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CHAPTER I
INTRODUCTION
The Problem

The purpose of this study 1s to develop a method for
making a pictorial art appreciation coupse of study appro-
priate to the needs of a large elementary school. In the
development of a course of study in this specific fileld,
the basic principles of curriculum making have been follow=
ed. Those principles that are practical have been applied
to the pfoblem at hand. The method developed in this in-
vestigation centers around a survey of opinions and
practices, an analysis of baslc principles fundamental po
the field in question, the selection and classification by
maturity levels of sultable materials, the préparation of
detalled study units, and the application of one unit and
1ts evaluation in actual trial in school situations. The
method is illustrated throughout the study in terms of
development of a definite planned procedure for teaching
pictorial appreciation. | |



General Background of the Study

Since thls research assumes to present a specific
plan for a course of study in art appreciation, it is
significant to point out the background of interest from
which this work emerged. Eight years ago, as the principal
- of a large elementary school (Whittier School, Cincinnati,
Ohio), the writer became interested in the use teachers
were making of small prints furnished by the Cincinnatl
Board of Educatione. Under his role as supervisor of his
school, he began to direct pictorial art instruction in a
way that would give it some possible point and definiteness.
He proceeded to distribute a limited number of pictures to
each child, to have them develop booklets made of these,
and to interest both pupils and teachers in an intelligent
study of the paintings through a typical school contest.
Interesﬁ upon the part of the whole school was aroused, and
puplils and teachers began to clamor for added pictorial art
material. Much inspection of supplementary reading books,
pictorial art books, etec., showed that little pictorial
art material was immediately available at the level of
chiléren, and that most of this was of the biographical
type. No logidai‘ﬁasis upon which any oné was attempting
to fp:gulate an adequate art appreciation course could be

found;J~



Teachers and pupils have worked under the leadership
of the principal for the past few years, to the end that
there might be developed, within their own elementary
school, a new and unique course of study. It 1s believed
that the final outcome is of value and is deserving of
the interest of other elementary schools. The idea is
held also that this method of developing a course of study
constitutes a real contributisn to the method of curriculum
construction. On the other hand, this research is organ-
ized in such a way that it gives an historical account of
elght years of intensive work, starting merely with the un-
tutored interests of principal, teachers, and pupils, and
ending finally with a plan of work and an illustrative

course of study of demonstrable merit.
Scope of the Study

The stages through which the study grew are as follows:
An Investigation of the Theoretical and Experimental

Background of the Study. - In order to show the importance of

art appreciation and to assure the proper perspective for an
appreciation course in pictorial art, one section of this
study is devoted to the presentation of opinions of éertain
leading educators.Who have expressed themselves definitely

on this subjecte. Among those who have showmn marked interest

-

rr
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in art appreciation are several well known educators in
colleges of education, directors and teachers in colleges
of fine arts; and directors of ért museums and art schools.
The opinions of these persons have been valuable, since
'they have contributed important materiel needed for under-
standing the problems involved in the development and pre-
sentation of art eppreciation courses.

A survey of related literature was made to determine
the trend of the thought and investigation on this subject.
The recent investigations and studies which have a bearing
on the organization oi material for a course of study in
plctorial art have been reported in this study. The
principles developed in these investigations were accepted
as basic to the development of a course in the appreciation
of plctures. ‘

The generally accepted principles of curriculum making
have been studied, summarized, and applied in the develop-
ment of & method for making a pictorial art eppreciation
course.

An Investigation of the Extent and Type of Pictorisl

Art Apﬁreéiation as Revealed by Courses of Study. = For this

étﬁdy, it was considered most important to discover the extent
and type of plctorial art appreclation by consultlng the

courses of study used in ‘the public school systems of the



country. All available material has been used. The
library of the University of Cincinnati, the Cincinnati
Public Library, the Ohlio State Library, the Cincinnatl
Art Museum Library, and the directors of art edﬁcation in
large school systems have been consulted. Thirty-six
courses of study have been obtained for reference. It is
believed that the material found presents & representative
picture of the quality and scope of the work in pictorial
art appreciestion throughout the country.

A Determination of the Basic Art Principles to Guide

in Selécting lMaterial for a Plctorial Art Appreciation Course.-

A study of both graded and general supplementary bools on art
appreciation soon shows that some understanding of the
principles of‘art is necessary for real appreciestion of
plcturese.

At the beginning of this study, it was felt that one
of the major problems would be to evolve a practical classi-
fication of art principles and vocabulary for general usage
in picture study. Before going far into the study of
teminology and basic principles fundamental for the under-
standing of art, it was found that such a study has been
published by the Federated Council on Art Education. This
study entitled, "Report of the Committee on Terminology",
William G. Whitford, chairman, was published by the Beikeley



Press of Boston. Emphasié has been placed primarily in
this investigation upon a classification and use of nomen-
clature which may be applied specifically to the problems
of organization and administration of art education in the
public schoolse. Because of the official rating of the
Federated Council on Art Education, its eleménts, principles,
and terminology have been accepted as authofitative in
making this study.

The problem was to determine the basic art principles
and vocabulary appropriate for elementary school children.

The Concrete Selection of an Elsborate Group of

Pictures to Illustrate the Basic Art Principles. - In accordance

with basic art principles established by usage and formulated
by the Federal:Council on Art Education, an extensive list
of suitable piétures was selected to illustrate fundamental
principles. Before the selection of any picture was made,
advice as to iﬁs suitability was'soﬁght from Dr. Walter H.
Siple, Director of the Cincinnati Art Museum, and Dr. Mary G.
Waite, Associate Proféssor of Education, Teachers College,
University of Cincinnati. ‘

The problem was to present specific lists of pictures
from which selections’may be made to illustrate the art
principles and interpret the vocabulary necessary for an

- appreciation of pictures.



The Selection of Pictures for the Maturity Levels in

a Pictorial Art Appreciation Course. = In this study definite

pictures were selected for each year of the elementary school
of six grades. While an attempt was made to select pictures
that would 1llustrate épecific art principles, the technical
phase of art was not emphasized to the exclusion of pure
enjoyment in the study of the 1ives‘and works of the great
artists. Due precaution has been taken to safeguard against
over-emphasis of either the basic principles and terminology
of art or the pure story element that might be involved in
plcture studye. In the selectlion and placement of the
pictures for the six units, the following criteria were used:

l. Basic art principles and terminology

2e Graded picture lists

3¢ Pupil interests

4. Seasonal activities

S Avallability of plctures

6. Avallability of related materials

7. Correlated subject>matter

The Development of One Special Study Unit for Instruction-

al and Test Purposes. = The purpose of this'study is to present

é'unifiéd.body of material which can be used for a flexible
but well defined course on pictorial art appreciation. A

complete unit 1s presented in the appendix of this thesis.



This material is designated as Unit V for grades five or
six,}or for children 6f approximetely this level of maturity.
Selectioné and illustrations were presented on the
basis of which other units for the complete range of maturity
found in the elementary school can be made. The selections

and type of work for six units are as follows:

l. Ten pictures, one suitable fér each month of the
school year

2. Suggestive poem fqr each picture

3. An interesting story of the picture and the 1life
of the artist

4. Supplementery pictures

5. Multiple choice questions for supplementary work

6. Material pertinent for creative work

Experimental Determination of the Functional Value
Possessed by the Derived Art Unit when Employed in an Actual

Classroom Situation. = Unit V of the appreciation material

which appéars in the appendix of this thesis was used in two
schools with fifth grade children to determine teaching and
learning possibilities of such a course as here outlined.

- Objectlve data will be presented In this study to test the

value of this unit of material.



Specific Objectives

In general it may be seid that this study, as outlined
in the preceding pages is directed toward three main objectives:
l. It provides a method for the development of a course
of study for elementary school use, in the fleld of pictorial
art.
2. It describes the development and application of
materials and procedures of significance in the specific
field of bictorial art appreclation.

[

3« It develops a procedure for evaluating these

materials and procedures.
Outline of the Study

The above procedure suggests the necessary outline of
the thesis, chapter by chapter, which logically follows:

Chapter II deals with the theoretical and experimentel
background of the study.

Chapter III is concerned with theories regarding art
appreciation work in the elementary school as revealed by
selected courses of study.

Chapter IV develops the basic art principles which
should underlie a scienpifically constructed plctorial art

course.
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Chapter V represents the application of these principles
to the actual selection of illustrative picture material, and
presents a selectlion of pictures for six maturity levels on
the elementary school level.

Chapter VI outlines a specialrpictorial art unit to be
employed as instructional and test material.

Chapter VII recounts the employment of the art appre-
cliation unit in a definite classroom situation, and secures
evaluation of both the method of instruction and the art
materials themselves.

The final chapter, devoted to & summary, shows
specifically how the purposes stated in the first raragraph
of this chapter have been carried out. This chapter also
shows how the three objectives mentioned above under the
title of Specific Objectives, which were conceived to be
the original and worthwhile contribution of the undertaking,

were secured.



CHAPTER IT

THEORETICAL AND EXPERIMENTAL BACKGROUND OF
THE STUDY

The Field Surveyed

The first chapter stated that the initial step in
organizing a flexible course of study in pictorlial art
approciation should be a survey of the literature on the
sub ject including the ideas of educators as well as those
of specialists in the field. In)order to get as compre-
hensive a vlew of these as possible fivo sources were
consulted, viz., the opinions of the general educator, of
the art educator, of the art museum director, of the
investigator, and of the curricuium expert. Thus it
was endeavored to make as thorough a study as possible
and to summarize the findings. |

In order to secure a proper perspective of pictorial
art appreciation in relation to the general educational
program, the views of prominent educators were Carefully

studied.

11



To gain additlional information concerning the value,
method, and type of art appreciation in the schools, views
of technical art educators were examined.

Besides the above mentioned specialists, art museum

heads were consulted. Personal letters were sent to

directors of important museums of the country. An analysis

of their replies has been given under appropriate headings
in this chapter.

To provide for a suitable g;ckground for this stuady,
a survej of the related literature was made.

The general principles for curriculum making as set
forth by experts in the field of curriculum work were
studied and followed in the development of this course of
study in pictorial art appreciation. '

Views of General Educators

A review of the opinions of general educators finds
them in substantial agreement, the majority strongly em-
phasizing the value of training in the appreciation of art.
Since more leisure is assured the worker under a machine
economy, and greater educational facilities are availabile
to the masses, a definite need is felt for te%ching atti-

tudes and appreciations. Whereas, formerly, under a more

12



simple economic order, education necessarily focused upon
the preparation for earning a living. Indeed many educa-
tional thinkers believe a definite course of study in art
appreciation is of prime importance; Typical of such
opinions are the following:

Davis T says, "desultory picture study is of doubtful
value." Horn 2 says that, with vefy few exceptions, real
enjoymént of art must be prepared for by traininge. "What
it takes one man a lifetime to prepare for and to exeéute,
another cannot enjoy offhand."”

Avpreciation for the Masses. - An understanding of

art for éféctical purposes is much more desirable for the
goneral public than an attempt at creative expression. Ob=-
viously very few have sufficient talent to be original
artistse. Unless, therefore, the general art course is
directed t oward the appreciative side, a great loss of time
and effort will result. The lkind of appreciation that will
amable one to increase the range and quality of his enjoyment

in planning and furnishing a home is to be desired. Bobbitt S

1
Sheldon Davis, Teaching the Elementary Curriculum,
p. 252. New York: Macmiilan Co,, 1931.

2
John Horn, The Elementary 8chool, Pe 323. New York:

D. Appleton-Century.Co., 1923.

S Pranklin Bobbitt, Gurriculum Meking in Los Angelos,
p. 87. Chicago: Chicago University.Press, 1922. ‘ )




says that the main objective should be to enjoy, not to create
art forms, and that, outside the vocations, most art training
wlll be for appreciation, not for skill.

Bonser 4 #lso wrote that, through inexpensive prints,
the messages of beaubty, as expressed in the paintings,
sculpture, and architecture of great artists of all times,
should have a place in children's experiences from the nursery
school upward.

Basic Art Principles in Relation to Art Appreciation. -

In order to énjoy fully a picture, one must be familiar with
the art terminology and principles which render it under-
standable. Dewey s believes that, since standards for

works of art-or'its criticism are lacking, criteria for
judgment may be discovered. Thus he endeavored to establish
such criteria on the basis of a work of art as a personal
experience. He concludes, therefore, that if such norms
have any validity, they may be used in a general way to
promote a more intelligent appreciation of pictorial art.

Therefore, in order to understand a picture better,

certain basig,tenms,must become an integral part of the child's

-, Frederick Bonser,.-Art Education for All Children,
pe 121. Baltimore Bulletin of Education, VOl. VILI.
March, 1930. No. 6.

5
John Dewey, Art as Experience, p. 314. New York:
Minton Balech, 1934. . . R

14



vocabulary. On this point Zook ° wrote that there is a |
growing tendency to make art appreciation a functioning
ability in the 1lives of all public school pupils. This
means, he says, a shift from the. emphasis upon creative
art to the development of art appreciation and to the

principles which govern art expression.

