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CHAPTER I
FORMULATION AND DEFINITION OF THE PROBLEMN

The Problem

The history of the teaching of any school subject
reveals certain trends or tendencies that characterize
the different periods of education. The term;f"trends,"
is not used with reference to those fads which"flash forth,
usually accompanied with great enthuéiasm, and then in a
short time die out. It is rather used in consideration of
those movements which extend over a longer period of
time and leave a lasting effect upon the treatment of the
subject. ‘ | |

It is the purpose of this study to investigate the
present presentation of the subject of. Latin éﬁa*to trace
. the trends and tendencies in the teaching ofmthis subject
~in the public high schools during the decade, 1930 to
1940, gvpériod sufficientlj>removed from the Claséic;i'
Investigation and the publication of its report to note
the more definite and lasting results.

The specific probléms to be investigated in this study
are: |

l. To survey the objeﬁtives named for the teaching
of Latin today in the light of those named in thé Classa-
ical Investigation,'to determine their rank offimportance

ﬁbday, and, if dnanges have been made, to designate the



trend.

2. To present the content materials as followed
today, to determine whether courses have been enriched
in accordance with the recommendations of the Classical
Investigation, and to trace trends in the offerings of
content materials todaye.

3« To study the methods which are being used a
decade and more following the Classical Investigation,
to reveal changes discovered, and to determine trends
in teaching procedures.

4. To disclose the activities and projects fol-
lowed in the teaching of Latin and to determine whether
they are broader in scope than in the days preceding the
Classical Investigatione.

S5¢ To investligate methods of evaluation with refer-
ence to the attainment of the objectives named for the
study.

6+« To survey the presentation of the subject in the
junior high schools as to objectives, content materials,
and methodology, and to present the trends in this phase
of the worke.

7. To study the work of the Latin department in-
the cooperative plan of q@ucation with other departmeﬁts
represented and to aséertain whether the ﬁork is being
taught in its relation to other subjects and to modern

lifee.
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Treatment of the Subject

The method of research involved in this study is
that of a survey, reviewing the objectives offered for the
study of Latin today, the content presented, the methods
used, and the activities connected with the work, as of-
fered in the public high schools of the United States of
America during the decade, 1930-1940.

The information and data for this study were gather-~
ed from the following sources: (1) periodicals and books;
(2) courses of study in Latin, published between the years,
1930 and 1940; (3) returns from inquiry blanks; (4) pref-
aces of textbooks; and (5) visitation of some classes and
conferehces with teachers.

The files of the Classical Journal and the Classical

Outlook for the years, 1930 to 1940, were searched care-
fully for material relative to this subject, as well as

such periodicals as Education, School and Society, Curric-

ulum Journal, Teachers College Record, Review of Edu-

cational Research, School and College, North Central Associ-

ation Quarterly, Clearing House, and others which published

articles relative to high school Latin.

The books read were those of authorities on secondary
education, on curriculum.practices, and on the methodology
of Latin. A list of these books may be found in the biblio-
graphy of this study. '

Courses of study were used as a basis for information



4.
on trends, since it seemed that they would be the logic-
al: source for information on present practices in ob-
jectives, content,and methods. The well organized coufse
of study should define clearly the objectives and standards
of attainment to be reached through the study of any sub-
ject; it should present the organizatlion of content and
materials to be used in the accomplishment of the objec-
tives named; it should offer a discussion of methods con-
sidered helpful, along with a program of teéts and measure-
ments; and there should be adequate lists of materlals and
instructional aids as well as a complete list of reference
books for both teacher and pupils.l Courses of study or-
ganized along these lines should reflect the trends in
the teaching of any subject.

An effort was made to secure all courses of study in
Latin that had been published or revised during the decade,
1930 to 1940, the period under discussion. The 1list was
determined through an investigation of the files of the

Curriculum Journal for the period of the study;ralso from

1 H.L.Caswell and D.S.Campbell, Gurriculum Develop-
ment, p. 455. New York: American Book Company, 1935e

E.M.Draper, Principles and Techniques of Curricu-
1g?6Making, p. 735. New York: D. Appleton-Century Company,

L.Thomas Hopkins, Curriculum Principles and Practices,
Ppe 422,425,426+ Chicago: Sanborn an ompany, .
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information furnished by H. B. Bruner,2 Forty~-two courses
of study in Latin were obtained, the geographical distri-
bution of which is shown in Figure 1. The list of the
courses of-study may be found in the Appendix of this
study.5

An inquiry form of six pages, a copy of which is found
in the Appendix,4 was sent to one hundred and fifty of the
larger cities of the United States, to be filled out by
some teacher of Latin who was thoroughly conversant with
the practices of the department throughout the schools of
that particular city. An effort was made to reach at
least two or three of the larger cities in each state. As
a result, eighty-one replies were received, the list of
which is given in the Appendix.5 The geographical distri-
bution of the eighty-one replies is shown in Figure 2.

Additional information and data were obtained from
the prefaces of modern textbooks which carry suggestions
as to the use of content materials, frequently offering
helpful suggestions as to methods. Information as to

trends was also gathered from visitation of classrooms and

2
Herbert B. Bruner, Professor of Education, Teachers
College, Columbia University, New York City.
3 .
Appendix, pp. 242-246.

Appendix, pp. 254-259.
Appendix, pp. 250-283.
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conferences with teachers. The latter source of informa-
tion was necessarily limited because of distances and lack
of time. | |
Justification of the Subject

Since the study of Latin is one of the oldest subjects
given in the American high school, it has undergone many
changes in the course of its presentation. It, therefore,
seems fitting to give a brief review of the trends shown
in the history of teaching this subject. Such variations
are brought about by changes in the social 1life of a coun-
try, as is evident in recent years when thevhighly developed
industrial life, in addition to the economic dépression, has
brought about a demand for the vocational and industrial
training, a training which would bring in a quick revenue.
On the other hand, in the early New England 1ifé,nwhen em-
phasis was placed upon the preparation for college and sub-
sequently for the professions, both Latin and Greek were
considered as essentials in the training for culture and
from an early age the pupil studied these suﬁjects as a
definite preparation for life. That thesé suﬁjects were
an absolute requirement for college entrance 1is Sh6Wn in

the following quotation from the Massachusetts Law:6

6
Elwood P. Cubberley, Readings in the Hlstory of
Education, p. 292. Boston: Houghton Mifflin Company, 1920.




When any schollar is able to understand Tully or such
like Classical Latine author extempore, and to make

and speake true Latine in Verse and Prose, suo ut aiunt
Marte: And to decline perfectly the paradigms of Nounes
and Verbes in the Greek tongue; Let him then and not be-
fore be capable of admission into Colledge.

From the close of this early period of American edu-~
cation, when the knowledge of Latin and Greek was so es=-
sential td college entrance, there is almost a continuous
trend through the years to lessen the requirements in
these subjects untlil the present time, when, in the edu=
cation of an industrial age, they are placed in the
status of elective studies. In the history of Latin as
a subject in secondary education, there are four distinct
periods? the Latin Grammar School Period, 1635-1776; the
Academy Period, 1777-1860; the Early High School period,
1861-1899; and the Later High School Period, 1900-1925.7
Snyder reported that the Classical Investigation defin-
itely completed the close of the fourth period and marked
the beginning of another development. This new develop=-
ment may be designated as a fifth period, forming the
basis of this particular study, the major part of which
is devoted to the decade, 1930-1940.

