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msciHrcmM 
The Froblem

Educators today, and any who are in sympathy 
with the child* realize as never before, the great 
neat for a sympathetic and unbiased under standing of 
child behavior*

Studies which lead to a better interpretation 
of child nature are always welcomed by educators and 
clinicians Interested in child guidance* Bais 
research is an attempt to assist teachers in their 
understanding ant direction of the primary child*. It 
is ah account of the development and use of a rating 
instrument fur measuring social maturity in the 
first, second, and third grades of the elementary 
school* Any valid instrument measuring child nature 
and leading to a better and fuller understanding of 
child behavior should be made available for those 
who will use it intelligently*

1

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



importance and Justification of the Problem

Baychologists hare discovered that unsocial 
traits are responsible for poorly adjusted liveei 
She lack of social behavior is* no doubt* the cause 
Of many problem cases in school*, m  fact* this 
problem of maladjustment has assumed such proportions 
that educators are endeavoring to assure the development 
of the qualities which will best fit children for a 
successful social life* It is unnecessary to try to 
convince the reader of the importance of Social 
development,. Educational literature is full of it* 
preschool movements emphasise it* and educational 
psychologists and sociologists are directing attention 
to itg

There is some evidence to show that certain 
traits change from one age group to mother (?:88)*
If this is true* studies must be made ertending over 
two or three years of development in order to ascertain 
adequately* growth during childhood*. Studies should 
not be too general in nature but should center upon 
particular stages of growth*.

This research focuses attention upon the 
social development of the Child during the primary
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school period* Attention tit centered here not only 
because of the priority of the period* but also 
because of the limited amount of work which has been 
done dealing with the social characteristics of 
primary children^

Befinition of Social Maturity

Bor purposes of this study social maturity 
is def ined mm that growth or development of the 
individual* conditioned hy both internal and external 
factors* which enables Mar hot only to adapt himself 
successfully to his fellow men hut also to adapt his 
fellow men to himself*
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CHAPTER II 
arnyw OP WRTA'fga T/tfWRsTrnMB;

The study of social maturity as an important 
factor in the success cf children is m part of the 
progress of the twentieth century* Barly studies, 
or those made before 1929, dealing with social 
intelligenee, social characteristics and social 
participation were made primarily for older children 
and adults*; As a result of these pioneer studies see 
interest in the social life of the young child was 
developed* mis review is largely a chronological 
survey*

feraasm*s (88) preliminary study in the 
psychology and pedagogy of leadership was one of the 
first experimental studies dealing with personality 
and social characteristics* Terman {88:434-5} 
discovered in this study that the following qualities 
were present in leaders: activity, quickness, skill
In devising and playing games, good looks, neatness 
and dress, good disposition and temper, politeness, 
wealth, brightness, sire and age* He (88:444) lists

4

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



undesirable qualities in "outcasts* as teasing* 
domineering ways* selfishness* bad disposition* 
ignorance* slowness* tale bearing*canceit* timidity* 
fault finding and slovenliness* Tferman states that 
the hulk of return a shows very little real leadership 
in the first three or four years of school life*i

««” ■» C87) »de a later study of the mental 
and physical traits of one thousand gifted children*
His study centered around the character and personality 
traits of these children* Sir hundred from the gifted 
group were rated, by teachers and parents*

These ware ean®ared with more than five hundred 
unselected children who noted as a control group*
Each, child was rated* by the graphic rating scale 
method* on twenty-five traits falling roughly info 
seven groups: intellectual* emotional* social*
volitional* moral* physical and special ability traits* 
Is only mechanical ingenuity was the control group 
rated higher than the gifted group*

Hoton and Chaaaell (93) formulated a scale 
for measuring the importance of habits of good 
citizenship* This was reported in 1919* An attempt 
was made to analyze conduct in terms of concrete and 
specific habits and attitudes* These habits and
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6
attitudes should characterize the child who is 
taking M s  part as a good citizen in an elementary 
democracy#

Ifcey endeavored to incorporate as zany kinds
of habits and attitudes as possible* such as physical*
mental* moral* social* and religions* Seventy judges*
ranging from kindergarten teachers to specialists*
cooperated in the study*

Hoilingworth (38;17Q) made a study of
certain character traits of which sociability is one*
She showed the correlation between sociability and ths
ether traits studied as being:

sociability and neatness /*10sociability and intelligence /*25sociability and humor /.55sociability a M  conceit /*G?sociability and beauty /*$2sociability a M  vulgarity /*18 ~Sociability and snobbishness -*12sociability and refinement /C34
According to Eollingworth sociability

correlates with nothing except humor* She does act*
however* define what is meant by sociability*

Thorndike (91:228-9) stimulated psychologists
to further study by suggesting that there were three
kinds of intelligence* He states*
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F
for ordinary practical purposes it suffices is to ffinioe for three intelligences which we may call mechanical intelligence* social . intelligence* and academic intelligence*•****^f social intelligence is meant the ability to understand and manage 
men and women* hoys and girls - - to act wisely in human relations*....The best mechanic may fail as a foreman for lade of social intelligence*

If such is true* then we hare woefully 
neglected the mechanical and social intelligence of 
our children* Our schools hare pinned their faith 
to tests which hare attempted to diagnose the 
academic type of intelligence* As Awerill (6:282) 
says#

they hare constructed curricula dewoted almost eaeelusively to the scholastically inclined* and they hare sought for and rewarded those of their clientele who were possessed of academic minds* For the mechanically intelligent and for the socially intelligent they have made no precisian* yet the probabilities are good that these two together eompri ae the majority of the population*
Thorndihe*s statement of different types 

of intelligence quickened the interest of many 
psychologists who endeavored to give a fuller account 
of the nature of sociability*! Some measures of 
social intelligence ware formulated in the next few 
years*
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At.t|>a-rt and Gordon (3:9) ixs 1921 suggested 
that the fn^dffmgm-fcgfcT tendencies ra*Viwg m  fortiHatw 
personality are intelligence* temperament* self ~expression 
(strength) and sociality*. under sociality they listed 
asocial participation* self seeking* aggressive self 
seeking* and suseeptlbility to social stimulus*

Allport (2:122) attempted to describe the
sphere of sociality which he states*

it marked at one extreme by aggressive egoism* incapable of modification hy  ̂ social pressure j and at the other by high reactivity to stimulation frost others and complete socialisation of behavior in response to such stimuli*
He considers two traits* The first is a 

certain sensitivity which is called susceptibility 
to social stimulation# Be (£1*1231 suggests that 
perhaps this is an original capacity and that *this 
susceptibility characterises the man of tact* the 
diplomatist and the good mixer** She other trait 
charaeterizing sociality that Aliport (2:124) stresses 
is *social participation** *This trait signifies 
in its possessor a drive for social activity* for 
reaching to his associates and can sing them to react 
to MM**

Ream (?5)* taking his cue from Thorndike*
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3
devised what he called *& Social Relations Test.*
M s  test indicates the range and type of social 
interest of an individual. The test was first need 
with salesmen. He believed they bad a fund of 
information* mixed with many groups* were socially 
inclined and preferred to associate with others rather 
than to spend their time at home or with books.

The test consisted of fifty items from about 
twenty lines of social diversion and placed in three 
divisions: socially acceptable items* sport items*
and questionable items. It would sees* however* 
that the intelligence factor was present since the 
test correlated /.60 with a special omnibus test 
which was adapted from the Army Alpha by the Bureau 
of Rersonnel Research. Ream (75:72) says about his 
teat:

The test seems to have more negative than positive value far selecting insurance salesmen, .la other words* ignorance of social diversions and lack of social contacts is unfavorable to success* but familiarity with many social diversions does, net necessarily insure success' in selling* Aside from the test's predictive mine* it is a valuable aid in throwing immediate light on an applicant’s interests and his activities outside of working hours.
Hughes (40) reported* in 1323* a rating 

scale designed te measure those individual capacities*
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10
attitudes and interests which our civilization has 
found valuable and upon which it has placed a 
premium- She scale attempts to measure the following 
traits and attitudes: regularity and persistency,
truatworthinesa, sense of accuracy, confidence, 
initiative and aggressiveness* respect for authority, 
cooperation in group activities* force of personality* 
capacity for group leadership* quickness of thought, 
strength and control of attention* and retentiveness of 
memory-

Oates (31) mate sox experimental study of
importance and interest- She found that ability to
interpret facial expression a was one element in social
int elligenee- She defines social intelligence as
^ability to meet successfully social situations-*
later she (31:449) says

ability to meet successfully social situations depends* in part* on the capacity to make the appropriate 
tactful* courteous, aggressive, etc., reaction and in part on the ability to perceive accurately the conditions xdiich are encountered.
This ability, she believes* increases with 

age. Her conclusions were drawn from a study involving 
six pictures published by Ruckmiek showing different
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11
emotional expressions (lighter, fear* scorn*
surprise* pain* anger), m e  sobjecks sere fetor
hundred fifty-eight children ranging in age from
three years to fourteen*

Gates concluded that inability to interpret
correctly the pictures understood by men's than half
of the children of a given individual *s age or grade*
indicates a certain- lack of social perception*

Sates (30) made another study later which
was more intensive but involved the same problem*
Among other things* She endeavored to dissever the
relationship which estate between social perception
and other measures such as chronological age send
mental age* physical measurements* social* emotional
and intellectual maturity. These measures were
arrived at from the opinions of teachers. The
teachers were asked to score pupils one to ten on each
trait* keeping in mind certain criteria which serve
to differentiate these traits, interest in this
particular study is in one trait * social maturity *
which she (301456) defines as

the child* a ability to cooperate* to get along with M s  fellows and superiors* to hold M s  own without b eing too aggressive* to participate in class activities* to respect disciplinary 
regulations* the property of others*
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1 z
personal hygiene* and to exercise ft wholesome inf luence in the classroom through M s  leadership*

dates found the following correlations to
exist between

social perception - physical maturity social perception - mental maturity social perception - social maturity social perception - scholastic maturity social perception - emotional maturity social perception - chronological age social perception - mental age
social maturity - social perception social maturity - physical maturity social maturity - mental maturity 
social maturity - scholastic maturity Social maturity - emotional maturity social maturity - ehronolagicai age social maturity - mental age

She (30t€5?) concludes Quite conservatively,
some evidence has been presented to show that the present test is not merely another measure of chronological age or mental age* bat that it gauges* in some measure* traits more definitely social in character.

dates (2.9} later studied the auditory
element in emotional expression. A student* noted
for dramatic ability* recorded the alphabet on a
phonograph in tones of happiness* unhappiness* anger*
fear* surprise* scorn* defiance* pity and suspicion.
Sir hundred twenty-seven children in grades three to
dght as subjects listened and interpreted* Facial

/*£$ 
A 2 Z  /»42 /.SO /*50 /*31 
/*12
/*42/*61
/.59Am/.08
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12'
empress! ons were also used for comparison* The
results demonstrated (29:175) :

1* The feasahility of using phonograph for such investigation*2* An increase in capacity for understanding with age* grade and school experience*3* A superiority for the more intelligent over less intelligent school children*4* A larger percent of correct interpretations in the ease of visual as contrasted with the auditory stimuli*5* Differences in ease of interpretation of the types of vocal expression*
The work of Gates stimulated interest and

up new channels for further study#
and Bint (65) made a study in 1927

or contributing
to social intelligence#

Boss (24:168) later reports a test on the
measurement of social intelligence* He believes one
of the prime requisites for success in life is social
intelligence or the Utility to get along with people*
A teat was designed and given to 12*000 persons*
H$ss judges the following traits to he necessary for
wiffk-tng successful social contacts;

1* judgment in social si toat ion a 2# memory for- names and faces 2* keenness in observing human behavior 4* ability to recognize mental states from facial expressions 5* understanding the motives behind the 
spoken wards 6* information concerning topics of 
social interest*
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these characteristics* Recognizing M s  work as a 
measure of soeial intelligence* ho states that a 
positive correlation has "been found between social 
intelligence and abstract intelligence* Moss (64:16$ 
lists the following:

Thorndike Intelligence Test saidSocial Intelligence Test /*42
George Washington Mental Alertness 
Test- and Social Intelligence Test /*54

McCall Multi-Mental Test andSocial Intelligence Test /*25
Fintner Classification andSocial Intelligence Test /*30

Cornell* Core and Orleans (20) developed the
Hew York Rating Seals for School Habits* The- scale
uses nine school traits which influence school success*

After each trait is & line on which three points ate marked and described*These points represent the poorest* the average* and the best in each trait* (20:2)
The following example illustrates the type 

of scale used*

ATTENTION
. jr— --------------------------------- ---

Sktreme inability to give attention 
to task.

 , -----------------------

Usually pays attention; can 
be distracted.

 1
Alwayapays very close attention while studying or during class period*
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15
The importance of school habits for good school work say be measured by the relation between estimate of such habits and school marks* The correspondence between measures on the Hating Seale fir School Habits made by eighth-grade teachers for a group of 
pupils and the first-term high school marks at these pupils has been found to amount to a correlation of between •55 and .?5. It has been found that the correspondence between measures of school habits and school marks is about twice as close as the correspondence between intelligence-test scores and school marks. (20:1)

Gilliland and .Burke (32:3X5} demised a test
to measure social intelligence or sociability. They
define the sociable individual as.

the individual who has the ability to 
get on agreeably with his fellow men, who is inclined or adapted, for society, who is friendly and above all easy to talk to* He is companionable and fond of mingling with others; he seems to enjoy people and likes to be with them and to talk to them much of the time*Ba short, he is the type of individual we a *good miacer1.

There gre four parts to the test,
1* recognition test, 2. similar test, 3. a dissimilar 
test, and 4. a questionnaire* They conclude that the 
questionnaire is the best single method yet devised 
to measure sociability*,

Pintner and Ufrafaall (W) show the correlations 
between the George Washington University Social
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Intelligence Test and the Gilliland Sociability Test*
it would lie expected that* if these teste were
measuring the same thing* there would he a hi^h
correlation between thee* There should also he a
similar correlation between each teat and Terhal
intelligence* Using the part proved most reliable*
of the Gilliland teat# the questionnaire* Pintner
a d  Upahall |T3*3VG) show the following correlatione;

Gilliland Sociability Test **KOas Social Intelligence Teat /*14
Moss Sociability Intelligence Test - Verbal Intelligence Teat /*68
Gilliland Sociability Teat - 
Verbal Intelligence Teat /*12
iron these correlations it appears that

the teats are not measuring the same characteristics*
fheradlke (9Q:233)* in am investigation to

determine whether the George Vkkhinigton Iftiiversity
Social intelligence Teat measures any unitary trait
which is distinct from the ability measured by an
abstract intelligence test# concluded:

Our conclusion is* then* that though the George Washington Sociability Intelligence Test may tap al.igh.tly some unique field of ability* it meatstxres primarily the ability to understand and work with words which bulk so large is an a&xs tract intelligence test*
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development of the star year old child* Case 
hi stories of children were kept hy six 
Special attention was gives to objective responses* 
These responses indicated the child*® moral sad 
social development* ISrenty-fwo questions were 
proposed as measuring this development*

lehmart and Anderson (49:288-9)* believing 
that •some evaluation of the play life of children 
is essential in estimating their social adjustment** 
made a study of social and solitary hoys* They 
summarise their study in the follwslog statements*

1* In the present study a group of twenty-five extremely social hoys mss compared with a group of solitary hoys in reference to certain traits* the comparison heing made on the basis of teacher ratings*
2* The extremely social group of hoys received a lower rating in twenty-four out of twenty-six desirable traits* and a higher rating in each of six undesirable traits*,
3* In a previous study* children of I*Q*M i  or shove* were found to engage less frequently than average children in social plays and games*
4* In another study it was found that pedagogically retarded children tend to engage more frequently in social activities than children who were making normal school progress*
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18
5* It is possible that too much social participation is just as unwholesome 

as too little social participation*There is probably as optimal range of social participation which, needs 
to be discovered*

6* Although additional devices will of course need to be employed for such a discovery: , the technique herein described suggests one means for' the discovery of this optimal range of social participation*
Ksia (39:14) states regarding Lehman* a

findings:
However* before we can accept Lehman*s findings as conclusive we should have information an two other points* first, what do other children say about the extremely solitary boys? Fro® the standpoint of social adaptation, children’s opinions are more important than those of the teachers, who are very likely to be biased in judging the qpiet and controllable children at the expense of those who are keeping them busy and occasionally causing them some trouble* Secondly, as Lehman himself pointed out, there is both a quantitative and a qualitative social participation* When due allowance is made after careful analysis, the result may be quite different*

atudepcki (84:63) made a study of the
responses of children to certain questions* A
type question used in this study is

boy was very much loved by everyone at home as well as at school* fell me why*
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1®
M l  the eharaeteri sties mentioned by

the children were divided into- four categories;
1* subordinat ion traits (obedient* obliging* respecting elder per eons etc.}
2* school eharaeteri sties (diligent* attentive, 

lazy* etc*)
3* aocial qualities (friendly, agreeable* coB^aaaiGmate* kind* & scrapper etc.)
4. personal char act er is t ics (gay* noble* stupid* bold* naughty)

Studencki describes these four categories;
Within these four categories all cbaraeteristic® are ineluded* but each feature can belong to but one category* Hhese four categories spring from four spheres which taken together form the whole of the child*a world; home* society* and one* s own self* fhe predominance of subordination qpalitiea would indicate that the ©hiMts *eetting** 
m  direction came from the home* the predominance of school traits - that it came from school etc* m  this way it is possible to determine the factors which influence the desire to improve and the environment which dominates the consciousness of the child*

Beta (3®:$) developed a sociability test
designed for elementary school children^

Thm main task of the present study* then* is to ascertain the relationship* if there is any* between sociability as Judged by the teachers and fellow pupils* on the m e  hand* and the various factors* separated or combined* on the other*This study is limited further by being confined to the children of the fifth* sixth* seventh, said eighth grades* As
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important as these fact ore* personal, intellectual, a&SL- e^& ta -. thechild *e ability th get »iea^ wifih others, their influence has not teen determined*Yet they are the frc&t line of attach*Further approach to the problem will he determined hy this first .ahwtce* For instance, if we can tell the existence of the relationship between sociability and the various factor a that we are going to investigate, we shall have a clearer idea of what constitutes sociability and shat is unrelated to it. Sociability nay be 
the by-product of general intelligence or it way result from good scholar ship* from high social position of the family, from physical maturity* or the like,;

Below are two sample questions taken from
the sociability test to illustrate the type of
procedure used in determining the socially adjusted
and socially unadjusted child.