Koos 7 also points out a need for training in artisﬁic )

appreciation based ﬁpon a sound knqwledge of art principles
usable in everyday life.
Training of Judgment and Appreciation. =~ According to

Bobbit%f}one learns to judge and to apply general art
principles by practice. To attain such an objective,
including art appreciafion for all, he advocates the
placing of properly classified sets of pictures in the
homes of pupils.

Agreeing with these 1deas, Davis ° writes that teach-
ing the practical use of art lmowledge is more important than

6
George Zook, "New Emphasis on the Arts in Education",
American Magazine of Art, (September, 1934), 7.
Kl

-

- - . - =

Leonard Koos, The Junior High School, Pe 311.
Bostoné Ginn and Co.,. ,

o Franklin Bobbitt, op. cit., p. 87.

Sheldon Davis, 02. cit., Pe 231.

15



trying to make creative artists of all pupils. He thinks we
should make children more sensitive to the beauty of various
art expressions in their daily environment.

Drawing in Art Education. = While drawing has some

value in art tréining, it cerﬁainly is not the whole, nor;
probably the most fundamental part of art education.

At an educational conference some years ago, President
Eliot of Harvard stated that out of all university courses
examined, he had found but one, theology, in which a
knoWledge of drawing would not be of immediate value.

The prevalling idea that training children for a

practical use of art appreciation is more desirable than

trying to develop creative artists of all is further support-

ed by Wilson and Hoke 10 who believe that "drawing in the
public schools is only a narrow phase of aﬁlarger and more
valuable subject for the growing pupils, namely, art educa-
tion. In this connection art education includes: drawing,
painting, constructive and decorative design, and art appre-
ciation."

It‘may be said that the general trend in educational
objectives in art is toward art appreciation for all, and

away from the ldea that the ability to produce finished

10 .
Guy M. Wilson and Kremer J. Hoke, How to Measure,
pe 209, New York: The Macmillan Co., 1928. .. .

16



works of art 1s necessary to an adequate understanding of
pictures.

Valus of Art Appreciation. - According to leading

educatéfé;'ﬁhe general value of art appreciation is mainly
cultural. Such modern educators as Strayer and Engelhardt
plead for more adequate courses in the appreciation of
literature, music, and art. They believe too much time
has been spent in training children in Imowledge and skill,
neglecting "the development of those appreciations which
enable children to enjoy life."

Kilpatrick 12 thus enlarées the same ldea:

The older education limited itself to the narrow
problem, the newer education stresses the wider problem
without, however, overlooking the other. In particular
the wider problem is much concerned to build attitudes

and appreciations. In so doing, it builds the heart of
the child and out of the heart are the issues of life.

Value of a Definite Pictorial Art Appreclation Course.-

If adeduately trained, children écquire'néw knowledge in
picture appreciation which can be highly correlated with
other subjects. Only, however, by definite training can
such understanding be acquired. This definlite need is

R L. D. Strayer and-N. L. Engelhardt, The Classroom
Teacher, p. 87. New York: American Book Coe, .1920. A

William H. Kilpatrick, Foundations of Method
P. 135. New York: The Macmillan God, 1925, _

17



volced by Horn 13 who says t hat, "a more important purpose
of the art curriculum is preparation of pupils to use their
knowledge of art in other ways than creatively", and, second,
by Judd ** who thinks that by definite training only can

appreciation be acquired.
Views of the Art Educator

It has been demonstrated in the preceding discussion
that outstanding educators favor the inclusion of pictorial
art appreciation in the public school curriculum. It now
romains to consult the judgment of the expert who has
devoted his life to the study of art. In determining the
desirability, content, and method of presenting an art
appreciation course, the judgment of the specialist should
be invaluable. Several opinions are here quoted, all of
which are either directly or indirectly applicable to the
specific problem under consideration. Turning now to the
opinions of art educators, the following phases are con-
sidered:

ThevCultural Value of- Art -Appreciation. = The cultural

15 o |
B thn Hbrn, The Elemsntar School p. 320. New York:
D. Appleton-Century Go., 1923, . :"""'}

14

" “Charles H. Judd, Psycholo of High School Subaects,
Pe S564. "'Boston: Ginn and COe, igig.

18
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valﬁe of art appreciation has been well séaggg'b§:ﬁ§auist 15
who claims that such training has developed the power to
enjoy beauty in nature, to discriminate in judging the
fine arts, and to make a more worthy use.of lelsure time.
Neuhaus 16 » agreeing with this point of view, says
that whlle the creation of works of art will always remain
the privilege of the few, the enjoyment of art should be
increasingly cultivated by every individual.
The content of the appreclation course is made more

7
specific by Whitford 1

(1]

Many people desire a familiarity with the fine
arts including a knowledge of the arts and acqualntance
with blographies of artists, histories of the times, the
conditions or splrit that fostered the art. This type
of art knowledge possesses cultural value and lays a
foundation for the appreciation of the arts.

The Art Heritage of the Present Generatione. = A

study of the art of historical periods will give an
authentic insight into the customs and dress of past
cultures. Through such a study we may trace the evolution

of art from 1ts crudest form, when material for painting was

1o

Frederick Nyquisﬁ, Art Education in Elementary
Schools, pe l4. Baltimore: Warwick and York, 1929. .

6 Eugene Neuhaus, The Appreciation of Art, P. 8.
Boston: Ginn and Co., 1924, . _

17 William G. Whitford, An Introduction to Art

Education, p. 29. New York: D. Appleton-Century Co., 1937.




not available, to the present time when many color combina-
tions are readily available. Bacon 18 states her idea of
the development thus:

Man's inclination to decorate his belongings has
always been one of the earllest signs of civilization;
art had its beginning in the lines indented in clay,
perhaps or hollowed in the wood of family utensils;
after that came crude coloring and drawing.

In order to appreciate our art heritage, we must make
a historical study. Relative to this point, Noyes 19 says
that we should be able to "reconstruct imaginatively on
the basis of the facts thé;conditions in which the artist
lived and wrought."” Each artist, he says, expresses the
ideals of his age,wand the form of his work is conditioned
by the resources he had at his command. To discover the
artists!s purpose moré completely than he was able to
realize it for himself is the aim and function of the
historical study of art.

Course in Art Appreciation. = Art educators agree upon

20

the neédafdr a‘definite'édurse'in art appreciation. Sargent 20

believes the most desirable appreciation is that "which will

.. ....1B
Dolores Bacon, Pictures Every Child Should Know,
pe vil. New York: Grosset¢.and Dunlap, .1908. -

Charleton Noyes, The Gate of Appreciation, Pe 113.
Boston: Houghton Mifflin (o., .1907.

20Walter Sargent, Instruction in Art in the United
States, pe 5. TU. S. Bulletin No.. 43, 1918. .
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increase the range and quality of one's enjoyment in his
' 21

surroundings." Christensen also concluded, after an
experiment, tﬁat art appreciation will not necessarily
develop as a by=product, but that’if must be definitely
taught.

22 o

Still other educators. - emphasize the need of teach=-

ing thé appreciation of art~as a definite course:

There 1s no more delicate or-complex problem in
the teaching of art then training: appreciation, Undoubt-
edly there 1s a need for direct teaching in this phase of
art work. We cannot expect to train good taste merely
as an accompaniment of technical work or a study of art
history. Sufficlently high standards of beanty do not*’
develop as a by-product in the hours spent at drawing
and painting or in leaming the facts about the great art
of the past. . . '

Collins 2° voices the same idea when he says that
appreciatlion of art comes only to those who seelt it.

Importance of Paintings. - Art educators are also

in agreement on the subject of the importance of paintings
in art appreciation courses. They?beiieve that every age

el

- -

 Edwin Chrisﬁensen, A Test in Art Appreciation, p. 3.
- Art Psychology Bulletin, No.11;«fMOscow,mN.D.:'Uhiversity
- of North Dakota, 1925, R rk '

22 -
' Florence Nicholau and Others, Art. Activities in the
Modern School, p. 49. New York: The Macmillan CO., 19

T 23 Frank Collins, Picture Study, A Manual for Teachers,
pP. 7. New York: Brown, Robertson Co., ~ 1923, . )

-~
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has‘pfesefved its historical %pd‘éocial'developﬁent,iits
events, idéas, an&widéalé fhrougﬁtité paintings. The
customs and dress of the people of every race and age are
seen in the paintings of the artists of those ages. Bonser 2a
says:

Fine examples of painting and sculpture should be

included in every grade of the school in connection with
the life interests and ideals, present and historic, which

these express.

Whitcomb 25 feels the need for picture study so strongly
that she classes picture study as one of "the .most powerful
Ametbpds of instruction known." Neuhaus 26, who has devoted
much of his time and attention to teaching and writing aboubt
a?t; ranks paintings above the other phases of art as a
medium for aesthetic appreciation.
| The value of fhe study of paintings for character

‘ 27
building is emphatically stated by Neale :

24
Frederick Bonser, The Elementary School Curriculum,
De. 356, New York: The Macmillan CO., 1980, .
25
Ida Whitcomb, Young Peqple's Study of Art, p. vii.
New York: Dodd Mead and Co., 1935, ... ... e mm

6 ‘'Eugene Neuhaus, The Appreciation of Art, Pe 3.
Boston: Ginn and Cod, 1997. .

Oscar W. Neale, World Famous Pictures, p. iv.
Chicago: Lyons and Carnahan, 1933. . ..... ..




The author believes that the field of palinting offers
as great an opportunity for character bullding as does the
field of 1literature or that of music. It is truly as vital
to the moral growth of an individual that he be taught to
interpret ¥Sir Galashad" as it is to lead him to an appre-
ciation of."The Vision.of Sir Launfal', that he be assisted
to a realization of the power of “The Song of the Lark" as
that he be aided to hear the message in the great "Messiah".

Educational and Psychological Principles. - The art.

educators and the general educators seem to reach the same
conclusion concerning the necessity for training the child
for intellectual appreciations " ‘From a psychological stand-
peoint it 1s certainly a known facﬁ that‘all children, even
VeIry young ones, hﬁve emoéional reactions, but it 1s aiso
proved that these emotions can be controlled and dirgétdd;
From-this sténdﬁoint Fafnumh28 asks the help of the teachers
in presenting picture study: |

Emotional reactions we all have, whether young oxr
0ld, but intellectual appreciation should be gradually
developed through the grades. An intellectual reaction,
which to the teacher of art appreciation is the more im-
portant, 1s the secondary response that a work of art
should create. Then facts and analytical criticism will
serve in place of the more spontaneous effects of feeling.
Here the educative process of serious and thoughtful study
finds 1t an opportunity; here investigation into the truth
of representation, of color, of action, of setting, of
season, of mood is the essential procedure. Questions of
technique are gemerally of but little interest or value.
to the second grader, but in the junior .and senior high-
schools, the matter of handling a brush and palnt may add
much to the older child's appreciastion and understanding.
Truth, however, in the portrayal of form and color and

action, may be very simply discussed even in the early grades.

----- “8-Royal Farmum, Education Through Pictures, p. 9.

Westport, Conn.: Art Extension Press, Inc., .195l.
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The Selection.and‘Use of Piétures for a Pictorial Art

AppreCi&ﬁiOn Course. - Many art educators agree that the

ééieétién~6f"pié€ur5§*for'young children is most important.
Lester 29 says therc is a world of material suitable for
use but suggests:

. It remains for the elders to choose pictures adapted
to the childish interests; pictures which will cultivate
a taste for the best in art; pictures which through the
impressionable early years will lead to a true understanding
and appreciation of the world's masterpieces.

Many suggestions have been made about the use of

. 30 :
pictures. Lowe  would broaden the pupils! background
for appreciation by having them collect pictures, study the

artisf‘s life, and make scrapbooks of these.

. 31 |
The book, Picture Study, gives the method of present-

ing pictures as follows:

"le The picture should come to the child with its own

appeal plus the appreciation and enthusiasm of the teacher.
- 2+ The presentation should be adjusted to the

vocabulary, understanding, and enthusiasm of the class.
: - 3¢ A picture should be presented at a time when
~interest in the picture may be strengthened by a correlation
or association with other projects or activities in which
the children are participating. '

..... 29 - . .
Katharine Lester, Great Pictures and Their Stories,
Book,Five, p. 7. HNew York: Metzer Bush and Co., 1930.

"7 ° 7" "Florence Lowe, The Aggreciétion Lesson, pe 8. Univ-
- ersity of Texas Bulletin N. . 6 (September, 1935). Dallas,
Texas: University of Texas. . 3

%1 Do1ia E. Kibbe and Others, Picture Study, ps vevi.
Milwaukee: E. M. Hale and Co., 1933. .__.. .
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4. A picture, not interesting per se, will often
make a direct eppeal to a group if presenfted in natural
correlation with a topic in history, geography, or nature
study. _

S The story element of the picture should be
emphasized in the lower grades while technique and other
art factors may be stressed in the upper grades in order
to secure the best results.