The first period, the Latin Grammar School Period,

was dominated by the determination "to keep learning from

'”‘-thivia Wagner Snyder, "The History of Method and
Content in the Latin Courses of the American Secondary
School," p. 1. Unpublished Master's.thesis, University
of Chicago, Department of Education, 1928.

«
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being buried in the grave of the fathers,"8 and the Gram-
mar schools were generally understood to be schools where
Latin and Greek were taught, the objectives being prepa-
ration for college and the ability to interpret the Scrip-
tures. The pupils entered upon the study of these languages
at an early age and devoted many years to it.

The content consisted of easy "made" Latin in the .
early stages, Cheever's Accidence being the text used along

with Ford!s Latin Grammar, both of which wére memorized and

repeated to the master. In the work of the translation of
English into Latin, Aesopt!s Fables were translated into
Latin verse, and the syntax for every word had to be given

along with the rule governing it.9

Later in the course,
such Latin authors as Caesar, Cicero, Ovid, Vergil, and
Sallust were read.

The second or Academic period was marked by a con-
tinuous emphasis upon the study of Latin as knowledge and

as a preparation for college entrance, and later on for

the professions. An attempt was made toward rendering

8
Catalogue of Boston Public Latin School, with an
historical sketch by Henry F. Jenks, p. 6. Boston: Boston
Latin School Association, 1886.

9
Ibid., p. 26.
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Latin more practical by relating it to the study of
English.lo

The third or Early High School period witnessed a “con-
‘siderable expansion of_purpose." The subject was taught
with certain objéctivéé in view such as mental discipline,
aid to training in English, and as a means of acquiring an
understanding of cultural and historical background.lo In
the early part of the period there was in evidence a tendency
to decrease the number of c;assical authors read and to
limit the material offered before the reading of the classic-
.al author. Snyder found that by the end of the nineteenth
century, this tendency had restricted the ILatin course to a

11

formal, narrow content with practically no reading of

"made" Latin before the actual study of the classical auth-
or. The reading of the Latin had narrowed to the works of
Caesar, Clcero, and Vergil.

Perry says that good, bad, and indifferent pupils had
exactly the same assignments and were called for their
recitation in turn. He continues,lz

We were doing literally, what our fathers had done
before us. My first Latin lesson, in the preface to Livy,
was, as I discovered in my father's diary exactly the same

asslgnment which he had had in 1843; and it was also pre-
cisely what my son had at Williams as a Freshman in 1916.

10
Olivia Viagner Snyder, op. cit., p. 5.
11 ‘
Ibid., p. 26.
12
Bliss Perry, And Gladly Teach, pp. 38-39. Boston:
Houghton Mifflin Company, 1l935.
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Thus, he concludes that for sixty-eight years it had
been a continuation of the séme assignmeqts, showing how
fixed the course had become. <The theory of that time was
that grammatical drill was what was necessary and classic
authors were studied with this in mind. Vergil was read
rather as a basis for drill in syntax than as a great
masterpiece of litérature, and ferry recalls no mention
of any works of Vergil other than the Aeneid.

Near thé end of the fourth périod occurred the Class=~
icdl Investigation and in due time its report was published,
listing pages of objectives for the study of high school
Latin. In this report, the “ommittee recommended a depar-
ture from the narrow formal content to 2 much broader
field of materisl, in which both simple and "made" Latin
were to be read, also a much wider range of classical
authors and ample choice in thgir workse A recommenda-
tion was also made for a greétl& increased attention to
collateral readinge.

This study is interested in the period following the
Classical Investigation, especiaslly in the years of the
decade, 1930 to 1940, a period sufficiently remote from
the work of the Investigation to show the more lasting
results.

while there 1s a decline in the number of those in-
terested in the study of Latin in the public high schools;

it is not so great as many are led to believe by the re~= =
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ports that are given at times. When percentages of to-
,tal. enrollment in the high schools are given, many fail
to realize its full meaning. The compulsory education
laws brought into the high schools great numbers of pu-
pils, most of whom were not interested or fitted for such
subjects as foreign languages; therefore, the registra-

tion in such subjects was not increased in proportion to

- the increase in total high school enrollment. #lthough

this is not a study in statistics, there are some inter-
esting statistical facts wﬁich may prove enlightening in
this connection. .

Jessen and Herlihy found that Latin maintained its
position as the principal foreign language in>the curri-
culum of the “merican high schools,is reaching its peak
in the years, 1900 to 1910, when approximately one half
of the entire registration studied the subject. However,
they reporf a steady decline from that time forward in
the following percentages: .

37+3 per cent of total enrollment pursued Latin
in 1915; 27.5 per cent in 1922; 22 per cent in 1928;
and 16 per cent in 1934.

Lawler cites the statement of Tanner as to the

13 Carl Ae. Jessen and Lester B. Herlihy, Offerings
and gg%}strations in High-School Subjects, 193% = 193%,
Pe&s Offlce of EducatIon Bulletin No. 6, 1938. Washing-
ton: Government Printing Office, 1938.
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actual n.um.bersl4 of those studying Latin in the public
high schools of the United States in the years, 1890 to
1934. The figures which were obtained from the reports

of the United States Commissioner of Education are shown
in Table I. According to these repoﬁts the'number regis-
tered for the study of Latin in 1934 was more than ten
times the registration in the year, 1890.

The comparison 5etween the percentages and the actual
registration is shown in Table II, in which it is revealed
that in 1910, when fifty per cent of the enrollment were
taking Latin, the actual registration for the subject was
362,548, while in 1934 the percentage 1s quoted as six-
teen and there were in reality 725,142 pupils registered
for Latin.

Anderson and Eliassen pointed out the fact that
from 1922 to 1931 there was an approximaete increase of
88,000 (thirteen per cent) taking Latin, but at the same
time there was an actual decrease of about five per cent
in the percentage of all pupils who were taking Lai;in.l5

A study of this type would seem to be justified from
the standpoint of cost of instruction. Practically all

14 L.Be.Lawler, "Is Latin Dying out?" Classical
outlook, XVIII (January, 1941l), 35.

15 Earl We. Anderson and R. H. Eliassen, "Foreign
Language Teachers In Public High Schools in the United

States’! Classical Journal, XXVII (December, 1931),
166=-172.
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TABLE I

REGISTRATION OF PUPILS IN LATIN IN THE
PUBLIC HIGH SCHOOLS OF THE

UNITED STATES FOR YEARS, 1890 - 1934
Year Registration
1890 70,411
1895 153,950
1900 262,767
1906 341,248

- 1910 362,548
1915 434,925
1922 593,086
1928 636,952
1934 725,142

TABLE II

PERCENTAGE OF TOTAL HIGH SCHOOL ENROLLMENT
AND ACTUAL LATIN REGISTRATION IN THE
HIGH SCHOOLS OF THE UNITED STATES

1890 - 1934

Year Percentage of * Registration #

Total Enrollment in Latin
1890 : . 70,411
1895 - 153,950
1900 50.0 262,767
1905 50.0: 341,248
1910 50.0 362,548
1915 373 434,925
1922 27.5 593,086
1928 22.0 636,962
1934 . 16.0 ~ 725,142 .