What would you do*
if somebody laughs at your clothes?1* fell him to ribut up £* laugh at his3* Ask him what is wrong with your clothes 4, Tell M m  to mind his own business
if some one teases you too much?1* fell him to stop teasing E* Tease back 3* Crive M m  a fight 
4* easy
Hsia (39:4d-7) draws a number of interesting 

conclusions to the study:
1, With proper instruction* the teachers can rate their own pupils on sociability with a considerable degree of accuracy.
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The ratings as a whole conform to tits shape of amormal distribution* and the coefficient of contingency between the first and second ratings is *61*
2* The teachers* ratings sod the combination of pupils* choices in invitation and rating situations show a reasonable agreement* The correlation in terms of Pearson r is *5Ti*0.5*
3* The most sociable children are favored in I* A** I* Q,.» reading ability*, sociability as measured by the Sociability Test* and socio-economic statue* The majority of them fall in the upper qaartile of the distributions of the various factors* They show no tendency to cluster about the median or in the middle fifty percent.
4* Children *s opinions of a *goad miser** emphasize the social and emotional 

qualities* Physical traits are scarcely mentioned*
Haggerty* Olson and fjcfemaa (35:3-4)

developed some scales for the study of behavior problems
and problem tendencies in childrens

The Behavior Problem Recard* Schedule A# is a list of behavior problems which have been listed on the schedule in order of their frequency* as reported for a group of elementary school children*, To use the schedule* the teacher records em it the problems manifested during her experience with each child*; m e  frequency of occurrence ' of each problem determines the rating assigned* Wmeh problem and each level of occurrence have been assigned a statistical weighting baaed on seriousness and frequency*
The score far a child is the sum of the weightings for the problems,recorded*;High scores indicate the presence of numerous
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and serious problems* while low scores indicate tbs presence of few and less serious problems*
The Behavior Bating Scale*Schedule B* consists of a graphic rating scale for each of thirty-five intellectual* physical* social* and emotional traits*Belov the scale for each trait appears five descriptive phrases to assist the rater in making a quantitative judgment* 

Schedule A is designed to locate problem children through a record of overt behavior problems* while Schedule B covers personal eharaeteri stie e on a variety of traits*. - regardless of whether or sot the behavior described would be called a behavior problem* The amount of each trait is Schedule B has been assigned a weighting is teams of its relationship to. Schedule 
A* Hie method may he illustrated by ref erence to Tfeait Mo* 15* Bivision III* 
la he quiet or talkative?

Is he quiet at talkative?

r - -----------------;--- 1--------- !---------------n -----------r----------
Speaks Usually Upholds Talksvery rarely qpiei his end more thanof talk his share

Berne {7:14} made % study of social traits 
of CMOS hundred thirty-two preschool children* Her 
study was set up to solve the four following problems:

1* To describe the patterns found in the social behavior of children in preschool groups*
2* TO devise a rating scale for the measurement of social behavior

1- .Jabbers
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3* ®o arrange and give experiments for the measurement of selected social patterns*
g* So estimate the validity of the ratings and experiments "by means of observational studies of a mmihffP of Children*

She formulates and defines thirty pattern
traits descriptive of the social behavior of preschool
children* A question is asked about each, trait and
five degrees of response defined* This constitutes
her rating scale* Berne (?:28) states

the vide range of social behavior responses of young children to the social environment of the preschool group is covered by the scale*
Mm example of the responses to the pattern

of Obedience follows:
} Decidedly submissive to authorityI noticeably obedient Usually obedient and disobedient Hofieeahly disobedient Refuses to obey decidedly Does shat is prohibited
Berne concludes that her rating technique

is reliable in studying social behavior in young
children* The obaervatianal scores are in fairly
high agreement with the ratings for the social
behavior traits of twelve children and also with the
experimental scores of eleven children* Her (?:88)
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concluding paragraph states:
This investigat ion h&s shown that a large number of patterns are found in the social behavior of children from two to fire years of age*Certain traits change from one age group to another* In other traits* individual differences are of mire significance than age differences*Mental age is related to a large number of traits*

Rogers (76) measured personality adjustment
in children from nine to thirteen years of age* By
means of a paper and pencil test he measured roughly
the satisfactoriness of a child*s adjustment* Be
then selected fifty problem children and compared them
with a group of at least one hundred normal children*
The test fits$4} yields four diagnostic scores:

1* personal inferiority 2* social mal-adju stment 3. family mal-adjustment 4* day-dreaming
By comparing M s  test scores with ratings 

made hy clinicians* he found that the scores agreed 
with ratings shout as closely as the raters agreed 
among themselves* Thus he concludes that the 
test should he Trainable to the ever increasing niwfeer 
Of child guidance and behavior clinics throughout the 
country*
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Carmichael (14) Investigated tlxe age at

which, the growing child la able to recognize some
of the mental associations involved in the consideration
of social situations frequently met*

A  situation was chosen for the investigation
in which a child met defeat at the hands of a playmate
while he was throwing racks* Fifty-six different
relationships involved in this situation were set
"before primary children in fire different test types*
A study of the findings led to proposals for the
gradation of instruction on the basis of certain
percentages of children being successful os the
different elements of the tests*

Fsrten (72) studied social participation
among preschool children by observing the following
types of behavior;

1* unoccupied behavior 2* onlooker behavior 3* solitary independent play 4* parallel activity
She (72:268) concludes her study with*

1* Social participation is dependent* to a large extent* upon the age of the children* da a rule* the youngest children either play alone or in parallel groups* while the oldest individuals play in the more highly organized groups* Marked
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Individual variation, however, was observed* lbs correlation between sge ranks and the Social Participation 
ranks was *31*

2* There is a alight relationship between 1* %* aad the degree of Social Participation of individuals (*26} •Parallel play, however* correlated *69 with intelligence*
3* Rhrsery school experience correlated with Social Participation scores *12*:

Conrad (19) developed the California
Behavior Inventory for Bor eery School Children*
The study was worked out with the cooperation of
many individuals and includes an inventory of two
hundred thirty-one traits* The separate traits are
carefully phrased in an attempt to secure clarity and
exactness* Each child is rated only in comparison with
others of the same chronological age os a seven point
scale* T&tder each item are defined the two extremes
and the average*! Tiro examples serve to illustrate
this procedure:

!?♦, Reaction to social pressor e-
1* Accedes immediately to the demands (explicit or implied) of the group*Keen social sensibility*
4* Average* Responds with moderate promptness to reasonable demands of the group; hut resists or becomes indifferent to the group* s demands, if it expects him to serve as a butt of amusement* or perform disagreeable tasks,. etc*7* Indifferent or insensitive to the demands and expectations of the
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group; individualiatie* (19:19)
6G* Popularity-

1* Child is a favorite with the other children; other children like 
especially to have the child as a playmate, or as a member in group- aetivities*4* Average popularity; better liked by 
some children than by others*?* Child is unpopular; other children seldom choose Mai as a playmate, and do net care to have his as a member in group-activi ti es*. (19:40)

Conrad (19:74) summarize a the inventory;
l******3he main, service of the Inventory should consist in stimulating the closer observation of children, and facilitating the compilation of continuous records of children*s behavior,,
2* Statistical analysis of approximately 23,660 ratings by three nursery school teachers indicates that some ratings are almost worthless, whereas others are probably quite useful* It is shown that the reliability of ratings and the agreement between Judges vary significantly with (a) the trait being Judged, (b) the child being Judged, (c) the estimated significance of the particular trait for the child in question* and (dj the confidence with which the Judge rates the particular trait for the child in question* Bating# made with high confidence are more reliable add valid than those made with low or average confidence* fTaii# of significance in the personality of the child being Judged, are rated much more satisfactorily than traits of less significance*;
3. Concerning the general mine of ratings, 
it appears that little definitive may
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properly he said: so much seems to dependupon a host of important circumstances*©ie presait study represent a a first attempt to evaluate some of the more obvious factors which determine the excellence or poorness, the usefulness dr worthlessness Of personality ratings of nursery school children*,

Hicks |$?J developed a personality rating
scale for children six to nine years of age*
Eighty-five items are listed under the following heads:

1* relations to others generally 2*. relations to parents 3* relation to other children 4* physical health habits
5* emotional behavior patterns 6* initiative and interests ?* work and routine habits

These items were made up by listing the 
things which children of these ages, often do* These 
habits were judged as to their desirability or 
undesirability by a group of experts* Each item was 
then given a score value* Before each item is placed 
a f* 7, and B* The rater draws a circle around the 
1, if the statement is true about the child being 
rated; around the 7* if the statement is false; and 
around the U* if the rater is uncertain*

An example of the form used in this scale
follows:

1* T. 7 B Usually makes friends easily*48 * T 7 W Usually seems happy*5? • T 7 U Often is jealous*
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Mailer (54) dereloped a character and 

personality rating scale* This is a general scale 
comprising fifty aspects of human character and 
personality* each briefly described*

The scale was designed for classroom use*
Bat the author suggests that it may he found valuable 
for young people’s clubs and groups of employees*

Following each behavior pattern are three
descriptions of that behavior representing the
following levels:

1* low in that eharaeteri stic2* just average3* high in that characteristic
Holler (54:2) states*

the greatest value of this scale is for comparison of the relative merits of individuals within a given class or group rather than for comparison with any intrinsic standards or norms*
Fisher (25:364)» investigating group differences

between problem and non-problem children* found that
the most reliable group differences between problem and non-problem children 
lie in the social and emotional fields and that the social and emotional traits apparent at kindergarten age tend to persist*;

v«»in (42) made a study on social adjustment 
and the preschool child* In conclusion Kawin (42:400) 
says*
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from this study it appears that whether a young child is socially veil adjusted or presents problems of social adjustment mill depend upon a *constellation* of various factors in M s  ownmake-up and in M s  life situation*, Outstanding among 
these is the intelligence of the child* the occupation of his father* the relationship of the father to the child* and the agreement of the parents in regard to the child's training*

Burke* Garrison* Hhorne and Balgliesh (1Z}
describe the social development of children on
three age levels: four and five years* and first
grade* They (12:366) conclude:

1* Analysis of group interest on the three levels shows the simplest and most fragmentary play in the four year group, more organized 
in the five year and still mere in the first grade*

2* Analyst s of social responsibilities show a very definite advance in older groups and ability to assume the responsibilities without teacher

Killer (60)* using third grade children as 
sub jects* had each child checked on a social chart on 
certain analyze! objectives* Bach objective was 
interpreted so that the children were able to note 
their own growth*.

Boll (22:1) developed the Vineland Social 
Maturity Scale with definitely described levels for 
ages, one to twenty-five*
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The Seale provides a definite outline of detailed performances in respect to Which children show a progressive capacity for looking after themselves seed for participating in those activities which lead toward ultimate independence as adults* The items of the Scale are now arranged in order of increasing average difficulty* and represent progressive maturation in self-help* self-direetion* locomotion* occupation* communication and social relations* This maturation in social independence may he taken as a measure of progressive development in social competence*

It would seem* however* that the scale*
although extensive in its scope* does not serve
adequately for the measurement of classroom children*
Boll (22̂ :4) says of the seals*

This Seale measures social competence in terns of a normal average for each life-age period* The. Scale is not a rating scale* hut describes social performance in terms of actual behavior such as self-help* self-direction* socialisation, communication* occupation* and locomotion* The Scale does not measure behavior in the sense of conduct*It does not measure social adjustment, or personality* or attitude* or even' social success in terms of werdly measures* It measures principally the degree to which an individual is capable of looking after himself and of functioning as an individual social irait *on M s  own**
Alstvne* and Others (4) (5) statiartdcally

selected thirteen situations for a scale to rate 
school behavior and attitudes* It was constructed
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fear general use frost the preschool period through.
the sixth grade* Under each situation are listed
five to ten levels of response* For example:

Situation I* When talcing turns with apparatus or material or in a group discussion
waits patiently for turn takes turn willinglyneeds occasional reminder to he patient is too patient - does not assert himself is inpatient while waiting turn is unwilling to wait turn and interferes with other childrens activities*
Joel (41) made a recent study of "behavior

maturity using 467 nursery school children as subj ects *
A rating scale of twenty items was developed* under
each item are defined degrees of development* For
example:

19* Bow does he react to unfriendly advances of other children?
1* remains calm and does not appeal to adult*gets emotional* hut does not appeal to adttlt*3* appeals to adult* hut does not run away.4. runs away ( evades the problem)5* tantrum
Joel defines "behavior maturity as the degree 

of independence* self-control* and social attitude 
reached* He "believes the scale developed is an 
objective measure of the "behavior maturity of nursery

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



school children* The coefficient of correlation 
between the California Breschool Mental Scale I* %* 
and Behavior Maturity Index was found to be r ■ *1136*

Supplementary References

This review has endeavored to bring to light 
those studies which hare m bearing* both in content 
and method* upon the present research* It is not 
intended to be an exhaustive summary of all the 
literature pertaining to social characteristics*]

Two sources are recommended for these who 
wish to supplement this review*

Buhler (11:374*416) presents a summary of the 
literature dealing with the social life of children 
under the following headings:

1* Social behavior from the developmental point of view*
2* What are the factors which bring forth contact and result in group formation?
3* Types of social behavior*
4* Social behavior in different 1 if e-si tuat i on s* 

Morgan (61:396-426) also bring® in^ortant 
findings together under the following captions:

1* Mature of social reactions2* Social behavior in early childhood
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3*. Learning social maturity 4* Social influences

1» Early studies* or those lief ore 1929* 
dealt largely with older children or with adults* 
interest centered primarily in measuring and defining 
social intelligence* social participation* etcetera* 
and in showing their relation to other measures*. As 
a result of these studies* attention was directed to 
the importance of the social life of the younger child* 

2* Studies today deal with the young child* 
Most of the out standing work has "been done on the 
preschool level*

>;fe3* Measurement of social traits carried on* 
largely* through rating techniques*

4* E© adequate measures* designed specifically 
for primary use* are available* A number of general 
measures of behavior have been mentioned*

5* The relationship between social maturity 
and certain phases of school success is not known*,

6* Proof that norms can be established 
adequate for classroom use has not been advanced*
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7* It seems desirable to have scales 
formulated upon which children may he compared 
with norms and national standards rather than merely 
with each other in their grade groups*

Significance for Present Inveatigati on

Reliability of Rafting Methods*- Rating scales
are accepted as one of the best methods of diagnosing
character (85:566)* This is true provided the scales
are specific and the judges thoroughly acquainted with
the child* Rating scales are particularly valuable
in the elementary school (4) * Symoads (85:569)
further states*

the writer believes that the development 
of various types of questionnaires and rating methods promises to yield the results which will be of most value in the immediate future*,

Landis (46:19) says,
the rating scales give consistent results and correlate highly with measurements of the same traits* Therefore the rating scale must be considered a fairly reliable method*

Very few studies have been conducted in 
this field which can be used as patterns* Most 
studies using a rating instrument have either been 
developed to apply generally to all age levels or
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specifically te age levels other than that of the 
primary school child*,

Review of Rating Instruments»- H&ggerty, 
Olson* Wiekman (35), and Sailer (55) have developed 
general rating instruments* dlstyne (4) developed 
a scale for measuring school behavior and attitudes 
from the preschool period through the sixth grade. 
Cornell, Case, and Orleans (20) developed the Hem 
York Rating Scale for School Habits* Boll (22) 
provides an outline of performances for ages one 
to twenty-five* Joel (41), Berne (f)* and Conrad 
(19) developed rating: instruments for preschool 
children* licks (3?) developed an instrument for 
rating the personality of children six to nine years* 
However, the instrument does hot classify the traits 
which constitute personality*

The foregoing summary shows the meager 
amount of work which has bees done dealing directly 
with primary children*

Bee of Subtrait a*» Bo studies were found 
that adequately set forth subtrsits or social patterns 
which exist in the personalities of primary school 
children. However, Berne (?), Conrad (19), Mailer (55), 
and Cornell, Core, and Orleans (20) have used specific 
subtrsits in their rating instruments* Their findings
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da not apply directly to the primary level since 
their rating instruments were not constructed with 
the primary child in mind* Berne C$*S8) concluded 
in her study at the ativeradty of Iowa* that certain 
traits change from one age group to another#

Cenclusion

The majority of rating scales have "been 
developed to apply generally to all age levels cor 
to age levels other than that of the primary school 
child* The one scale measuring personality of 
children from sir to nine years* developed hy Hicks (3 
(3?)* is lengthy and attempts no classification of 
the traits constituting personality#

