would be expected that, if these tests were
minz the same thing, there would be a high
eorresistion between them. There should alse be &
ginilar correlation between each test and verbal
intelligences Using the part proved most reliah]ie;
of the GiIliland test, the questionnaire, Pintner
and Upshal} (73:370) show the following correlations:

| Gilliland SBocisbility Teat -

Eosz Sccial Intelligence Test A.14
Yoas &ﬁigbiﬁtg Intelligence Test -
Verbal Intelligence Test £i68
6€illiland Sociability Test = ,
Verbal Intelligence Test A12

Prom these correlations it appears that
the tests are not measuring the same characteristics.
Wﬁk& (90:233), im an investigation to
determine whether the George Whshimgton University
Social Intelligence Teat measures any unitary trait
which is distimet from the ability measured by an
abstract intelligence test, concluded:
Our conclusien is, then, that though
the George Washington Sociability
Intelligence Test may tap slightly
- mome unigue field of ability, it
measures primarily the ability teo
understand and work with words which

bulk so large in an abstract
intelligence tests
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Haher (53] studied the moral and social
development of the six year eli chidde ease:
histories of children were kept by six teachers.
Special attention was given to abjective responses.
These responses indicated the child's moral and
social develapments Twenty-two guestions were
proposed as measuring this development.
.ghman and Anderson (49:288~9), believing
that “some evaluation of the play life of children
is essential in estimating their social adjustment,®
made a study of social and solitary boyss They
summarize their study in the folluwing statements.

1. In the present study a group of

twenty-five extremely soecial boys

wag compared with a greup ef

solitary Days in reference te certain
traite; the comparison being made on
the basis of teacher ratings.

2. The extremely social group of boys
received a lower rating in twenty-four
ocut of twenty-six desirahle traits,
and a higher rating in each of six
undegirable traitse

e In & p:cetims :mﬁg, children of I.Q.
140 or sbove, were found to engage less
frequently than average children in
social plays and games.

4. In another study it was found that
pedagogically retarded children tend
to engage more frequently in social
ﬁetivitxex than children who were

making n gl schoal progresse
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S It is possible that too much social
participation is just as unwholesome
as tog little social participations
There is probably an optimal range
of social participation &ieh needs
to be discovereds

6. Klithough additional devices will of
course need to be employed for such
& discovery , the technique herein
described suggests one means for the
&iscovery of this aptimal range of
social participations

Heig (39:14) states regarding Lebman's
findings:

However, before we can accept Iehman's
findings as conclusive we should hmm
information on two other paintn Pirst,
what do other children say about the
extrenely solitary hoya? From the
standpoint of social adaptation, children*s
apinions are moere important than those

of the teachers, who are very likely to

be biagzed in judging the gquiet and
controllable children at the expense of
those who are keeping them busy and
eccasionally causing them some troubles;
Secondly, as Lebman himself pointed out,
there is both & gquantitative and a
gqualitative social participation When

due allowance is made after careful
analysig, the result may be quite different,

Studencki (84:63) made a study of the
responges of children te certain questiornss A

taepe question uged in this study is
"X boy was very much loved by mxyene

at home as well as at schoeole Tell
me whye. '
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A1) the mtmlsﬁies mentioned by
the children were éiviée@ irs%n fam‘r c&%egari ess

1. subordination traiis (obedient; obliging,
Reweetine older persong. ete.}

2. school echaracteristice €&111gent. gttenti\te.
lazy, etc.)

3. social qualities (friendly, agreeable,
compassionate, kind, & serapper ete.]

4. personal characteristicz (gay, noble,
etupid, bold, nsughty)

Studenckt desecribes these four categories:

Within these four categories all characteristies
are included, but each feature can belong

te but one categorye These four categories
spring frem four spheres which taken

tegether form the whele of the child's

world: bhome, society, and one's own self,
The predominance of subordination qualities
would indicate that the child's "setting®

or direction came from the home, the
predeminance of school traite -~ that it

came from school etee In this way it is
possible to determine the factors which
influence the desire to improve and the
enviromment which dominates the eonsciousness
of the child,

Huia (39:3) developed a sociability test
designed for elementary school childreng

The main task of the present study,

then, is to ascertainm the relationship,
if there is any, between mia&iﬁtx a8
judged by the teachers and fellow pupile,
o the one hand, and the various fmt&ra,
separated or cormbined,; on the other,
This study is limited further by being
confined to the children of the fifth,
gsixth, seventh, and eighth grades. As
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important as tb.em factore, personal,
intellectual, and socials sre to: the
child*s ability to- get along with others,
their influence has nol besn dstermined.
Yet they are the frcat line aof atiacks
Further appreach to the problem will be
determined by this first sdvances For
instance, if we can tell the existence of
the relationship between sociability and
the various factors that we are going to
investigate; we shall have a clearer idea
of what constitutes sociabilitly amd what
ig unrelated to ite Sociability may be
the by-product of genmeral intelligence or
it may result from good scholarship, from
high social position of the family, from
physical maturity;, or the likes

Below are two sarmple gquestions taken from
the soeisbility test te illustrate the type of
procedure used in determining the socially adjusted
and socially unadjusted childe

What would you do,

if somebody laughs at your elethes?
ls Tell him te shut up
2. Iaugh at his
3. Ask him what is wrong with your clothes
4. Tell him to mind his own business

if some one teases you too much?
1. Tell him to stop teasing

2. Tease back

3. Give a fight

4, Cry

Heia (39:46-7) draws a number of interesting
conclusions to the study:
l. With proper instruction, the teachers

can rate their own pupils on sociability
with & considerable degree of sccuracy.
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The ratingse as a whole conform te the
shape of amormal distribution, and the
caefficient of contingency hetween the
first and second ratings is «6l.

2. The teachers' ratings and the conbination
of pupilis' choicens In invitation and
voting situations show a reasonable
agreement. The caorrelation in terms
of Pearson T is «571.03¢

3« The most sociable ekildren are favored
ir M. A., I. ., reading ability,
sociability as measured by the Sociability
Teat, and socio-economic statuse The
mejority of them fazll in the upper
guartile of the distributions of the
various factorss They show no tendency
to ¢luster about the median or in the
middle £fifty percent.

4. Children's opinions of a "good mixer™
exphasize the social and emotional
qualitiese PFPhysical traits are scarcely
mentioneds

developed some scales for the study of behavior problems
and problem tendeneles in childrens

The Bem'nar Problem Record, m&m« &,

ig a list of behavior problems which

have been lIisted on the schedule in order

of their freguency, as reported for a group
af elmnmx gchool childrens To use the
achedule, the teacher records om it the
pumblemn: manifested during her experience
with each childs The frequency of occurrence
of each problem deternines the rating
agaaligneds Imch problem and each level of
accurrence have been assigned a statistical
weighting based on geriousness and frequencys
The score for a child is the sum of the
weightings for the preblems recordedes

High scores indicate the presence of numerous
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and sericus problems, while low scores
indicate the presence of few and less
gserious problemnss

The Behavior Rating Scale,

Schedule B, consists of & graphic rating
scale for each of thirty-~five intellectual,
physical, social, and emotional traitss
Below the scale for each trait appears
five descxiptive mmt to assist the
rater in making a quantitative judgments
Schedule A i &esigneé to locate problem
children through a record of overt behavior
preblems, while Schedule B covers personal
ahsmtam’.s’eice on & variety of traits,

pgardless of whether or mot the behavior
éemihsﬁ mm be ¢alled a behavior
problems The amount of each trait inm
&hednle B hae been assigned a welghting
in terms of its relationship to Schiedule
As The methed may be illustrated by
reference to Trait No. 15, Diviaion IIX,
Is he guiet ar talkative?

Is he quiet of talkative?

i 1 ‘ ) T
Speaks Umally Upholds Talks Jabbers
very rarely quiet his end more than

of talk his share

Berne (7:14] made a study of social traits
of one hundred thirty-twoe preschool childrems Her
study was set up to solve the four following problems:

1. To describe the patterns found in
the social behavior of childrenm in
preschoal groupse

2. To devige & rating scale for the

megaurement of social behavior
patiernse.
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3« To arrange and give experiments for
the measurement of selected asccial
patterns.
4. To estimate the validity of the
ratings and experiments by means
of cbservational studlies of a
She formulates and defines thirty pattern
traits deseriptive of the social behavior of preschool
childérens A& question is asked about each trait and
five degrees of respomse defineds This conatitutes
her rating scales Berne (7:28) states
the wide range of social behavior
responses of young children teo the
social enviromment of the preachoocl
group is covered by the scales
An e’xsmple of the respenses to the pattern
of Obedience follows: |
} Decidedly submissive to amthority
- Koticeably cbedient
. Bqually obedient and discbedient
Noticeahly disebedient
Refuses to ocbey decidedly
Does what is probhibited
Berne conciudes that her rating tmque
is reliable in studying social behavior in young
chil&rmq The observational scores are in fairly
high agreement with the ratings for the social
behavior traite of twelve children and also with the

experimental scores of eleven childrenms Her (7:88)
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concluding paragraph states:

This investigation has shown that a
large manber of patterns are found
in the social behavior of children
from two to five years of age.
Certain traits change from one age
group tc anothere Inm other traits,
individual differences are of mare
gignificance than age differenceses
Mental age is related to a large
muwber of traitas

- Rogers (76) measured persomality adjustment
in children from nine to thirteen years of ages By
means of a paper and pencil test he measured roughly
the satisfactoriness of a child's adjustment. He
then selected fifty problem children and compared them
with a group ef at least one hundred nerm}; childrene
The test (75:94] yields four diagnestic scores:

1. ms&na}. inferiority
2+ social mal-adjustment
3. family mal-adjustment
4. day-dreaming
By comparing his test scores with ratings
made by clinicians, he found that the scores agreed

with ratings about as closely as the raters agreed
among themselvess Thus he concludes that the

test should be valuable to the ever inecreasaing mumber
of child guidance and behavior cliniecs throughout the

countrye
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Carmichael (X4) investigated the age at
which the growing child is able to recognize some
of the mental asscciations invelved in the consideration
of social situations frequently mete
A aituvation was chasen for the imtestigatian
in which a child met defeat at the hamda of a playmate
while he was throwing rockse Fifty-six different
relastionghips invelved in thie situation were set
before primary children in five different test typess
& study of the findings led to propesals for the
gradation of instruction on the basis of certain
percentages of childrenm being succesaful on the
different elements of the testse
Parten (72) studied social participation
among preschool children by cbserving the following
types of behaviar:
1. unoccupied behavior
2+ anlooker behavier
3. solitary independent play
4. parallel activity
She (72:268) concludes her study with,
1. Social participation is dependent,
t¢ g large extent, upon the age of
the childrems As & rule, the o
youngest children either play alone
ar in parallel groupe, while the

oldeat individuals play in the more
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individual variation, however, was
cbhaetveds The correlation between
age ranks and the Social Participation
ranks was «6l¢

2. There is a slight relationship between
I. . and the degree of Social
Participation of individuals (+26)e
Parallel play, however, correlated +69
with intelligences

3+ Rursery school experience correlated
with Social Participation scores <12

Gonrad (19) developed the California
Behavior Inventory for Bursery Schoel Childrens
The study was worked out with the coeperation of
many individuals and includes an inventory of two
hundred thirty-one traitse The separate traits are
carefully phrased in an &ttempt to secure clarity and
exactness. Each child is rated only in comparison with
others of the same chronological age on a seven point
gscales Under each item are defined the two extremes
and the averages ITwoe examples serve to illustrate
this procedure:
I7¢ Reaction to social pressure-
l¢ Accedes immediately to the demands
(explicit or implied} of the groupe

EKeen sociasl sensibilitye

4. Averages Responds with moderate
promptness to reasonable demands of
the greup; but resists or becomes
indifferent te the group*s demands,
if it expects him to serve as a butt
of ampsement, or perform disagreeable

. tasks, etes ,

7. Indifferent or insensitive to the
demands and expectations of the
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group; individualistic. (19:19)

60. Popularity-

1. Child is a favorite with the other
c¢hildren; other children like
especially to have the child as a
plasymate, or as & member in group~
activitiess

4, Kve:age populsrity; better liked by
children than by otherse.

, Child ie unmpopular; cther children
seldom choose him as a playmate,
and do net care to have him as a
menber in group-activitiese (19:40)

Conred (19:74) summarizes the inventory:

lececes The main service of the

Inventory should consist in stimmlating
the closer cbservation of children, and
facilitating the compilation of continuous
records of children®s behaviors :

s statistmﬂ analysis of approximtely
25,000 ratings by three nursery aschool
teachers indicates that some ratings are
almoat worthless, whereas others are
probably quite usefuls It is shown that
the reliability of ratings and the
agreement between judges vary significantly
with (&) the trait being judged, (b} the
child being judged, (¢} the estimated
gignificance of the particular trait for
the child in question, and (&) the confidence
with which the judge rates the particular
trait for the child in question. Ratings
made with high confidence are more reliable
and valid than those made with low or
average confidences Traits of significance
in the persomality of the child being
judged, are rated mich more satisfactorily
than traits of less significances

3. Concerning the general value of ratings,
it appears that little definitive may
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properly be said: sc mich seems to depend
upon & host of important circumstancess
The present study represents a first
attempt to evaluate some of the more abvious
factors which determine the excellence or
poorness, the usefulness or worthlessness
of persomality ratings of nursery school
childrens

Hicks (37) developed a personality rating
seale for childrem six to nine years of ages
Eighty-five items are listed under the following heads:

« Telations to others generally
2. relations to parents
3+ relation to other children
4. physical health habits
S+ emotional behavior patterns
6+ initiative and intereste
%7+ wark and routine habits
These iteme were made up by listing the
things which children of these ages oftem dos These
habits were judged as to their desirahility or
undesirability by a group of expertss Rach item was
then given a score values Before each item is placed
aT F, and U, The rater draws a circle arocund the
T, if the statement iz true about the ehild being
rated; around the ¥, if the statement iz falae; and
around the U, if the rater is uncertaing
An exgmple of the form used in thie scale
followa?
1. T. F U Usually mekes friends easilye.

48 . T F U Usually seems happYe
57 « T F U Often is jealouss
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¥aller (54) developed a charmcter and
personality rating scales This is a general scale
comprising fifty aspects of human character and
personality, each briefly describeds
The male wag designed for classroom uses
But the anthor suggests that it may be found wvaluable
for young people’s c¢lubs and groups of employeese
Following each behavier pattern are three
déscriptions of that behavior representing the
following levels:
1. low in that charueteristie
2s just average
3. high in that characteristie
¥aller (54:2) states,
the greatest value of this scale is for
comparison of the relative merits of
individuals within a given class oxr
group rather tham for comparison with
any intrinsic atanéaré’.a aor nermm\
Fisher (25 .364}. im&tigatzng group &iffermees
between problem and nen-problem childrem,; found that
the mast reliahle group d‘ifferences
between problem and non-problem children
lie in the social and emctional fields
and. that the soccial and emotional traitas _
apparent at kindergarten age tend to persiste
Eawin (42) made a study on social adjustment
and the preschool childe Im conclusion Kawin {42:400)

mﬁ’
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from this study it appears that whether
@& young child is socially well adjusted
or preseﬁts probleme of social adjustment
will depend uponr a “constellation® of
mia&s factars in his own make-up and

in his life gituation. Outstanding among
these is the intelligence of the child,
the occupation of his father, the
relationghip of the father te¢ the child,
and the agreement of the parents in regard
.to the child's traininge

descrive the social development of children on
three age levels: four and five years, and first
- grades They (12:366) conclude:

+ Analysis of group interest on the
three levels shows the simplest
and most fragmentary play in the
four year group, more organized
in the five year and still more
in the first grades

2. Anslysis of sceial responsibilities

gshow a very definite advance in older

groups and ability te assume the

responsibilities without teacher
suggesf&ims.