6. The teacher should be equipped with a large
print of the picture for a study of the details not clearly
seen in the smaller prints.

The Correlation of Art Appreciation‘With Othor Cultural

Subaects. - Many ‘art educators indicate how art eppreciation
may “be correlated»with other subjects. The art of different
ages, if correctly interpreted, gives a keen insight into

the cultures of all periods of histoxry. How this idea may
be made practical is expressed by'Mathias o2 who suggests,
for example, that Dutch landscapes be studied Whlle the i
chlldren are learning about Dutch life. She believes,
however, that such correlation should be within the range

of the children's experiences.

Knowledge-of Underlying Principles of Art. - Boas 55

says that picture study should be taught separately rather
than as a part of another lesson. While the love of

pictures 1s emodotional, she believes an intellectual wnder-

standing of them can be developed.

NN ‘Margaret Mathies, Art in the Elementary School, Pe 159.
New York: Charles Scribner!s Sons, 1929. . ...... -

33 Be1le Boas, Art in the School, p. 90. Garden city,
N. Y.: Doubleday, Page .and Co., 1924.




On this point Whitford writes s

A foundation should be laid in the primary grades
which will vitalize and enhance the social and vocational
art programs of the later school.- However, to attain ',
this goal it is necessary “to establish in the primary grades
an elementary vocebulary which will make possible a
familiarity with special art terms, both in reading and
in oral discussions; a basic knowledge of art elements
and principles and their use in interpreting and appre-
ciating objects of art. An art program developed in
accordance with these objectives is needed.

The Art Museum Directors! Views

Because the art museum has fostered art appreciation
for a longer period, and with more valus le and varied
teaching aids, than any other siggle agency, the reactions
of art museum directors were sought. A letter was sent
to the dirsector of each of nineteen important museums ask-
ing for their opiniohs as to the value of an art apprecie-
tion course for elementary school children. The museums
contacted were those given by the "Publications of the
- Ameiican Association dfbMuseums." % These were thelilead-

‘ing museums in the country according to the attendance records.

T wWilliam G. Whltford, ‘and Edna Liek, Art Appreciation for
'Chlldren, Pe 9 Chlcago~ Scott, Foresman_and CO., 1936,
- 35.. ...

- Frederick Keppel and R. L. Duffus, The Arts in American
Llfe, pPe 67, New York: McGraw-Hlll, 193%. . . .. |

- -~
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The list is as follows:

Fine Arts Gallery, San Diego, California

Pasadena Art Institute, Pasadena, California

The Corcoran Gallery of Art, Washington, D. C.

Freer Gallery of Art, Washington, D. C.

The Art Institute of Chicago, Chicago, Illinois

Herron Art Institute, Indiengapolis, Indiana

The Isaac Del Gado Museum of Art, New Orleans, Loulsiana

luseum of Art, Baltimore, Maryland

Museum of Fine Arts, Boston, Massachusetts

Art Museum, Worcester, Massachusetts '

Detroit Art Institute, Detroit, Michigan

The lMinneapolis Institute of Arts, Minneapolis,
Minnesota

City Art Museum, St. Louis, Missouri

The Newark Museum, Newark, New Jersey

Metropolitan Museum, New York, New York

The Clevoland Museum of Art, Cleveland, Ohilo

The Toledo Museum of Art, Toledo, Ohio

Pennsylvania Museum of Art, Phliladelphia, Pennsylvania

The Pennsylvania Academy of Fine Arts, Philadelphisa,
Pennsylvania

- -~

;Anaijgié‘pfALetters. - Out of the nineteen léptérsxSent,

ackn&ﬁiedgments were received from sixteen. Of these sixe
teen replies, four stated that they had nothing to contribute,
or that the director was out of the citye. Twelve of these
letters are regarded ag highly significant. A careful read-
ing of the letters received from directors of art museums
reveals the following ideas:

l, There is much interest in providing children with
education for the appreclation of art, and a general willing-
ness to cooperate in working out a course in picture appre-

cistion.

27
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2. A uneninity of epig;eq was expressed on the point
that art appreciatlion is too bread & term to use in defining
a particuiarutjpe of study. ALl agree that the study of
plctures as a phase of art appreciation is highly important.

Se Some of the letters contrzbute statements of -
differentiation. These may be summed up in the words of
R. C. Nuse, Director of Philadelphie, Pennsylvania Academy

of Fine Arts, who says:

I am inclined to differentiate between art apprecia-
tion in its broader phase relative to public school re-
quirements and pictorial art eppreciation. The former
includes all phases of the industrial arts whereas
pictorial art appreciation would deal more exclusively
with the emotional and technical factors which the artist
employse.

4, Six of the letters gave emphatic expression as to
the need and value of pictorial art appreciation in the
public schools. Ellsworth Woodward, Director of Isaac

-Del Gado Museum of Art, New Orleans, ILoulsiana, writes:

I regard it so high and importent that it cannot be
overstated. Art is one of the means through which human
emotion, thought, and ideality finds expression. These
emotions, etc., appropriately shovm by form and color,
cannot be shown as completely in any other way. It follows
that unless the student is made to understand this mode of
-expression, he loses altogether this peculiar angle of
meaning, since no other form of expression quite covers it.
It is my conviction that a gifted artist is co-equal with
the poet and is as much a seer and revealer as the master
of literaturse.
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5. All twelve replies gave the information that the
schools and museums of the country are coordinating their
interests in,éuch a ﬁay that art appreciation and art
technique lessons are harmonious, and that results indicate
o growth in the understanding of what constitutes beaity
in art.

6. The letters indicated that the leading museums of
the country sponsor projects which give opportunities for
favored groups to study art appreciation and art practices.
They welcome school children to exhibits.  After-school

and Saturday classes are conducted for elementary s chool

- children.

In conclusion, it seens to be the general opinion of
these art directors that it is regrettable that art appre-
- ciation courses at present. are seemingly organized primarily
for those young people who hope to become specialists in
the field. Any attompt tobbettor‘this condition, they
believe, deserves commendafion and the hearty cooperation
of all educators. |

A Survey of Scientific Studies
Relating to Pictorial Art Appreciation

Studies relating to the subject of pictorial art appre-

ciation were found helpful in the organization of the material
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for this study. Picture study in the schools has had added
impetus from the fact that‘miﬁiéture prints of masterpleces
have become{a#;ilable'at a nominal price.. Interest in this
: fie}d is evidenced by the investigations which have been
mad§~in'redéntiyears.; The studies that have a bearing. on
the organization of material for a course of study in
pictorial art appreciation for the elementary schools may
be classified as follows:

l. Study of Children's Preferences

2. Effect of Color on Pjycture Choice

Se Methodsvof Devéioping Aesthetic Judgment

4., Need for.Art Appreciation Courses

Study of Children's Preferencés. - The studies in the

field 6f\pictorial ért éppreciation'éive evidence that the
speéial interests of the children should be considered in the
selection of pictures:f"

Sargent 36

» in his study "Childhood Preferences Recalled
by Adults", used & questionnaire in 1923 to find picture
preferencés recailed by college students from thelr elementary
and high school periods. Forty-three college students were

~examined the first year and a like number the second. The

T - :

Walter Sargent, "Report of Picture Questionnaire'.
Unpublished report from the files of Professor Sargent, De-
partment of Art Education, University of Chicago, 1923.




repliés on the elementary period gave preferences for pictures
as follows: (1) Illustration of story, (2) religious and
symbolic, (3) historic, (4) animals, (5) portraits, (6)
children, (7) landscapes, (8) still 1life. The only;sig-
nificant differences in the findings of the two years were
that the historical pictures and the pictures which tell a
story both ranked much higher with the later group. The
reasons for liking the pilctures were gnoﬁped under three
headings: (1) Association with 1ife experiences, literature,
drawing or history, (2) color, beauty, realism, religion,
patriotism, and action, and (3) influences of ihstructors

or relatives. "

Williams 57 carried on an ihvestigation with inter-
mediate grade chlldren who recorded-a‘éﬁoice from sixty-three
pictures in an art gallery. The results were:

l. Tendency was shown to-.like the same picture.

2. 1Most children preferred good paintings

3. People, places, and familiar incidents were most
popular _

4., Some interest was shown in the pictures of
children but it was suggested that this has been over-

estimated

3N . L ‘ .o ’

- " Florence Williams, "Investigation.of Children's -
Preferences", Elementary School Journal {XXV (October,.1924),
119-26. o S ﬂ
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5. Pictures which tell a story appealed to some extent

6. Plctures were liked which show a few large, easily
distinguished objects in the foreground.

7. Instruction infl&énceé;éhildren’s choices only to
a8 small extent. | A

Morrison!s SQ study is a monogreph prepared under the
direction of William'G; Whitford. Itﬁpresents a study of
childéren's preférences for pictures in the primary grades.
One hundred courses of study were analyzed from which
sixty-five graded picture study lists were found. These
lists were divided into five subject-matter groups: (1)
Religious pictures, (2)‘animal pictures, (3) nature picﬁures,
(4) historical and related subjects, and (5) pictures of
children. Forty pictures having a high fréquency of
mention in ﬁhe published lists and representative of the
five groups were used as a basis for determining childrents
prefe}rences.~ These pictures were shown to five hundred
children of grades one, two, and three to determine the
individual plctures the children rated the highest. These

questions were to be answered:

- - 38 . R .
Jeanette G. Morrison, Children's Preferences for

Pictures, ppe. 1-55. Chicago: University of Chicago Press, 1935.

- - -
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The picture I like best 1s No,.
Have you seen it before? - __ . .
Why do you like it best? R
The picture I like second. best 1s No.
The picture I like third best is No. _ .
The picture I like fourth best is No. .

The picture I like‘fifth best is No.

~ o~

If you can think of any picture you like better than
any of these, write about it.

The children'ﬁere taken in groups of six to ten to a
- quiet room to do this work. The conclusions from thils
experiment were:

l. Primary children tend to like a much broader range
of pictures than is frequently recommended.

2. It should be realized that there are sex differences
in interests evehAas early as the primery grades. In
general, boys preferred the actioh'type repreeented in ship,
animal, and history pictures, while girls favored the non-
'action type represented in religious, pet, and childhood.
pictures. ‘ ' ' '

3. In this investigation the types preferred were in
the following order: (1) reliéious, (2) animal, (3) nature
and color, (4) historical, allegorical, and relatod subjects,
(5) childhood pictures.

) 4. Interest shifted in the different grades. Nature
and color pictures make greatest appeal to the first grade,
religious pietures to the second grade, ahd animal pictures.

to the third grade, according to this study.
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5. The story interest is tl» factor most frequently
mentioned by the children as a reason for choice and is an
important element to be considered along with artistic
quality when organizing primary grade plcture lists.

‘ Whitford, in commenting on this study in the preface,
says that this study shows cleafly that careful investiga-
tian;is néeded.in organizing and administé}ing épprggiation
material. He hoped this preliminéfy'stﬁdy would sﬁimulate
more intensive research. ,

Vandermark °° attempted to secure data on children's
interests in pictures by asking the child to select what
he thoughﬁ ﬁhe most beautiful from four groups - Group A,
nine colored reproductions of pictures made by Professor
Cizek'!s classes in Vienna; Group B, three illustrations by
a'Swedish artist fof children; Group C, hine world master-
piecés;in color reproduction; Group D, ten pieces of crsative
workAby children from grades;one to foure Out of a total
of 884'ohoices, there were 326 for the Clzel pictures, 229
for the pictures by other children, 105 for the masterpleces,
and twenty-four for the Swedish artist's work. In response
Afpythe question, "If you could take juét one of these pictures

home to hang on yéur wall which would you choose?”, the choice

JUNESESS

- 9 Partheriia J., Vandermark, "An Experimental Study of

what Types of Pictures Children are Most Interested in and Why".
' Unpublished Master's Thesis, Columbia University, New York, 1929.
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was proportionately about the same. In response to the
question, "Why do you think it is the most beautiful?" the
following fype of answer was given: '

"Because of the bright colors."

"The children have pretty clothes on."

"I like the way the children are playing."

“The children are having a good time."

"I like the story the picture tells."

"Everybody is so happy." : .

“"The important things are near the center."

40

Waymack and Hendrickson studied reactions of fourth,
fifth, and sixth grade children on material selected from a
Survey made of twenty-five writers on picture study; Two
pictures often recommended on the graded list and two not
often on the list were.selected for each grade tested. These
pictures were rated and ranked by a competent .jury of
teachers. The findings indicated that the pictures least
favored by the children .ranked highest with this:jury. The
conclusion was drawn that the malters of the graded lists
and téachers7in close contact~with'the}bhildféh did not
determine the suitabllity of pictures for certain grades on
the basis of actual child preferencese. The elements mentione
ed by the children as reason for choice were: (1) Peoplse,
(2) prettiness, (3) color, (4) scenery, (5) previous ex-

perience, (6) animéls, (7) stéry interest, (8) water.
.40 -

) ‘Eunice Waymack and Gordon Hendrickson, "Children's
Reactions as a Basis for Teaching Picture Appreciation," .
Elementary School Journal, XXXIIT (December, 1932), 268-78.