Bating scales are accepted as a fairly 
reliable method for the study of personality traits*

In the measurement of social traits on the 
primary grade level* it is logical that a rating scale 
he used* This scale may well he based upon the 
measurement of traits constituting social maturity#
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m & m m M m m T  m  m  w sm m m m  for the m  social mrmxTY
Introduction

There is & growing conviction that personality
and social traits are measurable and that people are
consistent in the expression of these traits*;
Symonds (8 5 :5 6 4 ) says

the uses who is generally honest is consistently honest bpt the man who is generally dishonest is inconsistent*The man with a good character is organized from within; at least he acts uniformly and consistently with 
regard to commendable qualities*

The social experiences which a child has 
when he is young determine his personality* The 
development of social characteristics may he thought 
of as the formation and fixation of social habits*.
If such social eharaeteri sties are considered no more 
than habits* they are* as stated above* measurable at 
any stage of development* Speaking of the types of 
social response in children Morgan (6X:4GS*»9) well 
expresses this belief in the following paragraph:

•SCOwO
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MOst adults have character!stic ways of reacting to social situations; some are aggressive* some submissive; some are followers, others are leaders; some seel companionship* others shun it; some are trustful* some are suspicious; seme are honest and some are deceitful* Various observatious furnish convincing evidence that these characteristics are learned*In the first place, the young child does net have them as the preceding description of the social behavior of infants and preschool children demonstrates* In the second place* the study of children at different stages of maturity shows increasing tendencies toward fixed social habits*Xn the third place* genetic studies of single children, both by parents during development* and by clinical studies in retrospect* show the progressive stages in the fixation of such social habits*,In other words* the social behavior of an individual can he understood as a study of habit formation in the same manner that skill in speaking* writing* walking* and the like are understood* granted* there are fewer controlled experiments which demonstrate social learning than there are which demonstrate motor skills but those that have been published point in this direction*
Frost these statements* it appears that social

maturity may be broken down into sub trait a* In
doing so* however, each trait should suggest the desired
or positive aspect of development*

This research logically began with an
attempt to discover the constituents or component parts
making up social maturity as found in the primary child*
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These constituent a will later fee referred to as 
patterns* Whether or not these patterns eocist 
entirely separate*, the one from the other* they do 
serve as a convenient way of classifying social behavior* 
The number of patterns to fee selected is dependent 
upon the number needed to fully describe the social 
life of the primary child,#,

Jm adequate sampling of child experiences 
sill fee arranged in a rating instrument to measure 
eaeh selected pattern# To fee most useful the 
rating instrument must meet the following criteria:

1* It must fee stated in terms most significant to the rater#,
2# It must fee stated in terms representing concrete types of behavior*.
3# It must fee stated in such a way that the individual will fee accurately rated# not Just compared with the behavior of other children within his group*
4# It must measure all phases of social feehavior in the primary child*
5# Each statement must set forth a desirable element*

The advantage of a rating instrument 
conforming with the shove criteria can readily fee 
seen* It takes os an aspect of objectivity and at once
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the rating 'becomes easier and more reliable*

Hie validity of any instrument is dependent
to a great extent upon its construetj on* Such (77:28)
makes the statement :

Validity refers to the care taken to incorporate in a test or examination those elements or items which are of prime importance and to the cafe taken te eliminate the non-essen ti al *
i; The faliasing pages will he derated to
the techniques used in constructing the instrument
for measuring social maturity* A greater part of a
year was spent in the selecting of patterns and
sampling of child experiences which could be used by
teachers to rate camrentiently the social behavior of
the primary shf t^gj

Techniques Used in Selecting Patterns of Social Maturity

Ho single approach is wholly relied upon 
in the study of tbs children used in this researd^i 
One method leads into another* Of necessity there 
is overlapping as mill be seen later*: There is*
however* an organisation and unity of material so that 
ultimately there evolves a listing of patterns which 
have been checked against subjective Judgment* Par
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the most part* the following t«dbniq.ues are used in 
the order givens

1* Cfeservation of children working aid playing together*,
2#,. Specific ah serration of children selected because of their adjustment or lack of adju stment in social traits#
3* Interviews with primary teachers#
4# Informal interviews with primary school children#
5# Analysis of studies conducted by other research workers'#
6# Criticisms of the selectedconstituents of social maturity by public school teachers and principals#;

Introductory Bata#- The investigation began 
with the observation of children# Shis fact is 
significant because there were mm preconceived notions 
or ideas concerning the final classification of 
patterns# Approximately three months were spent in 
selecting the patterns constituting social maturity#
Two hundred seventy primary school children were used 
as a working basis for the selection of these patterns* 
Fifty-five were studied individually by the method of 
specific observation (number 2} or interviews with the 
children (number 4l and in some cases both methods were
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used* Although these fifty-five children were 
studied by these two methods* the studies were 
also supplemented is many cases by interviews with 
their teachers# Twenty public scheel teachers 
cooperated in giving suggestions and criticisms#

The following schools were meed as study 
centers: Fair view School* Warner Street# and Twenty
Third District School* Fine Street# Cincinnati# Ohio# 
McKinley Elementary School was used in Dayton* Ohio# 

General Observation of Children#;- Fairview 
and Twenty Third District schools in Cincinnati were 
used for observational purposes*; These schools were 
chosen because of their proximity to the University 
and because the pupils attending come from neither 
wealthy homes nor yet very poor hoses* The work was 
explained to each principal* Both were willing to 
cooperate and granted permission to use the different 
rooms in their schools#

Types of Activity in General Obaervat i on a•- 
The following types of activities (taken from the 
records kept on the children observed) illustrate 
some child situations* These situations provide a 
good setting for the observation of social behavior/
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a* Children entering and leaving the classroom at the beginning and close of a period*,
b* Children playing and working together 

with blocks* at the sand table* at the work bench* and oat the playground#
e* Children in a free activity period*
d# Children playing in the gymnasium 

under guidance*
e* Children in recitation or discussion groups#
f* Children left alone while the teacher is absent from the room#

The following incident* which occured one
morning* aptly illustrates situation f* lira# A*
brought her child to school late#, The child had
been in trouble and as a disciplinary measure the
patents had called in the police# thinking that
the hoy might be frightened into good behavior* The
parent called the teacher from the room# The child
was sent into the classroom alone* he was greeted
by loud laughter from the dhildren# They seemed to
realize that he had been in trouble again and
continued to tease and laugh at him until the teacher
entered the room# Upon entering the room Mrs* A#*a
child had taken his chair apart from the group and sat
quietly* ignoring the Jests and whisperings of the others*
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later this boy was judged by the teacher as being 
socially immature and mas studied apart from the 
groups

Out of these general obserrations came 
suggestions for individual study. Of necessity* 
general and specific observations overlap considerably 
Ab one observes a certain social situation* his 
attention is called to specific children and their 
behavior. Interest is naturally in the maturity that 
any child has reached* The greatest results then 
will come from the observations centered on children 
Judged to be socially mature or immature.; The general 
observation method was abandoned early or combined 
with the observation of specific children because of 
this fact.

Beanroleg of General Observations.~ The 
following list of instances* taken from the notes kept 
during observations* will illustrate the value of the 
method as a beginning technique* It will also 
illustrate how attention is drawn to specific children 
and their actiong.

(a) Boy E*in the first grade* was painting near two little girls who wore playing with building
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blocks* Hhile no one mas looking* be knocked over the building that 
the girls had so carefully made*He immediately went back to M s  painting* acting as if nothing had happened* The girls* however* were much concerned said told the teacher of the boy*a conduct*Although the boy warn, mate to apologize to the girls* apparently 
it bothered him not at all* as he smilingly returned to M a  painting*

(b) One boy seems to be the center ofattention from the group at M s  table*
(c) Three children are playing together 
. harmoniously at the sand table*,

(d) fteo children* free to choose their own play* change their activities five times in ten minutes* later* the t eacher judged both children to be socially immature*
(e) There seems to be a definite lack of courtesy between the children*This is observed in the answering of questions* in interrupting each other * etc*
(f ) Child R is called in from the play ground for fighting* He has thrown some of the boys on the cement*When questioned by the teacher as to M s  reason for doing so he replied *1 got a little mad* They were all on me and I had to do it* That was the game** When the teacher asked him what game* he answered “wrestling game*" However* this was not his first offense at being rough on the playground*
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(g) Great individual differences exist in children* Some come into the teem* ait down* begina task and are soon lost in their work* Others waste mnch time*They go to the teacher for help* bother their neighbors or watch the other children, work*,
(h) When the routine is broken* it is difficult for some of the children to get interested in their work again*
(i) Children imitate continually*Many hold up their hands because others do* When asked for an answer they hare none*

In the shore recorded situations certain 
children stand out clearly but are observed as just a 
part of the group* This general technique differs 
from that of the second technique mentioned in that 
the particular child is not followed through long periods 
of time*

Observation of Specific Children*~ Observations
in Cincinnati were made in the Twenty-Third District 
School and in Pair view School* The principal of the 
school was informed as to the nature of the problem 
being studied* He waft then able to select teachers and 
rooms best fitted for observational purposes*
Explanation of the research was made to the teacher in 
charge* She was asked to select children in her room
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who were r epresent&t ive of good social development
and those representative of poor social development*

The children selected were observed intensively
for as long as two-and-a-h&lf or three hours* A
complete record was kept of the activities of each child*

Two children were studied simultaneously*
A simple set of symbols was worked cut in carder to
record more easily the behavior of the children being
observed** Penally one socially adjusted child and
one socially tsuadjusted child were selected* Specific
observations were made in first, second* and third
grades of the elementary school*

Sample Observation Record*- Figure 1 is s
sample sheet shewing the records of two children who
were observed through fifteen minutes of an afternoon
period* He symbols are used in this example* An
illustration of the type of sys&el used in other
record sheets is given here*j

•S-I.C.* *meaning self-initiated contacts*
^►•.►•.►•••••meaning child is wasting time;mind is apparently unoccupied, child is dreaming*

This fifteen minute record of two children
made in Boom 105 of Twenty-Third Biatrie School in
Cincinnati, Ohio, is characteristic of the records
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Teacher

Child’s jfeL Child’s Hame ML

Time
lido

School is in Session
Thiks to hoy near M m  - Self initiated contact* Breaming ** wasting time* apparently mind is un­occupied*Sits (juietly - does not listen to an explanation given ah out a picture of 
Santa*.Mind Is not on school 
nark*

*J* is sewing at her seat when school is 
called* She leaves her seat to look at a 
picture - exclaims -oo- Prettiest picture I ever seen**Returns to chair 
talking loudly*Stands at.her seat < sewing*

1:0?
Goes to see the applanation for making 
Santa*Galled to the reading group* Takes seat and talks to the girl next to him*.
He doesn’t have the place and cannot find page 94 in 
his hook*,Facial expression forlorn*

Talks to neighbor - Self initiated contact* Sewing* Changes activities often* Talks to three children - self intiafced contacts*Sings to self* Goes to the teacher*Talking to self* Trim to help another make a picture of Santa - Self initiated contact Back to sewing*;Talks to smother child- Self initiated contact*

Figure I*-* Sample Sheet for Observational Purposes.
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kept on tiie primary children atudied*
Analysis of Behavior*- following a period 

of specific observation an attest was made to 
. analyse the behavior of each child observed* A. 
written account was made which was clipped to the 
Record Sheet for future reference* Records of 
some of the children observed follow in order to 
illustrate the type of procedure employed*,

Child B (George B) I* %* 106* Well dressed*Second Grade*
1* Child B seems worried about something*(An interview with the teacher revealed the fact that he had been severely punished at home because he had hurt another child*}
2* He is left alone* Acts lonesome* looks lonely* Walks aimlessly around* Very seldom smiles*
3* A greater part of his school life is spent in dreaming*
4* Activity is aimless* He works at some things but his attention is not on his work*
5* Gives evidence of nervous habits (tics)* Hands not still* face distorted especially when called upon to do anything#
6* Bees not give attention to the teacher* loses place in book*
?• Makes foolish answers* Other children laugh at him*
8* Shows curiosity in what the other children
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are doing hut doesn't 'bother to attempt doing anything for himself*

9. Very slow to respond*

Child G (Gloria B) .Adjusted* Third Grades
1* BXhibits well planned school life*
2* Very bright and enthusiastic*
3* Works quietly*
4* Goes from one task to another without waste of time*
5* Does very acceptable work*
6* Cam be depended upon to be in her place*
7* Places neatness before speed although she shows speed in doing certain tasks*,
8* listens while another pupil is reading a story to the group*

Child J (Janette) Adjusted* Second Grade*
1* She stays at a task over an extended period of time*
2* Is dependable*
3* Is quiet at her seat* Talks quietly*
4* Is courteous in discussion group*]
5. Shows affection for child sitting 

next to her*
6* Wants to be ahead of the others*Is anxious to do things*
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7* Shows signs of undirected activity* Is silly at times*
8* Is hot a good reader*
8* Volunteers suggestions*

Ghild M (Marjorie) TJhadjuated* Twenty-Third District School* First Grade*
1* Extremely active* Activity is aimless* Often interferes with 

other children*
2* Feels lack of security* Wants to hold to someone's hand while in the gymnasium and while playing games*
3* Spent much time in day dreaming*
4* Very talkative* Much time spent talking to others* Mostly self 

initiated contacts*
5* imitates other children* las a tendency to depend upon the other children rather than listen to the directions of the teacher*
6* Does not attack work immediately*Wasted much time before doing any thing of a constructive nature*
7. Failed to play well with the group in the gymnasium*

*■8* Read quite well*
9* Enjoyed showing her work even though it was poorly done*
10* Annoyed other children considerably*
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fir® teachers from McKinely Elementary 
School, Bayton, Ohio, were asked to describe as 
clearly as possible tbs social characteristics of 
four children in their room*, fhe teachers were to 
select two children well adjusted socially and two 
who were poorly adjusted*

Ihe following excerpt is taken from the 
records of Miss B*, first grade teacher, Bay ton* Ohio*

Observations of Roger (Socially l&lurej

1* Relations to others generally* a* Usually makes friends easily* h* He is truthful* c* Shows consideration of others feelings and right si d* Often shares with others* e* Often annoys other children by teasing, pinching* pulling*, f* Bits in a group and contributes to the group*
2* Emotional behavior* a* Usually seems happy* b* Shows sense of humor* c* Fights when attacked by others* d* Is concerned about other children*s 

problems*
3* Initiative and interests*a* fries to solve his own problems* h* leads in group activities* e* Shows Whether work is good or not* d. Has originality* e* Shows leadership in a social situation* f* Buring free activity period he works independently of others* 
g» Boss work neatly*
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h* Boss what is expected of Mm* i* Finishes task set oat to do*

Observations of llnora (Socially immature)

1* Relation to others generally* a* Rather shy and does not make friends easily* b* Withdraws from group* e* Works independently of others* d. Sits looking around* e* Watches groups of children hut does not join them*,
2* Emotional behavior* a* Usually seems happy*, b* Boesn*t hare much to say*
3* initiative and interests* a* Tries to solve own problems* b* Ho leadership shown* c* Usually couple tea task begun* d* ffiss feeling of inferiority* e* Has difficulty in making decisions* f* Does mot find work to do when task is completed* g» Shows no social initiative*

Miss S.* second grade teacher* Bayton* Ohio* 
gives the following description of one socially 
adjusted child and one unadjusted child.