Miller (60), m:ing third grade children as
subjects, had each child checked on a soccial chart on
certain analyzed objectivess BEach aobjective was
interpreted so that the children were agble to note
their own growthe

Boll (22:1] developed the Vineland Social
Maturity Scale with definitely described Levels for
ages; one to twenty-fives ’
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The Scale prevides a definite ocutline

of detailed performances in respect to
which children show a progressive
capacity for looking after themselves
and for participating in those activities
which lead toward ultimate independence
as adults. The items of the Seale are
now arranged in order of inereasing
average difficulty, and represent
progressive maturation in self-help,
self~-direction, locomotion, occupation,
commnication and social relationses This
maturation in gocial independence may be
talkten as a measure of progressive
development in social coampetences

It would seem, however, that the seale,
although extemsive in its secope, does not serve
adequately for the measurement of classroom children.
Doll (22:4) says of the scale,

Thiis Scale measures social competence

in termg of a normal average for each
life-age periods The Scale iz net a
rating secale, but describes social
performance in terms of actual behavior
such as self-help, self-direction,
sacialization, communication, ocecupation,
and locomotione The Scale does not
measure behavior in the sense of conducte
It does not measure social adjustment,
or persenmality, or attitude, or even
social success in terms of wordly
measuress It measures prineipally the
degree to which an individual is eapable
of Jooking after himgelf and of ,
functioning as an Individual social

unit %on his owme®

Alstyne, and Others (4) (5) statimdically
selected thirteen situations for a scale $o rate
school behaviar and attitudess It was comwtructed
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for general use from the preschool perioed through
the sixth grade. Under each situation are listed
five to ten levels of responses For example:
Situation I+ When taking turns with
apparatus or material or in a group
d&iscussion
waits patiently for turn
takes turn willingly
needs occasional reminder to be patient
is too patient - does not assert himself
is impatient while waiting turm
is unwilling to wait turn and interferes
with other children®*s asctivitiess
Joel (41) made a recent study of behavior
maturity using 467 nursery school childrem as subjects
A rating scale of twenty items was developed. Under
each item are defined degrees of development. For
example:

19, How does he react to unfriemdly
advanceg of other children?

1. remaing calm and does not appeal
to adult.

2. gets emotional, but does not

. appeal to adults

3. sppeals to adult, but does not
rUN AWAY . ,

4. runs away ( evades the problem)

5. tantrum

Joel defines behavier maturity as the degree
of independence, self-control, and social attitude
reacheds He believes the meale developed is an
gbjective measure of the behavior maturity of nursery
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schook childrens The ecefficient of ceorrelation
between the California Preschool Mental Scale I. Qe
and Behavior Maturity Index was found to be r = +@36.

Supplementary References

Thig review has endeavored to bring to light
those studies which have a bearing, both in content
and method, upon the present researchs It is not
intended to be an

exhanstive summary of a&ll the
literature pertaining to social characteristicss

Two sources are recommended for those who
wish to supplement this review.

Buhkler (11:374-416] presents a summarg of the
literature dealing with the sociasl life of childres
under the following headings:

1. Social behavior from the developmental
point of views

2. Woat are the factors which bring forth
contaet and result in group formmtion?

3¢ Types of social behaviors
4. Social behavior in different life-situationse
' - Morgsn QQ:ME also brings important
findings together under the following captions:

1. Nature of social resctions
2. Soeial behavior in early childhood
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3. Lesrning social maturity
4. Social influences

1. Barly studies, or those before 13291.
dealt largely with older children or with aétxlta.j
Interest centered primarily in measuring and defining
social intelligence, social participation, etcetera,
and in showing their relation to other measuress As
& result of these studies, attention was directed to'.
the importance of the social life of the younger child.

2. Studies today deal with the young child.
Most of the outstanding work has been done on the
preschool levele ,

3. Measurement of social mits"mied on,
Iargely; through rating techniquess

4. No adequate measures, designed specifically
for primary use, are availables A number of general
measures of behavior have been mentioneds

5. The relationship between social maturity
and certain phases of school success ig not knowne

6+ Proof that norme c¢an be established

adequate for classroom use hasz not been advanceds
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7. It seemm desirable to have scales
formulated uponm which children may be compared
with normsg and national standards rather than merely
with eaech other in thei:: grade groupse

Significance for Present Imntigaﬁien

Religbility of Rating Methods.~ Bating scales
are accepted as one of the best methods of diagnosing
character (85:566)¢ This is true provided the scales

are specific and the judges thoroughly acquainted with
the childe Rating scales are particularly valuable
in the elementary school (4)¢ Symonds (85:569)

further states,

the writer believes that the development
of various types of questiommaires and
rating methods promises to yield the
results which will be of most value in
the immediate futurees

ILandig (46:19) eays,
the rating séales give consiatent resulta
and correlate highly with measurements
of the same traitss Therefore the rating
gscale must be considered a fairly reliable
methode
Very few studies have been conducted in
this field which can be used as patternas Most
studies using a rating ingtrument have either been

developed to apply generally to all age levels or
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specifically to age levels other tham that of the
primary sehool childe
Review of Rat
Olson, Wickman (35), and Maller (55) have developed
general rating instrumentse Alsgyme (4) developed
& scale fer measuring sehool behavior and attitudes
from the preschool period through the sirth grades
Cornell, Coxe, and Orleans (20} developed the New
York Rating Scale for Scheel Habitse Doll (22)

Instrumentss~ Haggerty,

provides an outline of performances for ages one
to twenty-fives Joel (41), Berne (7}, and Conrad
(19) developed rating instruments for preschool
childrens Hicks (37) developed an instrument for
rating the personality of children six to mine years.
However, the ingtrument does not classify the traits
which constitute personalitys

The foregoing summary shows the meager
amount of work which has been done dealing direetly
with primary children.

Oge of Subiraite.- No studies were found
that adequately set forth subtraits or social patterns
which exist in the persenalities of primary school
childrens However, Berne (7}, Conrad (19), Maller (55),
and Cornell, Coxe, and Orleans (20) have used specific
subtraits in their rating instruments. Their findings
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o
éo not apply directly te the primary level since
their rating instruments were not constructed with
the primary child in mind. Berne (7:88) concluded
in her study at the University of Iowa, that certain
traits change from one age group to anothers

Cenclusion

The majority of rating secales have been
developed to apply gemerally to all age levels or
to age levels other than that of the primary school
childs The one scale meamring personality of
children from six to nine years, developed by Hicks {
(37}, is lengthy and attempts no classification of
the traits constituting personalityd

Rating scales are accepted as a fairly
reliable method for the study of personality traits..

In the measurement of social traits on the
primary grade lgvel. it is I‘.e,gieai that & rating scale
be used. This scale may ieﬁ; be based upon the
measurement of traits constituting secial maturitys
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CHAPTER III

THE DEVELOPMENT OF AN INSTRUMENT FOR
THE MEASUREMENT OF SOCIAL MATORITY

Introduction

There is & growing conviction that personality
and social traits are measurable and that people are
consistent in the expression of these traitse
Symonds (85:564) eays

the man whe is gererally honest is
consistently honest btgt the man who

is generally dishonest iz inconsistentes
The man with a good character is
organized from within; at least he
acte uniformly and consistently with
regard to commendable gqualitiess

The social experiences which a child has
when he is young determine his personalitys The
development of sacial characteristice may be thought
of as the formation and fixation of social habitss
If such socizl characteristics are considered no more
than habite, they are, as stated above, memsurable at
any stage of developments Speaking of the types of
social response in childrem Morgan (61:408-9) well

expresses this belief in the fellowing paragraph:

38
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Host adults have characteristic ways

of reacting to social situations; some
are aggressive, some submissive; some are
followers, others are leaders; some seek
companionship, others shun it; some are
trustfuly some are suspiciocus; some are
honest and some are deceitfule Various
observations furnish convincing evidence
that these characteristics are learned,
In the first place, the young child does
not have them as the preceding description
of the social behavior of infants and
preschool children demonstratess In the
second place, the study of childrem at
éifferent stages of maturity shows increasing
tendencies toward fixed social habitss

In the third place, genetic studies of
gingle children, both by parents during
development, and by clinical studies in
retrospect, show the progressive atages
in the fixation of such sccial habitas

In other words, the social behavior of an
individual can be understood as a study
of habit formation in the same manner
that skill in speaking, writing, walking,
and the like are understcode Granted,
there are fewer controlled experiments
which demonstrate social learning than
there are which demonstrate motor skills
but those that have been published point
in thisg directions

Prom these statements, it appears that soeial
maturity may be broken down inte subtraitse In
doing so, however, each trait should suggest the desmired
or positive aspeet of developments

Thig research logically began with an
attempt to discover the constituents or component pars
making up social maturity as found in the primary childse

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



These constituents will later be referred to as
patterngs Whether or not these patterns exist
entirely separate, the one from the ather, they do
serve as & convenient way of classifying social behaviors
The number of patterns to be selected is dependent
upon the number needed to tsxlly éescribe the soccial
life of the primary childs

A&n adequate sampling of child experiences
will be arranged in a rating instrument to measure
eagh selected pattern. To be most useful the
rating instrument mmst meet the fa»lioning criteria:

1. It must be stated in terms most
significant to the rater.

2. It must be stated in terms
representing concrete types of
behaviors

3¢ It muat be stated in such a way
that the individual will be
accurately rated, not just
campared with the behavior of
other children within his groups

4+ It must meamsure all phases of
social behavior in the primasry
childs

5+ Bach statement must set forth a
degirable elements

The advantage of a rating instrument
coanforming with the above eriteria can readily be
seen. It takes on an aspect of gbjectivity and at onece
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the rating becomes easier and more reliablee
. The walidity of amy instrument is dependent
to a great extent upon its constructions BRuch (77:28)
makes the statement : |
‘Validity refers to the care taken to
incorporate in a test or examination
those elements or items which are of
prime importance and to the eafe taken
to eliminate the non-esgentizl,
The following pagees will be devoted to
the technigues used in constructing the instrument
for measuring social maturitys A greater part of a
year was spent in the selecting of patierns and
sampling of child experiences which could be used by
teachers to rate conventiently the mocial behavior of

Pechniques Used in Selecting Patterns
of Scocial Eaturity

Neo singlg approach ig vzhally rekied upon
in the study of the childrenm used in this researchs
ne methoé leads mte anotheres Gf necessity there
is overlapping as will be seen later. There is,
however, an organization and unity of mmterial so that
ultimately there evolves a listing of patterns which
have been checked againast subjective judgments TFor
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the most part, the following techniques are used in
the order givens

1. Ohservztion of children working
and playing togethery

24.S9pecific abservation of children
selected becaunse of their
adjustment ar lack of adjustment
in social traitse

Se Interviews with primary teachers.

4. Informal interviews with primary

S5+ Analysis of studies conducted by
- other research workers.

6¢ Criticisms of the selected
congtituents of social maturity
by public scheol teachers and
primcipalss
_I_;:txg&&étm Data«- The investigation began

with the observation of childrens This fact is

significant because there were no preconceived notions
or ideas concerning the final claasification of
patternas Approximately three months were spent in
selecting the patterns constituting social maturity.
Two hundred seventy primary school children were uaéd
as & working bamis for the selection of these patterns.
Fifty-five were studied individually by the method of
specific ohservation (mumber 2Z) or interviews with the
children (number 4} and in some cases both methods were
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useds, Althaugh these fifty-five children were
studied by these two methods, the studies were

also supplemented in many cases by interviews with
their teacherases Twenty publie school teachers
cooperated in giving suggestions and criticismsy

The following aschools were uased as study

centers: Fairview School, Warner Street, and Twenty
Third District School, Vine Street, Cincinnati, Ohiog,
¥oKinley Elementary School was used in Dayton, Ohios

and Twenty Third District schoole in Cimcimnati were
uged for obaservational purpases, These schools were
chosen because of their proximity to the Univeraity
and because the pupils attending come from neither
wealthy homes nor yet very poor homese The work was
explained to each principale Both were willing te
cooperate and granted permissien to use the different
rooms in their schoolse

eg of Activity in General Observationse=
The following types of activities (taken from the
records kept on the children observed)] illustrate

some child@ situationse These situations provide a

good setting for the observation of social behaviors
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a. Children entering and leaving the
cliassroom at the beginning and close
of a periods ‘

b. Children playing and working together
with blocks, at the sand table, at
the work bench, and on the playgrounds

e+ Children in a free activity periode

ds Children playing in the gymmasium
under guidances

eées Children in reecitation or discussion
groupse

f¢ Children left alone while the
teacher iz absent from the room.

The following incident, which eccured one
morning, aptly illustrates situation fo Mrs. A.
brought her child to school lates The child had
been in trouble and as a disciplinary measure the
parente had oalled in the police, thinking that
the boy might be frightened into good behaviore The
parent called the teacher from the roome The child
was eent into the classroom alones He was greeted
by loud Isughter from the é¢hildrense They seemed to
realize that he had been in trouble again and |
continued to tease and lauwgh at him until the teacher
entered the room. Upon entering the room ¥Mrs: A.'s
chilé had taken his chair apart from the group and sat
quietly, ignoring the jests and whisperings of the ether‘ﬁ
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Iater this boy was judged by teacher as being
gocially immature and was studied apart from the
groups,

| Out of these general observations came
suggestions for individual studye. Of necessity,
general and specific observations overlap considerably.
As ome observes a certain social situation, hie
attention is called to specific children and their
behaviors Interest is naturally in the maturity that
any child has reached. The greatest results then
will come from the observations centered on children
judged to be mocially mature or immatures The general
observation method was abandoned early or conmbined
with the observatien of specific childrem because of
this facts

amples of Generagl Qbservations.- The

following list of instances, taken from the motes kept
during observations, will illustrate the value of the
method as a beginning techniques It will also
fllustrate how attention is drawn tc specific children
and their actiongs |

(a) Boy E,in the first grade, was

. painting near two little girls
- whe were playing with building
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Blocks. While no one was locking,
he knacked over the building €that
the girls had sc carefully mades
He immediately went back to his
painting, acting as if nothing
had happenmeds The girls, however,
were much concerned and told the
teacher of the boy'a conducts
AXthough the boy was made to
apolagize to the girls, apparently
it bothered him not at all, as he
smilingly returned to his painting.

(b) One boy seems to be the center of
attention from the group at his
tables

(e} mree children are playing together
. harmoniously at the sand table.,

(&) Two children, free to choose their
own pliay, change thelr activities
five times in ten minutes. Iater,
the teacher judged both children to
be socially immatures

(e) There secems to be a definite lmck

' af courtesy between the childrens
This is observed in the answering
- ef gquestions,; in interrupting each
other , etes

(£) child R is called in from the play
ground for fightings He has thrown
some of the boys on the cements,
When questioned by the teacher am to
hia reason for doing so he replied
®Y got a little mads They were all
on me and I had to do it That was
the game+® When the teacher askeé
him what game, he answered “wrestling
game." However, this was not his
firat offense at being remgh on the
playground.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



47

(g) Great individual d@ifferences
exist in children«¢ BSome come
into the room, sit down, kegin
& task and are soon Yost in their
work. Others waste much time.
They go to the teacher for help,
bather their neighbors or watch
the other c¢hildren worke

(h) When the routine is broken, it
is difficult for some of the
children to get intereated in
their work againe
(i) Children imitate continuallye
¥any hold up their hands because
others dos¢ When asked for an
answer they have nonee
In the above re¢corded situations certain
children stand out clearly but are observed as just a
part of the groupe This general technique differs
from that of the second technique mentioned in that
‘the particular child is not followed through long periods
of times
Obgervation of Specifie Childrens~ Observations
in Cineinnati were made in the Twenty-Third District
School and in Pairview Schoole The principal of the

school wae informed aa to the nature of the problem

being studieds He was then able to select teachers amnd
rooms best fitted for observational purposes.
BExplanation of the research was made to the teacher in
charges She was asked to select children in her room
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who were representative of good social development
and those representative af poor social development.