- - - - - - -
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Effect of Color on Picture Choice. = Recent developments

in coléf;printing of masterpiecés'ha#e‘led to wider use of
éuch:material in the elementary school. The general use of
colored prints in pictorial art appreciation courses has been
justified by experimental evidence.

The monograph of Mellinger 41 is a study of children's
interest in black and white pictures;énd also in a realistic
style of drawing as contrasted with a conventionalized style.
In order to secure children's cho;ces of certain elemen ts
contained in pictures an artist created eighteen large plates,
according to certain specifications outlined by the investiga-
tor. These specifications had to do with the elimination
of variables in order to secure choices, the interpretation
of vhich would be valid to as great degree as possible.

Three subjects were ﬁsed, an animal, a pine tree, and a
child.‘ Two styles were-shown,'realistic and conventional-
ized. The procedure of thé'test was simplified so as to
make it understandable to each child. Two plates were
.shown at a time, and the child designated his cholce on a
pad. Each child made twenty-seven choices, nihe at each
visitation. The study was conc erned with the choices made

. by these children on the three selected grade levels between

‘Bonnié E. Mellinger, Children's Interests in Pictures,
pp. 1-52. New York: Bureau of Publications, leachersCollege, .

1932.
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pictures executed in black and white and pictures executed in
two-color or selected three-color, and between the same
two=-color and three-color pictures all in both realistic
and conventienalized style.

Mellinger found (1) that children have preferences,
(2) that dhildren}preferred colored plates to black and
white, (3) that’they preferred a three-colored picture to
a two-colered picture, and (4) that children preferred |
realistic to conventionalized style.

lMellinger 42 reports a thesis by W. P. MacLean as an
attempt to determine objectively whether colored pictures
were pedagogically superior to similar pictures uncolored,
and if so, how much and why. This experiment was set up
with seventy-six boys in a control group and an equal number
~in an experimental group. The flat pictures used were six
autochromes selected fromAthe "National Geographic Magaz.ne".
six similar uncolored photographs of these autochromes, a
colored and an uncolored copy of Trumbull's "Signing the
Declaration of Independence", a colored and uncolored copy
of the picture "Ho Seized the Hilt and Instantly Drew Forth
the Sword", endkcolored and uncolored picture postcards of
two Chicaéo scenes, "Washingtoéts Monument" .and "Country Club

House. "
42

Bonnie E. Mellinger, op. cit., p. 1ll.
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. The following 1s a summary of MacLean'!s findings:

l. The colored flat pictures produced a greater
range and accuracy with 57 per cent of 152 subjects.

2. Colored pictures are superior in producing the
illusion of distance.

S« Colored pictures are superior vhen the color is
so used as‘to‘ennancerexisting contrasts and inferior when
so used as to leeeen or des%ro&'rhese contrasts.

4, Color ie of less value when the desired visual
experience is chiefly architectural and engineering detail.,

Gale 2 found in her investigation that the relation-
ship between color preference and picture preference is of
a complex nature. Sne studied influence of preference
for complementary color combination on the choice of a
colored print in the same color scheme. The result of
her test showed no common factor.

The Development of Aesthetic Judgment. = The studies

which have been made on the development of aesthetic judg-
ment show that centact must be had wiﬁhlpictures if the

art judgment ef children is to improve; that evolution and
taste. can be fostered and developed; and that an understand-

ing ef art principles is neeessery for intelligent appreciation.
- 48 Ann Van Nice Gale, Children's Preferences for Colors,
Color Combinations and Color Arrangements. Chicago: University
of Chicago Press, 193‘; o I
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The conclusions drawn from these studles are basic to a
sclentifically constructed course of study in pictorial
art appreciation.

Mahier 44'ma.d.e a survey of literature dealing with
art appreciation in order to leam the psychological
aspects involved in teaching art appreciation. She found
various interpretations of appreciation and definitions of
beauty. She made the following suggestions for improving
judgment:

1. Teach children to see and describe accurately.

2. Givo sense training and opportunities to develop
discrimination.

3. Educate the child to have a sympathétic interest
in works of all men.

4. Help the child develop mental techniques such as
Judging, analyzing, and evaluating.

5. Provide for appreciatioh lessons throughout the
school system. f o

;§._ Both intellectual and emotionaizreSponses,afe
necessary.- : a : o :

- 7. If possible make the child feel in a mood for

the lesson.

. 4

' Frances Marie Mahier, "Psychological Aspects Involved
in the Teaching of Art Appreciation" Unpublished Master!s
Thesis, University of Oklahoma, 1934.
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8. Allow the child to create not for the sake of the
product of creation-but'rather to develop his sense of appre-
ciaﬁion.

9. ILead the child to see the gpplication of art
principles, such as repetition, balance, and composition.

10. Give careful consideration to the selection of
| material to be studied, both from the standpoint of art
quality and subject-mattéfffhéf has a direct appeal to the
child. | . |

Littlejohn and‘Needham4$ made some investigations
based on the assumptions:thaﬁsl -

l. Children are likely to have preferences.

2, There is a natural evolution in taste.

Se Evolution in taste can be fostered and developed.

The first investigation was made for the purpose of
studying aesthetic judgment and its development. Three
groups of pictures were selected: Landscapes, interior
scenes, and subject pictures. Four pictures of each type
were used. One of the four of each type was a masterpiece.
The fourth picture in the landscapes and interiors was either

poor or ordinary. The fourth in the subject pictures was

J;'Liﬁtléjohn‘ané A. Needham, Training of Taste in
the Arts and Crafts. ILondon: Sir Isaac Pitman and Sons, Ltd.,
1933. , .
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of a sentimental appeal type. Tests were made with children
of various ages; boys, girls, children in the city, in rural
districts, in poor districts, and in districts having more
cultural opportunities. Each child wrote down his pre-
ferences giving reasons for his choice as well as reasons

for disliking other pictures. The investigators arrived

at these conclusions:

1. Growth in aesthetic taste increases with age.

2. Subject coﬁes first,'color second with most children.

3¢ Few children‘appreciate light and shade.

4. Young children like bright colors, definite shapes,
variety, and realism.

'S5« Environment has an influence on the reaction of
children to certain pictures.

The second investigation was made for the purpose of
learning what effect experience might have on the change of
taste. Three pairs of pictures were used, one good and one
bad in each pair. The pupils were asked to express their
preferences in writing. ‘buring six weeks of time the
children saw the pictures two or three times a weeke. The
children were told to consider and study the picturés)and"“'
if for any reason they wished to change their cholces, to do
SOe No formal lessons were given to influence the childrents

choices. At the end of six weeks preferences were writfen o



again. As in the first study the older children chose the
better pictures. Some children changed their choices,
usually changing from a poor one to a good one, but not
always. The invesﬁigators interpreted the evidence as show-
ing that experience improves taste. After completing these
investigations, Littlejohn and Needham were convinced that
‘thelir original assumptions were correct, that:

l; Children do have preferences.

2, There is a natural evolution in taste.

3. Evolution in taste can be fostered and developed.

Voss 46 made four experiments on the method of teaching
aesthetic judgment. Her studies proposed to test the
hypothesis that aesthetic judgment can be best taught through
pictures by selection, elimination, and arrangement according
to principles such as unity, harmony, and rhythm. The ex-
periments were conducted over a period of twenty weeks with
second, third, fourth, and fifth grade children divided into
two parallel control and experimental groups, with 101
children in each.

The experiments were as.follows:

»1. Experiment I undertook to test the assumption that
practice 1n judgment of differing degrees of merit cannot-

"“"”46'Mildred‘Dow'Voss5 Art Appreciation Process at the

Child Level, pp. 1=39. Studies in Psychology of Art, Vol. II.
Iowa City, .Iowa: Psychological Bureau, 1936.
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bring about a significant increase in the development of
aesthetic judgment without an initial comprehension of the
picture as an organization of pilctorial elements.

2. Experiment II was performed to determine if the
same experimental exercises accompanied by a verbal ex-
planation of the principles of art would produce a sig-
nificant increase in aesthetic judgment.

S« Experiment III consisted of examples illustrating
only the application of the principles.

4, Erperiment Iv utilized exercises similar in type,
although different in subaect-matter and degree of complexity,
to those used in Experiments I and II.

""" As a result of the four experiments the following
conclusions were made:

l. The principles of art can be explained in such
a manner that they can be understood and applied by children
in the second, third, fourth, and fifth grades.

2. An understanding of the principles of art produces
a significant increase in the ability to judge between vary-
ing degrees of merit.

3. An understanding of the principles of art pro-
duces a significant increase in the abllity to analyze the
aesthetic organization of a picture.

4., Accompanying & significant increase in the
aesthetic judgment and the aesthetic analysis scores, a
decrease occurs in the comprehension of the plcture as a

substitute-object end an increase occurs in the compre-
hension of the plcture as an aesthetic organization.



5. An explanation of a principle of art accompanied
by illustrations exemplifying its applicetion in many ways
brings about a greater increase in aesthetic judgment than
an explanation accompanied by illustrations exemplifiying
its application in but few ways.

6« An understanding of the principles of art without
opprortunity for the application of these principles in the
production of ert is not sufficient to increase the ablility
of the child to organize an aesthetically meritorious
composition.

7. With complete cessation of the type of activities
provided by the experimental procedure over a considerable
period of time, there 1s failure to progress to a sufficient

extent so that the experimental group retains a 51gn1ficant
superiority over the ‘control group.

Berliner 47 studied the ranking of sixteen plctures
by three hundred sixty children and then contrasted these
results with college students'ranklng of the same pictures.
| She found that the ranklng order was practically the same
for both sexes and for all grammar school children. A
negative correlation was noted between the choices of

grammar school children and college students.

The Need for Art Appreciation Courses. - This study

was based upon the belief that appreciation and knowledge
of ert should be an impbrtgpt part in the child's education,
.. and that there is need for a course of study in pictorial art

R .47

. A, Berliner, "Aesthetic Judgments of School Children"
" Journal . of Applied Psychology,_II (September, -1918), 229-42.




appreciation. This belief is substantiated by the thesis
ﬁhich is.reported here.

Posey 48 based a study on the hypothesis that, 1f many
people are to f£ind employment or emotional balance in the
decorative arts, the masses will needvan esppreciation for,
and a desire to own decorative art objects. Feeling that
the responsibility for developing taste and appreciation
in the consumer is a task for the public‘school, she attempt-
ed to discovér‘to what extent the schools are meeting the
bbligatioh, She was also concerned-with what is being
done, what it is possible‘tdAdo;'and what should be done in
the elemenéér& grades to make taste and appfeciation an
integral part of the child's education. She obtained her
data fy'méking“a‘Survéy of 1iterature deéling with courées
in art, as follows:

1. Courses of studies of progressive cities and states.

2. Suggested courses of study published by leaders-
in the field.

S Suggestions of educators in general fields of
education and art.

b1 4, Texts and books designed to aid in art apprecia-
one.

Se. Books in related fieldse.

- - 48 :
Mary Myrtle Posey, "Training of Appreciation for
Architecture and the Decorative Arts as an Integral Part of
the Child's Education". TUnpublished Master's Thesis,
University of Cincinnati, 1935. . ‘
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6. Contributions of industrial organizations, historical
socicsies and museums.

Conclusions and recommendations made were:

l. Art sppreciation should be a major objective for
all pupils and should include architecture and the decorative
arts as well as picture study.

' 2. Proper evaluation should be made of means of ob-
taining the above objectives.

S« Methods should combine formal study, experience
with technical processes, and environmental contacts.

4. There is a scarcity of adequate texts on art
appreciation for the elementary grades.

. 5. Subject-matter dealing with architecture and the
decorative arts is wholly inadequate.

v 6 The acquisition of a knowledge of art appreciation
by indirect influence is uncertain.

7. Further study should be made on the interests and
readiness of elementary grade children for apprecistion
architecture and the decorative arts.

8. There should be closer cooperation with museums,
historical. societies, and industrial organizations for -
getting closer contacts With objects of beauty.

9. There should be closer integration of the subject-
matter of art and other studies.

iPrinciples of Curriculum Construction

A Summary of Accepted Principles. - Slnce this th551s is

a study in curriculum.building, it was deemed important to
keep in mind the broad principles -of curriculum building as

agreed upon by specialists in the fiela of curriculum work.
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For this reason a survey of opinions of experts in this fileld
was made. A summary of these principles is considered
appropriate for this study.