¥offerings and Registrations in High School Sub-
jects, op. cliIt., p.Z.

#Lawler, ope. cit., p. 35.
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pupils who elect Latin pursue the study for at least two
“jqarso The cost of supplying a teaching staff fof more

'~ than seven hundred thousand pupils is sufficiently great
to justify an investigation of trends in the presentaticn
of the subjecte.

Organization of the Study

In accordance wilth the outline of the problem, and
with the information received from the sources indicated,
the study 1s presented in the following order: v

A discussion of the related literature, including a
survey of the Classical Investigation and 1ts report, and
minor surveys of like nature. A summary of the opinions
of various psychologists and educators as to the status
of Latin as a high school subjecte.

A consideration of the alms and objectives for the
study of Latin, as presented in the cburses of study and
in the inquiry blanks received, in the light of the ob~-
Jectives named in the Classical Investigation.

A study of the content and activities offered in the
courses of study, as compared with the recommendations of
the Classical Investigatione.

A discussion of methods used to accomplish the ob-
Jectives offered for the study of Latin. ‘hese methods
are suggested in some of the courses of study, and also
in the data obtained from the inquiry blanks. Methods of

evaluation of outcomes, and of correlation wi th other
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éhbjects'are‘also presented.

A treatment ofvthe varlious activities carried on in
connection with the study of Latin by way of motivation,
noting plans for Latin clubs and entertalnments offered.

A discussion of the work in Latin, as presented in
the curriculum of the junior high school, noting objJectives,
content, methods, amd textbooks used.

Lastly, a summary of trends and tendencies in ob-
jectives, content, and methods, as found in the study, and

suggestions as to further investigations needed.



CHAPTER II
RELATED LITERATURE

In the treatment of this phase of the study, the re-
ports of investigations and surveys were studied and sum-
marized. These investigations include the work of sﬁch
deliberative committees as the Committee of Ten, the Com-
mittee of Twelve, and the Commission of Fifteen, all of
which were appointed relative to the content of the high
school Latin course. Experimental and statistical studies
were reviewed in so far as they were related to this study.
There are also included certain miscellaneous studies,
consisting of investigations of limited phases of the sub-
ject, such as Masters! theses and studies reported in
periodicals. The opinions of prominent educators in
regard to the status of high SChool Latin Werevalso studied

and summarized.

Early Surveys of High School Latin

As the‘objectives of secondary educaﬁion began to
break away from the idea of preparation for college as the
- sole aim, an objective that held sway until the coming of
the Industrial Age, and to take on the aims of an education
more practical for those who were denied the possibility
of college education, the proponents of Latin began to
find themselves more and more on the defensive. Surveys
and investigations were started in an effort to determine

18
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the place<of.Latin in secondary education. These investi-
gations were made largely through the instrumentality of
the National Education Association. 5

One of the earliest surveys was that of the Commit-
tee of Ten, a committee appointed under the auspices of
the National Education Association in July, 1892. <The re-
portl of this committee was still in harmony’with the old
ohjective of college preperation, and in redl ity placed
the stamp of authority upon the content which had béen
- glven for years and was to continue as the officlal con-
tent until the year, 1924, when the report of the Class=-
icdl Investigation was madee. Another important feature of
this report was that it advised the reading of Latin as
Latin, or in more modern terms, in the word-order method,
as the proper aim of instruction in Letine.

The Committee of Twelve investigated the instruction
in Latin in about one thousand high schools and academies
in the early 1900's. They reported2 that a tendency existed

in the school program to increase the amount of time de-

lNational Education Association, Report of the Commit-
tee of Ten on Secondary School Studies, rLatin", pps 60-75.
New York: American Book Company, 1894.

2"Report of the Committee of Twelve on College Entrance
Requirements," Transactions and Proceedings of the American
Philological Assoclation, Appendlx, pp. Ixxxiv - cxiv.
Boston: Glnn and Company, 1899.




20

voted to Latin and, therefore, set up a much more extensive
content than that recommended by the Committee of Ten, wifh
the result that the recommendation bad little effect, since
the curriculum was already overloaded. The committee re-
newed the recommendation for the Latin ward-order method.
It is interesting to note that they gave the credit for the
tendency to lengthen the Latin course, not to the colleges |
and universities, but rather "to the characteristics of a
spontaneous movement on the part of the principals and
teachers in the secondary schools."d

The Commission of Fifteen, appointed for an investiga-
tion of college entrance requirements, recommended4 the same
amount of content for the Latin course, but encouraged a
variation in reading, permitting selections from various
Latin authors and works. They, however, made the same error
as did the earlier committees, in that they refused to lighten
the very much overloaded program, thus giving teachers no
time for making the course more practical or enjoyable. The
emphasis was still given to preparation for college. They
recomended with emphasis the "Latin word-order method

]
"Report of Committee of Twelve on College Entrance
Requirements," op cit., p. xcvii.
4
"Report of the Commission on College Entrance Require-

ments in Latin," Transactions and Proceedings of the American
Philological Assoclatlon of 1910, Appendix, pp. CXXXV~CXL.

Vol. XLI. Boston: Gilnn and Company, 1910.
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of reading from the beginning“.5

| The committee for a survey was appointed by the Amer-
ican Classical League as the resﬁlt of an offer made by
the General Education Board to finance an investigation
of the classics as they were taught in the American second-
ary schools.6 The committee was composed of fifteen mem-
bers, college professors and teachers in secondary schools,
under the ieadership of Andrew F. West. Their investiga-
tion, which lasted three years, comprised a genersal sur-
vey of the status of Latin as taught in some two thousand
schools, ipvolving nine thousand teachers s d about 150,000
pupils; as well as an extensive period of reéearch and ex-
perimentation, and a program of controlled testing. The
procedure of this investigation waé marked by two innova-
tions: that of controlled testing and the recommendations
of teachers of experience in the teaching of secondary
school Latin.

The report of this committee was so favorabliy re-=

ceived that "its chapters dealing with objectives, content,
and method rapidly assumed the place of a teacher's

5"Report of the Commission on College Entrance Re=
quirements in Latin! ope. cit., p. cxxxvii.

: 6The Classical Investigation, Part I, General Re-
port, pP. 1. Princeton: Princeton University Press, 1924.
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manual."7

The cormittee reported that, of every one hundred
pupils who entered upon the study of Latin in the Iirst
‘year of the secondary schools, scarcely five continued
the study for the remaining four years and in college;
therefore, the ninety-five who discontinued Latin must
gain their results from its study during that period;8
and there was the need for a better organization of con-
tent and methods, adapted to the ability and interests
of the pupils. In accordance with these findings, the
committee listed in its report definite objectives for the
study of Latin, and suggestions for content and methods,
suited to the accomplishment of these objectives, all of
which will be considered later in the present studye.