The children selectdd were observed intemsively
for as long as two-and-a-half or three hourse A
complete record was kept of the activities of each childe

Two children were studied simultaneouslys
A simple set of symbols was worked out in order to
record more easily the behavior of the children being
observed. Usually one socially adjusted child and
one socially unadjusted child were selecteds BSpecific
observations were made in first, second, and third
gradea of the elementary schoole
le Observation Records- Figure 1 is &

sample sheet showing the reeords of two children wheo
were observed through fifteen minutes of an afterncon
periods No

syrbols are used in this example. An
illustration of the type of symbol used in other
record sheetls is given heres
®S.1.Co* cesesemenning self-initiated contactsme
"D¥ .. ceesssrsimeaning child is wasting time;
mind is apparently unoccupied,
ehild is dreaminge
This fifteen minute record of two children
made in Room 105 of Twenty-Third Distrie School im
Cincinnati, Ohio, ie characteristie of the records
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School Teacher ,

Child*s Name (B) Child's Name {s)
Socially (unadjusted) ‘
Grade {Second) |

Record Pime Record
—

School is in Segsion

Talks to boy near him -
Self initlateel contacte
Breaming wasting time,
apparently mind is un-
we&pie&
Sits quietly - does not
listenr to an explanation
given gbout a picture of
Santae
¥ind is not on sechool
. worke

1:07
Goes to see the
explanation for making
Santae
€alled to the reading
groupe Takes seat and
talke to the girl next
to hime
He doesn't have the place
and cannot find page 94 in
his booke
Facial expression forlorn.

*J* ig gsewing at her
seat when school is
calleds BShe leaves
her seat to look at a
picture - exclaims -oo~
*prettiest picture I
ever scens®

Returns to cehair
talking loudlye
Stands at her seat
gsewings

Talks to meighbor -

Self initiated contacte
Sewing. Changes activities
often. Talks to three
children - self intiatked
contactse ‘
Sings to self. Goes to
the teachers

Talking to self. Trie
to help another make a
picture of Santa «
Self initiated contach
Back to sewinge

Talke to another child-
Self initiated contacte.

Pigure le=

Sample Sheet for Obaservational Purposess.
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kept on the primary children studieds
Analysis of Behaviors-~ Following a period

of specific cbservation an attempt was made to

. analyse the behavior of each child observeds A
written account was made which was clipped to the
Record Sheet for future references Records of
some of the children observed follow in order to
illustrate the tn‘:e of procedure employeds,

Child B (George B) I. Q. 106¢ Well dressede
Second Grades

1. Child B seems worried about something.

"~ (An interview with the teacher revealed
the fact that he had been severely
punished at home because he had hurt
another child,)

2. He is left alones Acts lonesome, looks
Ionelys Walks aimlessly arounds Very
- seldom smilese

3. & greater part of his school life is
spent in dreamings

4, Activity is aimlesse He works at some
things but hisz attention is not on his
worke

5. Gives evidence of nervous habits (tics)e
Hands not still, face distorted especially
when ecalled upon to do anythinge

6+ Doeg not give attention to the teachers
Loges place in boaokse

7. Makes foolish answerse Other children
laugh at hime

8. Shows curiosity in what the other c:hi};&ren
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are doing but doesn't bother to
attempt doing anything for himselfs

9. Very slow to respondy

Child G (Gloria B) Adjusted. Third Grades
l. Brhibits well planned school lifes

2+ Very bright and enthusiastice

3+ Works quietly.

4. Goes from one task to another
without waste of timee

5+ Does very acceptable works

6+ Cani. be depended upon to be in
her places

7. Places neatness before speed although
she shows speed in doing certain
tasksse,

8+ Listens while another pupil is
reading a story to the group.

Child J (Janette] Adjustede Second Gradee

1. She stays at a task over an
exteaded period of time.

2+ Ias dependables

3¢ Is quiet at her geat, Talks
quietlye

4. Is courteous in discussion groups

5+ Shows affection for child sitting
next to hers

6e Wants to be ghead of the otherss
. Is anxious to do thingse
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7. Shows signs of undirected activity.

8.

Is gilly at timess

Is not a good readers

9¢ Volunteers suggestionse

Child ¥ (Marjorie) Unadjusteds Twenty-Third

1.
Ze

3.
4.

5.
Ge
Ze

8.

10

Diatrict Schoele First Grade.,

Extremely active. Activity is
aimlesse Often interferes with
other children.

Feels lack of seeuritys Wants to
hold to someonets hend while in the
gymmasium and while playing gamese

Spent much time in day dreamings

Very talkatives Much time spent
talking to otherss MNostly self
initiated contactse

Initates other children Has a
tendency to depend upon the other
children rather than listen to the
d&ireetions of the teachers

Does not attack work immediatelys,
¥asted much time before doing any
thing of a comstructive naturees

Failed to play well with the

group in the gymnasiume
Read quite welles

+ Enjoyed showing her work even though

it was poorly dones

Annoyed other children considerablys
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Two teachers from MeKinely Elementary
School, BDayton, Ohio, were asked to describe asm
clearly as possible the social characteristies of
| four children in their rooms The teachers were to
gelect two children well adjusted sacially and two
who were poorly adjustede
The following excerpt is taken from the
recaorde of Miss Bs, first grade teacher, Dayton, COhio.

Obeervations of Roger
(Socially mﬁ ¢}

1. Relations to others generallye.

ae¢ Ugually makes friends easily.

be He is truthfule

¢ce Shows congideration of others
feelings and rightae

d. Often shares with others.

e. Often annoys other children
by teaaing, pinching, pullinge

fo Fits in & group and contributes
to the groupe

2. Emotional behaviore
as Usually seema happye
be¢ Shows sense of humors
¢+ Fights when attacked by others.
de Is concerned about other children‘s
problemss, y

3. Initiative and interests.

as Tries to solve his own problems,,

be Leads in group activities.

¢+ Knows whether work is good or note

d. Hag origimality.

e« Showa leadership in a social
gituations

f. During free activity period he
works independently of otherse

g+ Does work neatlys
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k. Does what ig expected of him.
i. Finishes task set out to doe

Observations of Elnora
(Socially immature)

l. Relation to othera generallye

a+ Rather shy and dees not make
friends easilys

b. Withdraws from groupe

¢+ Works independently of otherss

'd. Sits looking around,

e. Watches groups of children but
does not join theme

2. Bmotional behaviore
a+« Usually seems happys ;
be Doesntt have muceh to saye

3¢ Initiative and interestse
&s Tries to solve own problemss
be No leadership showne
ce Usually completes task begune
d. Has feeling of inferiority.
es Has diffieulty in making decisions.
f. Does not find work teo do when task
is completeds
g+ Shows no social initiatives

Migg S., second grade tescher, Dayton, Ohio,
gives the following description of one socially
adjusted child and one unadjusted childe

Child Ce Socially Immatures;

1. Doer not fit inte groupes
2+ Requires urging to start and finish work.
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3+ When he has finished a piece of
work he sits in his geat and
bothers higz neighbora.

4. Ia careless and indifferent with his
worke

S. Does not have a good position in
standing and sitting.

6. Does not have friends in the room.
7. Easily influenceds

8. Does not appreciate and respect
viewa of others.

9« Is not ecourtecus to others.

10. Is not open and fair in behavior
with childrenes

Il. Tells on the children.
12. Is n:at & leaders
13. I=s willing to share.

Child K. Socially Matures

1. Fits into the gYroupe
2. Works well alone.

3. When she finishes a piece of work
Imows what to do nexts

4. Does work neatly, carefully and
quickly.

S. Has good position in standing
and sittinge.

6+ Has many friendse
7+ Accepts responsibility.
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8. Appreciates and respects the views
of others.

9« Is courteous to others.

10. Cpen and fair in behavior with
atherss

11+ Is a leader.
12+ Iz socially adjusted.
13+ Is willing to share.

Interviews with Primary Teachers.- These

interviews were carried on with two purposes in mind.
First, they were to supplement the obgervational studies.
This method aids in :Eﬁterpreting the behavior of primary
children in their adjustment to each others Second,
they were valuable in finding characteristics of primary
children which were considered most:important by their
teacherss,
Teacher judgment has received much criticism.

The critics contend that the teacher has a tendency to
be prejudiced and to interpret child behavier in terms
of whether or not he fits into the school programs
¥organ (61:481) says |

teachers have their own problems of

adjustment, and they emnnot wholly

prevent these from ecoloring their

reactions to the behavior of the

children in their cares The
Bbehavior of the children is a stimulus
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to the teacher, and she responds
with her characteristi¢c emotional
reactione ' Child behavior can only
he understood in terms of this
reeciprocal relationships;

Nevertheless, teachers who have been
carefully chosen can give much valuable information
regarding the interpretation of the behavior of problem
ehildrens |

The following statements from teachers about
some of their pupils indicate that fheir judgment is
based upon cbservation and constant contact with the

Child ¥ is the leader of a small group
£ socially unadjusted inseparabless

Her leadership qualities are Iimited to
this groups She is under age, under
nourished and smalles She has a epeech
defect of which she is becoming censciouse
She ie intelligent but poorly adjusted
sociallys

Child R has leadership qualitieses She

is able to contrel practically every

¢hild in the rooms She comes from a

Turkish family and is well adjusted sociallys

Child M M has a good family background.

However, everything has beem done for

her and only recently has she learned to

tie her own shoess She iz not good in

school work and ia: poorly udjusted saeciallys
The teacher of :Child ¥ and Child M M states

that they will’ nat sueceed until they develop control

aover emation.
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Child 8 , an intelligent but very dirty
boy, comes from an unorganized familye.

He has a tendency toward negativisme He
does & task his own way even though he

haas been told how it should be dones 4
physical examination showed him to be

well developeds He has a tendency to steal
and has ne respect for the preoperty of
atherss Is socially wmadjusteds

emm J is the largest boy in the rooms
manages the group by his display of
s:t:sengtm His first Impulse is to fight.
He has been apprehended for stealings Is
eonsgidered socially unadjusteds

One teacher made the comment that social
maturity is dependent upon self-control and how the
child conducts himself in the groupe

Miss B a teacher in an elementary schocl in
BDayton, Ohio, says: |

I believe that social maturation
depends largely on well adjusted homes.

If the parent is overly concerned about
the c¢hild, brings him te sechool - takes
his wraps off for him and calls for him
again, he will most likely be socially
Immatures

& child who is taught te depend upon
himgelf in dressing, going to and from
schoel - in answering questions put to
him, he will no doubt be able to adjust
himself to the schoel situation quite
readilye Much depends upon the parent's
attitude toward the schooel and teachers
A child may begin school with attitudea
formed by the parent and it would be hard
for the child@ to bfeak down these attitudes
if against school and the teachers
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- Informa) Interviews with Primary Childrems-
This technique grew out of the association with
primary childrens It might be designated as one of

trial and errors¢ During a period spent in a third
grade foom an opportunity was presénﬁeé to talk with
two boys at the recess period. They were asked a
few questiona and seemed quite willing to talks
They had definite ideas about one boy they did not
likes Iater that day one socially unadjusted boy
was interviewed. This boy hsd been observed for a
considerable times
These three interviews were convineing

enough to show that this way of ésiniﬁg insight
into the child'*s social attitudes and behavior held
great possibilitiess For this reason, arrangements
were made with the third& grade teacher of Fairview
Sehool, Cincimati, OChio, to talk informally with the
children in her rooms This room was selected for
these interviews because of the fine spirit of
cooperation on the part of the teacher during the
observational periodss Also, the most recent observeions
had been made in this room.

| The teacher ap};aiged to the twenty-nine
children that ¥r. M. was back to visit them again;
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that he was interested in what they were doing and
wished to ask them a few questionss She said that
they should feel free to tell him what he wished to
knows. Interviews with these childrenm took place in
the classroom during the regular progranms
A3 of the children appeared anxious to be
interviewed and were enthusiastic in their repliess
Although the interviews were informal certain basie
guestions were asked mh c¢hild in order to facilitate
the recording of the answerss Answers to the following
guestions were desired from each childes
1. ¥ith whom do you like to play best?
2. Why do you like to play best with | ?
3. What do you mean by ? o '
(This question followed number 2 to explain
more in detail the answer given.)
4. With whom do you not Iike to play?

8. Why do you not like to play with ?

6« What do you mean by ?
(This question followed number 5 to explain
more in detail the answer givens)

7+ Would you rather play alone with
(number 1) than with a group of
boys and girls?

8. If you had some work to do with another
boy or girl, would you rather bave
(number 1} help you than anyone else?
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AXX of the children seemed eager to answer
the questions asked. Some of the guestions were
perasonal and some questions involved their classmatese
These were answered Just as readily as the more general

. onese

The results of three interviews are selected
and summarized to illustrate the procedure and type
of answers given by the children.

ﬁilé J 8 s8aid he liked to play best
ith Jimmy M (Jinmy was not in the same
room) because he had a big back yard.
Both he and Jimmy liked te ¢limb and
there were trees in the back yard. He
said@ that Jimmy was *nice.®™ When asked
what he meant by "nice®™; he said, “"Don*t
like to fight, and iz not selfish."
When asked whom he did not Iike to play
with, he said, "Phyllis K, because she
was "stubborn' and *cursed'. 7 He
iXIustrated by saying, “"When her Mother
tells her to go to the ata::e, she just
gtands and looks at her+®* He also said
he did not like Bhyllia bhecause she did
not like Jimmys

Child S says that she likes to play with
Gloria ( in the room ) just because she
is nice. By nice she means “ghe learns
you things."® She doesn't like to play
with Violet ( in the room )] because she
ias selfish. By selfish she means “doesn't
give you something, doesn*t play fair.®

Child D likes to play best with Jack K.
because he * likes him, dont*t fight, don*t
break up games." By "like" he means
"giveg me stuff®s He said, "one thing I
don't like is that we both curse."
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He doesn*t like to play with B because
he*fights too much, snitches an people
breaks up games." By "snitches" he means
"tells", By "bresks up games" he means "
"just walks in and astarts fighting."

It is needless to point out how the success
of this method depends upon the willingness of the
children to talk freely with the interviewers
Apparently, the best results are obtained through
informal cenversations Many questionz may have to
be asked before the desired information is givens
Each chikd must be encouraged to give as Mx reasons
as posasible why he likes or dislikes to play with a
certain childs

The answere té» question number 7 (Would you
rather play alone with (number 1) than with a
group of boys and girlis?] were totaleds Twenty of
the twe&ty»eight third éraée children reaponding te
this question expressed themselves as preferring group
plays BRBight children preferred to play with but one
ehimg' ,

Obviously, the time is ripe for the teaching
of social traits during this age when the children are
interested in group activities. )

So far as this research is concerned, the
technique of informal interviews with children proves
to be one of the best ways of studying the socisl traits
of the primary childe
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Analysie of Studies Conducted by other
reh Workerse- Studies conducted by other

investigators serve a twaofold purposes
(1) They serve as a check in ascertaining
whether the list of patterns is complete.
Studies on the preschool level seem of
most walue in this checkingsg,
(2] They suggest terms to use in the
. fermmlation and definition of patternas
’ nan (5535’;5}
list the following guestions for use in making general

ratings under Soclal and Emotional traitas
DIVISION IIX
(sacial)
15 Is he quiet or talkative?
16« Is his behavior (honesty, morals,ete)

generally acceptable to ordinary
gacial st de?

17 Wnat are his social habits?

18¢ Is he shy or beld in saﬁiai relationships?
I9. I& his personality attractive? |
20. How does he accept authority? '

21. How flexible is he? |

22, Is he rude or courteous?

23. Does he give in to cthers or does
he assert himself?

24, What tendency has he to critize others?
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DIVISION IV
(Bmotional)

25. Is he even-tempered or moody?

26+ Ig he easily discouraged or is

he persistent?

27. Is he generally depressed or

cheerful?
28+ Is he sympathetic?

29+ How does he react to frustrations
ar to unpleasant aituations?

304 Does he worry aor is he easy-going?

31. How does he reaect to examination
er to &iscussion of himself or his

problems?

32Z. Is he suspicious or trusgtful?

33. Is he emotionally calm or excitable?

34s Is he negativistic or suggestible?
35, Does he act impulsively or cautiously?