The construction and revision of curriculum is of
paramount importance in American educatione Teachers, super-
visors, and administrators of schools, as well as professors
in colleges, are considering these problems and experimenting

49 The deter-

with methods of procedure at the present time.
mination of the major objectives of education, the listing
after experimentatioﬁ of worthwhile activities, and the
develOpment of principles of grouping is primarily the work
of the erert in the field of curriculum.buildlng. However,
the tasks of the curriculum makers are manifold, difficult,
and should be carried out by professionally equipped
specialists. Modern thought holds that curriculum.building
is a cooperative enterprise ih vhich the specialists in many
fields should be included. The curriculum builders should
use end consult the philosopher, the sociologist, the
psychologist, the expert schoolAadministrator, efficlent
teachers, and well informed laymén. This view is summarized

by Rugg 90 o5 follows:

-- 49 E. M. Draper, Principles and Techniques of Curriculum
Maki ng, p. 3. New York: .D. Appleton-Century Company, .1956. .

-~

Harold Rugg, Curriculum Makin Points of Emphasis,
pp. 161-162. Twenty~-SIxthR Yearbook of EEe National Society
for the Study of Education, Part II. Bloomington, Ill.:
Public School Publishing Co., 1930. _
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) The General Statement, therefore, in my judgment
should have made more emphatic the doctrine that

. curriculum~-making demands the cooperation of several

specialists. This generalization has hardly been

grasped at all as yet. Nevertheless, each of the tasks

is important. Each demands specialized equipment. The

day is past in vhich a single individual - be he professor,

- teacher, administrator, psychologist, sociologist, or

research specialist of vhatever brand - can encompass all

of these tasks singlehanded.

51
Barr sums up the steps in curriculum construction

which have been followed by modern curriculum makers, as

follows:

1. Select from the major flelds of humen activities
one or more divisions for study and analysis.

2. Determihe the educational objectives by method
of analysis, by method of errors, or by method of agreement.

Se Anélyze the individual for mental characteristics,
. abilities, and interests that characterize human behavior.

4, Determiné those universal personal qualities that
should characterize man'!s activities regardless of age,
sex, race, vocation, social status, or nationality.

5. Study the activities of child life.

. 6. List the specific abilities that one needs in
the performance of life's activities.

e Formulate guiding principles relative to the
local community, the age and maturity of the children,
previous training, probable life occupation, the time
allotment of the several sub;ects, and other subjects in
related fields. :

51 L . '
‘ A. S. Barr “%Making the Course of Study" Journal
of Educational Method, III May, 1924), 371-374.. N




8. Select the entire range of abilities of those
abilities to be developed in school.

9. Select theexperiences, that is, the activities
to be used in the attainment of objectives.

10. Select and standardize the needed materlals,
supplies, and equipment essential to the course of study.

1l. Place the material in the actual classroom for
which the material is best fitted.

12. Orgenize the experiences into correlated in-
structional units.

13, Formulate the proper methods of teaching each
unit.

14. Detemine the standards of attainment grade by
grade. _

15. Introduce the wvarious mechanical devices essential
to the course of study. :

16. Revise the, course of study in the light of ex-
verience and experimentatlon.

Scientific thought of the above type is genergi in.
its éppiicafion énd iggusable the country o#e:u ¥'Th5 féim
"curriculum" is defined by Cocking 52 as "including every-
ﬁhing which has to do with the instructioﬁal work of the
school." On the other hand, "the course of study is a
printed-manual or guide which has been prepared to aésist
teachers to direct satisfactorily the developmeht of the

52

Walter D. Cocking, Administrative Procedures in
Curriculum Making, pp. 108-112. Contribution to Education
No. 329. New Yor&: Bureau of Publications, Teachers College,
Columbia University, 1928.




‘curriculum." 58 The evaluation of subject matter, the
gradation of subject matter, the adaptation of subject
matter to teaéhing situations, and the organization of
\subject matter into courses of study are fields to which
; public school people - teachers, principals, and supervisors -
‘can make their most valuable contributions.

Cocking 5% has listed forty-one principles of curriculum
meking for public schools. The five major divisions of
these principles are as follows:

l. Aims and Objectives

2. Instituting the Program

3« Participation in Curriculum Making

4, Committee Organization

5. Appraising Value of Curriculum Progreams

In this list of principles it 1s stated that a given
course of study should be composed of the following elements:

1. Aims and objectives

2. Methods of procedure

3« Suggested activities

4., Probable outcomes

00 . . ... . I o

~ Hollis I. Caswell, fiThe Curriculum and the Course
‘of Study", The Peabody Reflector and Alumni News, 7:8
(Januagz 22, 1934)._ . . P . - R

. The Elementary School Curriculum, De 54, Second
Yearbook of .the Department of Superintendence. Washington:
Department of Superintendence, 1925.
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Se Lists of books and supplies
6e Type lessons

7. Work divided according to promotion periods of
the system

8. Bibliographies

56
The National Educational Associatlion has listed

the essential purposes of a course of study as follows:

1. To provide teachers with carefully thought out
and far-sighted aims and objectives of education.

2. To furnish teachers with specific aims and ob-
jectives in every subject for each grade.

3« To supply teachers vwith a definite handbook
which will be a guide to them in teaching the various
subjects.

4, To offer a ready guilde for teachers as to content
and pupil activities best fitted to realize the general
aims and objectives of education, as well as the specific
aims of particular subjects.

Se. To coordinate all the efforts of the school. -

" 6. To enable “éach teacher to see the ‘work of -his
particular grade, not as a separate unit, but as growing
out of the work of the preceding grade, and leading to
the next higher grade..

7« To provide a basis of classification and promotion.

8. To supply a wide enough range of content for each
grade, so that each teacher may select material suitable
to the varying abilities of different classes and individual
pupils.

6
National Education Association, "Keeping Pace with
the Curriculum", Research Bulletin, III, Nos. 4 and 5
(September and. November, 1925),‘179-81.




9. To indicate methods and procedure, which are
recommended because of their proved value, together with
illustrations of classroom achievement resulting from their
USECe

10. To set up definite standards of attainment that
may be expected of pupils.

1ll. To encourage teachers to consider the develop-
ment of clvic and character education in every subject
in every*grade. .

12., To encourage teachers to keep in mind as one of
their chief aims, the fostering of superior abilities with
which some children are endowed, so as to develop the power
of leadership and to help those who possess such abilities
to realize the responsibility of using them for the benefit
of the social group.

13, To stimulate teachers and to give them the right
attztudes toward theilr work.

On_the basis of these thirteen purposes of a course
of study listed by the National Education Association,
Caswell and Campbell 57 have orgaﬁized a rating'seele to
evaluate courses. They have reviewed several hundred

courses of study and have analyzed them as follows:

A, Recognition of Objectiyes

l. Are general aims and objectives set forth
indicating the general pupose of each course?

2. Are specific outcomes in terms of knowledge,
habits, skills, attitudes, and ideals set
forth for each subject? -

o .
Hollis L. Caswell and Doak S. Campbell, Readings
in Curriculum Development, pp. 690-92. New York: American
BOOI{ CO., lgz}? . . N ; T
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3. Have the objectives and desired outcomes
which have been set up functioned in the
selection and organization of the content?

4, The aims and objectives set up are in con-
formity with what particular philosophy
of education?

Selection and Organization of Subject-llatter

l. Is it so written and organized as to be an
ingpiration to teachers in their work?

2. Is the content such as will function in
practical daily life?

3. Is the form and language clear and adapted
to teacher use?

4, Does 1t include suggestive lists of pupil
experiences which will enable pupils to
achieve the objectives set up?

S5« Does it include suggestive 1lists of
materials needed in providing adequate
experiences?

6. Is the approach to each subject through
situations and materlal familiar to
_children?

7. Is the subaect-matter organized according
to one or more of these bases: (a) Logical
development? (b) projects or problems,
‘organized around children'!s interests? and

(c) central topics having large social values?

8; Does it indicate standards of attainment
for each grade, which give a basis for
classification and promotion?

9. Are the results of scientific research,
whenever conclusive, used as a basis for
the selection and arrangement of content

and is the statement of method in agreement

with scientific studies as to the learning
of pupils?

53



10. Is the work of the several grades in each
subject coordinated and unified?

11. Does it provide fbr correlations?

12, Does it emphasize civic and character
education as an outstanding obJectlve of
instruction in every subject in the grade?

Ce Adaptation to Community Demands and Individual

Needs of Pupils

1. Does the course of study make use of local
material?

2. Does it aim to meet needs peculiar to the
community?

3. Is it flexible with provision for
adaptation? Does it supply a wide range
of materials for each grade?

4, Does it provide for individual differences
among children in the same grade?

D. Helpfulness to Teachers

1. In offering suggestions as to methods and
materials, is some choice given the teacher
as to subaect-matter and method, so that
she may exercise some Judgment, independence
‘and 1nit1at1ve of 'her own?

2. Are suggestions:nade relative to possible
correlations with other subjects of the
,curriculum?

S« Are 1llustrative and tyne 1essons included°

4, Are suggestions as to use of standard
tests and remedial treatment included?

5, Does the course of study give sufficient
references and suggestions for materials?

6. Are directions sufficiently complete and
definite to serve the inexperienced and
untrained teacher?
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7. Does the course of study stimulate the
teacher and give the right attitude?

E. Iechmanical Make-up of Course of Study

1. Is the forn of arrangement clear and concise?
~~ Is the type easily read? :

2.' Is emphasis given to major topics, by proper
- indentation, use of special forms of type, etc.?

3¢ For the teachers! convenience, are the
pages numbered? . Is there a table of contents?
An index? Are blank pages included for
teachers! notations?

4., Is the character of the make-up in conF
formity with the stage of development?

The Application of Principles of Curriculum Making. =

In devéloping the course of study>inAthébfield of pictofial -
art appreciation, the basic principles of curriculum making
have been‘observed. An analysis of the method employed in

" organizing the material for this pictorial art appreczation
course will reveal the following.

l,; Care was taken ‘to avoid the danger of attempting
to cover too large a range of human activity in this study.
The study ‘has been limited to pictorlal art apprecmation.

2. The course is devised to take 1nto consideration
the activities of chlld life. The aim of education,to
- train children to live well, as children, has been deemed
of prime importance.

3« The organization of this study has been guided by

the general assumption and principles dealing with (&) the



commnity, (b) the age and maturity of the children, (c)
previous traihing, (d) probable life interests, (e) the
time allotment of the several subjects, and (f) other
related fields.

4. The subject matter has been carefully selected
which 1s deemed essential to a course of study.

5. Grade placement of material has been determined
by actual classroom use and has been'checked by twenty
graded picture lists.

6. The material has been organized into correlated
instructional units. |

7. Provision is made for testing the results of this

study.

8. The course is composed of the following elements:

() aims and objectives, (b) methods of procedure, (c)
suggested activities, (d) pfobable outcomes, (e) lists of
books, (f) type lessons, (g) work divided into promotional
units, and (h) b:.bliographies. ) '
‘9., The people partlcipating in this work were
pupils, teachers, and .a- school prlnclpal. '
10s The advice of experts in the field of art

education was followed.,
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Summary of the Chapter

Summarizing the theories regarding pictorial art
appreciation, it may be said that the general educators,
the art educators, and the art miseum directors are in

agreement about the value of a pictorial art appreciation

course for elementary school children. Certain conclusions

may be listed as common views held by these specialists:

1. Art appreciation has a definite cultural value
which children have a right to obtain.

2. Approach to an understandinngf our great art
heritage is essential in the early_training.

S« It is regrettable that art appreciation courses
are organized primarily for those young people who hope to
be specialists.

4. There is need for a definite outlined course in

pictorial art appreciation.

5. A Iknovwiledge of art principles and art vocabulary .

~is absolutely essential to the enjoyment of art.
| 6. Training in judgment and appreciation is the
one chief vehicle for inculcating ability to understand

and appreciate aesthetic values.

7. The general value of pictorial art appreciation'f

is to prepare for proper use of leisure time.