Child C* Socially Immature*;

1* Boea not fit into group*2* Requires urging to start and finish work*
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3* When lie has finished a pi ec e of work he site is M s  seat and ho there M s  neighbors.
4* Xs careless said indifferent with his work.
S* Bees net hare a good position in standing and sitting#
6* Does not hare friends in the room.
7* Easily influenced*
8. Sees not appreciate and respect views of others*
9* Is not courteous to others*
10* Xs not open and fair in behavior with children*
11. Tells on the children*
12* Xa not a leader*
13* Xs willing to share*

CMld K* Socially Mature*

1* Fits into the group*
2. Works well alone*
3» When she finishes a piece of work knows what to do nest*
4* Boss work neatly,, carefully and quickly*
5* Hiss good position in standing and sitting*
6* Has many friends*
7* Accepts responsibility*
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8* Appreciates and respects the views of others*
9. Is courteous to others*
10* Open and fair is behavior with others*
11* Is a leader.
12.* Is socially adjusted*
IS* Is willing to share*

Interviews with Primary Teacher a*- These 
interviews were carried cm with two purposes in mind* 
First* they were to supplement the observational studies* 
This method aids la interpreting the behavior of primary 
children in their adjustment to each other* Second* 
they were valuable in finding character! sties of primary

X . " "

children which were considered mosti important by their 
teachers*

Teacher judgment has received much criticism*
The critics contend that the teacher has a tendency to
be prejudiced and to interpret child behavior in terms
of whether or not he fits into the school program*
Morgan (81:481} says

teachers have their own problems of adjustment* and they cannot wholly prevent these from coloring their 
reactions to the behavior of the children in their care* Thebehavior of the children is a stimulus
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to the teacher, and she responds with her eharaeteriatic emotional reaction* Child behavior can only he understood in terms of this reciprocal relationship*
nevertheless* teachers who hare been

carefully chosen can give much valuable information
regarding the interpretation of the behavior of problem
children#

The following statements from teachers about 
some of their pupils indicate that Iheir judgment is 
based upon observation and constant contact with the

Child K is m e  leader of a small group 
q£ socially unadjusted inseparables*!Her leadership qualities are limits to 
this group* She is under age* under nourished and small* She has a speech defect of which She is becoming conscious.She is intelligent bat poorly adjusted socially*
Child R has leadership qualities* She la able to control practically every child in the room* She comes from a Turkish family and is well adjusted socially*
Child M M has a good family background.However* everything has been done for her and only recently has she learned to tie her own shoes* She is not good in school work and is poorly adjusted socially*

The teacher «£/: child K and Child M H states
that they will not succeed, until they develop control

over emotion.
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Child S * an intelligent but very dirty boy* comes from an unorganized family*He lias a tendency toward negativism* He does a task M i  own way even though Me baa been told bow it should be done* A pnysic&l examination showed him to be well developed* He has a tendency to steal and has no respect for the property of 
others* Is socially unadjusted*
Child I Is the largest boy in the room*
He manages the.group by his display of strength*. His first impulse is to fight*He has been apprehended for stealing* Is considered socially unadjusted*

One teacher made the comment that social
maturity is dependent upon self-control and how the
child conducts himself in the group*

Miss B a teacher in an elementary school in
Dayton* Ohio* says;

I believe that social maturation depends largely on well adjusted homes*
If the parent is overly concerned about the child* brings him to school - takes his wraps Off for him and calls for him again* he will most likely be socially immature*
A child who is taught to depend upon himself in dressing* going to and from school - in answering questions put to him* he will no doubt be able to adjust himself to the school situation quite readily* Much depends upon the parent’s attitude toward the school and teacher*

A child may begin school with attitudes formed by the parent and it would be hard 
for the child to break down these attitudes 
if against school and the teacher*

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



59
Informal Interviews with Primary Children***

This technique grew sat of the association with 
primary children* It might he designated as one of 
trial and error*, During a period spent in a third 
grade room an opportunity was presented, to talk with 
two hoys at the recess period* They were asked a 
few questions and seemed quite willing to talk*
They had definite ideas ah out one hoy they did not 
like# later that day one socially unadjusted hoy 
was interviewed* This hoy had heen observed for a 
considerable time*

These three interviews were convincing 
enough to show that this way of gaining insight 
into the child*a social attitudes and behavior held 
great possibilities*! for this reason# arrangements 
were made with the third grade teacher of fairview 
School# Cincinnati# Ohio, to talk informally with the 
children in her room* This room was selected for 
these interviews because of the fine spirit of 
cooperation on the part of the teacher during the 
observational periods* Also* the most recent observations 
had heen made in this room*

The teacher explained to the twenty-nine 
children that Mr* M* was hack to visit them again;
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that he was interested in what they were doing and 
wished to ask them a few questions* She said that 
they should feel free to tell him what he wished to 
knew* Interviews with these chiIdren took place in 
the classroom during the regular program*

Ail of the children appeared anxious to he 
interviewed and were enthusiastic in their replies*. 
Although the interview® were informal certain "basic 
questions were asked each child in order to facilitate 
the recording of the answers* Answers to the following 
questions were desired from each child*

1* With whom do you like to play best?
E* Why do you like to play best with ?
3* What do you mean by________?(This question followed number E to explain more in detail the answer given.)
4* With whom do you not like to play?
5* Why do you not like to play with ?
6* What do you mean by ?(This question followed number 5 to explain more in detail the answer given*)
?* Would you rather play alone with (number 1) than with a group of hey® and girls?
8* If you had some work to do with another boy or girl* would you rather have_(number 1) help you than anyone else?
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Ml. of the children seemed eager to answer 

the questions asleep* Same of the questions were 
personal and some questions involved their classmates* 
These were answered just as readily as the more general 
ones.

The results of three interviews are selected 
and summarized to illustrate the procedure and type 
at answers given hy the children*!

Child 1 g said he liked to play best with JimEy M ( Jirany was not in the same room) because he had a big back yard* Both he and Jiasay liked to climb and 
there were trees in the back yard* He said that limey was "nice.* When asked what he meant by fniee*, he said* “Don't like to fight* and is not selfish**Ihen asked whom he did not like to play with* he said* •Shyllis K* because she was * stubborn* and * cursed*. *. He illustrated by saying, "When her Mother 
tells her to go to the store* she just stands and looks at her** He also said he did not like Phyllis because she did not like Jimmy*

Child S says that she likes to play with Gloria ( in the room ) just because she is nice* By nice she means "she learns you things.1* She doesn't like to play with Violet ( in the room } because she is selfish. By selfish she means "doesn't give you something, doesn't play fair. *

Child B likes to play best with Jack K. because he * likes him, don't fight, don't break up games.” By "like” he means “gives me stuff** He said, “one thing I don't like is that we both curse.**

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



62L
He doesn't like to play with B because he*fights too much* snitches on people breaks up games.11 By '’snitches" he means "tells*. By "breaks up games" he means fS "just walks in ami starts fighting.*

It is needless to point out how the success
of this method depends upon the willingness of the
children to talk freely with the interviewer*,
Apparently* the best results are obtained through
informal conversation, liany questions may have to
be asked before the desired information is given#]
Each chiM must be encouraged to give as many reasons
as possible vdiy he likes or dislikes to play with a
certain child*

The answers to question number 7 (Would you
rather play alone with (number 1) than with a
group of boys and girls?) were totaled*, Twenty of
the twenty-eight third grade children responding to
this question expressed themselves as preferring group
play. Eight children preferred to play with but erne
child#,

Obviously* the time is ripe for the teaching 
of social traits during this age when the children are 
interested in group activities*

So far as this research is concerned* the 
technique of informal interviews with children proves 
to be one of the best ways of studying the social traits 
of the primary child*
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Analysis of Studies Conducted by other 

Beseareh Workers*- Studies conducted lay other 
investigators serve a twofold purpose*

(1) They serve as a cheek in ascertainingwhether the list of patterns is complete* Studies on the preschool level seem of 
moat value in this checking*,

{2} Itoy suggest terns to use in theformulation and definition of patterns*

Haggerty, Claon* and Wiekman (35:5,6) 
list the following questions for use in making general 
ratings under Social and ©aotional traits*,

DIYISIC5T III
(Social}

15* Is he quiet or talkative?
16* Is his "behavior (honesty* morals* etc} generally acceptable to ordinary social standards?
1?* What are his social habits?
IS* Is ̂  shy or hold in social relationships?
IS*. Is his personality attractive?
20* How does to accept authority?
21* Hem flexible is he?
22* Is to rude or courteous?
23* Does to give in to others or does to assert himself?
24* "Shat tendency has he to critize others?

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



64
mmszm iv

25* Is lie even-1eaipered or moody?
Is he easily discouraged or islie persistent?
Is lie generally i orcheerful?

28* Is lie sympathetic?
29* Sear does he react to frustrations or to unpleasant situations?
30 * Hoes he worry or is he easy-going?
31* Bow does he react to examination or to discussion of himself or his problems?
32* Is he suspicious or trustful?
33* Is he emotionally calm or excitable?
34* Is he negat I viatic or suggestible?
35* Does he act impulsively or cautiously?

ifeilier (55) gives descriptions for the 
following behavior patterns which he lists under 
Aspects of Character*

Behavior Pattern Concemingj
A* School B* feachera C* Classmates B* Study

H* loyalty
I* Self-control

C* Cooperation
I* Foresight

E* Conduct3F* Honesty K* PersistenceI* Eairmindedne ss
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M* (kKid-naturedness S* S» Sense of I m tIT* Generosity T* Frankness0* Thrift F* Tactfulness
P* Congeniality Y*. ©curtesyQ# leadership W* ResponsivenessR* Sportamenship X» ModerationX* impression of character

Mailer (55) gives descriptions for the 
following behavior patterns which he lists tinder 
Aspects of Personality#

Behavior Pattern Concerning: /
A. Poise F* ObjectivityB* Enthusiasm 0* IniuisitiveneasC» Mood P* OriginalityS« Change of Mood EnergyB* Self-confidence R» ConvictionsF* Sensitivity S* Mhseulini ty (boys,G» Ambition FemininityCgirls)H* Speed of movement T* Intellectual interestI* Attention TJ". Aesthetic appreciationJ* Perseveration Y* Practical mind#dnessK* Rationality ¥• Social mindednessL* Gracefulness X* Ethical interestM» Featnesa X* Ispreasion of personality

Cornells Core* and Orleans (20) use the 
following nine traits in an attest to determine whether 
desirable habits and attitudes are being formed in 
school children# Three levels of response are defined
for each of the traits*

1. Attention 5. Initiative
a* Neatness 6* Ambition3* Honesty 7* Persistence
4. Interest 8. Reliability9* Stability
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Berne developed a rating scale
from the observation and diary records of children in 
■tote preschool laboratories at the University of Iowa* 
the following thirty patterns are used and defined*

1 * Obeys; is submissive to authority;: submissive to restraint, or command*
2* Seeks approbation: desires commendation, notiee, sanction*
3. Interested in the group: has attention engaged by the group.
4* Depends chi adults: depends cm adults to provide activities f or him; is unable to provide his own activity*
5* Affectionate: loves, has tenderness, fondness*
6. Cooperates: works or plays with others; works or plays jointly.
?* Respect others* property rights: respects another childe right to a possession*
8* Participates: contributes to the social development of the room; participates and is responsible for social organization, i.e* the making or carrying out of rules.
9* Sympathises: is affected by emotion another feels; e*g* feels sad with another child; attempts to cheer him; or feels glad with another, laughs with him, etc*
10* Understands own property rights: Knows his right to a possession he has brought to school, or his right to play with something in his possession when another child wants it*
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11* Sociable: is companionable, conversable, eomnninicati ve; is fan! of mingling and talking with others.
12* Kind: in disposed to be good and confer happiness* is benevolent; well disposed*
IS* Rivals: shows personal competition; strives to equal or excel1*
14* appreciates humor: discovers, expresses,or appreciates the ludicrous or incongruous.
15. Respects social ownership: respects joint ownership of group: e*g* takes *turns* at 

slide, watering plants etc*
15* Socially controlled: is subject to influence of will of the group*
1?. leads: has initiative, self ■‘reliance* decisiveness, and tact to inspire others to follow or cooperate*
18* Initiative: takes suggestion from behavior of others in his group; does what he sees others do*
19* Teases: annoys others in petty ways*
20* Katerraal: is Motherly as an adult, playing down to another child (often including the directing of the ethers* activities)*
21* Jealous: is jealous of playmates or adults*
22* Self-defensive: defends himself actively when crossed*
2d* Irresponsible for self: takes no responsibility 

for himself*
24. Critical: critical of the behavior ofothers; e»g* actions, words, attitudes, work*
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25• Selfish: cares supremely far self; regards own comfort or advantage in disregard or at expense of that of others*
26* Sensitives is affected by negative criticism*
2?* Irresponsible for others: takes no 

responsibility far ©there*
28* Socially conformant: keeps the socialobservances of the group; e*g* waits for others to he served before drinking orange inice etc*
29* Impolite: does not say •please,* *thank yon/ •excuse me** •good morning,* etc*
30* Ascendent: is dominant, is of paramount influence over individuals or group* (submissive; yielding; adjusts behavior to that of ascendent individuals*)

Berne states •the wide range of social 
behavior responses of young children to the Social 
environment of the preschool group is covered by the 
scale**

Joel (41) chose twenty situations to reveal 
the child’s behavior maturity, e*g* his independence 
in routine habits (eating* washing, etc], his emotional 
maturity (attitude in minor injury* etc) and his social 
maturity (group play participation, etc)* In each 
of the concrete situations five possible reactions 
were listed* Only those situations applying to emotional 
and social maturity are given here*
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1-6 Rot*tine habits*
6* Did M b initial adjustment to the school indicate emotional maturity?
1* Bees M b usual mood show a state of satisfactory adjustment?
8* How does he face M s  difficulties?(for example* when crossed}
9* lor how long can he he ahsarhed in ass activity?
10* ©as he play hy himself?
11* Is M s  emotional expression adequate (directed) or diffuse (irradiating)?
12* Does he tale reap onsibi 1 ity for M sactions?
IS* How does he control Mmaelf in a minor injury?
14* How does he hehave in the face of a difficult task?
15* Does he show initiative?
16* lhat degree of social maturity is shown in M s  play with other children?
!?• Hons much strain can M s  social attitude hear?
18* Does he see another1 s viewpoint?
19* How does he react to unfriendly advances of other children?
20* What is M s  place in the group?

Conrad1 a (19} Behavior Inventory consists of
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251 trait a for the rating of mar aery school children* 
The list of traits is not included here because of 
its length*

ALatrne (4) selected thirteen situations as 
a foundation for rating school behavior and attitudes* 
Under each situation are listed five to test levels of 
response characterising children*

Situation I* When talcing turns withapparatus or materials or in a group discussion*
Situation II* When there is a group project to be carried out*
Situation III* Wien faced with a social situation involving sacrifice of own interests or needs of those of the group*
Situation Iv* When a child has a social task to be completed*
Situation ¥* Emotional tone in school*
Situation ¥1* When there is a chance to go to adults for help or approval*
Situation ¥11* then faced with failure*
Situation ¥111* When in an organised group with teacher present*
Situation IX* When child has opportunity to take responsibility for a group task*
Situation X* When in a social situation which allows for initiative*
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Situation XX* When he haa finished studying a subject*
Situation XII. m e n  be can get help from adult*
Situation XXXI* men things must be organized for work*

Teacher Criticisms of Social Maturity Patterns*- 
A detailed account of five techniques used in studying 
social maturity has been presented* The sixth 
technique* or teacher criticism* is a method of 
validating mat has already been done* From the sources 
discussed there evolved a long list of traits which 
describe child behavior* These many traits were 
combined and made into a more compact and workable 
group* The following list of fourteen patterns is the 
first concrete form made from these five sources* This 
list was submitted to teachers for criticism*

Social Katurity Traits in the Erimary Grades

1* Group Compatibility:Involves being companionable* conversable* communicative,, fond of mingling and working with others.
2* Affection:Shows love and tenderness toward others* Negative - Lack of affectionrepels or drives others away.
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3* Efficiency in Work and Flay:Manifests itself in a feeling of respan sibili ty in group relations, is socially cooperative, has flexibility, and com tributes to the social development of the room*
4* Sympathetic:Affected by the emotions of others, e.g. feels sad with one child and attempt® to cheer him Or feels glad with another and laughs with him*
5. Respect for the Rights of Others:Respects the property rights of others, has understanding of his own rights and joint ownership of the group* e.g. takes turns at slide, shares, etc*
6* Emotional Adjustment:A feeling of security and manifests adequate ways for emotional release.
7. Courtesy and Politeness:Ccassiderate and thoughtful of others* Socially conformant with the customs and traditions of the race*
3 Ascendancy:Ghe who is dominant and has paramount influence ever individuals or group, negative - submissive,, subservient, weak, yielding, etc.
9. Dependable:

Characterises the individual who is trustful, self-reliant, honest, calm, and exercises self-control.
10* leadership:That char acteristic which involves initiative, self-reliance, tact, decisiveness, aggressiveness, and popularity which in spires others to follow or cooperate.
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11* Personal Jppe&rance:Heat and orderly in dress, cheerful and attractive*
12. Unselfish:Begards comfort and interests of others before his own.
IS* Fair-play:Behavior generally acceptahle to social standards. Does not endeavor to obtain credit not due him. A good sport in school and on the playground.
14. Self-Confidence:Characteristic which gives courage to attempt the difficult, a feeling of assurance.

This first draft of traits was submitted to
twenty teachers* They were asked to criticise the
list on the following points:

1. Is the list of traits complete? If not* what traits would you add?
2* Would you combine any of the patterns?
3. Can you suggest better and more significant names for the patterns?

Each criticism received thoughtful consideration and 
was carefully evaluated. Changes were not made just 
because the teacher thought it advisable* Per example* 
it seemed quite generally agreed that one trait should 
be named different from *f air-play.* This term was 
used frequently by the children in describing their 
likes and dislikes* Sms* the name *fair-play* was 
retained*
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Wit it these criticisms in mind, a careful 

rechecking of results was made* These results were 
obtained from the five techniques already discussed*
A new list of patterns resulted* Hie list includes 
in some form all of the group presented before* Bight 
original pattern names are retained* Some combinations 
are made and fire new pattern names are added* 
Cooperation, originality, curiosity, neatness and 
orderliness, and cheerfulness are the new pattern names* 
Affection (2) and sympathetic (4) are combined under 
the pattern name “kindness and sympathy** Respect 
for the right of others {5) and unselfish; (12} are 
combined with “fair-play** Ascendancy (8) is combined 
or included in “leadership** Personal appearance (11) 
as a pattern name is dropped* Since neatness and 
orderliness may apply to personal dress and cheerfulness 
to disposition, it is adequately covered by these two 
new pattern names*

The revised list, which is used during 
the remainder of this research, is here presented 
with a careful re-definition of each pattern*
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Social Maturity Patterns

1* Group compatihi II ty*- Able to get along congenially with, varied groups of children, c ompani onahle, conversable, communicative and fend of mingling, talking and working 
with others*

2* Kindness and sympathy*- Kind in actions toward others with a mutual feeling of pleasure or pain; regarding the comfort and interest of others hef ore his own*
3* [Efficiency*- Achieves M g h  standards, and 

shows a genuine effort to give of his best in work and play#
4* Fair-play*- Behavior generally accept able to social standards, does not endeavor to obtain credit due others; shows a sportsmanlike attitude In school and on the playground 

and respects the rights of others*
5* ©notional adjustability*- Has 'ft feeling of 

security and manifests adequate ways of 
emotional release.