Mallex (55) givem descriptions for the

following Behavior patterns which he lists under

Aspects of Characters

Behavior Pattern Concerning:

Be Teachers
Ce Clagsmates
D. Study

E. Canduct
F. Honesty

G.
He
I.
Je
Ke
k.

Cooperation
Loyalty
Foresight
Self~control
Persistence
Fairmindedness

64
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¥Me Goad-naturedness Se

K.
Qs
P.
Qs
R.

Generosity
Thrift

Congeniality

Leadership

Sportasmanship
Y. Impression of character

S.
Te
Ue
Ve
We
X.

65
Sense of Humor
Franlness
Tactfulness
Courtesy
Responsiveness
¥oderation

¥aller (55) gives deseriptions foxr the

following behavior ﬁattezzns which he lists under
Aspects of Personalitys

Behavior Pattern Concerning:

Poise
Enthusisem

Change of Nood

Self-confid
Sengitivity

. Ambition
, Speed of movement
+ Attention

ence

Perseveration

Rationality

Gracefulness

, Neatness

Cornell, Coxe, and Orl

Objectivity
Inguigitiveness
Originality

. Energy -

Convictions
Hasculini (heya;
Femininitylgirls)

» Intellectual interest
. Kesthetic appreciation

Practical mindgdness

, Social mindednéss

BEthical interest

» Impression of personality

ng (20) use the

following nine traits in an attempt to determine whether

desirable habits and attitudes are being formed in

gchool childrens

for each of the traitss

1.
e
e
4.

Attention
Neatness
Honesty
Interest

9+ Stability

Se.
G
2.
8

Three Revels of response are defined

Initigtive
Ambition
Persistence
Reliability
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Berne (7:20-7) developed a rating secale
from the observation and diary records of children in
the preschoocl laboratories at the University of Iowas
The following thirty patterns are used and defineds

i ebe;m:’ is swbmisgive to autbority; ..
submissive to restraint, or coemmand.

2. Seeks approbation: desires eommendatian;
notice, sanction. '

3. Intereated in the group: has attention
- engaged by the group.
4¢ Depends on adults: depends on adults to
provide activities for him; iz unable to
provide his own activity.

5. &ffectionate: loves, has tenderness,
fondness.

6. Cooperates: works or plays with others;
works or plays jointly.

7. Respect others® property rights: respects
another childs right to a possession.

8. Participates: contributes to the social
development of the roem; paxticipates
and is responsible for secial organization,
i.e. the making or carrying out of rules.

9. Sympathizea: ia affected by emotion
another feels; e.g. feels sad with
another child; attempts to cheer him;
or feels glad with amather, Jaughs m‘.th
him, etc.

10. Understands own property rights: Knows
his right to & possession he has brought
to schoel, or his right to play with
something in his possession when another
child wants it.
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11. Sociable: iz companionable, comversable,
cormmmicative; is fond of mingling and
talking with others.

12. Kind: is disposed to be good and confer
happiness; is bBenevolent; well disposeds

13+ Bivals: shows personal competition; strives
' to equal or excell.

l4. Appreciates humor: discovers,; expresses,
or appr&eia’é egs the lIudicrous or ixmangmcm&a

15. Respects social ownership: zeapecta Jemt
ownership of group: e.g. takes "turns* at
glide, watering plants etec.

16+ Socially contrelled: is subjeet to influence
of will of the groups

17« Leads: has initiative, self-reliance,
decisiveness, and tact to inspire others
to follow or cooperates

18. Initigtive: takes suggestion from bebavior
of others in his group; does what he sees
others dos

19. Teases: amoys others in petty ways.

20+ Maternal: is NMotherly as an adult, playing
down to another child (oftem includipg the
d¢irecting of the others' activities).

21. Jerlous: is jealous of playmates ar adultss

224 Self-defensive: defends himself actively
when croeseds

23. Irresponsible for self: takes no responsibility
for himselfs

24. Critieal: eritical of the behavioraf
athers; e.g. actiong, words, atiitudes, work.
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25, Selfish: cares mprmelg for self;
regards own comfort or advantage in
disregard or at expense of that of otherses

26+ Sensitive: is affected by negative
criticisme

27. Irresponsible for others: takes no
respongibility for others.

28+ Socially conformgnt: keeps the social
. cbhservances of the group; e.ge waits for
others ta be served before drinking arange
Jjuice etece

29+ Impolite: does not say "please,™ “thank you,
kexcuse me,* ®good morning,* etes

30+ Ascendent: is dominant, ig of paramount
influence over individuals or groups
(submissive; yielding; adjusta behavior
to that of ascendent individuals.)
Berne states ®the wide range of social
behavior responses of young children to the social
environment of the preschool group is covered by the

scalees®

Joel (41) ehose twenty situations to reveal
the child's behavior maturity, ee.ge. his in&‘ependénce
in routine habite (eating, washing, ete), his emotional
maturity (attitude in ’miner injury, ete} and his social
maturity (group play participation, etele In each
of the concrete situations five possible reactions
were Iisteds Only those situations applying to emotional

and social maturity are given heres
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1-8 Routine habits.

6. Did his initial adjustment to the
schicol indicate emotional maturity?

7+ Does his usual mood show a state of
satisfactory a&jus’&m&n‘&?

8. How does he face hisg diffmulties?
(for example, when crossed)

8¢ For how long can he be absorbed im
an activity?

10+ Can he play by himself?

. 11. Is his emotional expressian adequate
(directed] ox diffuse (irrafﬁa;tn*xg}?

12« Does he take respongibility for his
actionas?

13, How does he control himself in a
miner injury?

14, Bow does he behave in the face of &
difficult task?

15. Does he show initiative?

16+ What degree of mocial maturity is shown
in his play with other children?

17« How much strain can hisg social attitude
hear?

18+ Does he see snother's viewpoint?

19, How does he reaect to unfriendly advances
of other children?
20, What is hig plaece in the group?

Conrad's (19) Behavior Inventaory consists of
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231 traita for the rating of mursery school childrens
The liet of traits is not included here because of
its lengthe

Alstyne (4) selected thirteen situations aa
& foundation for rating school behavior and attitudess
Under each situation are listed five to tem levels of
response characterizing childrens
Situation I+ When taking turns with
spparatus or materials or in a group
éiscussione ‘

Situation IIs When there is a group project
to be carried oute

Situation III. When faced with a social
situation involving sacrifice of own
interests or needs of thase of the group.

Situation Ive When a child has a social task
: to be completed.

Situation V. BEmotional tone in school.

Situation VIi. When there is a chance to go
to adultis for help or approvals

Situation VII. When faced with failures

Situation VIII. When in an organized group
with teacher presentes

Situation IX. When child has opportunity to
take responsibility for & group taske.

Situation X. When in a social situstion
which allows for initiatives
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Situation XI. When he has finished studying
& subjects

Situation XIX. When he can get help from
adult.

Situation XIII. When things must be organized
for worke ‘

exr iﬁi@im of Social Maturity Patternse.~-
A detailed account of five techniques used in studying
social maturity has been presenteds The sgixth
technigue, or teacher criticism, is a method of
validating what has already been dones« From the sources
discussed there evolved a long list of traits which
describe child behavior. These many traits were
combined and made into a more compact and workable
groups The following list of fourteen patterns is the
first concrete form made from these five sourcese This
list wag submitted to teachers for criticiem

Social Maturity Traits in
the Primary Grades

le Group Compatibility:
Involves being companionable, conversable,
compunicative, fond of mingling and
working with otherss

2. Affection:
Shows love and tenderness toward
others. Negative ~ Lack of affection
repels or drives others away.
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3. Bfficiency in Work and Play:
Manifests itself in & feeling of
regponsibility in group relations,
is socially cooperative, has flexibility,
and contributes to the social develajgment
of the roam.

4. Sympathetic:
Affected by the emotions of others. e.g.
feels sad with ene child and attempts
to cheer him or feels glad with another
and laughs with him.

S. Respect for the Rights of Others:
Respects the property rights of athers,
has understanding of his own rights
and joint ownership of the group. e.g.
takes turns at glide, shares, etce

6. Emotional Adjustment:
A feeling of security and manifests
adequate ways for emotional release.

7. Courtesy and Politenesa:
Considerate and thoughtful csf others.
Sociglly conformant with the customs
and traditions of the race.

8 Ascendancy:
One who is dominant and has paramount
influence over individuals or groupe.
Negative - submissive, subservient, weak,
yielding, etc.

9. Dependable:
Characterizes the individual who is
trustful, self-reliant, honest, calm,
and exerecigses self-control.

10, Leadership:
That characteristic which involves
initiative, self-reliance, tact,
decigiveness, aggressiveness, and
popularity which inspires others to
follow or ceoperate.
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11l. Personal Appearance: ,
Neat and orderly in dress, cheerful
and attractive.

12. Unselfish:
Regards comfort and interests of others
kefore his owne

13. Fair-play:
Behavier generally acceptable te social
standards. Does not endeavor. to obtain
credit not due him. A good sport in
schoel and on the playgrounde.
14. Self-Confidences
Characteristic which gives courage
to attempt the difficult, a feeling
of assurance.
Thie first draft of traits was submitted to
twenty teacherss They were asked to criticize the
list on the fallowing points:

1. Is the list of traits complete? If not,
what traits would you add? ‘

2+ Would you combine any of the patterna?
3. Can you suggest better and more significant
names for the patterns?
BEach criticism received thoughtful consideration and

was carefully evaluateds Changes were not made just

becauge the teacher thought it advisables For mmple,‘
it seemed gquite generally agreed that one trait should
be named &ifferent from “fair-play.* This term was
used frequently by the children in describing their
}ikes and dislikess Thus, the name "fair-play" was

retaineds
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With these criticisme in mind, & careful
rechecking of results was mades These results were
ocbtained from the five techniques already discusseds
A new ligt of patterns resulteds The list includes
in some form all of the group presented befores Right
m:iginél pattern names are retainede Some combinations
are made and five new pattern names are added. |
Cooperation, originality, curiosity, neatness and
orderliness, and cheerfulness are the new pattern names.
Affection (2] and sympathetie (4) are combined under
the patktm name ®kindness and sympathy.® Respect
for the right of others (5) and unselfishi(12) are
combined with “fair-play.® Ascendancy (8) is combined
or included in ®leadership«™ Personal appearance (11)
as a pattern name is dropped: Since neatness and
orderliness may &pply to personal dress and cheerfulness
to disposition, it is adequately covered by these two
new pattern namess

The revised list, which is used during
the remainder of this research,; ie here presented
with a careful re-~definition of each pattemrne.
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2.

3.

4.

Se
6e

Ze

8.

S¢

Sacial Maturity Patterns

Group compatibilitye- Able to get along
congenially with varied groups of children,
companionable, conversable, commmicative
and fond of mingling, talking and weorking
with otherses

Kindness and sympathye- Kind in actions
toward others with a mutual feeling of
pleasure or painm; regarding the comfort
and interest of others before his owne.

Efficiencys~ Achieves high standards, and
shows & genuine effort to give of his best
in work and playeé

Fair-play+s= Behavior generally acceptable

te social standards, does not endeavor to
obtain credit due others;i shows & sportsmanlike
attitude in scheol and on the playground

and respects the rights of otherss

Emotional adjustability.= Has a feeling of
security and manifests adequate ways of
emaotional release.

Courtesy and politenesse- Congiderate and
thoughtful of others¢ Socially conformant
with the customs and traditions of the races

Dependabilitye~ Can be depended upon to
fulfill responsibilities aeccepteds Is
trustworthy even when not being watched, is
gelf-reliant, calm, and exercises self-controls

Neatness and orderlinesse- Tidy and orderly
in work and play, is clean and trim in
persanal appearances

gelf=-confidences~ Has courage to attempt the
difficult, shows assurance and confidence in
bhehavior; shows finality of decisione
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12+

13.

144-

76

Cooperation.~ Has the art of working

with others harmoniously and shows
willingness to sacrifice In the accomplishment
of the desired ends

» Originalitye.~ Is original or novel in work

and play; shows inventiveness and produces
work without copying or imitatinge

Curiogitye~ Keenly curious, explores,
investigates, asks questions and shows
interest in the strange and novels

Leadershipe- Has initiative, self-reliance,
tact, decisiveness, aggressivenessg and
popularity which inspires others to follow
and cooperates

Cheerfulnesss= Laughs and smiles frequently,
iz pleasant and happys

Mgeﬁ%af Pattern Sourcese.~ A final

check was made on the list of patterns just presentedes

This final checking serves a twofold purpose: (1)

to ascertain whether each pattern is found in enough

gources to warrant ite inclusion in the lists (2)

to determine that the personal judgment element has

not controlled the selection of patternmes The three

mzin sowrces used ared

I.
2

Observations of children
Interviews with primasry children

3¢ Related studies
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Table I shows the fourteen patterns and
their relation to these three sourcesse It also
reveals that s}l patterns, with but twe exceptions,
are found im all sources: These two exceptions are
leadership and originality which are not found in
source 2¢ Leadership, however, might well have been
included as being found in this source, since a number
of the childrem referred to one girl as being the child |
with whom they liked te play best. Their answers
indicated that this girl was no doubt a leaders
Since there were no direct responses concerning her
leadership, this source wms omitted in the tgbulations

This analysis reveals & broad selection of
patterns mié‘ier’ which child behavior may be elassifieds

¥Measurement of Patterns of Social Maturity

A detailed account has been given of the
selection and deseription of the patterns conatituting
social maturitys The list is considered adequate for
the measuring ef social maturity in primary scheol
childrens This is true because of the various methods
used in the discovery of thisg list of patternss The
validity of the instrument will be shown later in the
chapters
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Rumber ‘

of Rame of Pattern Source
Pattern
Iiceceses Group Compatibility 11213
ITeeésoes : ¢ symp: 1]2]3
IITeceoss Bfficiency 1|23
IVeessens Fair-play 1j213
Vieosooss . Brotional adjustability | 212 (3
| § SRR PPN Courtesy and politeness | 112 |3
VIIsceooso 11213
VIITicons 11213
Xesososs | Self-gconfidence 1l2(3
Xicesoese | Cooperation 1213
Xliecsose Originglit 1|-13
b 3 & PUPTPON Curiosity 1l213
b 15 & CUUUPUIE Leadership 1]~-13
XiVessoss : 1]213

Key to me:

1. Observation of primary children
2 Interviews with primary children
3+ Related studies

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



78
The Selection of Itemse~ The next step
considered is the measurement of each basic patierns
A sampling of behavior items covering each pattern
waa selected and placed in an cbjective rating
instrument, The word ®item® here refers to the way a
childé behaves when confronted with certain situations.
It is needless to reiterate the steps taken
in the formulation of these items, since the same
sources as were used in the selection of patterns were
availables The sample obgervation sheet on page 49
shows how the records are masde up of different types
of bBehaviore. Another source, however, proved very
fruitfule & sheet containing the fourteen patterns
and their definitions was sent or givem to a number of
teacheras. They were asked to Iist any item of behavior
which they thought should be considered in the
measurement of each pattern. |
Probably one of the best list of items submitted
came from a first grade teacher of Huron, South Dakotas
A sample of items listed under two ga{tte:mz follows
Kindness and sympathy
a. Are his pets companions?
b+ Does he question widely concerning
usual and wnusual experiences?
¢+ Does he Iive so within himself he
daes not outwardly register emotion?
de Is he easily frightened by sight of
blood?

e. Does he cry when listening to ox
reading a sad story?
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f. Is he so imbibed with the modern I
can take it" that he injures others
to wateh their reaction?

g+ Does he spend time in “astreet play?®

h. Can he think of something to do to

~ help an uwnfortunate playmate?

i. Does he show regard for parents?

js Can he take care of his own personal
hebits and tasks to relieve Mother -
such as l. brushing his teeth 2Z.dressing
himself 3. washing himself 4. picking up
toys after play and etes

k+ Doer he shrink from gruesome pictures?

l. Does he attend "grom-up-folie* moviea?

me Does he mean "I'm sorry"* when he says it?

ne Has he a voeabulary to express sympathy
and will he make an effort to express it?

o« Can he care for younger brother, sister
or playmate l. on the playground 2. at
work 3. in a crowd.

Featness and orderliness , |
a. Does he draw straight lines in connecting
matching phrases of his work sheets?
be I8 his coloring within bounds of object
he is eoloring?
¢. Is his ¢oloring done in any certain
form? (scribbled or with one way lines)
d. Does he make his letters close together
and his words far apart, in writing?
e@. Widl he follow directions for margins,
paragraphs and mmemtians in writing?
f. Does he bring a handkerchief to sechool?
g+ Does he ohjeet to safety pins in lieu of
attons? WElX he keep glothez together
with pins or buttons?
he Will he eare for papers in desk and
-~ destroy those which are unnecessary?
i« Does he annoy and hinder class by pulling
things frem hisg desk to the floor?
Je¢ Does he bring trinkets to keep in hisg é;esi:?
ko Will he handle his books carefully -
1. opening at top and closging both sides
together 2. refrain from marking with
crayon or pencil ete
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1. Does he take off school e¢lothes and
change to play clothes after school

hours?
me Does he scribble on anothers work -
to spoil it?

n. Can he suggest ways to make his
surroundings better for sake of
attractiveness?