The National Survey of Secondary Education was made
at the suggestion of the North Central Association of Cakr
leges and Secondary Schools, with a report on instruction
in Latin made by Helen M. Eddye. Her findings were that
the "newer courses of study embody the recommendations of

the Classical Report as to objectives, content, nd pro-

7Mason D. Gray, The Teaching of Latin, p. 8. New York:
D. Appleton and Company, 1920.

8The Classical Investigation, ope. cit., pe 3le.
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cedures."® She also found that the overloaded courses had
been relieved by a reduced amount of grammar for the first
year and by a postponement}of the reading of the first
classical author, Caesar, to the fourth semester. Eddy

10

stated further that the

suggestions appearing in course outlines as to teacher and
pupll activities which are to lead to the attainment of
the primary immediate aim of the course, namely, reading
and understanding Latin, are not followed, to any appreci-
able extent.

In writing later with regard to the methods used,
Eddy said that "while teachers pay lip service to func-
tional methods, actual classroom procedure was largely
formal, il

She named several factors as causes of the use of the
grammar-translation method in preference to the reading
method, among Which was the fact that the College En-

trance Board required a translation, as well as a knowledge

of forms and constructions of syntax, and also prose com-

L A

9

Helen M. Eddy, Instruction in Foreign Languages,
P. 49. Office of Education Bulletin, 1932, No. 1%; Nation-
al Survey of Secondary Education, Monograph 24. Washington:
Government Printing Office, 1933.

10
Ibid., p. 49.

11
Helen M. Eddy, "Recent Trends in the Teaching of
Secondary Latin)y Education, LIV (June, 1934), 598.
Helen M. kddy, "Curriculum Investigationsj! Review
of Educational Research, VII (April, 193%7), 148-149.
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position.le Another cause named was the fact that many
experienced teachers believe that a synthetic knowledge of
language structure is essential for the acquisition of the
ability to‘read Latin. She felt that the teachers had not
vyet reached sufficient confidence in the resulis of the
direct reading method. As salient features of outstanding
teaching practice, she recommended that the teacher must
awaken the pupils to a realization and appreciation of the
profound debt of modern civilization to the ancient world;
also that the teacher must be interested in the pupil as
an individual and must be willing to break away from "mass
routine and formalized modes of procedure.'" Another
feature named was that of an unfaltering devotion to the
pfimary aims of the course, as expreésed in terms of the
development of desirable capacities, along with the utili-
zation of classroom activities that are directed toward the
attainment of the objectives, these being followed by a
definite evaluation of success in terms of the degree to
which the abilit;es have been obtained. ™o
The committeé, named for the Stanford Language Arts

Investigation, carried on its study with certain principles

12 : ,
Helen M. Eddy, Instruction in Foreign Languages,
op. cit., p. 49.

13
Ibid' 3 po 52.
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as a basis:l4

(1) that language is.a means and never the end, and that
it should be taught with the purpose of facilitating the
expression and comprehension of thought content;

(2) that primary emphasis on form and mechanics, such as
is the case in Grammar methods, leads to self-conscious-
ness rather than to language consciousness. ‘

They recommend the choice of content and ;ctivities
for the attainment of worthy attitudes, interests, and ap-
preciations. It was the belief of the committee that the
lmowledge of grammar had no more relation to the use of a
language than the knowledge of the various parts of the
automobile has to the driving of a car.

In the classes where these experimental principles
were put into operation for two years, they found thatld
there was an increase of from one hundred to three hundred
per cent in the number of pupils who voluntarily continued
the study beyond the reduired two years; that the number of
pupils who discontinued the study was materially reduced;
that the student interest in language was maintained at a
high level with a noticeable gain in tolerance toward the
peoples whose language they were studying; that in the ex-

perimental classes where the reading, writing, and speaking

were centered around a content of cultural reading there

14
Walter V. Kaulfers, "Foreign Language Outcomes of

the Stanford Language Arts Investigation," School and
Society, LII (September 21, 1940), 235.

15
Ibid. 3 p. 237.
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was a gain in knowledge of the people and of the country
from two to three times as great as in the classes which

studied the language in.the conventional manner.

Experimental Studies

One of the important claims for the study of Latin
has beén the increased ability to speak and write correct
and effective English through an increased vocabularye.
Contribution to knowledge and comprehension of English
words, supposedly gained from the study of Latin, have been
the basis of mich experimental studye.

In testing the effects of first year Latin upon gains
in knowledge of English vocabulary of Latin and non-Latin
origin, Thorndike and Ruger, using the Carr English Vocabu-
lary test, found that in words of Latin origin the uLatin
pupils gained during the year 4.7 words, while the non-
Latin pupils gained 1.8 words. There was no marked dis-
tinction in words of non-Latin origin.l6

Haskell,l7 in a study relative to the teaching of de-

lo "
E.L. Thorndike and G.J. Ruger, "The Effects of First

Year Latin upon a Knowledge of knglish Words of Latin De~
rivation," School and Society, XVIII (October 6, 1923),
417~418.

7

ReI.Haskell, "A Statistical Study of the Compara-
tive Results Produced by Teaching Derivation in the Ninth-
Grade Latin Classroom znd in the Ninth-Grade English Class-
room to Non-Latin Pupils," a Doctor's dissertation, Univer-
sity of Pennsylvania, 1924.
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rivatives to Latin and non~Latin pupils, found that the
differences in gain in words of non-Latin origin were in-
significant, while in words of Latin origin the non-Latin
¢lass made a gain of 1.65 words and the Latin class a gain
of 7.60 words. In a study of like naturq}BHamblen con-
firmed the findings of Haskell. In an investigation of the
effect of the teaching of first year French on the acquisi-
tion of English vocabulary, Woody found that when gains
were calculated their rank order from the highest to lowest
was "beginning Latin", "non-language", and "beginning |
French."19
Douglass and Klttelson made a study to determine wheth-
er Latin pupils were significantly superior to non-Latin. |
pupils of equivalent mental ability in English grammar,
spelling, and vocabulary. They used six schools of wide
range in social level, representative of the best schools .-
of their size. Pupils with two years of Latin were tested
against those wlth no Latin, a total of 112 pairs; also

pupils with three or four years of Latin were compared with

lBA.A. Hamblen, "A Statistical Study to Determine the
Amount of Automatic Transfer from a:Study of Latin to =
Knowledge of English Derivatives and to Determine the Ex-
tent to which this “mount May be Increased by Conscious
Adaptation of Content and Method to the Attainment of this
Objective," a Doctorts dissertation, University of Pennsyl-
vania, 1924.