6* Courtesy and politeness*- Considerate and thoughtful of others* Socially conformant with the customs and traditions of the race*
7* Bepend&bi 1 ity*- Can be depended upon to fulfill responsibilities accepted* Is trustworthy even when not being watched, is self-reliant, calm, and exercises self-control*
8* Beat ness and orderliness*- Tidy and orderly in work and play* is clean and trim in personal appearance*
9* Self-confidence*- Has courage to attempt tie difficult, shows assurance and confidence in behavior; shows finality of decision*
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10* Cooper at ion* - Has the art of working with others harmoniously and shows willingness to sacrifice in the accomplishmen t of the desired end*
11* Originality*- Is original or novel in work and play; shews inventiveness and produces work without copying or imitating*
12* Curiosity*— Keenly curious, explores, investigates, asks questions and shows interest in the strange and novel*
IS* Leadership*- Has initiative, self-reliance, tact, decisiveness, aggressiveness and popularity which inspires others to follow and cooperate*
14* Cheerfulness*- Laughs and smiles frequently, is pleasant and happy*

check was made cm the list of patterns just presented* 
This final checking serves a twofold purposes (1} 
to ascertain whether each pattern is found in enough 
sources to warrant its inclusion in the list* (2) 
to determine that the personal judgment element has 
not controlled the selection of patterns* The three 
main sources used are:

1* Observations of children 
2* Interviews with primary children 
3* Belated studies

of Pattern Sources*- A final
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Table I shows the fourteen patterns and 
their relation to these three sourees* It also 
reveals that all patterns,, with but two exceptions* 
are found in all sources* These two exceptions are 
leadership and originality which are not found in 
source S* leadership* however* might well have been 
included as being found in this source* since a number 
of the children referred to one girl as being the child 
with whom they liked to play best* Their answers 
indicated that this girl was no doubt a leader*
Since there were no direct responses concerning her 
leadership* this source was omitted in the tabulation*

This analysis reveals a broad selection of 
patterns under which child behavior may be classified*.

Measurement of Bat terns of Social Maturity

A detailed account ha® been given of the 
selection and description of the patterns constituting 
social maturity* The list is considered adequate for 
the measuring of social maturity in primary school 
children* This is true because of the various methods 
used in the discovery of this list of patterns* The 
validity of the instrument will be shown later in the 
chapter*
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im m  i

PATTERNS 0F SOCIAL X A f^ IX T  AND SOURCES 
XX WHICH THE! ABB FODXD

I I I

S e lf-» c o n fid  enceIX*. • » » • • •

XI** * • •
XXX* * *  * ♦ *

XXV* *» * * *
K ey t o  s o u rc e :

1* Observation of primary children 2* Interviews with primary children 
3 * B e la te d  s tu d ie s
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The Selection of Items*- The next step 

considered is the measurement of each "basic pattern*
A sampling of behavior items covering each pattern 
was selected and placed in an db j ective rating 
instrument. m e  most »i test* here refers to the way a 
child "behaves when confronted with certain situations*

It is needless to reiterate the steps taken 
in the formulation of these items* since the same 
sources as were used in the selection of patterns were 
available* m e  sample observation sheet on page 49 
shows how the records are made up of different types 
of behavior* Another source* however* proved very 
fruitful* A  sheet containing the fourteen patterns 
and their definitions was sent or given to a number of 
teachers* They were asked to list any item of behavior 
which they thought should be considered in the 
measurement of each pattern*

Brobsbly one of the best list of items submitted 
came from a first grade teacher of Boron* South Dakota*
A  sample of items listed pnter two patterns follows

Kindness and. sympathya* Are his pets companions? b* Does he ^lestion widely concerning usual and unusual experiences? c* Does he live so within himself he does mot outwardly register emotion? d» Is he easily frightened by sight of blood?e* Hoes he cry when listening to or reading a sad story?
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f* la lie @o imbibed with the modern *1 can take it* that he injure® others to watch their reaction? g* Does he spend time in “street play?* h* Gan he think of something to do to help an unfortunate playmate? i* Boes he .she* regard for parents?J* Qsn he take care of his own personal habits and tasks to relieee Mother - such am 1* brushing his teeth 2*dreasing himself 3* waging himself 4*. picking up toy® after play and etc* k* Boes he shrink from gruesome pictures?1* Boes he attend *grows-t®-folllfl̂  movies? m» Boes he mean *I*m sorry* when he says it? n* Bas he a vocabulary to express sympathy and will he make an effort to express it? e* Gan he care for younger brother* sister or playmate 1* on the playground 2» at work 3* in a crowd*
Hefttness and orderlinessa* Boes he draw straight lines in connecting matching pnrases of his work sheets? b» Is his coloring within bounds of object 

he is coloring? 
c- 1m his coloring done in any certainform? (scribbled or with one way lines} d* Boes he make his letters close together and his words far apart, in writing? e* Will he follow directions for margins* paragraphs and punctuations in writing? f» Boss he bring a handkerchief to school? g* Bee® he object to safety pins in lien of buttons? W I H  he keep slothes together with pins or buttons? k* W.li he care for papers in desk and destroy those which are unnecessary?1* Boes he annoy and hinder class by pulling things from his desk to the floor?J* Boes he bring trinkets to keep in his desk? k» mil he handle his books carefully -1* opening at top and closing both sides together 2. refrain from marking with 

crayon or pencil etc
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1* Boes Be take off school clQth.es and change to play clothes after school hoars?m* Boes he scribble on anothers work - to spoil it? n* Can he suggest ways to make his surroundings ‘better for sake of attractiveness?
The teacher suggestions were summarised under

the pattern to which they applied* Although few of the
suggestions were used as stated* they helped in
obtaining a wide sampling of child experiences*

An attempt was made to select items other
than Just simple habits* Bather those items were
selected in which improvement should be made as a child
passes from grade to grade* A large sampling was
chosen in order to measure each pattern adequately*

She Statement of Items*- 2b meet the criteria
set up earlier in this chapter* all items are unifonaily1stated in positive* concrete form* Bach statement 
represents a desired stage of development* This form 
of statement allows each child to he rated according 
to his present degree of development in say particular 
trait* Thus* children are not compared with each other 
but are rated on their actual growth*.

1See page 40 this thesis
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The Criticisms of BOrperts*- m e  elaasification 
of items under each pattern was submitted to the 
criticism of experts* This precaution was taken in 
order to further validate the work dime* Three members 
of the staff in the department of elementary education 
at the T&iiversi ty of Cincinnati* an elementary principal 
im Cincinnati* and four elementary school teachers wee 
given such classifications for criticism* The 
following points represent those in which criticism was 
desired*

1* Is the sampling adequate to measure the pattern in question?
2U Are the statements made in such a way that 

they are fully understood?
3* Bo the statements represent the perfection of a trait we desire in the primary school?
4* &,re there any items of vital importance that have been omitted?
5* Clan you suggest any combinations of traits* thus cutting down the list?
6* Are all items placed in their proper places?
7* Will all teachers interpret questions alike?If not* which ones need to be more clearly 

stated?
From the criticisms and suggestions a revised 

list of items was made* There are in all 157 items 
classified under the fourteen patterns*
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Aa In stringent of Measurement»- These 15?
2items sere then placed in a rating instrument fur the

measurement of social maturity at the primary grade
level* This instrument is called the Long Form of the3Bating Seale of Social Maturity •

Method of Scoring the long Form of the Bating Scale of Social Maturity

Bavelopment in each item is represented hy 
the following five point scale*

*lw means never* The child has no developmentin the trait*
•2** means 25j£ of the time*; The child has somedevelopment hut is still very low*
*3* means SQJf of the time* A fifty-fifty chancethat the child will respond to the trait aa given*
*4* means 75# of the time* The child is noticeablydeveloped in the trait so that he responds very often in the 

right way*
*5* means always* The child has completedevelopment in the trait*

a&  copy of this selection of 15? items under their appropriate patterns may he found in Appendix: B pages 149—60 this thesis*3The term scale is here used as a descriptive term* m  the strict technical sense this term should he reserved: for an instrument in which the units of measurement have been definitely graduated*
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Gfe each, of the 157 items a child is given
4the point score which nearest represent his development* 

the total number of points received is the social 
maturity score for that child* The score that the 
child makes constitutes a quantitative statement of 
M s  social development* The higher the score the greater 
the degree of maturity*

This long Form of the Bating Scale of Social 
maturity is far too cumbersome for use hy the average 
classroom teacher* But it does represent an adequate 
inventory and give a picture of social behavior for 
the primary child*

Validity and RelfaMlity of the longForm of A Bating Seale of Social Maturity

Validity* •» The validity of the social maturity 
rating scale is based upon:

1* The care taken to incorporate within the rating scale those items which are of prime importance in the measurement of social maturity*
2* Criticism and judgment of competent judges*
3* The use of related studies*
4* A sampling of items large enough to include the essentials in the measurement of social maturity*

4Further explanation of the rating technique may befound in the introductory Sheet aceampaning thelist of items* See Appendix A pages /f6-8 this thesis*
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Reliability*" The Bong Form of the scale 

waa used in two schools and then checked for reliability* 
Seventy-five primary school children were selected 
from an elementary school in Dayton, Ohio, and seventy- 
five from aa elementary school in Portsmouth, Ohio*
In each school the first three grades were equally 
represented with twenty-five children in each grade*
One teacher, acquainted with all of the children, made 
the tatings on the social maturity scale for the Portsmouth 
group* The children of the Dayton school were rated 
on the social maturity scale by different teachers*, The 
principal, however, was in charge of and present at all 
of the ratings made in Bay ton*

The chance halves method for the computation 
of reliability was used* The formula is 

reliability « {28:271}
The correlation between the chance half scores made 
on the long Form of the Rating Scale of Social Maturity 
by the Portsmouth group is /*946±*Q08 and for the 
Dayton group is /*S78f*0G3* Wim the formula is applied 
to obtain the reliability for the complete scale, it 
is /. 972 for the combined grade© of the Portsmouth group 
and /*98® for the combined grades of the Dayton group 
Reliability coefficients were computed by the rank
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difference method fear two single grades of twenty** 
five children*, The reliability for the first grade 
in Portsmouth is /*831 and for the third grade in 
Payton /*§?9* This was done in order to show that 
the reliability coefficients were high not merely 
because the three grade groups were combined*.

Summary

1. This chapter deals with the techniques 
used in the development of a scale for the measuremert 
of social maturity in primary school children*.

2* Through the use of six techniques the 
following fourteen patterns were found to constitute 
social maturity*!

I. Group CompatibilityII. Kindness and Sympathy
III.. EfficiencyIV. Eair-play
V. Emotional adjustability
VI. Courtesy and politenessVII. SependabilityVIII Keatness tod orderlinessIX. Self-confidenceX. Cooperation
XI. OriginalityXII* CuriosityXIII leadershipXIV. Che erf uln e sa

3* One hundred fifty-seven items of behavior 
were used to measure the fourteen patterns selected* 
These items were clearly and briefly stated and placed
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in a rating scale* M i  has been termed the Long 
I'orm of tbe Bating Scale of Social Maturity*

4* Validity of tbe Long Form of tbe Rating 
Seale is established through satisfying certain statedacriteria *

5* Reliability was established by tbe chance 
halves method of computing reliability* m  two schools 
used for experimental purposes, one in Portsmouth, Oho, 
and one in Dayton, Ohio, reliability is /.9?2 and 
/♦SSS respectively*

I ^ 1 ' ' “  1 1
See pages 84-5 this thesis
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SOCIAL MATURITY AHU ITS HIIATIC&TO IffiFTAL AGS, CHR£MOI«OGICAL AGE,AMD IMTSLLIGE1IC1 QUOTIENT

Introduction

Related Studies*- A number of studies on 
different levels of maturity have been made* These 
studies have attempted to measure various phases of 
social traits such as social intelligence* social 
perception* and sociability* In almost every case 
the correlation between the intelligence quotient

iand social characteristics was low* This was also 
true of the correlation between mental age and 
social characteristics* These low correlations intimate 
that the test or scale used measures a trait other 
than intelligence*)

Hollingworth (58) showed sociability to 
correlate with intelligence /*££»* Ream (74) 
devised a social relatione test which correlated 
with intelligence /*60* Gates (3© J ovtrmrori social 
perception to correlate with mental maturity /*22

88
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and social maturity and mental age #C37* Hess (64) 
found correlations to Ha lea when four intelligence 
tests were correlated with a social intelligence teat* 
The Gilliland Sociability test (73) correlated /.12 
with intelligence* Barten (72) shows social 
participation to correlate /*26 with intelligencei
qaatlent*

geeo&nitioa of Social Maturity*~ It is a 
common thing to uphold academic intelligence as being 
of primary importance in the success of children both 
in and out of school* ft is* of course* a common 
practice to classify children on the basis of aeademie 
intelligence alone* If social maturity is a distinct 
trait and as important as studies suggest* then it too 
should hare a place in the program of education* dll 
educators are aware that some brilliant children do 
not get along with their fellow students* yet they 
are fudged successful in the eyes of their teachers*

Finding the relationship between social 
maturity* as measured by the long Form of the Bating 
Scale of Social Maturity* and mental age* chronological 
age* and intelligence quotient will act aa a further 
check on the validity of the instrument* If the results 
somewhat agree with those of other studies* it it
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logical to conclude that it in measuring a distinct 
trait*

Experimental Situation

Selection of Children*- Seventy-five primary 
children were selected from an elementary school in 
Bay ton, Ohio and seventy-five from an elementary school 
in Portsmouth, Ohio* There were twenty-five children 
in each of sir groups* The sir groups included two 
first grades, two second grades# and twos third grades, 
asking % total of 150 children* Both schools have 
activity work in the primary grades, although the 
administrative policy is somewhat different in organisation 
of work*. Activity work in the foregoing sentence means 
that the child has an opportunity for self-expression, 
in his work and play with other children* The children 
are not confined hy rigid rale* or strict discipline* 

Children in the Bey ton groups are largely 
limited to their own room for the school program* They 
are not rigidly graded in their work* Che of two 
grades may he received: (S) for satisfactory work and
(B) for unsatisfactory work*

The principal in charge of the Bay ton groups
says,
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we are aiming at a condition of pupil control and pupil activity*We are trying to make the informal, natural atmosbpere of the eohoo'f 
room resemble life on an ideal piane*; Instead of an autocratic dictator the teacher is trying to he a friendly advisor*

Children in the Portsmouth groups spend one
half of their time in the home room, the other half is
spent in special rooms where they are gives opportunity
for free expression in art, music* nature study* physical
education and dramatization*.

The children of these sir groups were chosen
as being representative of their grade* The selections
were made in the Dayton school by the principal* In
the Portsmouth school the teacher in charge of the
auditorium* to which all children went sometime during
the day* made the selection*

The mean intelligence quotient for the Portsmouth
first grade is 106 and ranges from 90 to 122* For the
second grade the mean intelligence quotient is 102 and
ranges from 86 to 123* For the third grade the meant
intelligence quotient is 105 and ranges from 82 to 124*

The mean intelligence quotient for the Bayton
first grade is 96 and ranges from 85 to 112* The mean
intelligence quotient for the second grade is 100 and
ranges from 89 to 112* The mean intelligence quotient
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for tiie third grade is 100 and ranges from 90 to 110*
The Dayton school groups are referred to later as *Group 
B*M She Portsmouth groups are called * Group P**

Bating of Children*-* These 150 children were 
scored on the long Perm of the Bating Scale of Social 
Maturity* Group P children were all rated by the same 
teacher* This teacher had charge of the auditorium to 
which all of the primary children came to prepare programs* 
dramatise reading stories etcetera* Group B children were 
rated by different teachers*; However* all ratings in 
Group B were under the direct supervision of the Dayton 
school principal*;

Intelligence Tests from which Mental Age and 
Intelligence Quotients are derived*^ Mental age and 
intelligence quotient scores for Group P children were 
derived from the Detroit First Grade Intelligence Teat* 
Mental age and intelligence quotient scores for Group B 
children* grades I and II* were derived from the Otia 
Qpick-Scoring Mental Ability Tests* Alpha Test: Form A* 
Mental age sad intelligence quotient scores for Group B 
children* grade III were derived from the Henmon-H el eon 
Tests of Mental Ability - Foralju All tests for Group D 
children were administered in 193?*

Relation between Social Maturity Score and other Measures
In the following tables used in this chapter 

the correlations are figured by the rank-differenee

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



93
method and translated into corresponding values of wr.*
The probable errors are figured from a table for 
computing probable errors of the corrected rank: 
correlation coefficient*(2E3dt43)

fable II shows the correlation between the 
total scores made on the long Form of the Bating Scale 
of Social Maturity and the chronological ages of the pupils*

TABLET II
HSLATICM m m s m  SOCIAL MATURITY seem AMD CHRQMCBLOGICAL ASS

Coefficients of Correlation,Prabab 1 e Errors,
and trades

Groups First Second Third
Grade Grade Grade

B /♦G4±*14 -*gl±*13 /.3I±.13

F -*331*13 ~**2*51 *13 /^04±.14

There are no correlations in this table which 
are high enough to show any more than chance relationship 
between chronological age and the social maturity score

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



94
Iwithin at certain grade • While the correlations 

fluctuate considerably* they are not significant 
enough to indicate a relationship*