The teacher suggeations were summarized under

the patliern to which they applieds mgh few of the

suggestions were used am stated, they helped in
cbtaining & wide sampling of ehild experiencess

An attempt was made to select items othexr
than just simple habitss Rather those itema were
selected in which imprwement should be made as a child
passes from grade to grades A large sampling was
chosen in order to measure each pattern adequatelys

The Statement of Itemse.~ To meet the criteria
get up earlier in this chapter, all items are uniformily
stated in positive, conerete f&m.l Eaeh statement
represents a desired stage of dievelépm&nto; This form
of statement allows each child to be rated according
to his present degree of development in any particular
traits Thus, children are not compared with each other
but ere rated on their actual growthe

1
See page 40 thig thesis
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The Criticisms of ertse~ The classification

af items under each pattern was submitted to the

criticiam of expertse This precaution was taken in

order to further validate the work done. Three members

of the staff in the department of elementary eduecatien

at the University of Cinecinnati, an elementary principal

in Cincinnati, and four elementary school teachers wee

given sueh classifications for eritieisme The

following points represent these in which criticism was
desireds

l. Is the sampling adequate to measure the

2.

3e

4.

Se

6.
Te

1ist

pattern in queation?

Are the statements made in such & way that
they are fully understood?

Do the statements represent the perfection
of a trait we desire in the primary school?

Are there any items of vital importance that
have been omitted?

Can you suggest any combinations of traits,
thus cutting down the liast?

Are all items placed in their proper places?
Will all teachers interpret guestions alike?
If not, which ones need to be more clearly
gtated? '

From the criticisma and suggestions a revised

of items was made., There are in all 157 items

clasgified under the fourteen patternse
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An Ingtrument of Memsurements- These 157

2
itemg were then placed in a rating instrument for the

measurement of social maturity at the primary grade

levele This instrument is callg& the Long Form of the
Rating Scale of Social Maturity .

Method of Seoring the Long Form of
the Rating Secale of Bocial ¥Maturity

Develaopment in each item is represented by
the following five point scale.

®31% means never. The child has no development
in the Sraits

“2® means 25% of the times The child has some
development but is still wery lows

»3% means 50% of the tme. A fifty-fifty chance
that the child will respond teo
the trait as givene

*4% means 75% of the times The child is noticeably
developed in the trait so that
he responds very offen in the

right waye

*§* means alwayse. The child has complete
. development in the traits

——

&

A& copy of thisg geleetion of 157 items under their

propriate patterns may be found in Appendix B pages

149-6Q this themise
3

The term scale is here used as & descriptive term.

In the strict technical sense this fterm should be
reserved for an instrument in which the units of
measurement have been definitely graduated.
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on eaeh of the 157 items a child is given
the point score which nearest represent his ciewe}.apment.&
The total number of points received is the social
maturity score for that childs The score that the
child makes constitutes a quantitative statement of
his social developmente The higher the score the greater
the degree of maturity.s
| This Long Form of the Bating Scale of Social
Haturity is far too ecumbersome for use by the average
c¢lassroom teachers But it dces represent an adequate
inventory and give a picture of soecial behavior for
the primary childe.
Validity Reliability of the LongForm
of A Rating Scale of Social Maturity
¥alidity.- The validity of the sacial maturity
| rating scale is based upont
1. The care taken to incorporate within the
rating scale those items which are of prime
inmportance in the measurement of social
maturitys
2¢ Criticism and judgment of competent judges.
3. The use of related studiess
4. A sampling of iteme large enough to include

the essentials in the measurement of mocial
maturity.

4

Further explanation of the rating technique may be

found in the Introductory Sheet aceompaning the

list of items. See Appendix A pages /1446-8 this thesis.
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pilitye~ The Lang Form of the scale

was used in two schools and then checked for reliabilitys
Sef&ntya-fiv& primary schoel children were selected

from an elementary school in Dayton; Ohio, and seventy-
five from an elementary school in Portsmouth, Ohioes

In each school the first three grades were eqaaily
represented with twenty-five children in each grade.

One teacher, scguainted with all of the children, made
‘the tatings on the social maturity scale for the Portamouth
groupe. The children of the Dayton school were rated

on the social maturity scale by different teacherss The
principal, however, was in charge of and present at all
aof the ratings made in Daytone

The chance halves method for the computation
of reliability was usede The formula is
reliability « - r  (28:1271)
14>

The ecorrelation between the chance halfl scores made

on the Long Form of the Rating Scale of Social Maturity
by the Portsmouth group is #£i9461.008 and for the
Dayton group is £.9784.003. When the formula is applied
to abtain the reliability for the complete acale, it

is £.972 for the combined grades of the Portsmouth group
and £,989 for the combined grades of the Dayton group

Reliability coefficients were computed by the rank

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



86
difference method for two single grades of twenty-
five childrems The reliability for the first grade
in Portemouth is A.831 and for the third grade in
Dayton £.979s This was done in order to show that
the reliability coefficients were high not merely
becauge the three grade groups were combineds;

Summary

l. This chapter deals with the techniques
ugsed in the d&evelopment of a seale for the measuremen
of social maturity im primary school childrens

2+ Through the use of six techniquea the
following fourteen patterns were found to constitute
social maﬁurity:g; ,

I. Group Gompatibility
IT. Kindness and Wympathy

. IIT. Bfficiency
V. Bmotional adjustability
VI. Courtesy and politeness
VII. Dependability v
VIII NHeatness and orderliness
IX. Self-eonfidence
X. Cooperation
XI. Originality
XIII Leadership
XIV. Cheerfulness

3« One hundred fifty-seven items of behavior
were used to measure the fourteen patterns selecteds

These items were clearly and briefly stated and gi&ea&

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



a%
in a rating scale. This has been termed the Long
Form of the Rating Secale of Social Maturity.

4., Validity of the Long Form of the Rating

5
eriteria o

Scale is established through satisfying certain stated

S¢ Relishilityk was established by the chance
halves method of computing relisbility. In two schools
used for experimental purposes, one in Portsmouth, Olio,
and one in Dayton, Ohio, reliability is £.972 and
£.989 respectivelye |

———

3 )
See pages 84-5 this theses
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SOCIAL MATURITY AND ITS RELATION
TO MENTAL AGE, CHRONOLOGICAL AGE,
ARD INTELLIGENCE QUOTIENT

Introduction

elated Studies.~ A number of studies on
@ifferent levels of maturity have been mades These
studies have attempted to measure various phases of |
social traits sueh as sceial intelligence, social
perception, and soeiabilitys. In almost every case
the correlation between the intelligence quotient
and social characteristics was lows This was alse
true of the correlation between mental age and
social characteriaticse These low correlations intimate
that the test or scale used measures a trait other
than intelligences,

Hollingworth (38) showed soeiability to
correlate with intelligence £.25. Ream (74)
devised a social relations test which correlated
with intelligence A.60. Gates (3)) showed g&ciﬂ
perception to correlate with mental masurity .22

88
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gnd sociaX maturity smd mental age .37 Moss (64)
found correlations to be low when four intelligence
tests were correlated with a social intelligence tests
The Gilliland Sociability test (73) correlated A.12
with intelligence. Parten (72) shows social
participation to correlate £.26 with intelligence
quotients, |

common thing to upholé academie intelligence as being
of primary importance in the success of children both
in and out of schoole It is, of course, a common
practice to classify children on the basis of academic
intelligence alones If social maturity is a distinct
trait % a8 important as studies suggest, then it too
should have a place in the program of educations All
educators are aware that some brilliant children do
not get along with their fellow students, yet they
are judged suceesaful in the eyes of their ﬁeaéheraa;
Finding the relationship between social
maturity, ae measured by the Long Form of the Rating
Scale of Soeial Hsﬁzritg, and mental age,; chromologieal
age, and intelligence quatient will act as a further
check on the validity of the instruments If the results
omewhat agree with those of other studies, it it
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lagical to conclude that it is measuring a distinet

trait.
Experimental Situgtion

Selection of Childrens= Seventy-~five primary

ehildren were selected from an elementary school in
Dayton, Ohic and seventy-five from an elementary school
in Portsmouth, Chios There were twenty~five children
fn each of six groupss The mix groups included two
first gradesm, two second grades, and two third grades,
making a total of 150 childrem: Both schools have
aéﬁivity work in the primary grades, although the ‘
administrative policy is somewhat eiifferent in organization
of works Activity work in the foregoing sentence means
that the child has an epportunity for self-expression
in his work and play with other childrens The children
are not confined by rigid rules or strict disciplines
Children in the Dayton groups are largely
Yimited to their own w»oom for the school programe They
are not rigidly graded in their work. One of two
grades may be received: (S) for satisfactory work and
- (U} for unsatisfactory ern
| The principal in charge of the Dayton groups
88y 8,
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we are aiming at a condition of |
pupil control and pupil activitys
We are trying to make the informal,
natural atmeshpere of the school
room resemble life on an ideal
planes Instead of an autocratic
&ictator the teacher is trying to
be a friendly advisore

children in the Portsmouth groups spend one
half of their time in the home rocom, the other half is
spent in special rooms ‘where they are given epportunity
for free expression in art, music, nature study, physical
education and dramatizations '

The children of these six groups were chosen
as being representative of their grade. The selections
were made in the Dayton school by the prinmeipale In
the Portamouth school the teacher in charge of the
auditerium, to which all children went sometime during
the day. made the selections

The mean intelligence guotient for the Fcrtsmauth
first grade is 106 and ranges from 96 ta 122, For the
second grade the mean intelligence quotient is 102 and
ranges from 86 €o 123. For the third grade the mean
intelligence quotieht is 105 and ranges from 82 to 124.

The mean intelligence quotient for the Dayton
first grade is 96 and ranges from 85 ta 112. The mean
intelligence quotient for the second grade ig 100 and
ranges from 8’9“ to 112. The mean intelligence guotient
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for the third grade is 100 and ranges from 90 to 110.
The Dayton school groups are referred to later as "Group
D.* The Portamouth groups are called *Group P.*
Rating of Children.~ These 150 children were

gcored on the Long Form of the Rating Scale of Social
Maturity. Group P children were all rated by the same
teachers This teacher had charge of the auditorium to
which all of the primary children came to prepare programs,
dramatize reading stories eteceteras Group D children were
rated by ci‘ifferexi‘!‘: teacherss However, all ratings in |
Group D were under the direet supervision of the Dayton
school principals

Intelligence Tests from which Mental Age and
Intelli gence Quotients are derivede~ Mental age and

intelligence quotient scores for Group P children were
derived from the Detroit First Grade Intelligence Test.
Mental age and intelligence quotient scores for Group D
children, grades I and II, were derived from the Otis
Quick-Scoring Mental Ability Tests, Alpha Test: Form A.
lental age mnd Intelligence quotient scores for Group B
children, grade IIT were derived from the Henmon-Nelson
Tests of Mental Ability - Formiap, A1l tests for Group D
children were sdministered in 1937.
Relation between Social Maturity
Score and other Measures

In the following tables used in this chapter

the correlations are ’figureﬁ by the rank-difference
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method and translated into corresponding values of "r.%
The probable errors are figured from a table for
computing probable errors of the corrected rank
correlation coefficient.(23A:43)

| Table IT shows the correlation between the
total scores made on the Long Form of the Bafing Scale
of Social Maturity and the ehronclogical ages of the pupilse

Caefficients of Correlation,Probable Errors,
__and Grades
Groups First Second Third
‘ Grade Grade Grade
B FeC41o1s ~e211e13 Ae311413
P ~2331e13 251413 Aoistel4

There are no correlations in this table which
are high enough to show any more than chance relationship
between chronological age and the social maturity score
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within & certain grsi&i o« Waile the correlations
rfmmate considerably, they are not significant
enough to indicate a relationshipe.

Table III sl
social maturity score and mentsl age, The relationship
is somewhat higher than found between social maturity
and chronolagical age in table II. Although correlations

we the correlation between the

Coefficients of Correlation, Probsble Errors,
Greups First Second Thiré
_Grade Grade Grade
D FRETIRT ~s081.14 PRITIPL
P Fe221413 Asztilo AeG61:10

are not high enxough to predict sacial maturity upon
Enowing & child*s mental age, a low relationship is
| found in Both groupse. This relationahip Is fess in

It is customary, therefore;nol to consider a correlation
a8 relisble - as indicative of a correlation at lead ) ‘
better than 0 - unless it is at least 4 times its PR (28:170)
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in Group B than in Group Pe
There is a higher and more consistent
relationship shown between ssocial maturity and mentsl
age in the third grade of both groups than in either
the firet or second gradese

RELATION BETWEEN SOCIAL NATURITY
SCORE AND INTELLIGENCE QUOTIENT

Coefficients of Correlation, Probable Errors
A and CGrades :
Groups Firsgt Second Third
Grade Grade Grade
D Ae42132 Aox6t.14 As20tais
P A:3313 Ae6stli08 Ae8721,10

Table IV ghows the correlation between the
social maturity score and the intelligence quotienmts
There is a positive correlation in each case which is
slightly more consistent than is found in either of
the other tablems Both tables III and IV show that there
are some factors used in the measurement of intelligence
that have added to the social maturity scores. With but

one exception all c*errelatic’ms are positives It is
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impossible to say just what these factors are. In
order to discover them an analysis of the factors
caentained in general intelligence tests would be
necessarye Then the study of the functional relationship
of these factors in the makeup of the social maturity
gcale would have to be madee It can readily be seen
that this would be a study in itselfs

Summary and Conclusions

1. Studies cited at the opening of the
chapter show low correlations between measures of sodial
characteristics and Intelligences

2. Iow correlations are alsoc found in thie
research between social maturity and chronological age,
mental age, and the intelligence guotient within the
first, second, and third grades,

3+ These results, although baged upon findings
in small groups, are in keeping with those of other
studiess

It can safely be said that certain elements
are being measured which are different from those
used in the measurement of intelligences What Gates
(30:457) mays regarding social perception and soeial
maturity in her work is equally true here
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Some evidence has been presented to
show that the present test is neot
merely another measure of C. A. or

M. Aoy, But that it gs
measure, traits more éeﬁmtﬁy

social in charsecter.
Correlations indicate some relationship
between the Long Form of the Rating Scale of Social
Maturity and general intelligence tests. Sorenson (80:277),
however, says
eaeffiéientx of correlation of from
G ta 0.60 are not very useful for
purposes of individual perdictione
Hental age,{he intelligence quotient, or
chronological age, therefore, cannot be used within the
firgt, second, or third grade to predict social maturity.
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CHAPTER ¥
SOCIAL MATURITY AND SCHOOL SUCCESS

Introduction

7 Carnell, Coxe and Orleans (20:1) studied
the importance of the New York Rating Scale for
Sechool Habits with reference to sechool successe They
SRy

Ordingrily a pupil's school life is
thought of in terms of the amoumt of
subject matter he acquires and how
thoroughly he masters it. It is
frequently either overloaked or not
entirely apprecisted that success in
school work is dependent to a great
extent on school habits and attitudes.
The onez developed by the pupil in mastering
the school curriculum are often the ones
which he will use in making aﬁ.}ustments
after he leaves schools,

sesseeseeThe importance of school habits
for good school work may be measured

by the relation between estimate of

such habits and school marks. The
corresgpondence between measures on

the Rating Seale for School Habits

made by eighth-grade teachers for a

group of pupils and the first-term

high school marks of these pupils has been
found to amount to a correlation of
between «55 and .75. It has been

found that the correspondence hetween
measures of schoel habits and sechoal marks is

a8
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shout twice as clese as the
correspondence between intelligence-
test scores and school marksae
An opportunity to study the relationship
between social maturity and school success in the
primsry graéeé; is made possible by the nature of the
present studye. This relationship is shown by the
correlation between social maturity ‘scores and teachers?
estimate of successe
¥uch has been written, by those who have
observed childrenm, regarding the importance of soecial
traite. However, little scientific proof has been
advanced as to the importance of these traits in schoal
successs Rather, mental age and :{nﬁelligenfee quotierts
have been relied upon as the basis for the prediction
of success in schools This, however, is to be expecteds
In the past few years rapid progress has been made in
the formulation and use of intelligence testse Today,
there is a growing conviction that swecess is
dependent upen more than one factare
Betts (8:1G5-6), in discussing prevention
and correction of reading ﬁffimltieas.: writes
concerning intelligence tests and reading sbility as

follows:
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Buring the past decade intelligence
test have inecreased in wvalue becanse
their limitations are better understoode
mm{ investigatéxrs:have recorded the
fact that individuals with reading
difficulties do not perform az expected
on many ¢f the group tests of intelligences
" & large percentage of disabled readers
have been found to pessess normal or
supericr intelligence when measured by
means of a nonsverbal tests

sesesosseeFor a child of low intelligence,
formal reading instruction should be .
postponed until he has attained g mental
age of at least six and one-balf years.
Such an individual will progress more
slowly and r’e@zme more repetition« The
greatest mistake is usually made by
initiating the slow learning ehild inta
typical first-grade reading activities before
he has the mental maturity« Although

it appears that many factors other than
intelligence contribute to reading aptitude,
it is well established that mental maturity
is one essential element in the situations

Since it is generally agreed that there are
other factors entering inte the success of children
in the primary schoal, the next step is te discover
what relation, if any, social maturity has with school

gucceste
Experimental Situation

Chapter IV shows the relationship between
social maturity and mental ages chronoclagical age,
and intelligence quotient. In the present study 150
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- children selected from two schools were useds The
game groups are used in the findings of thie chapterl.
Pupils of Group D classes are not given gradess
It is the policy of the school te mark children (s)
satisfactory, or (U) uneatisfactorys
~ Because there were no grades received or
recorded in cumulative records for all pupils, it was
necessary to use another method of abtaining a measure
for success in schools To be consistent in both groups
all the children were ranked from one to twenty-five
by their teacher on the following:

1. subjects and study imvolving formal and
individual works

2. subjects and study involving informal
and group worke

3. health and hygiene habitse
Dividing the work of the primary child in
this manner gllowed the teacher to express her apiniem
of the child's accomplishment in school better than
could be done in one statement of general ability.