19011ff0rd Woody, "The Influence of the Teaching of
First-Year French on the Acquisition of English Vocabulary}}
Studies in Modern Language Teaching, Chapter III. New York:
WecmIIlan “ompany, 1900. Ppe IZ§~IE4.
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‘phoséiwho had no Latin. The résults showed only slight dif-
ferences 1ﬁ favor of the Latin pupils o&er the non-~Latin
pupils.20

Lawler studied the possibllity of the study of Latin
as an aid in increasing the pupilts ability to spell Eng=-
1ish'words.21 Basing her study on almost a million spell-
ings, she calculated that about sixty-five per cent of er-
rors might have been remedied by a study of Latin, that
seven per cent might have been caused by Latin, and that
twenty-eight per cent could not have been remedied by the
study of Latin. In a similar study, Coxe found that in “
words of Latin origin the Latin pupils gained 3.6 words
during the year, while the non-Latin pupils gained 2.6
words, there being a vefy slight difference between the
two groups in words of non-Latin origin-zz He also dis-

covered that, when the relation between Latin and English

20Har1 R. Douglass and Clifford Kittelson, "The Trans=-
fer of Training in High School Latin to Hnglish grammar,
Spelling, and Vocabulary$, Jairnal of Experimental Educa-
tion, IV (September, 1935), 26-33.

21

L.B.Lawler, "The Remediability of Errors in Spell=-
ing through the Study of First-Year Latin)} a Doctor's dis-
sertation, State University of Iowa, 1924.

L.B. Lawler, "The Potential Remediability of Errors
in English Spelling through the Study of High sSchool Latin,"
Classical Journal, XXI (November, 1925), 3132-148.
22W.W.Coxe, "The Influence df Latin in Spelling of
English Words) Journal of Educational Research, IX
(March, 1924), 223=233.
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spelling was emphasized, there was an appreciasble effect
on the spelling of Latin derivatives.

Starch made an investigation of the influence of the
study of Latin upon the knowledge of English grammar and
also upon the ability to use English correctly. He reported
that the study of Latin tended to increase considerably the
knowledge of English grammar, but that influence upon the
ability to use ¥nglish was slight.zs Similar investigations
of the effect of the study of Latin upon the ability to use

24 25 26 27

English were made by Thorndike’;~ Dallam,® Price,“° Miller;

and Wilcox.28 Otis conducted an investigation of the effect

23
Daniel Starch, Educational Psychology, DP. 233
New York: MacMillan Company, 1910«

245 L. Thorndike, "The Influence of First-year Latin
upon the Ability to Read “nglish," School and Society,XVII
(February 10, 1923), 165-168.

5

Theresa M. Dallam, "Is the Study of Latin Advan-
tageous to the Study of English2 Educational Review,LIV
(December, 1917), 500-503. _

26W1111am R. Price, H. G. Thompson, and E. B.
Richards, "Translation into English’! School md Society,
XXIV (January 9, 1926), 5L-56,

. ®73.R.Miller and T.H.Briggs, "The Effect of Trans-
lation on English'" School Review, XXXI (December, 1923),
756-762. .

28y 7.Wilcox, "Does the Study of High School Labin
Improve High School English?" School and Society, VI (July 14,
1917), 58-60.
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of the study of Latin upon ability in English composition.
He eliminated the factor of intelligence by making his se-
lection of pupils, both Latin a1d non-Latin, through the use
of intelligence tests. In the final results of his investi-
gation the composition score of the Latin pupils was 6.5,
while that of the non-Latin pupils was 6.1l; the vocabu-
lary test score of the Latin pupils was 16.2, while the
non-Latin group rated 12.2.29 These returns indicated that
the study of Latin increases the ability of the student to
use the English language and that it makes a significant
difference in the knowledge of tnglish words of Latin origin.
Miller and Briggs studied the effect of translation
upon the correct use of fnglish, and found that thirty-
four per cent of the translations were failures in compre-
hension of thought, that forty per cent were below the
standard of good English, and that only two per cent were
faultless English.ao The translations for these tests were
taken from Cicero's Orationse.

A number of investigations of the effect of a study
of Latin upon the learning of other foreign languages have

29A-T-Otis,<"The Relation of Latin to Ability in
English Vocabulary and Composition," School Review, XXX
(January, 1922), 45-50.

3OMiller and Briggsy oP.clt., p. 757.
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beeﬁ made, among them the studies by Kirby aad Cole. The
former based his find%ngs upon the records of students at
the State~Univérsity Sf I.owa, and reported that, under the
conditions of teaching Latin and French at that time, the
student's chances of success in first-year French were
slightly increased in proportian to the length‘of time he
had studied Latin.51 Cole, in a study made on the basis
of records of students at Oberlin College, confirmed the
findings of Kirby with reference to poth rirst-year French
and first-year Spanish.sg

3541ater.confinmed by Grise,34

The findings of Swan,
in a study of the effect of the study of Latin upon mental
habits, showed that puplils are not orderly in their pro-
cedures in the study of Latin.

In translating a Latin sentence, one-half of the pu-
pils followed the order of the knglish sentence, one-sixth

looked for the verb first, and about one~sixth tried to

1
5 Thomes J. Kirby, "Latin as a Preparation for French

of Spanish," School and Society, XVIII (November 10, 1923),
563-569.

L.E.Cole, "Latin as a Preparation for French and
Spanish," School and Society, XIX (May 24, 1924), 618-622.

58Ruth Swan,"A Study of the Content and Method of
High School Latin from the Viewpoint of College Freshmen,"
an unpublished Master's thesis, Indiana University, 1923.

34F. C. Grise, '"Content and Method in High School TLatin,"
Unpublished Doctor's dissertation, George Peabody College
for Teachers, 1924.
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read the Latin by the word-order methal « In the study
of mental discipline in high échool studies, Thorndike
based his conclusions upon the results of tests given to
several thousand tenth grade pupils, and reported55 that
the amount of growth or improvement from individual studiles
is small; therefore, he maintained that languages have no
claim to superiority. He attributed the seeming improve~-
ment of some pupils from certaln subjects to the factthat
they, being already good thinkers, had taken such subjects
and made an improvement by the "inherent tendency of the
good to gain more than the poor from any study." Newcomb,
interested .in the preveiling opinion that the study of
Latin had great disciplinary value, reported that there
was much less difference in general intelligence between
Latin and non-Latin pupils than was supposed, and that an
undetermined part of the generally recognized superiority
of Latin pupils is probably due té their training in de-
sirable habits, attitudes, and ideals derived from the
study of Latin.36

In a study of high school subjects as conditioners
for college success, Sorenson reported a positive rela-

tion existing between the number of units of high school

35g.1. Thorndike, "Mental Discipline in High School

Subjects," Journal of Educational Psychology, XV (January,
1924), 83-98%

56E-I.Newcomb, "A Comparison of Latin and Non-Latin
Groups in High School,™ Teachers College Record, XXIII
(November,1922), 412-422.
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Latin and the markS'received in céllege during the first
three semesters, even when general intelligence was held
constant-57 Yates, in making a study of the records of
seven hundred and six graduates of the University of Ken-
tucky, Indiana Uﬁiversity; and the University of Cincinnati,
reported strongly in favor of the co&lége-preparatory values

of the study of high school Latin.oo

Clark,on the basis

of records made at Northwestern University, found that Latin
alone of the foreign languages usually studied, showed eany
traceable relationship to marks made in the firét year of
college, and that even in this group’the positive correla-
tion was so low that study of high school Latin could not

be claimed as significant for predicting success in col=-
1ege.39 |

Smith and Douglass made an investigation of the re-

lation between study of high school Latin and success ex-
perienced in the first year of college work, with the re-
sults indicating that the students who have studied Latin

in high school may be expected to make slightly higher

37Herbert Sorenson, "High School Subjects as Condi-

tioners on College Success," Journal of Educational Re-
search, XIX (April, 1929), 237-E54.