Table III shows the correlation between the 
social maturity score and mental age* The relationship 
is somewhat higher than found between social maturity 
mod chronological age in table II* Although correlations

uses III
OTb&TIGB SETWISE SOCIAL HATDKITI SCORE m m rtiT. AGS

Groups

Coefficients of Crorrelatiott, Probable Errors* end Grades
first Third

Grade
B /*1©±.14 ~-*G8i*14 /•46i*ll

p /.21i*13 /52i*lG /*56i*10

are not high enough to predict social maturity upon 
knowing a child* s mental age* a low relationship is 
found in both groups* This relationship is lewe- in

"It is customary* lherefere*»et to consider a correlation as reliable » as indicative of a correlation at least better than 0 - unless it is at least 4 times its BE.” (28:170)

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



in Group ft than in Group P*
There is a higher and more consistent 

relationship shewn between s social maturity and mental
age in the third grade of both groups than in either 
the first or aeeond grades*.

table r?
RELATION BETWEEN SOCIAL BATCH!TT SCORE AKB INTELLIGENCE QUOTIENT

Coefficients of Correlation* Probable Errors and Grades
Groups First Second ThirdGrade Grade Grade

B /*. 42**12 /*2G**14

B /.33i*!3 l**5Vi*10

Thble IV shows the correlation between the 
social maturity score and the intelligence quotient*
There is a positive correlation in each case which is 
slightly mere consistent than is f ound in either of 
the other tables* Both tables III and IV show that there 
are some factors used in the measurement of intelligence 
that have added to the social maturity score* With but 
one exception all correlations are positive* It is
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impossible to say just what these factors are* In 
order to di scorer them an analysis of the factors 
contained in general intelligence tests would he 
necessary* Ihen the study of the functional relationship 
of these factors in the makeup of the social maturity 
scale would hare to he made* It can readily he seen 
that this would he a study in itself*

Summary and Conclusions

1* Studies cited at the opening of the 
chapter show low correlations between measures of aoeti&l 
characteristics and intelligence*,

2* low correlations are also found in this 
research between social maturity and chronological age* 
mental age* and the intelligence quotient within the 
first* second* and third grades*

3* These results* although based upon findings 
in small groups* are in keeping with those of other 
studies*

It can safely he said that certain elements 
are being measured which are different from those 
used in the measurement of intelligence* What Gates 
(30:45?) says regarding social perception and social 
maturity in her work is equally true here*
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Some evidence has been presented to show that the present test is not merely another measure of CT. ju or E. Am, hut that it gauges in some measure* traits more definitely social in character*

Correlations indicate some relationship
between the hong Form of the Bating Scale of Social
Maturity and general intelligence tests* Sorenson (80:277),
however* says

coefficients of correlation of from tt to 0*60 are not wry useful for purposes of individual perdiction*
Mental age*, the intelligence Quotient * or 

chronological age* therefore* cannot he used within the 
first, second* or third grade to predict social maturity*
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SOCIAL MATURITY AKD SCHOOL SUCCESS

Introduction

Cornell* Cent® and Orleans (20:1) studied 
the importance of the Few York Eating Scale for 
School Habits with reference to school success* They

Ordinarily a pupil*® school life is thought of in terms of the amount of subject matter he acquires and how thoroughly he masters it* It is frequently either overlooked or not 
entirely appreciated that success in school work is dependent to a great extent on school habits and attitudes*The ones developed by the pupil in mastering the school curriculum are often the ones which he will use in making adjustments after he leaves school*}
**..*.***The importance of school habitsfor good school work may be measuredby the relation between estimate ofsuch habits and school marks* Thecorrespondence between measures onthe Bating Scale for School Habitsmade by eighth-grade teachers for agroup of pupils and the first-termhigh school marks of these pupils has beenfound to amount to a correlation ofbetween *55 and *75* It has beenfound that the correspondence betweenmeasures of school habits and school marks is
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about twice am close as the correspondence between Intelligence- test scores and school marks*
An opportunity to study the relationship

between social maturity and school success in the
primary grades is made possible hr the nature of the
present study* This relationship Is shown by the
correlation between social maturity scores and teachers*
estimate of success*

Ifiteh ham been written, by those who have
observed children, regarding the importance of social
traits* However, little scientific proof has been
advanced as to the importance of these traits in school
success* Bather, mental age and intelligence quotierts
have been relied upon as the basis for the prediction
of success in school* This, however* is to be expected*
In the past few years rapid progress has been made in
the formulation and use of intelligence teats* Today,
there is a growing conviction that success is
dependent upon more than one factor*,

Betts (8tIG5-6), in discussing prevention
and correction of reading difficulties* writes
concerning intelligence tests and reading ability as
follows:
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During the past decade intelligence test have increased in value 'because their limitations are better understood.Many Inveatigatorshsve recorded the fact that individuals with reading difficulties do net perform as eaepected 
on many of the group tests of intelligence.' A. large percentage of disabled readers have been found to possess normal or superior intelligence when measured by means of a non-verbal test.
....♦♦♦♦.Jfor a child of lew intelligence, formal reading instruction should be postponed until he has attained a mental age of at least mix. and one-half years.Such an individual will progress more slowly and require more repetition. Ihe greatest mistake is usually made by initiating the slow learning child into typical first-grade reading activities before he has the mental maturity* Although if appears that many factors other than 
intelligence contribute to reading aptitude, it is well established that mental maturity is one essential element in the situation.:

Since it is generally agreed that there are 
Other factors entering into the success of children 
in the primary school, the next step is to discover 
what relation, if any. social maturity has with school 
success. -

Experimental Situation

Chapter IV shows the relationship between 
social maturity and mental age. chronological age, 
and intelligence quotient. In the present study 150
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children selected from two schools were used* The 1same groups are used in the findings of this chapter •
Pupils of Group B classes are not given grades*

It is the policy of the school to mark children (S)
satisfactory* or (Uj unsatisfactory*.

Because there were no grades received or
recorded in cumulative records for all pupils* it was
necessary to use another method of obtaining a measure
for success in school* To he consistent in both groups
all the children were ranked from one to twenty-five
hy their teacher on the following:

1* subjects and study involving formal and individual work*
2* subjects and study involving informal and group work*
3* health and hygiene habits*

JUviding the work of the primary child in
this manner allowed the teacher to express her opinion
of the child *s accomplishment in school better than
could be done in one statement of general ability*

Biscussion of Tables

All correlations were computed by the rank 
difference method and translated into corresponding
values of r* the probable errors were computed from
1 : | ~ 'See pages 90-2 this thesis*
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& tables for computing the probable error of the 
corrected rank correlation coefficient (23k:43)*

Ihble T shows the correlation between the 
mental age and the rankings in school success of 
Group B classes* Most correlations show little more 
than chance relationship* Highest correlations exist

SSEE ¥
BEULTICffll mmSESS THE KEUTTAL ACS 0EF
mam b o h u b k u t m b school success

Coefficients of Correlation, Probable Errors and School Fork
GmMe Formal Informal

Work
Health and 
HygieneHabits

First /*29±*13 /*33±*13 /*G8i*14

Second -*G2i*14 —•IGi *14 -*lti*14

fbird /*44±*11 /.4G±*12 /♦ 331*13

between mental age and school success in both informs, 
and formal ̂ ork in the third grade* In studying table 
¥ it appears that mental age is no more significant 
for erne type of school work than for another*

Thhle ¥1 shows the ecrrelation between scores 
made on the social maturity scale and rankings in school 
success for Group B classes* There are* in most cases*
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high correlations throughout table ¥1* Especially 
is tiiis true of the first and second grades* 
Correlations for informal work are extremely high, in 
all grades*. K© correlations are low enough to lack 
significance, the lowest being /+62i,09 in the third 
grade* This exists in the relationship between social 
maturity and health and hygiene habits*

TOBOL m

HUATIOE B i n  THE SOCIAL mTURITY SCORE OF GROUP D CLASSES AKB SCHOOL SUCCESS

Coefficients o a
f Correlation, Probable Errors, nd School Work

Grade FormalYork
InformalWork

Health mHygieneJfiiihite
First /*85l*Q4 /*89±*G3 /*81±*05

Second /*8¥i*03 /£*9®£*CH /*911*02

Third /*mi*p6 /*96i*01 /.62*.09

Table ¥11 Shows the correlation between 
intelligence quotient and ranking in school success 
of Group B classes*] Correlations in each case are 
positive but still considerably lower than those shown 
in table ¥1. ®he highest relationship between
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■between intelligence quotient and school success in 
both formal and informal work exists in the first 
grade* The moat significant fact shown in a comparison

mKES VII
HMATIOE BSTHHJT IHTELLIGIECB QJJOTmrfnr m o m  »  ciasses m m  school success

Coefficients of Correlation* Probable Errors*and School Work
Grade FormalWbrk InformalWork

Health andHygieneHabits
First /*S®±*11 /*44±*11 /•I 91*13

Second /*2?i*13 /•27l*13 /*lGi*14

Third /*23±*13 /*3li*13 /. 231*13

of tables V, VI, and VII is that the lowest correlation 
between social maturity mid school success is higher 
than the highest correlation between either mental age 
mid school success or intelligence quotient and school 
success* fables V and VII show wery little 
relationship between intelligence quotient or mental 
age and health and hygiene habits*

r; Ihhle VIII shows the correlation between the
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TABLE m i l
beeatic® m m m  the h i m .  ofGROUP F GHUBREB ABB SCHOOL SOCGBSS

Coefficients of Correlation* Probable Errors* and School Work
Grade Formal

Work
InformalWork

’Heal til and
HygieneHabits

First /.06±*14 -*lGi*14 /*25i*I3

Second /•2LSl*13 A25±*13 /.Q6i.l3

Third 251*13 -/&7±*13 13

mental age sod school success rankings of Group P 
children* Bo scores in table ¥111 are high, enough 
to say that they represent more than chance relationship! 
The highest correlation is

Eahle IX shoes the correlation between social 
maturity scares and the school success rankings of 
Group P classes# This techie shows a reasonably high 
correlation between social maturity and formal work* 
inf or m l  work, and health and hygiene habits of 
children in the first grade* hewer correlations are 
found in the second grade and no more than chance 
relationship in the third grade*;
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SKBE1 IX

HEIAIIOK BETS®® SOCIAL MATURITY SCORE OS' GROUP P CLASSES AHB SCHOOL SUCCESS

Co efficient a of Correlation* Probable Errors* _____ ;______and School Work______
Grade Formal . Work....... InformalWork

Heal th and Hygiene

First /*T8±*Q6 /*tS±*®5 /•68i.08

Second /*46±*11 /*4^i*l& / m i  .11

Third /*13i*14 /•I9f*13

TSsble X shows the correlation between 
Intelligence quotient and school success rankings Of 
Group P classes* Correlations in both tableaux and 
X are consistently low and generally below those 
obtained when the social maturity score is correlated 
with school success rankings*

X teacher's judgment in the Long Form of the 
Rating Scale of Social Maturity is more predictive of 
school success* when school success is judged by teachers* 
than is the score on a mental test* whether expressed 
in terms of mental age or in terms of intelligence 
quotient*
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HBEBX

KSLATIOH BETWHH IEIELLIGEHGE qjJOTIEHT 
OF GK0OP P CLASSES AID SCHOOL SUCCESS

Coefficients of Correlation* Probable Errors* and School Work
Formal Work ..

InformalWork
Health and HygieneHabits

First /.1S±*13 A c  0**14 A371.1S

Second /.1S±.13 Ass* *12 A  ifiAM

Third /.15i.l4 AlS±*14 Al3f*X4

Since the Long Form of the Hating Seale of
Social Maturity has been checked for validity and 
reliability it seems reasonable to Say that social 
maturity is a better criterion of a child;* s success in 
the primary school than either mental age or intelligence 
quotient*,

The foregoing tables reveal another interesting 
factor* The correlations between social maturity and 
success in school are lowest in the third grade* with 
but one exception. On the other hand correlations 
between mental age and school success are highest in 
the third grade. This conclusion is subject to error* 
however* because correlations between mental age and
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school success in no case were abo-tre /*44i*ll*

Summary and Conclusion

1* Sigh correlations are found between the 
social maturity scores sad the rankings in school 
success in formal and informal work in the primary 
grades*,

2* Correlations indicate!that the social 
maturity scale predicts more accurately a child*s 
success in the primary grades than does mental age 
car intelligence quotient*

3* Correlations of table® VI and IX indicate 
a relationship between social maturity and health and 
hygiene habits*;

4* Correlations between social maturity and 
school success show a tendency to be lower in the 
third grades than In the first and second*
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A SCALE ICR THE MEASUREMENT OF
® m m  m  social mfnifr

Introduction

To measure social maturity in terms of 
growth, items is not easy* Social maturity is sot 
defined as are most growth factors* For instance* 
there are tests of achievement for the purpose of 
finding out whether the child measures up to standard 
far his age* grade* etcetera* Schools have definite 
subject matter to he acquired and definite ohjectives 
to he attained* The curriculum is heilt up and 
organised around the child** ability to master these* 

The development of the social life of the 
child is altogether different* There is no definite 
subject matter to which he may he directed*. It 
cannot he said* "Master this subject* or master that 
one* and you will he socially well adjusted** There 
are no definite methods by which a child may learn to 
he socially nature* Yet the importance of social 
traits cannot he over estimated* Emphasis is being

109
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placed* more and more* upon the well adjusted life* 
Imrestigatione into the personality of the one who 
is socially well adjusted are being made*

It is generally understood that achievement 
in subject matter does not assure success in life* 
Certain attitudes and habits acquired in school and 
through mingling with others are* no doubt* of more 
importance than the mastery of subject matter* Even 
though the importance of social traits is known, very 
few teachers take into accomt the social development 
of their pupils^

Before primary teachers can be expected to 
emphasize the development of social maturity in 
their teaching, there is a definite need for an 
instrument which is useable* To be most useable this 
inatrtnaent should he brief* objective, and all 
inclusive*

If it is possible to establish norms for 
social maturity, then children may be compared with 
these standards* This chapter is a study of growth 
in social maturity from two angles* first* can 
norms be established for social maturity? Second, 
can m short scale be formulated which will be adequate 
for use by the primary teacher?
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1 ,A  study of table II shows no mere than 
chance r elati on ship between social maturity and 
chrone!ogical age within a certain grade*, Grade 
differences are takes into consideration in this chapter 
rather than the chronological ages of the children for 
the study of growth in the social maturity rating cede*

Ihrperimental Situation 
2

The same 150 children * known as Group B
classes and Group P classes* are used for this study
of growth in social maturity*, In neither school is
there five points difference in the mean intelligence
quotient of the grades selected* According to teacher
judgment the children of both Group D and Group P
classes have about the same family and social background

These children, selected as a representative3group of their grade* were rated on the social 
maturity rating scale* When the rating scale was

T  ■ 1
See page 93 this thesis*
2See page 90 this thesis*
3See page 83 for method of scoring*
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administered* pattern names were net used. This 
was In order to eliminate any biased judgment which 
might result from knowing tde pattern name* Items 
measuring each pattern were listed in individual tested 

growth in Combined group Scores*- Table XI 
shows the combined pupil scores made on the long Form 
of iifcfRating Scale of Social Maturity*

wsm m
o m B w m  scores for the six groups 

made car sot zcm form of theM S I  SCAEE OF SOCIAL BfcJOHlTT

Grades sold Scores

FirstGrade Second ThirdGrade
Groupp 11*026 12* 385 15*506

GroupB 11* 881 12* 812 12* 266

Combined Gr outre 22* m i 25* TOT 27* 772

Scores for Group F show consistent growth 
from grade to grade*. This is also true for Group B, 
first and second grades* The third grade score is 
slightly below that of the second grade score* The
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combined groups show very consistent growth scores 
Tor each succeeding grade*

Growth in Pattern Scores*- Table XII shows 
the combined pupil scores made on each of the fourteen 
patterns constituting social maturity* In Group P 
classes there is a growth tendency shown in thirteen 
cut of the fourteen patterns* The one exception is 
in dependability*^ This shows a lower score in the 
second grade than in the first#: In Group S classes
there are eight patterns stowing growth throughout 
the three grades* There are* however* no patterns 
in which the second grade score is not higher than 
the first* The combined group scores shown in table 
XII reveal that all patterns* with hut three exceptions* 
show growth* The three exceptions are in dependability* 
curiosity* and leadership* curiosity acid leadership 
show score increases in the second grade over the first 
grade* These results show a definite tendency toward 
growth in each succeeding grade*

Growth in Item Scores*- Che hundred fifty-
4seven items are used to measure the fourteen patterns

5of maturity* Of these 1ST* there are thirty-nine

4See page 83 this thesis*5These thirty-nine items are marked with an asterisk
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TABLE X I I

COMBUSTED PATTERN SCORES PCJR THE SIX GROUPS 01 THE LONG FCSM OF THE RATING SCALE
OF SOCIAL MATURITY

Groups, Grades and Scores.

Pattern Names Group P Group D Combined Groups

1st.
Grade

2nd.
Grade

3rd.
Grade

1st.
Grade

2nd.
Grade

3rd.
Grade

1st.
Grades

2nd.
Grades

3rd.
Grades

Dependability 1168 1066 1236 1134 1161 1239 2302 2227 2475

Group Compatability 777 841 1033 885 894 905 1662 1735 1938

Cooperati on 808 938 1133 946 981 941 1754 1919 2074

Emotional Adjustability 893 1052 1190 1034 1102 1136 1927 2154 2326

Fair-play 907 1059 1255 1014 1083 1152 1921 2142 2407

Courtesy and Politeness 745 888 1054 867 916 989 1612 1804 2033

Self-confidence 773 884 1101 840 916
.