Diseussion of Tables

A1l correlationg were computed by the rank
d¢ifference method and translated inte corresponding
values of Te The probable errors were computed from

1 - R
- See pages 90+2 this thesis.
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a table for computing the probable error of the
corrected rank correlation coefficient (23A:43).
Table V shows the correlation between the
menm age and the rankings in schoel success of
Group D classes. Most correlations show little more
than chance relationship. Highest correlations exist

TABLE V
mﬂmmm‘mmmawoﬁ

Coefficients of Correlation, Probable Errors
and School Work ,
Grade Formal Informal Hygiene
Work _VWork Habits
Firat As29%413 A331413 L.asi 14
Second | «-.G2tel4 -e10t.14 -s191,14
Third £esat 1l Fes0te12 Ae331.13

between mental age and school success in both informs
and formal work in the third grades In studying table
¥ it appears that mental age is no more significant
for one type of school work than feor ancther.

Table VI shows the correlation between scores
made on the social maturity scale and rankings in school

success for Group B classess There are, in most cases,
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high correlations throughout tsble VI. Especially
is thia true of the first and second gradese
Correlations for informa) work are extremely high in
gll gradess No correlations are low enaugh to lack
significance, the lowest being £+621.09 in the third
grades This exists in the relationship between social
maturity and health and hygiene habits.

mwm?mmmmmﬂm
OF GROUP D CLASSES AND SCHOOL SUCCES!

Coefficients of Correlation, Probable Errors,
__and School Work
) Healthad

Grade Formal Informal Hygiene
¥ork Work Habits
First A.85t.04 A.8at.a3 A.811.08
Second | A.871.03 A.ast.aa £.91t.02
Third | A.781.06 A.861.01 £.621,09

Table VII shows the correlstion between

intelligence quotient and ranking in school success

of Group D classes,, Correlationa in each case are

positive but still considerably lower than those shown

in table VI.

The highest relationship between
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between intelligence quotiebt and school suecess in
both formal and informal work exists in the first
grades The most significant fact shown in a comparison

Coefficients of Correlation, Probable Errors,
and Schoel Work
' Health and

Grade Formal Informal Hygiene

Werk Work Habits
First As561i11 Aiagtinn Ae181.13
Second | A.271.13 As211i13 Ae10114
Third F£e251,13 £e311:13 £e231413

of tables ¥V, VI, and VII is that the lowest correlation
between social maturity and sehool success is higher
than the highest correlation between either mental age
and school success or intelligence quotient and achool
aue:éem .T&bieaz ¥V and VII show very little
relationship between intelligence guotient or mental
age and health and hygiene habiiss

© Table VIII shows the correlation between the
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GROUE P cmmm AND SCHOGL SUCCESS
e —
Coefficients @f ﬁarzelati&m, Probable Errm:a:,
. School Work
- Health and

Grade Formal Informal Hygiene

Work Work _Habits
Firat Asa6ti1s -e18t.14 Fe251,13
Second Ae251.13 Ae251413 Ae@61413
Tird £e251413 wf271:13 Ai281.13

mental age and school success rankings of Group P
childrens No scores in table VIII are high encugh

to say that they represent more than chance relationship.
The highest correlation is £.281413.

Table IX ﬁ:.m the correlation between &eci&l
maturity scorez and the school success rankings of
Group Fc}:.siaaes;g This table shows a reasonably high
correlation between social maturity and formal work,
informal work, and health and hygiene habits of
children in the first grades Lower correlations are
found in the second grade and normore than chance
relationship in the third grades
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WEEN SOCIAL MATURITY SCORE
OF GROUP P GIASSES AND SCHOOL SUCCRSS

caefficlenta of Correlation, Probable Errors,
and School Work
Health and

Grade Formal Informal Hygiene

: York Woxrk Habits _
Pirast A28t .06 A9t o085 Fe681.08
Second | A.461.11 Aos2t.12 ' Aastald
Third | A.061.34 PR LINATS Ad191.13

Table X shows the correlation between
mﬁeIIig&ncg quotient and school success rankings of
Group P classess Correlations in both tablesVi¥ and
X are consistently low and generally below those
obtained when the social maturity score is correlated
with school suceess rankingse

A& teacher's judgment in the Long Form of the
Rating Scale of Social Maturity is more predictive of
school success, when school success is judged by teachers,
then is the score on a mental test, whether expressed
in terms of mental age or in terms of intelligence

quotients
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Mﬁcienta of Correlation, Probable Errors,
and Sehool Woerk
Grade Formal Informal H’ygi ene
¥ork Jork Habits
First | Ao18tel3 Ae00ts14 Ai3T4,32
Second | A.191:13 Ae35tel2 FfelGic14
Third | Ael5teld Ael5te14 PRLRTE

Since the Long Form of the Rating Seale of
Social Maturity Ims been checked for wzlidity and
reliability it seems reasonable to say that social
maturity is a better criterion of a child!s success in
the primary school than either mental age or intelligence
quatient,

. The foregoing tables reveal another interesting
factors The correlations between social maturity and
success in school are Iowest in the third grade, with
But one meﬁﬁien.; On the other hand correlations
between mental age and school success are highest in
the third grade., This conclusion is subject to error,
nowever, because correlations between mental age and

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



108

school success in no case were sbove £i441.11.
Surmary and Comclusion

l. High correlations are faound between the
gocialk mturiix scores and the rankings in school
success in formal and informal work in the primary
gradess |

2. Correlations dndiéateithat the gocial
maturity scale predicta more aceurately a child‘'s

praton than Sots mmtal e
or intelligence gquotients |
- 3. Correlations of tables VI and IX indicate
a relationship between social maturity and health and
hygiene habitse

4. Correlations between socigl maturitfy and

school success &haw: a tendency to be lower in the

third grades than in the first and second.
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Introduction

To measure social maturity in terms of
growth items is not easys Social maturity is nat
defined as are most growth factorss For instance,
there are tests of achievement for the purpose of
finding out whether the child measures up to standard
for his age, grade, etceteras 8Schoals have definite
subject matter te be acquired and definite objectives
to be attaineds The curriculum is built up and
orgakized around the child'a ability to master theses

The development of the social life of the
child is altogether different. There is no definite
subject matter to which he may be directeds It
cannot be said, "Mawter this subjeet, or master that
one, and you will be s@éially mll adjusteds® There
:a:ee no definite maﬁhod&_ by whieh & child may learn to
be socially mature. Yet the importance of soeial
traits cannot be over estimateds Emphasis is being

109
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placed; more and more, wpon the well adjusted Iife.
Investigations inte the personality of the one whe
is socially well adjusted are being mades

It ig generally understood that schievement
in subject matter &ces not assure succeas in lifes
Certgin gttitudes and habits acquired in school and
thrmgh minglingf with others are, no doubt, of more
fwportance than the mastery of subject matters Even
though the importance of social traits is known, very
few teachers take into account the social development
of their pupilse

Before primary teachers can be expected to
emphasize the development of social maturity in
their teaching, there is a definite need for an
instrument which iz useables To be most usesble this
instrument should be brief, cbjective, and all
mcluaitag.;

If it is possgible to establish norms for
sacial maturity, them children may be compared with
these atanda

dse, This ehapter is a study of growth
in social maturity from two angless First, can

norms be established for socizl maturity? Seecand,

can & shart scale be formilated which wi}:}. be adequate
for use by the primary teacher?
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&atﬁﬁy'&r table IX L ;ﬁ;n‘smmare than
chance relationship between macial maturity and
chronelogical age within a certain grades Grade
differences are taken intoc consideration in this chapter
rather than the chronological ages of the children for
the atudy of growlh in the social maturity rating scdes

Beperimental Situation

2
The same 150 children , known as Group B

classes and Group P e¢lasses, are used for this study
of growth in s&cial maturitys In neither school is
there five points difference in the meam intelligence
quotient of the grades selecteds According to teacher
judgment the children of both Group D and Group P
classes have about the same family and sceial baekgroundds
These children, selected as a representative
group of their grade, were mte&& on the social

maturity rating scales When the rating scale was

™
See page 93 this thesiss

2?
See page 90 this thesise.

3
See page 83 for method of scarings
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administered, pattern names were not used. This
was in order to eliminate any biased judgment which
might result from Iknowing the pattern names Items
measuring each pattern were listed in individual tests,

in Combined Group Scorese~- Table XI

ghows the combined pupil scores made on the Long Form
of theRating Secale of Social Maturity.

TABLE XI

3CORES FOR THE 81X GROUPS
mmmnme&mmm
RATING SCALE OF SOCIAL MATURITY

Graies and Scores
First Second Third
Grade grade Grade
Group 11,026 12, 985 15,506
—E
Group 11, 881 12, 812 12, 266
i § |
Combined | 22, 97 25, 797 27, 712
Sroups .

Scores for Group P show consistent growth

from grade to grades

firgt and second gradese.

This is also true for Group B,
The third grade score is

slightly below that of the second grade scores The
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combined groups show very consistent grewih scores
for each succeeding grades
Growth in Pattern Scores.~ Table XII shows

the combined pupil scores made on each of the fourteen
patterng constituting social maturitye In Group P

| eIaséess there is a growth temienej ghow in thirteen
out of the fourteen patternss The one exception is
in dependabilitys This shows a lower score in the
second gr&&@ than in the firsts¢ In Group P clasgses
there are eight pat'ﬁerna showing growth throughout
the three grades. There are, however,; no patterns
in which the second grade score is not higlier than
the firsts The combined group scores shown in table
XIT reveal that all patterns, with but three exceptions,
show growthe The three exceptions are in dependability,
curiosity, and leaderships Curiosity and leadership
show score increases in the second grade over the fimt
grades These results show a definite tendenecy tz‘e’waréﬁ
growth in each sueceeding graﬁ;e,,

Growth in Item Scoress~ One hundreé fifty-

: 4 ;
seven items are used to measure the fourteen patterns

‘ 5
of maturitys Of these 157, there are thirty-nine

4
See page 83 this thesis.
5

These thiriy-nine items are marked with an asterisk
. See Appendix B
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TABLE XI1

COMBINED PATTERN SCORES FOR THE SIX GROUPS ON THE LONG FORM OF THE RATING SCALE

: Gr

oups, Grades and Scores.

OF SOCIAL MATURITY

|

i

Group P Group D Combined Groups
Pattern Names ‘
lst. 2nd. 3rde lst. 2nd. 3rd. 1st. 2nd. 3rde
Grade Grade Grade Grade Grade Grade Grades | Grades Greades
Dependability 1168 1066 1236 1134 1161 _ 1239 2302 2227 2475
Group Compabtability 777 841 1033 885 894 905 1682 1735 1938
Cooperation 808 938 1133 046 981 941 1754 1919 2074
Emotional Adjustability 893 1052 1190 1034 1102 1136 1927 2154 2326
Fair-play 907 1059 1255 1014 1083 1152 1921 2142 2407
Courtesy and Politeness 745 888 1054 867 916 989 1612 1804 2033
Self-confidence 773 884 1101 840 916 812 1613 1800 1913

It
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TABLE XII (continued)

Group P Group D Combined Groups
Patbern Names f
1st, 2nd. 3rd. 1st. 2nd. 3rd. 1st. 2nd. Srd.
Grade Grade Grade Grade Grade Grade Grades | Grades Grades
Kindness and sympathy 858 1048 1220 954 1004 1044 1812 2060 2264
Neatness and Orderliness 660 824 942 899 738 883 1359 1562 1825
Originality 674 830 1049 615 718 519 1289 1548 1568
Cheerfulness 770 890 ‘1031 757 810 821 1527 1700 1852
Efficiency 716 918 1143 745 969 762 1461 1814 1905
Curiosity 578 . 756 969 637 731 465 1215 1508 1434
Leadership 699 9563 1150 754 872 598 1453 1825 1748

STT
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which show gains in scaore for esch successive grade
in both groupss Sixty-three more items show score
gains when the grmma: are combineds Whem scores are
combined for the remaining fifty-five items, all
third grade scores are above those of the first grade.
About one-half of the items show the third grade
below the Emﬁé, the other half show the second
grade beieur the firaﬁa

Relation of Growth Items to Socisl Maturity

Considering all the items the results verify
further the evidence shown in tsbles XI and XII that
growth in social maturity is made in each grades
Apparently, the items selected in this scale were not
Just simple hsb:itf in which children made no improvements
The ﬁhirtxr-nine items showing consistent growth in
both groups and one other item showing growth when the
groups were combined were correlated with the Long
Form of tiieK&tlng Scale of Social Maturitye These items
were chosen regardless of the patterns they represent

and their importance in the rating scale,,

6“
See puage 81 this thesis.
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Ihe correlation between these items of
growth and the Long Form of the Ratling Scale of
Social Maturity for the 150 primary children is
£A+844+,0164 KA high correlation such as thig points
to the existence of a definite relationship between
the score on growth items and the social maturity
gcores It further pointe te the practicability of
formulating a seale with norms for each grade and
whichk would be truly representative of the rating scalees

The Short Form of the Rating -
Scale of Social Maturity

The first step in the formualtion of &
representative group of iteﬁsgwaa: toiinclude with
the list of thirtye-nine; the six‘&;g—ﬁhree items
showing score gains when the groups were cambineds
This makes a total of 102 items from which & short
scale is selecteds The following standards were
considered in the selection of items for & short scale
By which to measure social maturity in primery childrend

l. & greater number of items should be
gelected from patterns which seem most
important. .

2. Items showing the greatest warisbility
" between grade scores Bimuld have preferences

I showing a tendency for consistent
growth frem grade to grade should be useds
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Seventeen teachers were asked to judge the
patterns as to their importance in the &evsiepment
of social maturity, each pattern to be rated on the
following five point scale:

*1% meaning high in importance

*2% meaning between high and average in importance
*3% meaning sverage in importance

®4® meaning between low and average in i‘myertsnee
®5% meaning low in importance.