In making a survey of sclentific studies relating to
pictorial art appreciation, the investigations were grouped
under four headings as follows:

l. Study of children's preferences

2., Effect of color on picture choice

S« Methods of developing aesthetic judgment

4. DNeed for art appreciation courses

These investigations showed that children have certain
preferences and that their preferences cover a wide range.
Preferences change with t ime and training. Children prefer
color to black and white. Aesthetic Judgment can be 1mproved
and developed by'training. Art appreciatlon courses are
’necessary for the cultural training of the individual and to
furnish a buying public for those who earn their living in
the arts. All of these investigations are preliminary to
and point the way to the development and organization of
material for a course of study'in pictorial art appreciation.

| An outline of modern methods in the fleld of curriculum
meking has been given in this chapter.' The application of
these principles to this study has been given in outline form.
An understanding of the general curriculum procedure will
lead to a bebter understanding and a more intelligent use of

the appreciation material developed in this study.
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CHAPTER TIII

THE EXTENT AND TYPE OF PICTORIAL ART APPRECIATION
AS REVEALED BY COURSES OF STUDY

Purpose of the Chapter

The second chapter was devoted to the theoretical
and experimental baclkground of pictorial art education.
From this chapter it was concluded that a pictorial art
appreciation course should be included in the curriculum
of the elementary schoolse. _ |

The purpose of this chapter, then, is to find ouﬁ
the extent and type of appreciation'being taught in the
large elementary'school systemé of the United States. .It”
was consideredAimportant to get this information to see
if the field had been adequately covered, and if a reél
need existed for assembling material for this purpose. The

informauion collected from published and,mimeographed courses

has been used in the formulation of material for the study

units on pictorial art appreciat;on;;”

et
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The Sources of Materials

Careful study was made of materials from various
representative sources. A great number of city art
courses of study, as well as several state courses, were
inspected. Guide books for picture study by experienced
authors in art education were likewlse studied and their.
contents evaluated. A check was made on materials handled
by publishing companies of magazines and of prints, as it
was:found that their influence on lists for picture study
was very great. |

The study reported in this chapter does not con-
sfitute a complete survey of courses of study. However,
'an attempt was made to get all the material relative to
courses. of study in pictorial art appreciation. The material
was cOilected from the Cincinnati Public LibPary, the
University of Cincinnati Library, the Cincinnati Art
Museum Library, and the Ohio State Library. To supplement
the rather limited number of courses of study that could be
- obtained from these sources, personal letters were sent to
all the cities in the United States having a population of
100,000 or more. These letters were requests for material
on aft education in general and pictorial art in particular.

In addition to the city courses of study on art appre-

ciation, state courses were studied. The material from



these state courses gave additional information regarding the
extent and types of pictorial art appreciation in the schools
of the Unlted States.
A limited number of books have been published on
pictorial art appreciation. These have been used ex-
tensively for appreciation courses. Closely related to
>these books on art appreciatibn is material produced by
picture publishing companies. In many cases these companies
have published definite courses in picture study. All this
material has been considered in this chapter.
Extent of Pictorial Art
Appreciation
Reports on the use of pictorlial art appreciation in

the elementary schools of the city school systems were re-
ceived from thirty-eight cilties. Not all of these cities,
however, were able to send helpful materials other than
expressions of interest in the subject of art appreciation.
Courses of study were obtained from twenty of these cities,
namely, Boston, Cincinnati, Cleveland, Detroit, Grand Rapids,
Indianapolis, Los Angeles, Milwaukee, Mihneapolis, Newark,
New Orleans, New York City, Oakiand, Omasha, Philadelphia,
Pittsburgh, Rochester, St. Louis, St. Paul, and Widhita.



T hirteen art directors stated that their courses
were too 0ld to be of practical use, or else were out of
print. In the other places new courses were in the making.

Courses of study'which included definite pictorial
art programs were obtained from the following states:
Arkansas, Massachusetts, Missouri, Montana, Nebraska, New
Jersey, New York, Pennsylvahia, and Texas. These courses,
as well as those found from the following sources, were
studied and will be evaluated in connection with the city
coursesr%: |

Art in the School, by Belle Boas

Stories Picﬁures‘Tell, by Flora Carpenter

Education through Pictures, by Royal Farnum

' Picture Stqu for Elementéry Schools, by Delia Kibbe

i,

and Others

 Great Pictures and their Stories, by Katherine Lester

Picture Lists by the F. and A. Owen Publishing Company
Picture Lists by the Artext Prints, Inc.

Serious consideration was given to all available courses.

One similarity prevailed among them which is worthy of
particular attention. When & definite course in art appre-

clation existed, it was a part of the general art program.

*

Detailed references are given in the Bibliography.
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The courses varied from excellently'worked out programs to
practically nothing. Where no definite program was used,
it was apparent that no plan existed except a conviction
that picture appreciation should be, and would be, united
with other subjects of the curriculum as opportunity offered

itself.
Types of Courses of Study

It was found that the courses of study would fall
readily into three grbups; In the first group art appreQ
ciation is incidental to other subjects most frequently
connected with the regular art'courses. This ideal 1s
expressed by Sabotka 1 Whé‘says, "Art appréciation should
not be taught at any definite time or by any definite
method."”  Fourteen courses were found which might be
placed in this class. In the case of these courses no
definite time is fixed and very little material is
suggested.

In the second group of courses, art appreciation is
taught by using stories with 1ittle emphasis on the art
principles. Pictures have been listed to suit the time
of the year, including seasons and holidays,in the motive
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for selection and study. Even in this type of course, it
is the rule to use masterpieces. Very few pther pictures
~are included in this 1list. Eleven courses of study were
examined which could be grouped in this category.

The third type of course has a well worked out plan
for the development of art appreciation. There were
eleven courses of this type. The number of pictuﬁes
liéted ranged from five to ten per year with an additional
supplementary list to be used at the discretion of the
teacher. A 1list of art principles to be taught is out-
lined with the course. The procedure for the courses of
study coming under this third type usually follows this
order:

1. The picture is displayed in an attractive manner.

2. Points of interest and information about the
picture are developed through questions and discussions.

3. The s’torj of the artist's life is told.

4, Poems, songs, and dramatizations are used as
correlative material. |

In severai courses,;notab1y in that of Rochester,
léh;ld;en are urged to make bookleté. Certain art principles
afa}étnessed in each grade. In Rochester this type of worlk
’ Stéfts aé:;§ﬁ"és the kindergarten. For example, in the

picture,‘?Foﬁr Little Scamps", the children are taught texture



by noting how the artist maltes the floor look hard and the
kittens! fur soft. Definite lists of pictures are gilven
for each grade. Two lessons for each gréde are worked
out on which the teacher may model her lessons. Definite
art principles are taught, beginning with simple stories
and questions leading up to the understanding and apprecia-
tion of the art principles involved. As the pupil advances,
less stress is placed on the story told by the picture and
more attention is placed on the art principles. In the
fifth and sixth grades emphasis is placed on the technical
side of the work.

The courses of study from twenty cities, nine states,
five books, and two publishing companies, as discussed |
under the three types in the foregoing paragraphs have
been analyzed as follows::

le There .are courses. of study in which no definite
pictorial art appreciation is given. |

2. There are other courses of study in vhich the
story method is emphasized in the use of the pictures listed.

3. There are courses of study which have detailed
procedures for picture study ;n'which art principles are
stregsed. . . S ‘.i

The following classified 1ist indicates to which bype

each of the thirty-six courses belongs:

65
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. Courses with Suggested Programs

Boston
Cincinnati
Grand Rapids
Illinneapolis
Newark

New Orleans
Oakland

Omaha
Pittsburgh

St. Louils

St. Paul
Arktansas State
New Jersey State
New York State

Courses with Emphasis on the Story Method

Indianapolis

Los Angeles .

New York City

Wichita

Missouri Stete

Montana State

Nebraska State

Pennsylvania State

Texas State

Stories Pictures Tell, by Flora Carpenter
Picture ILists by ArtextPrints, Inc.

Courses with Emphasis on Art Principles

Cleveland

Detroit :

Milwaukee .

Philadelphia

Rochester

‘Massachusetts State ‘

Art in the Schools, by Belle Boas

Education through Pictures, by Royal Farnum
‘Picture Study for Elementary Schools, by

_. .- Delia Kibbe and Others. .

Great Pictures and their Stories, by Katherine Lester
Picture Lists by F. and A. Owen_Publishing Co.
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Of the thirty-six courses of study, fourteen had no
definite program other than suggested lists of pictures
or stated objectives; eleven gave a detailed program with
examples of stories of the pictures and the lives of the
artists; eleven based the program of appreciation on
fundamental prihciples of art.

A1l the thirty-six courses on art appreciation pre-
sented in the above list have material relative to pictorial
art appreciatibn. An analysis of the city, state, and
other published courses of study will answer the following
questions:

le Are definite picture lists offered?

2. What type of direction is given‘fof appreciation
lessons?

3; Are the pictorial art appreciation lessons
based on art principles?

The following chaft is an analysis of the thirty-six

available courses on pictorial art.
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AN ANALYSIS OF COURSES OF STUDY REGARDING
. PICTORIAL ART APPRECIATION

Grand Rapids
Indianapolis

Los,Angéles

Milwaukee
Minneapolis
Newark

New Orleans

) New‘York 
City

for grades 6-8

No lists given

10 pictures in
grades 1 - 4

No lists given

6-10 pictures
- 'for grades 1-8

150 pictures
listed under
Yfunit" headings

‘No lists given

10 pictures for
grades 1 - 8

additional sup-
plementary lists

6~12 piétufes
for grades 1-8

rections for use

Incidental study

Directions for
two pictures per
term

Correlation with
other subjects

Detailed direct-
ion for use

Objectives stated
implied correle-

tion ‘

Appreciation
through drawing

Impliéd correla-
tion with social

‘studieg'

Directions for
telling stories =
also booklet
making

.C1Ty - -Noe Pictures Type of - ‘Art Principles- -
Course per Grade - Direction . Basic to Course
Boston 7 to 12 pictures None listed in None given -
for grades 1 - 6 Document #10
Cincinnati 10 pictures for Correlatipn with
grades 1 - 2 other studies None given
Cleveland No lists given Correlation with Art elements
‘ ' other studies emphasized
‘Detroit 10-12 pictures Detailled di- Elements of com-

position develop-
ed

None given

None given

None given

Art principles
developed

None given

None given

None given

None given
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grades 1 - 6

for teacher and
children

‘City - 'No. Pictures Type of -~ Art Principles
Course per Grade Direction Basic to Course
Oakland, - . No lists:.given - No directions: ="
Use of 'visuael
center" _suggested None given
Omgha No lists given Informél study -
: Booklet making
and correlation
with poetry and A
- music None given
Philadelphia 5 pictures for Detailed pro-
grades 1 - 9 - cedure None given
Pittsburgh 8 pictures for Visits to '
' grades 1 - 6 museums'stressed None g;ven
Rochester -+ 8=18 pictures Definite di=-
' for grades kdg. ©rection for Art principles
tec 8 picture study stressed
St. Louis 12 pictures for No directions
grades 1 - 8 -~ . for use None given
St. Paul 10-25 for grades Suggestion glven
1-8, "select 5 for "picture
for study" foliol " None given
Wichita 10 picturés for Historical dev.
grades 1 - 8 of painting and
stories of '
artists None given
State -
Course ‘
Arkansas S pictures = no  Directions refer -~
grade deslgna- to stories and
tion questions None given
Massachu= 10 pictures for Directions for Art principles
setts grades l=8 = study developed
topical 1lists
Missouri 10 pictures for References given

None given
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- State ¢

New Jersey

New York

Pennsylvania

Texas

grades 1 - 8
10 pictures for
grades 1 - 8

10 pictures for
grades 1 - 8

5=-16 pictures
for grades 1-8

8-10 pictures
for grades 1l-11

No. Pictures Type of Art Principles
Course per Grade Direction Basic to Course
Mont ana 12 pictures for  Illustration of
grades 1 - 8 procedure for
each grade; story
_ and questions None given
Nebraska 10 pictures for References given

for teacher and
children None given
No directions
given None given
Stories in
pamphlet form None given
Correlation with
social studies None given
Correlation with

music, history,

and literature None given

Publishing -
Companies

Artext Prints,
Ince

Owén Pub-
lishing Cq.

10 pictures for
grades 1 - 8

10 pictures for
grades 1 - 8

Pamphlets with
stories and

biographies None given
Pamphlets with Principles
stories and emphasized

biographies

- Authors

Boas -
Cgrﬁenter
Faénum
Kibﬁéi_

Lesterxr

~.-10 pictures for -

grades 1 - 8

8 pictures for

grades 1 - 8

'10 pictures for

grades 1 - 10

9 pictures for
grades 1 - 8

10 pictures for

grades 1 - 8

Pfgiven for lessons

Discussion for -  Art principles
teacher background stressed

Stories & questioms Few principles
for children stressed

Detalled directions Art principles
for procedure emphasized

Stories & question Art principles
emphasized

Storieg.& question Art principles
-for each picture - emphasized




From a careful study of these courses it was found
that they containea material pertinent to a course of
study in pictorial art appreciation, but that no one of
them included all the material necessary for a comﬁiete
course for the elementary school.

Even in the eleven courses which gave definite
procedure only one or two sample lessons are given
for theluqe of the teacher. The teacher, with all
the demands which are made upon her time and energy,
would find it almost impossible to do the research
necessary forAcombleting.suchza course. An organiza-
tion of this material for the use of the teacher would
in no way hamper origihal work of teachers and pupils,
but would make the source material easily avallable
for their use. | |

Two important features of a well worked out
plctorial art appreciation course are eitherAenfirely
omitted or merely suggested in case there is time.

One of these features,. review questions, if omitted,
would leave the,coﬁrse unfinished.- .F£om an educétion-.
~ al standpoint, a ¢héck up is most impqrtant in ciasSi~
f£ying, reviewing, and clarifying the ideas gained in

a course. o

Another feature which received little or no
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attention is the use of work material, which should be used
in connection with such a course. This material should
consist of such things as crude pupil-made examples of
perspective and of other art principles, and matching
contests with names of pictures and artists. This material
should do much to give the children a clear idea of the
underlying principles of art.