812 1613 1800 1913 114
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TABLE X I I  ( c o n t in u e d )

Pattern Hames
Group P Group D Combined Groups

1st.
Grade

2nd.
Grade

3rd.
Grade

1st.
Grade

2nd.
Grade

3rd.
Grade

1st.
Grades

2nd.
Grades

3rd.
Grades

Kindness and sympathy 858 1046 1220 954 1004 1044 1812 2050 2264

Heatness and Orderliness 660 824 942 699 738 883 1359 1562 1825

Originality 674 830 1049 615 718 519 1289 1548 1568

Cheerfulness 770 890 1031 757 810 821 1527 1700 1852

Efficiency 716 918 1143 745 969 762 1461 1814 1905

Curiosity 578 . 796 969 637 731 465 1215 1508 1434

Leadership 699 953 1150 754 872 598 1453 1825 1748
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which show gains in score for each successive grade 
in 'both groups* Sixty-three more items show score 
gains when the groups are combined* !hen scores are 
combined for the remaining fifty-five items# all 
third grade scores are above those of the first grade* 
About one-half of the items show the third grade 
below the teeohd* the other half show the second 
grade below the first#

Relation of Growth Items to Social Maturity

Considering all the items the results verify 
further the evidence shown in tables XI and XII that 
growth in social maturity is made in each grade*
Apparently* the items selected in this scale were not

6just simple habits in which children made no iBqaravement* 
The thirty-nine items showing consistent growth in 
both groups and one other item showing growth when the 
groups wepe combined were correlated with the Long 
Form of ike Rating Scale of Social Maturity* These it mas 
were chosen regardless of the patterns they represent 
mid their importance in the rating scale#

1See page 31 this thesis*
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The correlation ’between these items of 

growth and the Iiong Form of the Rating Seale of 
Social Maturity for the 150 primary children is 
/*&t4f«.81&* A high correlation such as this points 
to the existence of & definite relationship he tween 
■fee score on growth items and the social maturity 
score*. It further points to the practicahility of 
formulating a scale wife norms for each grade and 
which would be truly representative of the rating scale*

The Short Form of fee Hating Scale of Social IMturity

Tfc® first step in the f annual tion of a 
representative group of items was toiinclude with 
fee list of thirty-nine* the sixty-three items 
showing score gains when the groups were combined*
This makes a total of 102 items from which a short 
scale is selected*. The following standards were 
considered in the selection of items for a short scale 
by which to measure social maturity in primary children*

1. A greater number of items should he selected from patterns which seem most important*
2* Items showing the greatest variabilitybetween grade scores Should have preference*
3* Items showing a tendency for consistent growth from grade to grade should be used*
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Seventeen teachers were asked to judge the 

patterns as to their importance in the development 
of social maturity* each pattern to he rated on the 
following five point scales

*1* meaning high in importance
*2* meaning "between high sold average in importance 
*3* meaning average in importance 
“4* meaning between low and average in importance 
*5* meaning low in importance.

3hble XIII shows the findings for the fourteen 
patterns together with the average score for each 
pattern and its rank in importance*.

According to the judgment of these teachers* 
the three patterns standing highest in importance 
are dependability* cooperation* and group compatibility* 
She three patterns standing lowest are leadership* 
curiosity* and originality* The range is between the 
average score for dependability* 1.29* and leadership 
3.41. Analysis of the table shows very few judgments 
on any pattern below average in importance*

In the three high ranking patterns dependability 
received only four rankings below WI** group 
compatibility only sir rankings below *1** and cooperation 
only eight rankings below "1*. Of the low ranking 
patterns leadership ted only one ranking of *!•*
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sable m i

MEANT RATINGS AND RANKS FOR FOURTEEN BATMNS OF SOCIAL MATURI1Y AS JUDGEDby seventeen mussas

Traits AverageBatina Bank- in ImportanceGroupcompatibility 1.64 3JQndness ahd sympathy 2.99 8.5
Efficiency 2.29 3*5
Fair-play 1.33 4Motionaladjustability 2.00 6Courtesy and Politeness 1.94 5
Dependability 1.29 1Neatness and 
orderliness 2.06 T
Self-eonf idenee 2.35 10
Cooperation 1.58 2
Originality 3.00 13
Curiosity sure 12
Leadership 3.41 14
Cheerfuln ess 2.41 11
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curiosity one ranking of *1** and originality two 
ranking® of •!•* Stare is at. similarity of judgment 
between tile teaehers*

Items Selected for Few Scale*- Thirty 
items were selected for a new social maturity scale*
The selection of the items was 'baaed largely upon the 
judgment of the seventeen teachers* Three items were 
selected from the pattern of dependability* three from 
group compatibility* three from cooperation* three from 
fair-play* and three from emotional adjustability*
TWo items were chosen from each of the following patterns 
courtesy and politeness* self-confidence* kindness add 
sympathy* neatness and orderliness and efficiency*
One item was selected from each of the following patterns 
originality* curiosity* and leadership*

With but one exception* these thirty items 
were selected from the 102 growth items* This one 
exception occurred in the pattern of dependability*

A

which had only two items in this growth group* The 
third item chosen to represent dependability shows 
a fair variation from the first grade to the third* it 
the second grade it is only two score points below 
the first grade*
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This group of thirty items is termed the

?Short form of the Hating Scale of Social Maturity
It may rightfully he called a rating scale.,: The items
selected cone from a growth group* Also, the number
of items selected from each pattern was based largely
upon the importance of that pattern in social maturity*,

The correlation between the Short form of the
Rating Scale of Social Maturity and the Long Form of
the Rating Scale of Social Maturity is /*925i*.007*
The Fear son *r* is based upon scores made by 15G
primary children who were scored on the long form of
the rating scale*; This correlation is significant*
It shows the possibilities in m. short form which
correlates very high with the long form* The scale
is stated in concrete form and is easily used*

Tentative Grade Harms*- Table XIV shows
the means* figured to the nearest whole numb ear* made8by the 158 primary children on the Short Form of 
the Rating Scale of Social Maturity*

7See Appendix: C pages 161-2 for this scale*
8See pages 98-2 fear a discussion of these children*;
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msEK xnr
m m E  U  HORMS FCR TEE SHOR T FORM OF THE RATING SCALE OF SOCIAL MATURITY

Grades and Mean Scores

Items First Second©rude ThirdGrade
Bfcmber of Broils

5© 50 50

MeanScore 86 98 111

Consistent advancement is seen in the mean 
senses made* These means are to he considered only 
as tentative norms*

The question! whether children advance socially 
by chronological age is studied for 11# children 
ranging between ages Kir years and four months to nine 
years and four months^ These children are from the 
group of 150 previously discussed and who are within 
this three year range*

Table XF shows the averages* to the nearest 
whole number, made on the Short fora of the Rating Scale 
of Social Maturity*, Age intervals of four months are 
used for these primary school children*!
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TABLE X7

BISTRIBTTTIOir BT AG® OF SCORES MADE m  THE SHORT FORM OF A EATHTS SCALE OF SOCIAL MATURITY

AgeIntervals*
Mean Scores* Lowest Scores and Highest Scores
K MeanScore LowestScore HighestScore

9«“Q 7 113 91 124
8-8 28 110 77 127
8-4 17 106 80 125
8-0 14 101 71 120
7-8 19 94 65 12®
7-4 11 101 83 120
7-0 15 93 67 121
6-8 19 87 72 111
6-4^ 15 78 68 119
±4.6-4 as&ns the age interval "beginning at 6 years 4 months and including 6 years 7 months.

It is difficult to draw definite Conclusions 
on these figures bedause there are too few cases in 
each age interval. There is* however* a definite 
trend toward growth and only in one case is the 
advanced age score less than the proceeding age score*, 
If the ages were divided as six years* seven years*
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eight years* and nine years* a definite tendency 
toward growth would be shown*

Ofohle X? farther reveals that* within this 
three year range* some children in older age intervals 
make almost as low scores as those in younger age 
intervals* She reverse is also true*

Consistency of Judgments Between different Teachers

The scale was checked in order to find out 
how nearly alike teachers rated the same dhildren* 
Seventy-four primary school children were selected 
from three schools in the city of Cincinnati for this 
purpose* The three schools are cooperating centers for 
student teaching for the Teachers College of the 
University of Cincinnati* Twenty-five first grade 
children known to three teachers* the cooperating 
teacher and two fifth year student teachers* were 
selected from the College Hill Elementary School* 
Twenty-five second grade children known to three 
teachers* the cooperating teacher and two fifth year 
student teachers were selected from Kilgour Elementary 
school* Twenty-four third grade children known to 
three teachers* the cooperating teacher and two fifth
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year student teachers, were selected from Bond Hill 
elementary School* These children were rated 
independently by the three teachers for each grade 
o® the Short Form of A Hating Scale of Social Maturity* 
There was no discussion of the children between the 
teachers*
, Table XVI shows the correlation between the
raters for each grade* Rater I in each case is the 
cooperating teacher* These correlations are the

TABES XVI
RELATION BETWEEN THE RATINGS OF THE SAME CHILDREN BY DIFFERENT TEACHERS

RaterJ^
Coefficients of Correlation* Probable Errorsand Grades
First Second Third
Grade Grade Grade

I-II /•411.11 /*72±*C7 /*S5±*04

1*111 /*47i*ll /*711*®7 /*81i:.07

11*111 /* 471.11 /*85±*Q4 /.88±*G3

* Teachers who rated children in the first* second* and third grades respectively*

Pearson "r*1 computed from scatter diagrams.
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Ike most significant fact in this table is
the consistency of the coefficients of correlation
for each grade* dll first grade correlations range
from /*41i*Il to /*47i*ll* Even though these
correlations are not high* scarcely could it he said
that they sore only chance relationships* All second
grade correlations range from /*71±*Q7 to /*8S±*Q&*
These correlations are within close range and are
high enough to he significant* All third grade
correlations range from /*8i±*G5 to /*88±*03* These
correlations are also significant*

From an analysis of the table it appears
that third grade children can he more accurately
rated than second* and second grade children can be
more accurately rated than first*

The correlations of table X7I indicate that
the rating scale is objective* Since this is true*
it may he used with confidence in the primary school*

Garrett summarizes the discussion pertaining
to the significance of correlations (28:298)*

There seems to he fairly general agreement among workers with tests that an *r* from *40 to *70 denotes substantial or marked relationship* *r* from *70 to 1*06 denotes high relationship*
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Haggerty* Olson* ancL Wickman (35:2)

found in connection with the Behavior Hating Schedules
ratings of the same pupils* when made by different judges under somewhat different conditions* commonly correlated about *50 for elementary children*

Summary and Caseins! on s

1* There is a definite tendency toward 
growth in the patterns constituting social maturity*
This is also true of the items measuring each pattern*

2* In two experimental school situations* a 
correlation of /*844±.06 is found between scores made 
on items showing consistent growth and the I»ong Form 
of the Hating Seale of Social Maturity* These items 
were selected irrespective of the pattern they represented* 

5* There is a correlation of j£*925i*0G7 
between the Short Form of the Bating Scale of Social 
Maturity and the long Form of the Rating Scale. The 
Short Form of the Hating Scale of Social Maturity is 
made up of carefully selected items which represent 
growth* All patterns are included in this scale*

4* Cue hundred thirty-nine children show growth 
tendencies in scores made on the Short Form of the 
Bating Scale of Social Maturity* when placed in their
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respective groups fey chronological age. The 
chronological ages are diTided into four month, intervals* 
feeginning at sis years* four months and including nine 
years, four months*, The children are classified under 
these divisions*

5* men three teachers rated the same children, 
the reliability of ratings made show correlations 
fee twees /*41i*ll and /*4T±* 11 in the first grade,
/*711*0? and /.85jt*04 for the second grade, and 
/,81i*G5 and /*881*03 for the third grade* These 
relationshlgfs are significant because of their consistency 
and because of the high correlations obtained*

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



CHAPTER VII 
i m  SUMMARY AHD COHCLUSIOHS

Summary

M s  study deals with the development and 
use of an instrument which is intended to adequately 
measure social maturity In the first* second* and 
third grades of the elementary school* The purpose 
of the investigation is to aid primary teachers in a 
hetter understanding of the social traits of the 
young child*

The conqslerity of the problem of social 
maturity is well illustrated in this study* Social 
maturity does not consist of a unitary factor* but 
involves many desirable social traits* In the 
measurement of these traits* social maturity itself 
has been measured*

Hating scales are considered valid techniques 
for the measurement and study of social characteristics, 
especially in the elementary school* Accordingly* 
this study employs a similar method*

The research is largely concerned with the
129

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



130
development of an instrument which includes all
■behavior patterns necessary for a complete
classification of social traits*

The following techniques were used in the
discovery of these necessary patterns:

1* Observation of children working and playing together*
2* Specific observation of childrenselected because of their adjustment or lack of adjustment in social traits*
3* Interviews with primary teachers*
4* Informal interviews with primary children.
5* Analysis of studies conducted by other 

research workers*
6* Criticisms hy public school teachers and principals*

Results from these sources Indicate that
the following fourteen patterns are the constituents
of social maturity at the primary level*

I* Group compatibility 2* Kindness and sympathy 3. Efficiency 4* Eair-play3* Emotional adjustability 6* Courtesy and politeness 7* Hepend&hility8. Featness and orderliness9. Self-confidence 1C* Cooperation 11* Originality 12* Curiosity13. leader ship 14* Cheerfulness
i*
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Through the same sources items of behavior 

were obtained and classified under the proper pattern*
One hundred fif ty-eeven items were used* These items*
were clearly and briefly stated and placed in a rating 
instrument* The primary grades of two elementary 
schools were used for experimental purposes* Cue 
hundred fifty children were rated on the social maturity 
scale in its long form*

Results pointed to the possibilities in such 
a scale for the measurement of social maturity* However, 
for practical purposes a shorter scale was desired*
Thirty items were selected from the long form of the 
social maturity scale* These thirty items shewed growth 
from grade to grade* This shorter scale, called the 
Short Form of a Rating Scale of Social Maturity, was used 
in three experimental situations in the city of 
Cincinnati in order to check the reliability of different 
teachers rating the same children*

Conclusions

Since social maturity is so complex in 
nature, no one study can be considered final and 
conclusive* This work is merely a beginning in the 
study of the social life of the child* It should open
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avenues for further research*

The facta revealed hy this study enables 
the investigator to draw the following conclusions:

1* Studies before 1929 dealt largely with 
older children and adults* Interest centered primarily 
in the measuring and defining of social intelligence, 
social participation* etcetera* and in showing their 
relation to other measures* Attention is directed 
today to the younger child* Outstanding work has been 
done on the preschool level*

2* Hating instruments are accepted as one of 
the best methods of studying personality traits* The 
techniques used In this study proved adequate for the 
formulation of a reliable instrument for the measurement 
fif social maturity*

3* Of the techniques used* informal interviews 
with children* proved to be the best method of studying 
social traits in the primary school child*

4* Mental age* chronological age* or the 
intelligence quotient cannot be used within a certain 
grade to predict social maturity* 4s measured by the 
rating scale developed social maturity at the primary 
level is shown to be largely independent of general 
intelligence*

5* Correlations Indicate that the long Form
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of the Rating Seale of Social Maturity predicts more 
accurately a child*® success in the primary grades 
than does mental age or the intelligence quotient*

6* This dissertation is a pioneer study 
in the measurement of social maturity with attention 
centered upon the growth aspect of traits and items*
JL high positiwe correlation of /*844±*Q6 eatists 
he tween scores made on items showing consistent grotrth 
gains in the primary grades of two elementary schools 
and social maturity, scores* Farther analysis of 
items shows a tendency toward growth in all items*

7. Bependahility* group compatibility* and 
cooperation were judged hy teachers to he the out standing 
patterns in the group of fourteen* Curio si ty* 
originality and leadership were considered least important* 

8* The Short Form of the Rating Scale of Social 
Maturity* made up of thirty carefully selected growth 
items* correlate® /♦ 9211*00 7 with the 117 items 
contained in the Long Form of the Rating Scale of Social 
Maturity*

9* Fhen three teachers rated the same 
children on the Short Form of the Rating- Scale of Social 
Maturity* correlation® he tween the ratings ranged from 
/*41i:*ll to /*4T1*11 in the first grade* /*71±*0? to 
/*8S±*G4 for the second grade* and /*81±.05 to
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881.32 for tli® third grade*

10* In view of the importanee of social 
maturity to school success* special attention should

i

he given to the measurement and development of social 
traits of children in the primary grades* This study 
not only shows the importance of these traits hut it 
has developed a scale reasonably accurate for the 
measurement of such*

11* The following contributions are made to 
primary education hy this study:

a* A practical technique has been explained said used in the development of a rating 
instrument*

h» Social maturity is an Independent characteristic at the primary level*
e* The importance of social maturity measurement is shown*
d* Social maturity patterns are measured and their relative importance in a rating scale of social maturity* as judged hy teachers* is shown*
e* Ihe relation of social maturity to school success is revealed*
f ♦ Social maturity say be measured hy behavior items showing growth*
g* A valid and reliable scale has been developed which may he used for the measurement of social maturity in the elementary school.
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Broblems far Further investigation

This study has Queued up rather than closed 
avenues far further research in this field*; Some 
relate problems which would add to our knowledge of 
children may he listed*;

1* A similar study of a group of children 
over a period of three or more years* using the 
rerating or retesting method*

2* The scientific development of a course 
of study for the teaching of social traits*

3* A study of the causes underlying retarded 
social development.