Table XIIX shows the findings for the fourteen
patterns together with the average score fcsr each
pattern and its ramk in importances |

According to the judgment of these teachers,
the three patterns standing highest in importance
are dependability, cooperation, and group compatibility.
Te three patterns standing lowest are leadership,
euriogity, and originalitys. The range is between the
average score for dependability; l.29, and leadership
Jé4le Analysis of the table shows very few judgments
an any pattern below average in importances,

In the three high ranking patterns dependability
received only four rankings below "1%, group
compatibility only =ix rankings below ®*I%, and cooperation
only eight rankings below "1™; Of the low ranking
patterns leadership had only one ranking of %1%,
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TABIE XIII

MEAN RATINGS AND RANKS FOR FOURTEEN
PATTERNS OF SOCIAL NATURITY AS JUDCGER

Traits Average Rank. in
Rating Importance

Group :

coxpatibility 164 3

Kindness ahd ,

Sympathy 2.29 8.5

Bfficiency 2.29 8¢5

Fair-play 1.88 4

Emotional

ad justability 2.00 6

Courtesy and

Politeness 1.94 5

Dependability 1.29 1

Neatness and

orderliness 2.06 7

Self~-confidence 2+35 10

Cooperation 1.58

Originality 300 13

Curiosity 2:.76 12

Leadership 3.41 14

Cheerfulness 2441 11
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curiosity ane ranking of “1*, and originality two |
rankings of 1%, There is a similarity of judgment
hetween the teacherss

Items Selegted for New Scalei~ Thirty
items were selected for a new social maturity scales
The selection of the items was based largely upon the
judgment of the seventeen teacherss Three items were
gelected from the pattern of dependability, three from
group compatibility, three from cooperation, three from
fair-play, and three from emotional adjustability.
Two items were chosen from each of the following pstterns:
eourtesy and politeness, self-confidence, kindness awd
gympathy, neatness and ar&erlinésa and efficiencys
One item was selected from each of the following patterna:
originality, curiosity, and leaderships

With but one exception, these thirty items
were selected from the 102 growth itemss This one
exception occufed in the pattern of dependability,
which had only two items in this growth groupe The
third item chosen to represent dependability shows
& fair variation from the first grade to the thirds T
the second grade it is only two score points below
the first gradee.
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Thig group of thirty items is termed the
Short Form of the Rating Scale of Soeial M&turi{:y?.‘,;

‘ It may rightfully be called a rating scales The items
selected come from a growth groupe Also, the number
of items selected from each g@ttern wa.gs based laPgely
upan the importance of that pattern in mocial maturitys

The correlation between the Short Form of the
Rating Scale of Soecial Maturity and the Long Form of |
the Rating Scale of Social Maturity is £.925+.007.
The Pearson “r* is based upon scores made by 150
primary children who were scored on the long form of
the rating scales This correlation is significanta
It shows the possibilities in & short form which
caorrelates very high with 'the lonmg forms The scale
is stated in conerete form and is easily used.
Tentative Grade Normse- Table XIV shows

the means, figured to the nearest whole number, made
8
by the 150 primary childrén on the Short Form of

the Rating Scale of Social Maturitys

T
See Appendix C pages }61-2 for this scale.

8 _
See pages 90-2 for a discussion of these childrens
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TENTATIVE NORMS FOR THE SHORT FORM
OF THE RATING SCAIE OF
SOCTAL. MATURITY

Grades and HNean Scores
Itens Firast Second Third
Grade Grade Grade
Number of 50 50 50
Pupils
-Mean 86 111
Score .

Consistent advancement iz seen in the mean
gcores made. These means are to be considered only
as tentative norms.

The question whether children advance socially
by chronological age is studied for X39 children
ranging between ages six years and four months to nine
yearg and four monthse These children are from the
group of 150 previously discussed and who are within
thig three year range.

Table XV shows the averages; to the nearest
whole number, made on the Short Form of the Rating Scale
of Social Maturitys &ge intervals of four months are
used for these primary sechool childrens
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MS}TRIBUTIOK BY AGE OF SCORES

HADE ON THE SHORT FORM OF A

RATING SCALE OF SOCIAL MATURITY

123

Age Mean Scores, Lowest Scores and Highest
Intervale¥ Seores
X Wean Lowest Higheat
Score Score Score
9=0 7 113 91 124
8-8 22 ;;é 77 127
8u=d 17 Qs 80 125
8=0 _ 14 1031 71 120
-1 19 94 65 120
T-4 11 | 101 83 120
2=0 15 g3 67 121
6-8 _19. 87 72 111
6-47¢ 15 78 68 119

* 6-4 means the age interval beginning at 6 years

4 months and including 6 years 7 months.

It is difficult to draw definite éonclusions

on these figures bedause there are too few cases in

each age intervals

There is, however,; a definite

trend toward growth and only in one case is the

advanced age score less than the preceeding age scoreas

If the ages were divided as six years, seven years,
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eight years, and nine years, a definite tendency
toward grawthrweuld be showne
Table XV further reveals that, within this
three year range, some children in older age intervals
make almost as low scores as those in younger age
intervalse. The reverse is also truees
Consistency of Judgments Between
Bifferent Teachers
The scale was checked in order to find out
how nearly élike—teaehers,rated‘the game é¢hildrene.
Seventy«four primary school children were selected
from three schools in the city of Cinecinnati for this
purpose. The three sehools gre cooperating centers fer
Stu&ent teaching for the Teachers College of the
University of Cincinnatis Twenty-five first grade
ehil&ren«knawn:té three teachers, the cooperating
teacher and two fifth year student teachers, were
gelected from the College Hill Elementary Schools
Twenty-five second grade children known to three
teachers, the eoaperﬁting teacher and two fifth year
student teachers were selected from Kilgour Elementary
schoole Twenty~four third grade children known to
three teachers, the coeperating teacher and two fifth
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¥ear student teachers, were selected from Bond Hill
elementary Schools These children were rated
independently by the three teachers for emch grade
on the Short Form of A Rating Scale of Social Maturity.
There was no discussion of the children between the
teachers,

; Table XVI shows the correlation between the
raters for each grade. Rater I in each case is the

cooperating teachere These correlations are the

RELATION BETWEEN THE RATINGS OF THE
CHILDREN BY DIFFERENT TEACHERS

Coefficients of Qorrelation, Probable Errors
and Grades

Raterd

First Second Third

Grade Grade Grade
I-II Aedld 11 AuT22.07 A+85+.04
I-III | fed4T4e1l AeT1+.07 Ae81E.07
IT-IIT | Aed7241L A.851.04 Ae88+.03

¥ Teachers who rated children in the first, second,
and third grades respectivelye. ‘

Pearson *r* computed from scatter diagranms.
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The most gignificant faect in this table is
the consistency of the coefficients of correlation
for each grades All first grade correlations range

- from £e411:11 to £e4%1.11s BEven though these
correlations are not high, scareely could it be said
that they are only chance relationshipse All second
grade correlations range from £:711.07 to K.861.04.
These correlations are within close range and are
high enough to be significant. All third grade
correlations range from #£.811.05 to £.881.03. These
correlations are also significants

From an analysis of the table it appears
that third grade children can be more accurately
rated than second, and aecc’mi grade children can be
more accurately rated than firat.

The correlations of table XVI indicate that
the rating scale is objeectives Since this is true,
it may be used with confidence in the primary schools

Garrett summarizes the discussion pertaining
to the significance of correlationa (28:298).

There seems to be fairly general agreement
among workers with tests that an "r* from
40 to +70 denotes substantial or marked

relationshipes “r*® from 70 to 1:00 denotes
high relationshipe
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Haggerty, Olson, and Wickman v( 35:2)
found in connection with the Behavior Rating Schedules
ratings of the same pupils, when
made by different judges under
gsomewhat different conditions,

commonly correlated about +60 for
elementary childrenas

Summary and Conclusions

i. There is g definite tendency toward
growth in’ the patterns cénet’ittzting social maturity.
This is also true of the iﬁemsr measuring each patterns.

2. In two experimental school asituations, a
correlation of £.8441 .06 is found between scores made
on items showing congistent growth and the Long Fornm
of the Rating Scale of Social Maturitye These items
were selected irrespective of the pattern they represented.

' 3. There is a correlation of F£.9251.007
between the Short Form of the Rating Scale of Social
Haturity and the Long Form of the Rating Secale. The
Short Form of the Rating Seale of Social Maturity is
made up of carefully selected items which represent:
growths All patterns are included in this scalee

4. ne hundred thirtye-nine children show grémth
tendencies in scores made on the Short Form of the

Rating Secale of Social Maturity, when placed in their
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regpective groups by chronological agee The
chironological ages are divided into four month intervals,
beginning at six years, four months and including nine
years, four monthsg. The children are classified under
these divisionss

S When three teachers rated the same children,
the reliability of ratings made show correiaﬁiona
between £e41te11 and Ae4Trell in the first grade,
AeTL4e07 and #£+85+.04 for the second grade, and
£s814.05 and £.88++03 for the third gradees These‘
relationships are significant Because of their consistency

and bhecause of the high correlations obtaineds
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CHAPTER VIX
FINAL SUMMARY AND CONCLUSIONS

Surmaxry

This study deals with the development and
use of an instrument which is intended to ade@uately
meagure social maturity in the first, second, and
third grades of the elementary school. The purpese
of the investigation is to aid primary teachers in a
better understanding of the social traits of the
young childe
The complexity of the problem of scecial
maturity is well illustrated in this study. Social
maturity does not ecméist: of a unitary factor, but
involves many desirable social traitse In the
measurement of these traits, social maturity itself
~ has been measuredes
Rating scales are considered valid techniques
for the measurement and study of soeigl characteristies,
especially in the elementary schools Accordingly,
this study emplays a similar method.
The research is largely concerned with the
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development of an inatmﬁent which includes all
behavior patterns necessary for & complete
classification of social traitse

| The following techniques were used in the
discovery of these necessary patierns:

l. Cbservation of children working
and playing togethers.

2+ 8Specific observation of children
selected because of their adjustment
- ar lack of adjustment in social traits.

3. Interviews with primary teachers.
4. Informal interviews with primary children.

5. Analysis of gtudies conducted by other
research workers.

6+ Criticisms by public school teachers
and principalse ‘

Results from these sources indicate that
the following fourteen patterns are the constituents
of social maturity at the prima::y levels

l. Group compatibility

2+ Kindness and sympathy
3e Efficiency

4¢ Fair-play

S Emotional adjustability
6e Courtesy and politeness
7. Dependability

8. Negtness gnd orderliness
9. Self-confidence

10. Cooperation

1l. Originality

12. Curiosity
13. Leadership

14. Cheerfulness
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Through the same sources items of behavior
were obtained and classified under the proper patterne.
One hundred fif’fyes;evei; itenms were used. These items
were clearly and brief£y atated and placed in a rating
ingtrument. The primary grades of two elementary
schools were used for experimentgl puxpdées. One
hundred fifty children were rated on the social maturity
seale in its long forme

Results pointed to the possibilities in such
a scale for the measurement of social maturity. However,
for practical purposes a shorter scale was desired.
Thirty items were selected from the Iong form of the
gocial maturity scales These thirty items showed growth
from grade to grades This shorter scale, called the
Short Form of & Rating Scale of Social Maturity, wasused
in' three apver:{menftal gituations in the c¢ity of
Cincinnati in order to check the reliability of different

teachers rating the same Aehildreﬁs,
Conclusions

Since social maturity is so complex in
nature, no one study ean be considered final and
conclusives This work is merely a beginning in the

study of the social life of the child. It should open
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avenues for further research.

The facts revealed by this study enables
the investigator to draw the following conclusions:

1. Studies before 1929 dealt largely with
older children and adultse Interest centered prima:ily
in the measuring and defining of social inteliigene&.
social participation, etcetera, and in showing their
relation to other measures. Attention is directed
today to the younger child. Outstanding work has been
done on the presehocl levels

2. Rating instruments are accepted as one of
the best methods of studying personality traitse The
techniques used in this study proved adequate for the
formulation of a reliable instrument for the measurement
8f social maturitys

3« Of the techniques used, informal interviews
with children, proved to be the best method of studying
social traitx in the primary school childes

4. Mental age, chronological age, or the
intelligenee quotient cannot be used within a certain
grade to predict social maturity. As measured by the
rating scale developed social maturity at the primary
level is shown to be largely independent of general
intelligences |

5« Correlations indicate that the Long Form
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aof the Rating Secale of Social Maturity predieta more
accurately a child's success in the primary grades
than does mental age or the intelligence gquotients

6. Thig dissertation is a pioneer study
in the measurement of social maturity with attention
centered upon the growth aspect of traits and itemse
A high positive correlation of L.8441.06 exists
between scores made on items showing conasistent grokth
gaing in the primary grades of two elementary schools
and social maturity scoress: Further analysis of
items shows a tendeney toward growth in all items.

7. Dependability, group compatibility, and
cooperation were judged by teachers fo be the outstanding
patterna in the group of fourteems Curiosity,
originality and leadership were considered least imgortantg

8. The 8hort Form of the Rating Scale of Social
Maturity, made up of thirty carefully selected growth
items, correlates £+92514007 with the 157 items
contained in the ILong Form of the Rating Scale of Social
Maturitys,

9« When three teachers rated the same
children on the Short Form of the Rating Secale of Social
Maturity, correlations between the ratings ranged from
Foshltdll to £e4T4.11 in the first grade, #.7T12,07 to
#.851.04 for the second grade, and A«81:i.05 to
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£:.881.32 for the third grade.
10s In view of the importance of social
maturity to school success, special attention should
be given to the measurement and development of social
traits of children in the primary gradese This study
not only shows the impertance of these traits but it
has developed a scale remsonmably accurate for the
measurement of suchs |
11¢ The following contributions are made ta
primary education by this study:
‘a. A practical technique has been explained
and used in the development of a rating
instruments

be Social mzturity is an independent
characteristic at the primary levels

¢+ The importance of social maturity
measurement is showne

é+ Social maturity patterns are measured.
and their relative importance in
& rating scale of social maturity, as
judged by teachers, is showne

e. The relstion of social maturity to
school success is revealeds

f. Social maturity may be measured by
behavior items showing growthe

ge¢ A valid and reliable scale has been
developed which may be used for the
measurement of social maturity in
the elementary school.
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Problems far Further Investigation

This study bas epened up rather than closed
avenuea for further research in this fielde Some
related problems which would add to our knowledge of
children may be listeds

le & similar study of a group of children
over a period of three or more years, using the
rerating or retesting methode

2 The seientific defelopment of a course
of study for the teaching of social traitse

3¢ A study of the causes underlying retarded
gocial development. |

4. Studies eof social maturity om different

'Ievels: of child develaopment cevering short periocds
aof time, these to result in an unbrokenn recard of
social maturity.

5. The develapment of social maturity
measures for each grade of the elementary school
which will Tie comparable with current measures of
intelligences

6. The determinatidn of the adwvisability of using
gocial maturity measures as a basis for child guidance

in the schoolss
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7e The d&iscovery of the relationship between
x&ci&l maturity and subjeet readiness in the lower
graﬁesz of the elementary sechools
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INTRODUCTORY SHEET

Directions te Raters

Read Through Carefully Before Begirnning to Check Pupils

For some time, we have been able to measure
children in eertain characteristicss We have shown
how second graders are more developed than first and
how third graders are more developed than secands,

The purpose of this seale iz to make a
gtudy of the development of the social life of first,
gecond, and third grade children and to determine
differences in the growth of social traits in those
yearse

l. For the Judges- Much time has been given
to the formulation of this seale and the results
égptelﬁz upen your cooperation and the soundmess of your
judgment In each cases

We believe each statement used represents a
desired and positive characteristics Thus, in
measuring these items we will have insight into the
social development of the childe THE RATING OF ANY

CHIID IS FOT DEPENDERT UPON COMPARISON WITH OTHERS.
146
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2, Directionse- (Read carefully). The

rating scale consists of fourteen distinect teats,
each of which measures a distinct phase of social
maturitys Please give each child a rating on each
trait with the symbol which nearest expresses the
stage of development he has reachedes RATE EACH CHIID
SEPARATELY ON ALL ITEMS IN ONE TEST BEFORE GOING TO
THE NEXT CHILD.