58James A. Yates, The Type of High School Curricu=-
lum Which Gives the Best Preparation for Gollege,, College
of kducatlion Pulletin,l929. University of Kentucky, 1929.
®%kaward L. Clark, "Amount of High School Latin as
an Indicator of Success in College Work," School and Society,
XXXV, (February 6, 1932), 189-190.
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marks in their first year in college than pupils of equal
ability who have studied German or no foreign languages,
and that the Latin students can make higher marks while
carrying a slightly heavier program of worlk.40 The writers
pointed to the fact that superior marks might be due to
superior industry and to interest in intellectual and verbal
activities, which may have led the student to the study of
Latin, rather than being outcomes of such study.
Miscellaneous Studiles

In a study of the teaching of Latin from its "supposed
inception," Brown rejoiced because of the newer Tatint
teaching, but wondered what was actually belng done in the
classroom, rather indicating that the GClassical Investiga-
tion was wasted effort. He predicted that the next decade,
that of the thirties, would be the transition period between
the 0ld and the new teaching of Latin.

Sister Dillhoff reported that Latin had suffered a loss
in terms of dominance and was on the defensive, that the ob-
jectives were largely understanding and appreciation, that

the courses of study were not so progressive as the text-

40
Mary Elizabeth Smith and Harl R. Douglass, "The
Relation of High School Latin to Marks in the First Year
of the Arts College," School Review, XLV (November, 1937),
695~701.

41
Sidney L. Brown, "The Trend in the Teaching of Latin."

Pp. 65. TUnpublished Master's thesis, College of the City of
New York, 1928.
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books, and that the standard of achlievement in the study
of training in Latin in one hundred teachers colleges was
low as compared with standards in the fields of fine and
practical arts-42 Arledge, studying trends at almost the
same time as Sister Pillhoff, reported that the objectives
presented by the Classical *nvestigation committee had been
widely accepted in theory, while practices in the school-
room were being changed only gradually. ©She stated that
there was a trend toward the use of materialé that would
attract, interest, and please the pupils. Her conclusion
was that the technique employed by the majority of teachers
was not that recommended by the report of the Classicsal In-
véstigation, but rather the grammer-translation method; and
that there was in evidence a growth in favor of the func-
tional rather than the formal grammar, along with the read-
ing meth.od-45

Woodford traced the trends from the early middle ages
to the year, 1931, and found that changes of considerable
consequence were in evidence, such as? the elimination of
unessentials; vocabularies limlted to Caesar, Cicero, and

Vergil; a distribution of syntax throughout all fowr years

42Sister Marie Dillhoff,0¢S.F., "A Survey of Trends
in the Teachingibf Latin%" Unpublished Master'!s thesis,
University of “incinnati, 1938. Pp. iii ¥ 65.

43Mary Gladys Arledge, "A .Study of Recent Trends in
the Teaching of Latin%! Unpublished Haster's thesis,
Hardin-Simmons University, August 1935. Ppe. iv £ 124.
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instead of all syntax In one year; textbooks of better
print and 1llustrations of a more interesting type; and,;
most radical of dal changes, the fact that the College
Entrance Examination Board no longer prescribed a definite
amount of content to be read.4

Macdonald reviewed the trends in the teaching of first
year Latin and reported that there was a marked tendency
to conform to the laws of learniné; this was noticeable
in the use of repetition employed in the exercises, and
also in the inclusion of tests for mastery. There was
a marked difference between the textbooks of the 1930!'s
and those of earlier years.45

From an investigation of trends as revealed by an
analysis of textbooks, Johnsonius reported that they were
more interesting, more useful to the papil who did not
continue the work in that they prepared for a better un-
derstanding of English and other related languages, and
that they were a means of developing s culbural and histor-

lcal background.46

44, o
Burton He Woodford, "Trends in Latin from the Early
Middle Ages to 19317V. Unpublished Master's Thesis, Univer-
sity of wichita, 1930. Pp. iv~£ 166.

45 .
Elizabeth J. Macdonald, "Trends in Yirst Year Latin
Instructioni! Unpublished Master's thesis, Brown University,
1935. Pp. vi £ 36. 4 ,

46 _
Alex L. Johnsonius, "Trends in the Teaching of Latin
as Revealed by aa Analysis of Textbooks!"! Unpublished Mas-
ter's thesis, University of Chicago, 1931. Pp 1ii £ 75.
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From an analysis of certain courses of study in Lat-
. 1in,, Connolly found thét they recognized the ultimate ob-
Jectives of the Classical Investigation as valid; that
"the qualitative offerings were on a par with each other,
but that quantitative offerings were not at all equiva-
1ent~";47 and that grade placement of specific objectives
coinc;ded with what educators recommendede.

In making a study of the content offered in the Latin
courses, Boysen reported as follows: that forms were be=
ing presented functionally in accord with the recommenda-~
tions of the Classical Investigation; that there was a
steady decrease in the amount of syntax offered, and that
it also was being taught functionally; that the amount
of vocabulary was fixed at from four lndred to five
hundred words for the first year, mad five hundred for
each succeedling year, with some derivation work; and

- that there was evident a decrease in the amount of trans-
lation from Latin to English, as well as in prose composi~-

t10n048

4781ster Helene du S.S. Connolly, SeN.D. de Namur,
"An Analysis and an Evaluation of Certain Courses of Study
in Secondary Latin’; p. 72. Unpublished Mastert's thesis,
University of Cincinnati, 1930. Pp. vii £ 85.

4BMarie J. Boysen, "Significant Modification in the
Content of Latin Courses in American Hiﬁh Schools Since
the Beginning of the Twentieth Century." Unpublished
Master'!s thesis, University of Illinois, 1934. Pp vi £
165. '
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Sister Teresa made a study of "those materials in the
high school Latin course which can be correlated with
events of modern appeal."%® She reported a richness of
content that would make an appeal to the pupil in the
tenth, eleventh, and twelfth year of school. The civic

appeal is abundant in Caesar's Commentaries with a few ex-

amples in Cicerd and Verglil, the ethical appeal in Vergil
and Cicero, the religious in the Aeneid, the social aspect
while less in number is found in all works studied in high

school Latin.