4* Studies of social maturity on different 
levels of child development covering short periods 
of time* these to result in an imbrokenr record of 
social maturity*;

5* The development of social maturity 
measures for each grade of the elementary school 
which will he comparable with current measures of 
intelligence*,

6. The determination of the advisability of using 
social maturity measures as a basis for child guidance 
in the schools*
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7. She discovery of tit® relationship between 
social maturity and aabjeet readiness in the lower 
grades of the elementary school.
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HTIRCSHK3TCBY SHSE?

I H M  SCALE m  SOCIAL mTOHITY 
Directions to Raters

Read Through Carefully Before Beginning to Check Pupils

For some time* we Bare Lees able to measure 
children in certain character! sties* We hare shown 
hem second graders are more developed than first and 
how third graders are more developed than second#,

The purpose of this scale is to make a 
study of the development of the social life of first* 
second* and third grade children and to determine 
differences in the growth of social traits in those 
years#

1# For the Judge*- BUeh time has been given
to the formulation of this scale and the results
depend upon your cooperation and the soundness of your
judgment in each case#.

We believe each statement used represents a
desired and positive character! stie* Thus* in
measuring these items we Mil have insight into the
social development of the child*. THE HATOtG OF AST
CHILD IS KOI BEPE&BEHT WC® COMPARISON WITH OTHERS#
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2* Biractions*- (Read carefully) . Eke 

rating scale consists of fourteen distinct tests* 
each, of which measures a distinct phase of social 
maturity*, Please give each child a rating on each 
trait with the symbol which nearest expresses the 
stage of development he has reached*, RATE EACH CHIIB 
SEPARATELY CSR ALL ITEMS K  OS1 TEST BEFORE GOIHG TO 
THE KEXT CHILD.

The symbols to he used in rating are as
follows*

*1* means never* The child has no developmentin the trait*
•2* means 25# of the time* The child has somedevelopment hut is still very low*
*3* means 50# of the time* A fifty-fifty chancethat the child will respond t> the trait as given*
•4* means 75# of the time* The child isnoticeably developed in the trait so that he responds very often in the right way*
*5* means always* The child has coupletedevelopment in the trait*

Jggtes These symbols are thought of as being 
a quantitative statement of the child's development in 
each item*

3* Cautions in Ratihig*- (l) give your honest 
opinion whether complimentary or not* Bo not stop to
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think up possibilities of doubt about dtaiihg and then 
•give the benefit of the doubt** (8j Beware of the 
influence of previous ratings* (3) REMBIffiSS YOtT MSS 
GHECKEfG CHUDKEK WITH REGAHD TO Til PEREECHED ITEHS - 
YOG ABE WOtT COKEARIKG THEM HITE EACH OTHER* (4) Be 
wire to rate each child ©celusively on the trait under 
consideration* avoid any *halo effect#*
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APPENDIX B
PATTERNS AND ITEMS USED IN THE LONG NORM 
01 THE RATING SCALE 01 SOCIAL MATURITY

TEST I 
(Dependability)

Rate children using symbols 1,2,3,4,5, according to the meaning given to each number in the introductory sheet, if you are not sure of the meaning consult the directions. Be thoughtful and careful. REMEMBER YOU ARE CHECKING CHILDREN WITH 
REGARD TO THE PER1ECTED ITEMS & YOU ARE NOT COMPARING THEM WITH EACH OTHER.
1. Does he complete the task started without urging?
2. Does he return to a task, unfinished from the previous day, and develops it?
3. Does he occupy himself with something worthwhile when the teacher is busy with other children or duties?
4. Does he assume responsibilities in the performance of duties?
5. Does he do his own work? i.e. not offering another* 

as his own.
6. Does he avoid exaggerations and inaccuracies?
7. Does he tell the whole truth in each situation? i.e. not pointing at someone else,
8. Does he care for and handle books carefully even though they do not belong to him?
9. Is he from day to day, consistant in his work?
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10. Is lie prompt in getting ready for work?
11. Is lie reliable in performing a task? i.e. when told to do a thing will he do it?
12. Is he punctual in keeping appointments and agreements?
13. Would he seek to find the owner of a lost article even though he would like to have the article himself?
14. Would he admit his misdemeanor? i.e. tearing a page from a book, breaking a window, tripping another, etc.

TEST II 
(Group compatibility)

1. Does he make friends quickly and easily?
•*2. Does he subjugate himself to reasonable demands of the group when convinced of their value?
3. Does he say anything of community interest?
4. Does he engage actively in discussions?

*5. Does he adjust himself to the opposite sex without appearing self-conscious?
6. Does he work for the good of all when placed in any group?
7. Does he come through his misunderstandings to a point of agreement without appealing to an adult?
8. Do his expressions, actions, etc. show that he enjoys working with others?
9. Would he rather participate in playground activities than "walk with the teacher"?
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10, is a leader likely to want to choose him for his side?
11, Is he willing to sacrifice to further the group objectives?

TEST III 
(Cooperation)

¥*1. Dees he lose himself as an individual in the group?
2, Does he ©hey the teacher promptly without resistance?
3, Does he give his best while playing any part in a game? i,e, even a minor part,
4, Does he do his share of work in group activities?
5, Does he work harmoniously with others in routine activities? i,e, keeping the room tidy and clean,
6, Does he do his part in making play enjoyable and successful?
7, Does he take his place in line or in a called group quietly and quickly?
8, Does he exhibit good school spirit?
9, Does he feel any responsibility for classroom affairs?
10* Does he present good suggestions to better the group activities?
11, Does he find ways of adapting his own work to the interest of the group?
12, Would he do something which might work a hardship on himself for the good of the group?
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TEST IV 

(Emotional adjustment)

1. Does lie adjust himself well after he has been thwarted? i.e. n© prolonged after effeots, pouting, irritability, etc.
2. Does he try to overcome obstacles and frustrations in a courageous manner?
3. Does he strive for personal improvement after defeat?

*4. Does he remain composed toward unfriendly advances?
^5, Does he remain calm when he cannot get what he wants?
6. Does he admire superiority in others?
7. Does he manifest a feeling of security in new environments?
8. Does he express evidence of being happy and con­tented in school?

*9. Does he take criticism kindly?
10. Does he make a genuine effort to control his emoti on?

*11. Is he free from excitable, excessive talking?
*12. Is he able to take a joke?
*13. Is he free from nervous habits? i.e. biting nails, fiddling with hands and clothes.

TEST V 
(Fair-play)

1. Does he act the part of a good sport even though he loses? i.e. does not sulk.
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2. Does he act the part of a good sport when he wins? i.e. does not gloat.

^3. Does he accept failures as his own responsibility? i.e. does not hlame others, tools or materials, or exaggerate another’s part.
*•4. Does he accept decisions of the one in charge of the game without showing emotion?
5. Does he await his turn even though less mature children are involved?
6. Does he apply "fair-play** of his own free will, even though it affects him adversely?
7. Does he show respect for the views of others? i.e. does not have to have his own way or argue the point unduly.
8. Does he respect playthings and books belonging to his classmates and school?

-̂ 9. Does he play games fairly with all children, not taking unfair advantage of others?
10, Does he try to help others feel the need of fair-play?

*11. Is he peaceful and loveable? i.e. notthreatening or intimidating other children,
*  12. Is he loyal to friends or groups of which he is a part?
13. Is he generous in giving credit when credit is 

due?

TEST YI 
(Courte g fr  and politeness)

1. Does he use only the space allotted to him?i.e. hang wraps on one hook, keeps materials 
close to him.
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*■2. Does he try to express appreciation for kindness shown him?
-^3. Does he think to go around two people engaged in conversation?
4, Does he show courtesy to teachers "both in the classroom and out?
5. Does he talk and laugh in a quiet manner?

#6, Does he pick up things dropped by other people?
-#-7, Does he, of his own free will, try to he courteous and polite?
*-8. Does he answer questions in polite manner and polite language?
9. Would he offer a visitor a chair or an explaination of the work without "being told to do so?
10. Would he suggest to the teacher that he he the one left out if someone in the group must he an onlooker?

*-11# Is he courteous to other children in discussions?i.e. not interupting, talking loudly, etc.

TEST ¥11 
(Self-confi dene e)

1. Does he work as far as possible on a problem before asking help?
2. Does he make decisions and choices quickly?
3# Does he have finality of decision? i.e. abide by decisions and choices.
4. Does he give his contributions to the group without self-consciousness?
5. Does he have confidence in his own ability to meet new problems in his work and play?

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



155
6. Dees he talk in a convincing manner?
7, hoes his behavior inspire the group with confidence in his ability to do things?
8. Is he eager t© have responsibilities?
9, Is he willing t© attempt problems presenting extreme difficulty?
10. Is he self-reliant, rarely asking for assistance?
11, Is his confidence in himself in keeping with his ability? i.e. not over-estimated, norunder-e stimated.

TEST Till 
(Kindness and sympathy)

-*-1. Does he console a classmate who has met with an accident?
2. Does he help smaller children on the playgroundwhen he sees the need?
3. Does he think of something to do to help anunfortunate playmate?
4. Does he show pleasure over the accomplishments of others?
5. Does he try not to be overly rough on the play­ground?
6. Does he make an effort to express sympathy?

■Jf-7. Is he inclined to sympathize rather than laugh at those in difficulty?
-X-8. Is he anxious to play with everyone? i.e. not cliquish.
9. Is he willing to stop playing an interesting game to help another in distress?

-*-10. Is he willing to help others who are behind in their work?
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•*11, Would lae go out of his way to help another child find his lost belongings?
-*12, Are his remarks about others kind? i.e. not saying things to hurt others feelings.

TEST IX 
(Neatness and orderliness)

■* 1, Does he keep his clothes clean?
■*2, Does he pat away his books and materials neatly?
3, Does he destroy papers that are of no value?

■* 4. Does he give evidence of well co-ordinated bodily movements?
-# 5. Does he have good posture habits?
-*6, Does he have pride in the matter of personal appearance?
-x-7. Is he interested in having the finished, product neatly and well done? i.e. regards neatness ahead of speed* "getting by", etc,
3, Is he exact and neat in written work? i.e. drawing straight lines* in matching phrases* underscoring words* coloring within bounds* etc.
9. Is he interested in keeping the room in order?

TEST X 
(Originality)

■^1, Does he find additional worthwhile work to do when he has finished a task and has no unfinished assignments?
2. Does he tend to be constructively imaginative in oral and written expression?
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3. Boes he hare dramatic ability?
4. Bees he find, by himself, ways of overcoming a difficulties?
5* Bees he suggest ways of making his surroundings better for the sake of attractiveness, ease and ef f i ei ency?

-#■6. Boes he have good taste in decoration? i.e. bulletin board, teachers desk, flowers* windows, etc.
7. Is he creative in art and handwork? i.e. music, drawing* modeling* constructing* etc.
8. Is he clever in inventing games and amusements?
9. Is he independent in choosing work?
10. Could he suggest a costume in keeping with a particular character in his classroom skits?

TEST XI 
(Cheerfulness)

1, Is he agreeable at all times, yet not meek?
M  2. Is his characteristic facial expression agreeable?

3. Boes his voice have good tone quality?
4. Can he receive praise without being spoiled?
5. Boes he have a cheery “good-morning" for people he meets?

-V- 6. Boes he try to make others happy?
7. Boes he make a congenial companion to his friends?
8. Boes he try to make strangers feel comfortable?

■*•9, Boes he have a good sense of humor?
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-^10* Does he have a direct, pleasant manner of speaking? i.e. not egotistical, shy or self-conscioas?

TEST XII 
(Efficiency)

1* Does he listen to and follow directions carefully?
2. Does he persevere even whta making little or no progress?
3. Does he express his ideas accurately and clearly?
4. Does he give his best in work and play? i.e. not satisfied with a fair achievement even though he might *get by**,
5. Does he try to overcome difficulties and problems without appealing to an adult?
6. Does he show interest in finding out what is wrong with his work?
7. Does he plan carefully before cutting into new materials?
8. Does he go from one purposeful activity to another without waste of time?
9. Does his thinking show signs of having method? i.e. not jumping at conclusions, considering all the evidence, etc.
10« Can he think accurately in unusual circumstances?i.e. loss of books and materials, facing an accident, sudden anger in others, etc.
11. Is his quality of work interfered with when the superintendent, health nurse, etc. enter the room?
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TEST XIII 
(Curiosity)

1. Does He give evidence ©f wondering about natural 
phenomena? i.e. storms* fossils* growing things* ©to.

2. Does he ash questions for information?
3. Does he "bring interesting things to school and ash about them?
4. Does he show definite interest in what other children or adults are doing?
5. Is he willing to do research in order to find the answer to problems? i.e. reading* ashing questions of parents, collecting materials, etc.
6. Is he alert and interested in new situations?
?. Is he interested in how a thing is made?
8. Is he interested in trying out things?
9. Is he curious enough to prolong his attention in order to find the answer to his question?

TEST xrv 
(leadership)

1. Is he in demand for suggestions in group 
activities?

2. Is he a favorite playmate with the other children?
3. Is he persuasive in getting other children to do 

what he wishes them to do?
4. Is he able to offer suggestions to others in 

solving their problems?

Reproduced with permission o f the copyright owner. Further reproduction prohibited w ithout permission.



160
5. Is lie generous? i.e. with his time and belongings.
6. Is he consulted by individual classmates when they need help?
7. D© other children accept him as a competent chairman or leader in their activities?
8. Do other children generally follow his 

suggestions?
9. Does he have foresight regarding the consequences of his behavior?
10. Gan he put himself forward without antagonizing others?
11. Does he command the attention of the group while 

speaking?
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THE SHORT FORM Of 

THE RATING SCALE Of SOCIAL MATURITY
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RATING SCALE OF SOCIAL |HATURITY

Directions .
. Cheek {  y  ) the symbol 1, 2, 3, 4, 8 ,  which best deacribes the development of 

the shild la each characteristic.
Interpretation of Symbols*
”1" mean* never. The child has no development in the trait.
"2W means £ ! > %  of the time. The child has some developmsnt but is still very- 

low*
"3* means 50$ of the time* A fifty-fifty chance that the child responds to 

situations involving the trait as given.
,r4" means 75$ of the time. The child is noticeably developed in the trait so 

that he responds very often in the right way*
”5” means always. The child has complete development in the trait*

■ 1  m i ii iliu m  ,

REMEMBER TOO ARE CHECKING EACH CHILD WITH REGARD TO THE PERFECTED CHARACTERISTIC - 
YOU ARE NOT COMPARING THffil WITH BACH OTHER.

Child's Name: Grade:
Child's Age (as of May 1, 1957) Years: ^ Months SYMBOLS'
Child's I.Q.: Intelligence Teat Used: 1 2 3 4 5

1. Does he return to a task, unfinished from the previous day, 
and develop it?

j
,|

i

2. Does he tell the whole truth in eaoh situation? i.e., not 
pointing at someone else.

11 i1
3. Would he admit his misdemeanor? i.e., tearing a page from 

a book, breaking a window, tripping another, etc*
4. Does he make friends quiokly and easily?
5. Does he subjugate himself to reasonable demands of the 

group when convinced of their value?
[f

64 Does he adjust himself to the opposite sex without 
appearing self-conscious? ,

J

7. Does ho lose himself as an individual in the group?
•f

8, Does he exhibit gbod school spirit? :

9. Would he do something which might work a hardship on him* 
self for the good of the group? I

10. Does he remain calm when he cannot get what he wants?
11. Is he able to take a jeho?
12. Is he free from nervous habits? i.e., biting nails* 

fiddling with hands and clothes.
13. Does he aooopt decisions of the one in charge of tho 

gas© without showing emotion?
14. Does he accept failures as his own responsibility? i.e., 

does not blame others, tools or materials, or exaggerate anothers part.
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SYMBOLS :

. . ................... i

1 2 3 4 K !

15, Doos he play games fairly with all children, not taking 
unfaii* advantage of others?

16. Does ha of his cwn froo will try to be courteous and 
polite?

17, Doos he answer questions in polite language and polito 
mamer?

18. Does he work as far as possible on a problom before 
asking help?

f
it *

ig Does he have oonfidonee in his own ability to moot now * problems in his work and play? <

Is he inclined to sympathize rather than laugh at thoso 
i 0 *  in difficulty?

Are his remarks about others kind? i.e., not saying 21 * thingp to hurt others feelings.
22, Does ho have good posture habits? Ii .

Is ho interested in having the finished product neatly 
23. an& well done? . i.e., regards noatnoss ahead of spood, 

’•getting by", eto.

1f
11i

9 i

Does he have good taste in docoration?’ i.e., bulletin 
24« board, toaohors desk, flowers, windows, etc. l

25. Is his characteristic facial ox^rossion agreeable? i

Does ho havo a diroct, pleasant manner of speaking? 
2®* i.e., not egotistical, shy or self-conscious?

iJ
V
1

Doos ho go from one purposeful activity to another with- 
27* out waste of time?

i!
Can ho think accurately in unusual circumstances? i.e. 

28, loss of books and materials, facing an accident, suddon 
anger in others, etc.

29. Is ho alert and intorostod in now situations? i.. *! 1

>0. Can ho put himself forward without antagonizing others? \
\

......  i

Total score (Do not fill in)
This child was rated by (Ploaso sign) ____
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