Realization of the inadequacy of the material for
the use of the classroom teacher in presenting a course
in picture study led to the development of the material

used in this study.

Pictures Found in
Twenty Selected Lists

.Courses of study on art education used in important
educationai centers throughout the country furnish ex-
cellent material for the formation of pictorial art appre-
clation courses. Huch excellent work on art education is
in evidence. The lists of pictures found in these courses
should be considered in the selection of pictures for a
course of study. These graded lists of pictures have been
found in city courses, state courses, books on art education,

and in materials from picture publishing companies. These

- 1lists are well worthy of attention if a course in pictorial
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art appreciation is to be considered. Twenty lists were
selected aftgr.a careful consideration of the following
points: | |
~ 1. The importance of’the educational unit

using the list | -

2. The influence of the list on pictorial
courses

5. The group of people compiling the lists,
i.e., art diréctor, art educator, picture publishing
company, curriculum organizer

4. The availability of the list

The pictures listed were taken from the follow=
ing sources:

City Courses of Study

l. Boston, Special Syllabus in Art
- Education

2. Milwaukee, Art Apprecilation Course

3¢ New Orleans, Course of Study in
Art Appreciation

4. New York City, Course of Study in Art

Se Philadelphia, Course of Study in
© Art Education

6+~ Rochester, Subject Matter Units
in Art Education

State Courses of Study
7. Missouri, State Course of Study



8.
9.
10.

11,
1z,

13.
Picture

14.

15.

s

lontana, State Course of Study
Nebraska, Elementary Course of Study

New Jersey, A List by the Department
of Public Instruction

New York, Art Educetion Bulletin 3;#888

Pennsylvania, Course of Study in Art
Educaetion, Bulletin #41

Texas, State Course of Study
Publishing Companies
Artext Prints, Inc.

F. andA. Owen Publishing Company

Books on Pictorial Art Education

16.
17.
18.
19,

20.

Belle Boas, Art in the:'School

Flora Canpenﬁer;—sﬁdries Pictures Tell

Royal Farnum, Eduéaﬁién_through Pictures

Delia Kibbe and Others, Picture Study
for Elementary Schools . _.

Katherine Lester, ‘Great Pictures and
their Stories . o .

The following table consists of pictures tabulated

from a combined chartiﬁg of six city courses, seven state

courses, two picture companies, and five books by nationally

knovmn educators.

For the purpose of this study in tabu-

lating the pictures, no picture was given a place in the
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‘table unlees it appeared in three or more of the twenty
lists chosen.

‘ To secure a means of listing.more mean1ngful
than that of alphabetical order, pictures are given in '
the order of the average grade placement. Kindergarten
is listed as zero ( O ), grade one as one (1), and the
other grades corresponding to their numbers.—

This tabuiétion compiled from the twenty selected
lists, taken from the source material described in this
chapter, has been used in the selection and placement of
the pictures in the #arious maturity levels. After a
careful study of the basic art principles and the selection
of pictures from which these principles can be taught to
ehildren, such practical lists as these serve as a general
guide in the grade placement of pictures. The table
shows a wide divergence in the selection of picfures, a
fact that might be expected, owing to the great number of
suitable pictures for study. The grade placement varies,
but in general there ie considerable agreement both in

selection and placement of pictures.
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GRADE PLACEMENT OF PICTURES. IN TWENTY SELECTED COURSES OF STUDY

Name of -Picture

L]

*

°

" @Grade Placement of Pic?ure'*

[

.

uogsog

OOINBAT TI

SUBOTI(Q MON
X370 40K MON |

BTY

X6350700Y

TINOSS T *

BUB JUOIL. |*

+

Ko6a6L MON
JLOA MON |

Toxoq, - |°

.ou "’ .

.
H

"0 UoR0"
Tvod

X607

TMNUX Bl

oqqTAa.
Xo750T

)

Cant't -¥You-Talk -
-Hblmes

Two ‘Mothers and
their Families
~Bouguereau

With Grandma
=lcEwen

Baby Stuart
~Van Dyck o
The First Step
~Millet

Feeding her Birds
~Millet '

Boy with a Rebbit

=Raeburn

Calmady Children
-Lawrence
Children of the
Sea = Israels

Knltting Lesson
-Millet

Strawberry Girl
-Reynolds

=

—

>0

v

VR WWH

=

=3

N

=S

VN o

W M-

imwtmamv

Klndergarten, 0; First, 1; Second, 2; Third, 3; Fourth, 4;
Fifth, 5; Sixth, 63 Seventh, 7; Eighth, 8. _

“The Aumbers In the table correspond to the grade:
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Name of Picture

Grade Placement of Plcture

uoqsog

I
{
.

SOIMBMTTY
SUBSTJIO MON
£97D JI0X MON

eTUdTOPBITUd

J698000Y

TINOBE i

*BUBQUOY
BYSBIQSN

Lesaap mey

HJIO0X MON
BTUBATASUUS]

88x9], |
“OUT 9Xa%aV |

*0p uamQ |

gwog

Jequadasp

tMUIB ]

°qaty |
Je98987 |

Age of Innocence
-Reynolds

Helping Hand
-Renouf

Miss Bowles
~-Reynolds

An Aristocrat
* -Landseer

In the Country
~Blooners

Interior of a
Cottage-Israels

Madonna of the Chair
-Raphael

Angels Heads
-Reynolds

Children of Charles

I - Van Dyck

Children of the -
Shell - lurillo

Infanta lMaria
Theresa- Velasquez

Holy Night
-Correggio

Girl with Cat
-Hoecker

. B - JR— -

&}

()]

N

[

tev]

+

o~ WOH

v
o

&)

WHOH

WHE e 0 W pE ©F ©FE OH DF oH P oH

QL

a4




TABLE I (Continued)

~ Name of Picture

oA s~

i

oA

— uogsog |

GONEATL LI |

BUGO A0 7

K3T0) JLOX MON |
BUCTUON

BHAECLUON
Xosaer RON

aaqseﬁﬁﬁg“
TX0OBE TH

~BiydLopeLrud |

AA0X 1A
© spuBATASUUSg [

SOXO
SOur gxe3ay [

*0D UGMQ

s8od |

s [sna:Tomn ]

ooy

OUATH
IoTSOL ¢

Sackville Children
-~Hoppner

Don Carlos Baltasar
-Velasquez

Nurse and Chlld
~Hals

Primary School in
Brittgny - Geoffray

Hearing - Smith
-Pasturage - Troyon

Bringing Home New
Born Calf - Millet

Dignity and Impu-
- dence = Landseer

Storage Room
-~DegHooch

'St. Francis Preach-

ing to the Birds
-Gilotto

Mme. Lebrun and
Daughter - Lebrun
Dancing in a

Ring - Thoma
Holiday-Potthast

Woman Churning
=Millet :

[3Y)
(3]

A I

©H O |

B

O M-

> A

-
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" Neme of Picture

Grgde Placement of Picture

uoqsog
SOANGALIN |
sUBOTIQ MON

- BTUATOPBTTUd

103506790y |

TANOSSTIY |

BUB UO]
TR OO

ASS

L

SLORX MON

—y

BTUBA LAsUuUod

SEROW

|

To) TSR0

:

Toquodas

SUATT
T6350,

sy

Torn Hat - Sully

Penelope Boothby

-Reynolds
Blessing - Chardin

Home Work-Carriere

Guardian of the
Flock = Millet

Madonna and Angels
-Angelico

Indian Harvest
-Couse

Shoeing the Bay
Mare - Landseer

Angel with Imute
~Carpaccio

Return to the
Farm - Troyon

Madonna and Child
~Botticelli

Going to Market
-~Troyon

Deer in Forest
~Bonheur ‘

Fairy Tales
-Shannon

Sower - Millet

H | A3T70 Mao0Xx #MepN

>

(97

o O

WH ke V-
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-~ Name of Picture
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© Grade Placement ~of Plcture
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Spinner - Maes 14 -13 3t
4 4
Return to Fold =
Mauve 6 6 S|Liill 3
Sunflowers - .
Van Gogh 2 1|8
Blue Bay- 313
Gainsborough 3|2 516|5] |2 41214 |7 4
Carnation, Lily, 3
Rose =~ Sargent 5|3 3| |4 4 41314
Primitive Sculptor. . .
~Couse ' 3 51213 S|4 6
Flower Girl of 3 o
Holland-Hitchcock 213 614|414 4] |4] |4 316
Return - of Mayflower 1 13 3
~Boughton ' o K] 5 4 4
Chums - Jones 415 19 S
Money Counters = | ) 3
Murillo : 6 14 4 4
SPring'DanceV- E B e )
Von_Stuck ' 615 5) 21 |2 3 S514|5
Pastry Eaters - 113
- Murillo _ 6 41315 5|2|4 412
- Pilgrim Exile = 3 ¥
Boughton 4 4 5 4
 Pilgrims Going to { 3
Church - Boughton - [4] (4|54 5? 5 4] 1515|413
- }- st L . - - - -
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* " Name of Picture

Grade Placenent of Picture

i

A)

BUBUO]
BISBIqON

uo 48 og
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suBeTI(Q AON

K970 SaIoX MeN
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X69506700H
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Fuxon]

*oUT 9X0%aY

*0) . UeM0
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TNUIB I

0qqTil
X5350

Sheepfold -
Jacque - A
After a .Sumer.
Shower - Inness
Saved - Landseer

Horse Fair -
Bonheur

Tulip Field -~
Hitchcock

Boy with Sword =
Manet

Boyhood of Raleigh=-
Millais ,

Fog Warning =
Homerx

Rugsian Winter =.
Graber

Orphanage at
Katwyk - Artz
Belated Kid -~
Hunt

Return of Fisher-
man - Sorolla
Kitchen Maid -
Chardin

Oxen Plowing -
Bonheur

5]

G OO
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* 7 - Name of ‘Picture

- Grade 'Placement -of Picture
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Music Making Angel-. ' 1 -
DaForli : 5| |7 A1 2
Lavinia - Titian 7| 14 S
Bleaners - o sl L1 13]8
Millet: - ol 413|6(7] “14]413] |3]18]|5]4|9]|5]| |4|4
Song of the Lark - _ 5
Breton 411 71517 3|4 512]6 71851715
By the River = S
Lerolle 3 6 6
Madonna, Jesus , | 7
St. John = Lippi 6 41 218
Haymeker-L'Hermitte 71 |315 5
Angelus - S ‘ 5
Millet 3|2 7 716 14| |9]4(6 64|66
Boy and Angel =~ |
Thayer 4 4 4 8
Venetian Waters-
Tito ' 3 7 5 8131|4
Behind the Plow- ‘

" Kemp-Welch 2|4 6 4|7\ 16 4 417 |4
Sistine Madonna- 5 )
Raphael 417 71816 2 216 5|61
Solemn Pledge - ‘ 5

~Ufer 5 S|715 5155 5|6 416 |4
Windmill = 5 5
Ruisdael 8| 416|3]3 |15)5|6|5]5|& |56
Harvesters - 1 15 51
Breton N 5]6 5] 6 JS

. : : A . |
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7 * Name of Picture-

Grade Placement of Pilctur
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b
b
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A
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uoasog |
9O MBAT T
suUBeTIO MON
TINOSS T
BUBUOLT
BISBIGO
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£a10 qI0x MON T
I09180U00Y

-gTudTepPBTTUd [
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gTuBATLsuuedg |

S8BXOI

souy 3Xej34av

°*0p UBMQ

gsvog |

\ equedas) |

UMUIB,I

oqqTy |

— a03s867

Washington-Crossing
the Delaware-Leutze

Spanish Beggars -
Zubilarre

Dutch Interior -
DeHooch

Twilight - lauve

Going to Church in
~ Moravia - Uprka

Vhistling Boy -
Duveneck

Madonna del
Granduca=Raphael

Dance of the
Nymphs - Corot

Harp of the Winds-
Martin

Spring - Mauve

Preparing for
Church~Blommers

Between two Fires-
F.De Millet

James W. Riley~-
Sargent

(%)
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7 Name of Picture

Grade Placement of Picture
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William IT and Mary '
Stuart - VanDyck 17 4
Artist's Sons =~ 3
Rubensl“‘ 17
Aurora.= Reni ‘|els|7|e

Santa Fe Trail -
Younghunter

Aubtum - Mauve

Avenue at Middle-
harnis - Hobbema

Christ in the
Temple - Hofmann

Mill Pond =
Inness

View of»Ghent -
Baertson

Madonna of the
" Harples-Del Sarto

Beigian Farm-Kampf

View of Delft=
Vermeer

Northeaster -
- Homexr -

Geofge Washington- |

- Stuart
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4 4
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" lJame of “Picture

Grade Placement of Picture
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Spring - Corot g |7 atgl |7 |2|7] |7 5
Jester - Hale ol lel | | |7 |gl7 5| 8 6 |e
6
Stonebrea kers-
Courbet 6 gl |3 5
Sir Galehad -~ : 7 711 |
Watts 5|5 71 618|8|6] |617 8 6| |57
The Vigil -
Pettle 7l {6 6] 6 71617
Appeal to the S
Great Spirit-Dallin 8 S5 8|5
Going to Work =
Millet 3 7 8 8
Valley Farm - 7
Consi:a’r:t!.e~ 6 6 718
Laughing Cavaliler- 7
Hals _ 71 15 7 8
Joan of Arc - ' 7
Le Page 715] |7]8]|6 616 7181 |7] |7]6
Abreham Lincoln -
Gaudens ’ S 6 9
Lookout,All!'s Well- : 7 7
Homer ) 15} 8l 18
The Concebrt-Terboch - p 8| 6 8] 18| le| |%
Night Watch -
Rembrandt 6 8 815
Moonlight,Woods ‘
Island Light-Homer 18| 5 9 5|17 |
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Name of Picture

4

‘Grade Placement of Plcture

b

uoqlso0
0O MBMTTI |

SUBOTIO MO
L4 x0x MON|

BTUATOPBT TUJ

I6986U00Y

TINOSSTH

|8 LU0
BsBIqON |
Losaep moN!