50 51

Hawes and Snyder made investigations of trends in
methods of teaching Latin and reported a wide variety of
procedures, ranging from the old standardized types to the
newest and most recent experimentation. Snyder found a
complete reversal of procedure in comparing the methods
recommended in the Classical Investigation with those of

the Latin Grammar School. She said that : 92

49
Sister larie Teresa Cashin, "A Study of the Con-
ceptual Values of the Content of the High School Latin

Curriculum." Unpubllshed lMaster's thesis, Unlver51ty of
Cincinnati, 1932. _
50 -

Sylvia Hawes, "A Dissertation on the Classics with
Special Emphasls on Latin Methods of Teaching, Past and
Present, with Suggestions for Revitalizing the Language."
Unpublished Mastert!s thesis, Harvard University, 1933. Pp.82.
51
Olivia Wagner Snyder, "History of Method and Content
in the Latin Courses of the American Secondary School,"
Unpublished llastert!s thesis, University of Chlcago, Depart-
ment of Education, 1928. Pp. 1i/105.
52
Ibid., p. 98.
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the‘wﬁole tendenoy of théfLatin course has been to
make it less formal, more interesting and vital, and
of more real value to the pupil.

Nelson found that the analytic method of teaching
Latin was still in practice in many classrooms as late
as the year, 1935. She advocated supplementary readings
as a great aild, not only to sight reading, but also as an
aid to vocabulary study and knowledge of syntax, giving
as proof of its value the fact that pupils who have done
much reading are better prepared for the College Entrance
Examinations than those taught by the grammar-translation
method .99

In an investigation of the value of Latin to the
professions, Colvin based his findings upon the eight
hundred and sixty=-nine replies to a questionnaire mailed
to men and women in various occupations and professions.
The range of their language study was from 1876 to 1935,
the mean amount of Latin studied being 2.7 years. He re-
ported that 75.8 per cent telt that the study of Latin
hed given them a better understanding of English gram-
mar; and 42.8 per cent indicated that the study of this
language had made it easier to learn other foreign lan-
guagese. Latin was of most help to those engaged in the med-
ical and allied lines of work, teaching, law, and the min-

5aElorence E. Nelson, "The Use of Supplementary
Reading in the Teaching of Latin," p. 29. Unpublished
Master's thesis, University of Southern California,
1935. Pp. iii £ 144.
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1stry-54 The replies also indicated that such study had
been made more interesting after the Classical Investiga-

tione

Statistical Studies
Studies of interest have been made in connection
with the registrations in Latin in various cities amnd
states. Danosky, statisticlan of the public schools of
Washington, District of Columbila, compiled the following
figures in 1940, showing percentage in Latin as compared
with percentage of increase in total enrollment in the

high schools.55

TABLE IIT

PERCENTAGE REGISTRATION IN LATIN AND
TOTAL HIGH SCHOOL ENROLLMENT IN
WASHINGTON,D. C., IN 1940

Latin High School
Year Regilstration Enrollment
1933 ' 9.76 15.90
1934 17.89 13.71
1935 19.45 19.93
1936 27 .44 24.71
1937 3060 28.59
1938 37.99 31.46
1939 3970 3274
1940 35.50 3324

54Charles Colvin, "A Study of the Practical Value of
Latin to Men and Women in Various Occupations and Profes-
sionsi!¥ Teachers College Journal, VII (July, 1936), 110.

55
~ "Latin Registration at Washington,D.C.,’ Classical
Journal, XXXVI (October, 1940), 52. ‘
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Between the years, 1931 and 1937, Latin as a subject
in the junlor high schools was fifth among twenty listed

subjects of the curriculum aad made an Increase of 179.3

per cent in registration.56

Kirby made a study of one hundred and thirty-one
schools in the state of Illinols, not including Chicago,

and found that of the entire number of puplls studying

foreign languages, 53.5 per cent selected Latin.57

Berry furnished the figures for the state of Endiana

as follows:58

TABLE IV
TOTAL HIGH SCHOOL ENROLLMENT

AND REGISTRATION IN LATIN IN
INDIANA, 1935 - 1940

Year - High School Reglistration
© Enrollment in Latin

1935 - 36 179,027 39,166

1939 - 40 _ 190,612 33,009

56"H1nts for Teachers)! Classical Journal, XXXIII
(May, 1938), 499~500.

57Ruth Y. Kirby, "Latin in Illinois High Schools!!
Classical Journal, XXXVI (April, 1941 ), 443.

58Lillian Gay Berry, Professor of Latin, Indiana
University, Bloomington, Indiana.
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Flickinger reports that in the high schools of New
York City the aggregate in registration for all languages
fell from 150,527 in March, 1939, to 142,218 in October,
1940; Latin suffering a loss from 21,115 in 1939 to 20,167
in 1940. He points out that an encouraging feature 1s the
"evidence of the staying powers of the Latin students" since
the registration in Latin in the eighth semester was six
times that of German or Italian.sg

Skiles reports that classes in Latin at Westminster
College for the first semester of 1940 showed an increase
of fourteen per cent over that of the year before,60 and
Murley of Northwestern University writes that "while the
liveral arts enrollment is a little lower, the classes in
Latin and Greek have increased noticéably".s1

These quotations have shown the tremendously increased
enrollment for all high school work and registration in
Latin that did not keep pace with the total ehrollment.

As mentioned before, the law for compulsory education
greatly increased the total enrollments for high school
work but the pupils who came into the high schools as a

result of that law were not the type who would be interested

Roy G. Flickinger, "New Registration Figures for
Foreign Languages in New York Cityi" Classical Journal,
XXXVI (June, 1941), 550~ 53

60 .
Jonah W. De Skiles, "Increased Enrollments)!
Classical Outlook, XVIII (April, 1941), 6%.

6lClyde Murley, "Increased Enrollments;? Classical
Outlook, XVIII (April, 1941), 67. -
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in the study of forelgn languages. They were those who were
seeking an education that would bring quick results in in-
come . The economic depression also had a marked effect upon
the registration for languages, in that pupils found it
necessary to seek that training Whicﬁ would lead to an early
income, thus increasing registrations in such departments as
vocational training.

In a study of the causes of the decline in registra-
tions for classical work, Peterkin found two factors: the
fact that many colleges and universities no longer require
Latin for admission, and that the subject is being crowded
out by those subjects which at the moment have a greater
appeal.62

Other causes frequently mentioned for decreased regis-
tration are varlations in aptitude; opposition and advice
agalnst the subject by those who have no knowledge of its
values; conservatism of those who know the subject and its
values, in making a stand for it; the attitude of adminis-
trative officers of the school system; and, the fact that
often the subject is not taught as well as 1t should be.

Opinions of Prominent Educators

In his discussion of the place of foreign languages

62
L. Denis Peterkin, "“The Classics in School and
College," Classical Journal, XXXI (November, 1935), 89.




44

in the high school, Inglis said,65

there is involved no question of general discipline or
transfer except as language, operating as an instrument in
all intellectual enterprises, may be considered a common
element in the training and application situations.