The symhols to be useé in rating are as
follows: '

®1% means nevere The child has ne development
o in the traite

*3% means 25% of the times The child has some

development but is still wvery
lows

*3% means 5@7’ of the time. A fifty~-fifty chance
that the child will respond ®
the trait as givene.

4% means '&5? of the times The child is
noticeably developed in the
trait so that he responds very
often in the right waye

"5* means alwayse¢ The child has complete
development in the traity

Kote: These symbols are thought ef as being
a quantitative statement of the child‘'s development in
each ltems

3¢ Cautions in Ratipg ' = (1) @ive your honest
epinion whether complimentary aor note Do not atop to
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think up possibilities of doubt about daslisg and then

®cive the benefit of the doubt.® (2) Beware of the
influence of previous ratingse (3) RE VEMBER YOU ARE
CHECKING CHIIDREN WITH REGARD TO THE PERVECTED ITEMS -
YOU ARE NOT COMPARING THEM WITH BACH OTHER, (4) Be

sure to rate each chidd exclusively on the trait under
congideration, aveid any "hale effecte®
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APPENDIX B
PATTERNS AND ITEMS USED IN THE LONG FORM
OF THE RATING SCALE OF SOCIAL MATURITY

TEST I
(Dependabiiity)

Rate children using symbols 1,2,3,4,5,

according to the meaning given to each number in
the introductory sheet, 1If you are net sure of the
meaning consult the directions, Be thoughtful and
careful, REMEMBER YOU ARE CHECKING CHILDREN WITH
REGARD TO THE PERFECTED ITEMS & YOU ARE NOT
COMPARING THEM WITH BEACH OTHER,

1,
2.

3.

4.

5.

Does he complete the task started without urging?

Does he return to a task, unfinished from the
previous day, and develope it?

Does he occupy himself with something worthwhile
when the teacher is busy with other children or
daties?

Does he assume responsibilities in the performance
of dutiesn?

Does he do his own werk? i.e, not offering another's
as his own,

Does he avoid exaggerations and inaccecuracies?

Does he tell the whole truth in each situation?
i.e, not pointing at someene else,

Does he care for and handle books carefully even
though they do not belong to him? '

Is he from day to day, conaistantbin his work?
149 |
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10,
11,

12,
13,

b

K ‘ 150
Is he prompt in getting ready for worke?

Is he reliable in performing a task? i;e. when
told to do a thing will he do it? .

Is he punctual in>keeping appoinfmenta and agreements?

anld he geek to find the oﬁner of a lost article
even though he would like to have the article

hxmself?

14,

1.

3.
4.

D,

6.

8.

9.

Would he admit his misdemeanor? 1i,e, tearing a
page from a book, breaking a w1ndow, tripping
another, etc,

| TEST 11
(Group compatlbility)

Does he make friends quickly and easily?

Does he subjugate himself t¢ reasonable demands
of the group when convinced of their value?

Does he say anything of community interest?

Does he engage actively in discugsions?

Does he adjust himself to the opposite sex without
appearing self-conscious?

Does he work for the goed of all when placed in
any greup?

Does he gome through his misunderstandings to &
point of agreement without appealing to an adult?

Do his expressions, actions, etc, show that he
enjoys working with others?

Would he rather participate in playgroung
gctivities than "walk with the teacher"?
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10, Is a leader likely to want to choose him for his

side?
11, 1Is he willing te sacrifice to further the group
ebjectives?
TEST III
(Cooperation)

#1. Does he lose himself as an individual in the group?

2. Does he obey the teacher promptly without
resistance?

3. Does he give his beast while playing any part
in a game? i.,e, even a minor part,

4, Does he do his share of work in group activities?

5, Does he work harmeniously with others in routine'
activities? i.,e, keeping the room tidy and clean,

6. Does he do his part in making play enjoyable and
successful?

7. Does he take his place in line or in a called group
- quietly and quickly?

8, Does he exhibit good school spirit?

9., Does he feel any reapensibility far classroom
affairs?

105 Does he present good suggestions to better the
gronp'aetivities?

11, Does he find ways of adapting his own work to the
interest of the greup?

12, Would he do something which might work a hardship
on himgelf for the good of the group?
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2.
Se

¥4,

*5,

6.’
7.

*9,
10,

¥11,
%12,
%13,

1.

152
TEST IV

(Emotional adjﬁstment)
Does he adjust himself well after he has been
thwarted? i.e, no prolonged after effects,

pouting, irritability, ete.

Does he try to overcome obstacles and frustrations
in a courageous manner?

Does he strive for personal improvement after
defent? ,

Does he remain composed toward unfriendly advances?

Does he remain calm when he cannot get what he
wante?

Does he admire superiority in othera?

Does he manifest a feeling of Becur1ty in new
environments?

Does he express evidence of heing happy and con-
tented in school?

Does he take criticism kindly?

Does he make & genuine effort'to control his
emotion?

Is he ffee from excitable, excessive talking?
Is he able to take a joke? ’
Is he free from nervous hﬁbits? i.e, biting nails,
fiddling with hands and clothes,
TEST V
(Fair-play)

Does he act the part of a good sport even though
he loses? i.e, does not sulk,
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2. Does he act the part of a good sport when he ‘
wins? i.e. does not gloat,

*3, Does he accept failures as his own responsibility?
i.e, does not blame others, tools or materials,
or exaggerate another's part,

%4, Does he accept decisions of the one in charge
of the game without showing emotion? '

5. Does he await his turn even though less mature
children are involved?

6, Does he apply "fair—play“ of his own free will,
even though it affects him adversely?

7. Does he show respect for the views of others?
i.e, does not have to have his own way or
argue the point unduly,

8, Does he respect playthings and books belonging
to his classmates and school?

%9, Does he play games fairly with all children,
not taking unfair advantage of others?

10, Does he try to help others feel the need of
fair-play?

%1l, Is he peaceful and loveable? i.e. not
threatening or intimidating other children,

12, Is he loyal to friends or groups ef which he
is a part?

13, I8 he generous in giving credit when credit is
due?
TEST VI
(Courtegy and politeness)
1, Does he use only the space allotted to him?

i.e, hang wraps on one hook, keeps materials
elese to him,
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3
4.

Se
%6,

*7,
*8.
9.

10,

154

Does he try to express appreciation for kindness
shown him?

Does he think to go around two people engaged in
conversation?

Does he show courtesy to teachers both in the
classroom and out?

Does he talk and laugh in a quiet manner?
Does he pick up things dropped by other ﬁéople?

Does he, of his own free will, try to be courtéeua
and poelite?

Does he answer questions in polite manner and
polite language?

Would he offer a visitor a chair or an explaination
of the work without being told to do so%

Would he suggest to the teacher that he be the
one left out if someone in the greup must be
an onlooker? :

*%11l, Is he ceurteoua to othexr children in dlscussions?

1.

2.
3e

4.

i.e, not interupting, talking loudly, etec,

TEST VII
(Self-confidence)
Does he work as far as possible on & problem
before asking help?
Does he make decisions and cheices quickly?

Does he have finality eof decisien? i.e. abide
by decisions and choices,

Does he give his contributions to the group
without self-consciousness?

Does he have confidence in his own ability to
meet new problems in his work and play?
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6. Does he talk in a convincing manner?

7e Does his behavior inspire the group with confidence
in his ability to do things?

8, Is he eager te have responsibilities?

9, Is he willing to attempt problems presenting
extreme difficulty?

10, Is he aelf-reliant, rarely asking for assistanae?
1l, Is his confidence in himself in keeping with his
ability? i.e, not over-estimated, nor :

under-ecstimated,
TEST VIII
(Kindness and'aympathy)
%1, Dees he console a classmate who has met with
. an accident? :

2. Does he help smaller children on the playground
when he sees the need?

3, Does he think of aomething to do to help an
unfortunate playmate? v

4, Does he show pleasure,evér the accamplishments of
others?

5. Does he try net to be overly rough on the play-
~ ground®

6, Does he make an effort to gxpreSS'sympathy?

%7, Is he inclined to sympathize rather than laugh
at those in difficulty?

¥ 8, Is he anxious to play with everyone? i.e, not
cliquish,

9, Is he willing to stop playing an interesting
game to help another in distress?

¥10, Is he willing to help others whd are behind in
their work?
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%11, Would he go out of his way to help another
childvfind his lost belongings?

%12, Are his remarks about others kind? i.e., not
saying things to hurt ethers feelings,
TEST IX

(Neatness and orderliness)

%1, Does he keep his clothes clean?
X2, Does he put away his books and materials neatly?
3. Does he desﬁrey papers that are of no value?

% 4, Does he give evidence of well co-ordinated
bodily movements?

% 5, Does he have good posture habits?

%6, Does he have pride in the matter of personal
appearance?

*¥7, I8 he interested in having the finished product
neatly and well done? i,e. regards neatness ahead
of speed, "getting by", etc,

8, Is he exaet and neat in written work? i.e,
drawing straight lines, in matching phrases,
underscoring words, coloring within bounds, etc,

9, I8 he interested in keeping the reom in order?

TEST X
(originality)
% 1, Does he find additional worthwhile werk to do
when he has finished a task and has no
unfinished assignments?

2., Does he tend to be constrnctively.imaginative
in oral and written expression?
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5.

¥6,

1.
> 2.
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Does he have dramatic ability?

Does he find, by himself, ways of overcoming ¢
difficulties?

Does he suggest ways of making his surroundings
better for the sake of attractiveness, ease
and efficiency?

Does he have good taste in decoration? i.e.
bulletin board, teachers desk, flowers,
windows, etc,

Is he creative in art and handwork? i.e.
music, drawing, modeling, constructing, etec,

Is he clever in inventing games and amusements?

Is he independent in choosging work?

. Could he-suggest a costume in keeping with a

particular character in his eclassroom skits?

TEST XI
(Cheerfulness)

Is he agreeable at all times, yet not meek?

Is his characteristic facial expression
agreeable?

Does his voice have good tone quality?
Can he receive praise without being spoiled?

Does he have a cheery "good-morning® fof people
he meets?

‘Does he try to make others happy?

Does he make & congenial companion to his friends?
Does he try to make strangers feel comfortable?

Does he have a good sense of humor?
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> 10, Does he have a direct, pleasant manner of
speaking? 1i.e, not egotistical, shy or
self-conscious?

TEST XII
(Bfficiency)

l, Does he listen to and follow directions
carefully?

2. Does he persevere even whes making little or no
progress?

3. Does he express his ideas accurately and clearly?

4, Does he give his best in work and play? i.e. nét’
satisfied with a fair achievement even though he
might ®get by%, '

5, Does he try to overcome difficulties and problems
without appealing to an adult?

6., Does he show interest in finding cut what is
wrong with his work?

7. Does he plan carefully before cutting inte new
materials?

8, Does he go from eone purposeful activity to another
without waste of time%

9. Does his thinking show signs of having method? i.e.
not jumping at conclusions, considering all the
evidence, etec,

10, Can he think accurately in unusual circumstances?
i.e. loss of books and materials, facing an '
accident, sudden anger in others, etec,

11, Is his quality of work interfered with when the

superintendent, health nurse, etc, enter the
room?
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4.

2.

Se

159
TEST XIII
(curiosity)
Does he give evidence of wondering about natural
phenomena? i,e, storms, fossils, growing things,
ete, .

Does he ask questions for information?

Does he bring interesting things to school and
ask about them?

Does he show definite interest in what other
¢hildren er adults are doing?

Is he willing to de research'in order to find
the answer to problems? i,e, reading, asking
questions of parents, collecting materials, etc.
Is he alert and interested in new situations?

Is he interested in how a thing is made?

Is he interested in trying out things?

Is he curious enough to prolong his attention
in order to find the answer to his question?

TEST XIV
(Leadership)
Is he in demand for suggestions in group
“activities?

Is he a favorite playmate with the other
children? :

Is he persuasive in getting other children to do
what he wishes them to do?

Is he able to offer suggeétions to others in
solving their problems?
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5, Is he generous? i.e, with his time and belongings.

6, Is he consulted by individual classmates when they
need help?

7. Do other children accept him as a competent
chairman or leader in their activities?

8., Do other children generally fellow his
suggestions?

9, Does he have foresight regarding the consequences
of his behavior?

10, Can he put himself forward without antagonizing
others?

11, Does he command the attention of the group while
speaking?
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APPENDIX C
THE SHORT FORM OF
THE RATING SCALE OF SOCIAL MATURITY
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RATING SCALE OF SOCIAL MATURITY
D,iroctiona T

Cheok { /) the symbol 1, 2, 3, 4, 5, whioch best desoribes the dswlamt of
the ehild in each charaoteristic.

Interpretation of Symbols: '

1" ‘means never. The child has no denlqpment in the. trait.

“2" means Zb% of the time. The child has some development but is sti1l very
low,

"3" means 5074 of the time, A fifty-fifty chance that the child responds to
situations involving the trait as given.

"4" means 75% of the time, The child is noticeably developed in the trait so
that he responds very often in the right way.

o ‘me=ns always. " The child has complete developmani; in the trait,

REMEMBER YOU ARE CHECKING BACH CKILD WITH REGARD TO THE PERFECTED CHARACTERISTIC ~

YOU ARE NOT COMPARING THEM WITH EACH OTHER.

Child!s Name: i ‘ \ Grade:
: - - . TP

Child's Age (as of May 1, 1937) Years: Months SYMBOLS
Child's I.Q.: ; ' 'I.ntalligeme Teat ‘Usea:*f 112 (3814|656

1. Does he return to a task, unfinished from the prsvious aay, I _' f
and develop it? ‘

2. Does hie tell the whole truth in each situa’cien? Teew, mot || g
pointini at someone alss. ,

3, Would he edmit his miadmmow? i40e, tearing & page from
a book, breakinin window, tri}pini mothar, eto, d ’

4, Dogps he make friends guiolgl and easily?

5, Does he subjugate himself to reesonable demandé of the
group when convineed of their valua?

6, Does he adjuat himself to the opposrbe sex without
appearing self-conscious? . ,

Te Doas ho lose himself as an ipdividual in the @'gup?

8. Does he exhibit gdod sshool spirity

Would he do somothing whiol mi.ght work & hardahip on hime
solf for the good of the group?

9.

10, Doos he remsin oalm whaﬁ he eannot get what he wants?

11, Is he able to take a jeoMo?

15, Is he freo from mervous habits? 1.e., biting neils,
* fiddling with hands and elothes. -

13, Does he accopt decisions of the one in charge of the
gemo without showing emation?

14, Doos he aceopt failures am his ewn res«ponsibility? i.04,

does not bleme others, tools or mataerials, or 6xaggerato
anothors gar'b ,
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&
b et B s b

15,

Doos he play games fairly with all ohildren, not tak:mg
unfair advantago of cther«s?

—SE S
b

16.

Doss ho of his own froo will try to be courteeus and

. polite?

Does he answer qucstions in polite languago and politc
mamer ?

Does he work as far as possible on & problom bei‘ere
asking help?

e ¥

19. Doos he havo confidonoe in his own abihty to moat now

probloms in his work and play?

Is he inclined to sympathize rathor than laugh at thoae
in diffioulty?

Aro his romarks about othors kind? i.0,, not saying
thinﬁa to hur‘b othors feolﬁ.ngs. o E

22+ Doos ho have iood posture habits?

23.

Is ho intorostoed in having the finishod product néatl}’r
anfl well dono? _i,0., rogards noatness ahead of spaed,
"gotting by", cto. o

24,

Does he have good taste in docoration? i.0., bullotin
board, toachors desk, flowers, windows, cto,

254

Is his charactoristic facial oxprossion agroocablo?

26,

Doos ho have a diroct, pleasant menncr of speaking?

1e0., not ogotistical, shy or self-—aonsoioua?

27.

Doos he go from onc purposeful actirity to anothor with-
out wasto of timo?

Cen he think accurately in unusual ciroumstances? ie0.
loss of books and materials, facing an accident, suddon
angor in othors, ote,

PSSP %

L SR

Is ho alert and intorostod in neow situations?

Can ho put himgself forward without antagonizing others?

Total soore (Do net fill in)

This child was ratoe@ by (Ploasc sigm)
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