JX0X MON |
sTUBATASUUS] |

L)
o
n
o

x04I
°0n uemg }

*oUT

8B
Joruedasn

3|

:
:

oqqTd
I01867T |

———

Surrender of

Breda =. Velasquez
Galehad the Delivex-
er -~ Abbey

Icebound -
Metcalf

Men are Square -
Beneker.. : '

- Merchant Gisze -
Holbein

The Virgin-Thayer
Fighting Temeraire-
Turner

Artistt!s Mother -
Whistler

Monea ILisa -
Da Vinci

Water Carrier -
Goya

Church of 01d
Lyme -~ Hassam

 St.Genevieve Watch-
ing Over Paris -
Chavannes

‘Men on the Dock =
Bellows

Portrait of the
- Artist-Rembrandt -
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Name of Picture

b
b
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Grade Placement of Picture
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D
Syndics of the Cloth 7 T
Gulild - Rembrandt 7 8| |7 8
Signing of the « ' 7
Declaration -Trumbull 8l6|8|8 718
Prophets = Sargent 8 7 8|8
On the Stalrs-Zorn |7 7 8 8| |8
LastASupper -
Da Vinci 8 8|7| |8 7 8
The Fete - Watteau 7 7
Saskia - Rembrandt 8|8] |8 8
King Lear - Abbey ' 9|8 1719
Battersea Bridge -~ ’
Whistler 8 8 9
Summary of the Chapter .

In attempting to determine the extent. and t ype of

art appreciation now prevaient in the elementary schools,

an extensive study was made of city courses of study, state

courses of study, books on art education, and materials

oot
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from picture publishing companies.

Through the study of all sources of information, it
was learned that many progressive cities make use of some
form of picture study in their school systems.

It was found that the type of appreciation varied
from incidental teaching to very worthwhile, clearly
defined courses. The courses‘of study reviewed in this
chapter were grouped as follows:

l. Those having nomdefinite art appreciation.
Fourteen courses of study are 1n thls group.

2. Those using story method with little emphasis
‘on artkprinelp}es,  Eleven courses of study are in this
group. | T B i |

S¢ Those having detalled procedures for picture
study based on ert principles. Eleven courses of study
are in this group.

The material found in these courses of study
has been analyzed as follows:

l. Pilcture lists offered

2, Directions for appreciation lesson

S Art principles sss the basis of the lesson

A tabulation of the pictures included in twenty

selected lists of graded pictures has been given in this



chapter. This list should serve an important function in
the selection of pictures for a definite course.

‘ It wés found that even in the best courses only
one or two sample lessons were given. None of these
courses has materisl adequate for the entire course.

Many courses had material which is valuable for a course

of study, but no one of them, nor even a combination of
them, is adequate for use in the elementary school,
Therefore, it was concluded that the assembling of material

for such a course is of prime importance.
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CHAPTER IV

BASIC ART PRINCIPLES UNDERLYING A
PICTORIAL ART APPRECIAT ION COURSE

Purpose of the Chapter

Practical experience with children in the study of
pidtures has shown that an understanding of art
principles adds interest and is essential to the devel-
opment of true appreciation in picture study. This
conclusion has been substantiated by

1. Publications on art appreciation for children

2 Sound psthological and educational theory and
sqientific,experiﬁentation

3« Baslc principles accepted by art appreciation
courses |

It is the purpose of this chapter to classify, define,
and illustrate basic principles of art in order to
establish a firm foundation for a pictorial art appre-

ciation course.
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Sources of Information

At the beginning of this study it was felt that
one of the major prob}eps would be to evolve a practical
classification ef art pfinciﬁles and nomenclature for
general use in this course. ; It was soon learned, how-
ever, that a study had been published by the Federated
‘Council on Art Education 1. In this investigation
emphasis has been placed primarily upon a classification
and use of nomehclgture vhich may be applied specifically
to the problems of organization and administratioh of
art education in the public schools. Because of the
official rating of the Federated Council on Art Educa-
tion the elements, principles, and temminology they give
have been.accepted as authoritative in the making of this
study.

These terms should be employed by'the teacher in
talking over the new picture to be studied. Art elemehts
in the simplest form can be understood by small children
who, as they mature, gain greater knowledge and understand-
ing of these terms. & For instance, color can be understood

1
William G. Whitford, Chairman, Federated Council
on Art Education. Report of the Committee on Terminologz.
Boston: Berkely Press, 1929. . . _

2 Detroit Course of Study, p. 30.




in a very simple way by the first grade child but even our

greatest artists do not fesel that they know all about color.
Whitford 5 sumarizes the points of special emphasis

in problems and exercises of pictorial art appreciation in

the following woxrds:

Points of special emphasis in all problems and
courses in art education may be summarized as follows:

1. Iine (straight line and curves). Drawing
(grephic vocabulary), lettering, design, construction,
plcture study, and general appreciation with emphasis
- upon line. Application of line knowledge to all
possible life situations.

2. Form (area, surface shape, mass and volume,
light and shadow, illumination). Drawing and painting
(graphic vocabulary), modeling, design, construction,

-~ picture study, and general eppreciation with emphasis
- . upon form. _Application of form knowledge to all
.possible life situations.

3. Tone (light .and dark, light and shades,
“values, colors). Drawing and painting (graphic vocabu-
lary), design, construction, picture study, and general
appreciation with emphasis upon. tone. Application of
tone knowledge to all possible life situations.

' 4, Color. The application of color knowledge

to all problems of the course and to all possible life
' 51tuations.
_ 5. Texture. Surface quality of character of
"material as related to all problems of the course and
to ‘all possible life situations. . .
: 6. Composition (arrangement). De81gn and
composition emphasizing line, form, tone, color, texture,
and the principle arrangements (repetition, rhythm,

“efﬁproportlon, balance, emphasis, etc.), to all types of

- .art problems and to all possible life situations.

| - 4
"The Report of the Committee on Terminology"

2. 3 _ S

. Wllliam G. Whitford, An Introduction to Art Educa-
tion, p. 98. New York: D: Appleton-Century Co., 1957.

. 4

William G. Whitford, Chairman, Federated Council
on Art Education, og. cit., pp. 25-39.
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involved three years of comprechensive study on art 1iteﬁature,
courses of study, art periodicals, bulletins, and newepapers.
The cooperation of one hundred ané fifty-two people in the
field of art was secured in the classification of art t érms.
There were: three hnndred terms listed and classified in the
report. Not all these terms are. suitable for a course, of
study for elementary school chlldren, but the basic terms
are fundemental to the construction of this appreciation
course idn art. The elements of art structure and the

major principles of design and composition which will be
basic to this study are given by the "Committee on Termin- -
ology." They may be outlined as follows:

-I. Basic elements of art structure

1. Line
2. Form
Se Tone
4., Color

5. Texturse
II. Major principles of design
1. Repetition
2. Rhythm ‘
3. Proportion
4, Balance
S. Emphasis
-This outline does not indicate that these terms are
to be studied by the children as toplcs, since there 1s too

much over-lapping. They must be brought into the course



gradually so that the children may understand the definition
by having illustrations pointed out time after time. The
presentation of the subject matter in pictorial art appre-

ciation must provide for gradualz advancement of art under-

standing, knowledge, and appreciation.

Definitions and Illustrations of
Art Principles

A definite understanding of the basic elements of
art structure and the major principles of design is funda-
mental to the presentation of a course in pictorial art
appreciation. For this reason simple definitions and
illustratidns of each element and principle will be given
in this chapter. From these illustrations it can be
seen how pictures may be chosen to illustrate these elements
and principles in such a way that children can recognize
and sppreciate them. |

The following definitions eand illustrations will
serve as a guide in presenting material in pictorial art
appreciation,te-ehildren. The illustrations have either
-been taken fram Doc tor Siple'!'s art appreciation course or
'nave been appfoved by him. 5 The definitions here quoted

6
.are from the Federated Coun01l on Art Education.

5 ‘Walter H. Siple, Garnegie Course. Cincinnati:
Cincinnati Art Museum. e T
6

R

, William G. Whitford, chainman, Federated Council
‘on ‘Art Education, op. cit., pp.\53-73.¢
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Tine. - The significance of line in the study of art
may be understood from the following definitions:

In analyzing the structural elements of visual 7
pattern or design we find the first element is line.

Contour shows us the formvof an object. It is
its defining outline or visible edge. Such-edges may
be composed of straight and curved lines. 8

Line thus signifies the course or medium through
which' the eye 1s led from one part of the picture to .
another. ' 9 _ . a

Line may be expressive of emotions, moods, feelings
of action or repose, excitement or calm. We associate line
with drawing, but it frequently plays an important part in
paintings and architecture and even in sculpture. Lines
may be curved in different ways to show grace, movemént,
rhythm, and turbulence.

A. Horizontal Line. '- In the picture, "Peace and
Plenty", by George Inness, there is an example_of the use

and arfangement of horizontal lines in the background and

in the wheat on the ground relieved only by the curves

I |

Belle Boas, Art in the Schools, pe 6. New York:
Doubleday, Page and CQ., 1924 _

-

H. H. Brown, Applied Drawing, p. 15. Chicago:‘
Mentzer Bush and Co., l916.
9

M. A. Dwight, The Study of Art, pPe 10l. New Yorlk:
D. Appleton-Century Co.;‘1880. .

o
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of the few trees. The whole effect is one of peace and
repose. Its name, "Peace and Plenty", is suggested by

this effect of the use of horizontal lines.

Peace and Plenty - Inness

Be Vertical Line. = Vertical lines are used for
emphasis, particularly if repeated. They suggest strength
and aspiration. Hobbema uses the vertical line in the
picture, "Avenue at Middelharnis". This shows an upward
movement in the tall trees in the foreground, and in the
smaller trees and plants along the side, as well as in the
church spire in the background. The whole effect is one
of aspiration or upward striving, counteracting any feel-
ing of repose which otherwise might have been gotten from
the horizontal lines used at the side. Even the road leads

upward and onwarde.
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Avenue at Middelharnis - Hobbema

C. Curved Line. - Curved lines tend to produce
grace, rhythm, and turbulence. In Degas! picture, "La
Danseuse”, the idea of movement and grace is shown by the
use of the curved line, Rhythm and grace seem to emanate
from this picture. The artist achieves this same e ffect

with curved lines in almost all his pictures.

La Danseuse - Degas
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Winslow Homer gives the feeling of turbulence, stress,
and storm in his picture, "Northeaster", through the use of
curves augmented by the diagonal lines of the logs on the

shore.

Northeaster - Homer

Form, - Webster's New International Dictlonary defines
form as a "particular arrangement of matter, giving it
individuality or distinctive character, configuration;
figure". Some conception of the place of form in art may
be gained from the following definitions:

In the subject under consideration, form is the 10
ensemble of appearing surfaces which define objects of art.

10
Henri Mayeaux, A Manual of Decorative Composition,
Pe lle London: J.S. Virtue and Co., 1889.




The form exists by virtue of the contours of the
shapes as seen together or individually. 11

Visual form must evidently consist in lines and
masses, heightened by color. 12

Form in sculpture arouses in the sensitive spectabtor
a feeling of mass and inertia dependent to a certain eitent
upon the material in which the work is created. In draw-
ing and nainting the same feeling may be stimulated, only
in these the sensation of mass isv created by the express=
ive use of light and shade,.variation in line character,
and-variation in color values and intensities. - = -

A. Light and Shade. - Glotto endows his figures with
life and movement and actuality by giving them a body in
three dimensions. In his picture, "St. Francis Preaching
to the Birds," the sensation of mass is aroused, His
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