He lamented the fact that the teaching of English had
failed to secure methods, habits, ideals, and attitudes of
learning comparable to those secured in the teaching of
foreign I!.anguza.ges,s:4 and stated that, in the numerous
investigations made with regard to the relative standing
of pupils studying foreign languages in the high schools,
results have invariably indicated some superiority in favor
of those studying Latin. However, he added that the re-
sults had failed to show whether the superiority was due
to the study of Latin, or to the fact that the pupils of a
higher type study Latin. 55

Relative to the values of the study of foreign lan-
guage, Inglis said that they demand a "careful comparison,
discrimination, and selection of terms in the mother tongue
as expressing the intended thought,"®® and that since modern
languages express thought in a modern way, the need for

discrimination is not so great as in the case of Latin or

63
Alexander Inglis, Principles of Secondary Education,
p. 467, Chapter XIII, "The Place of Foreign Languages."
Boston: Houghton Mifflin Company, 1918.
64 . ’
Ibid., p. 469.
65 ‘
Ibid., p. 4%72.
66
Ibid., p. 473.
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Greek, where the vocabularlies and manner of expressing
thought are more different. He concluded that, if the im-
portance of the study were based on its direct values, the
relative prominence of such study should be decreased since
such values are limited; but if in the light of indirect
and general values, "rather extensive attention should be
given to the study of fofeigﬁ languages."6%

After reviewing the objectives (instrumental, disci-
plinary, and cultural) for the study 6f Latin, as given in
the Classical Investigation, Judd pointed ouﬁ that the
character of the results in the teaching of Latin was
rather disappointing, and that the prestige of Latin as a
high school subject was being rapidly undermined because
of the "combination of clumsy methods and the reduced
contact with the language. 68

He suggested a complete transformation of Latin teach-
ing, that the effort to make the high school course in Latin
the carrier of literary training be abandoned, and that the
whole attention be given to the science of language with

69

Latin furnishing the material for the course. He con-

sidered the question of which pupils should take Latin,

6%
Alexander Inglis, op. cit., p. 477.
68
Charles H. Judd, Psychology of Secondary Fducation,
Pe. 239. Boston: Ginn and Company, 1927.
‘69
Ibido, ppo 239"24‘.00
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as belonging to the problem of guidance and that it should
be properly balanced between the tastes and interest of the
pupil and his objective needs. 0 In answer to the claims
advanced for tﬁe study of Latin, Judd reminded its advocates
that the effects of school instruction depend on the way in
which the minds of pupils operate rather than on the subject
matter they study,71 and that the same knowledge may have
different values because of the way in which the content
is acquired by different individuals, He stated further
that the classical languages had lost thelr prestige as a
result of experimental studies which led to the conclusion
that training is highly specific, thus bringing into favor
the sciences and technical courses which are closely related
in their contents to practical 1ife.72 Another factor which
he considered as a contributor to the loss of position far
Latin was the belief, introduced by Thorndike, that train-
ing in one line is relatively ineffective in improving
abilities in other lines.

Horrison stated that only in instances of an "extreme-
ly rare and gifted teacher" has the teaching of Greek -

70
Ibid., p. 464.
71
Charles H. Judd, Educational Psychology, p. 501l.
Boston: Houghton Mifflin Company, 1l939.
72
Ibid., p. 503.
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and Latin been anything more than practicing upon "the
bones of a dead and gone humanism", and he advocated that
substantial results would be much more easlly attained
through translations of the ancient classics.vs He al-
located the study of Latin and Greek to the university,74
the instltution for |
education in the professions, as distinguished from the
semi-professions and craft; the systematic production of
new knowledge and refinement of o0ld knowledge; and the
higher pursult of culture for its own sakeg

Under all of these heads, all of the ancient lan-
guages would qualifye.

After reviewing the experimental studies connected
with the objectives given for the study of Latin, Reed
stated that, while the evidence showed that some contri-
butions to ability in English were galned by its study, of-
ten "pernicious hsbits" developed, such as, disorderly pro-
cedure and failure to comprehend the thought of the lan-
guage or the continulty of the story. In the belief that
puplils do not learn to read the language, he suggested
three alternatives to remedy the situation; first, post-
pone the study of Latin to the college level, and substl-
tute modern forelgn language, general language, or some

other subject; second, require the pupils who elect the

75Henry Ce. Mbrrison, The Curriculum of the Common
School, pp.53-55+. Chicago: The UniversIty of Chlcago FPress,

741b1d., Pe55e -
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study of Latin to take no less than four years of it; and
third, give no credit for Latin until the pupil shows reason=
able proficiency in reading the 1anguage.75 As an after-
thought, he admitted that the requirements for achievement

in Latin should not be inconsistent with those in any other
subjecte.

While it would seem that many educators and psycholo-
gists are opposing more and more the place of Latin'and
other so-called cultural subjects in the curriculum, it
is interesting to note that Bode, a critic of progré$51ve
education,has said that the "traditional subjects ﬁave val=~
ues that the progressive educators are neglecting at their

own peril."76

Other Opinions as to the Place of Latin
In discussing the place of Latin in education, waard
named as especial functlons of its study these facts: the
study develops language consciousness, it gives the student
the feeling that words are living and vitael things, as thej :
learn through the study of sentence structure and idioms
to scrutinize the shades of meaning; and it reveals to the

student a set of symbols which become meaningful, these.

’ vsﬂbmer B. Reed, Psychology and Teaching of Secondary-
School Subjects, pp. 230-231. New York: Prentice-Hall,Inc.,

1989 «

76Boyd H. Bode, Progressive Education at the (Cross-
roads, p. 96« New York and Chicago: Newsom and Company,
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meanings proving to be inter-related into a whole ordered
system of thought about this real life and this real Wo::'ld.-w7
The primery aim of the study of a foreign language is
the development of the abillty to read, understand, and ap-
preclate that language. Dunham considered that the read-
ing material adapted to the attainment of this aim would
furnish the necessary cultural background by giving in-
formation on the life, customs, and civilization of the
people through its literature; that in this sense foreign
languages become soclal sciences in the true sense of the
ter'm.'78 'Wagenef, in dischssingg'tha conformity of Latin
with the socialized curriculﬁm, said that any subject must
orgenize its Special»program to.hérmonize with the genéral
principles and aims of the whole program of education and
the psychology of learning; the first two of these princi-
ples establish the school as a socializing agent and the
seventh provides that it shall be a humanizing force in
the 1ife of the individuale Wagener finds a conformity
to these principles in Latin, in that its study reveals
Romen civilization and its legacy in language, government,
ethics, religion, art, engineering, mythology, ard private
life; also in that it imparts the power to read the great

79p.7.Howard, "A Psychologist Looks at the Classicsi!
classical Journal, XXV (October, 1929), 4-18.

78rred Se Dunham, "The Function of Latin in the High
School Curriculum;} Classical Journal, XXXIII (February,
1938), 257-270.
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masterpieces of foman literature; and that it’gives the
student an understanding and appreciationvof general
language structures He harmonizes the objective of the
study with the general aim. (the understanding of the
characteristics of people) by showing how the selfish
desire of individuals for wealth and power brought about
the destruction of the Roman Republic. The student gains
this understanding directly from the Latin in reading
such stories as the Jugurthine War, and the conspiracy
of Catiline.?9

Weston pointed out the many problems arising from
the highly orgapized and complex social ‘environment of
today and suggested the great need of the study of "that
indispensible medium of social 1ptercodrse which we call
tlanguage!?, showlng the disadvantages to man's common good
by & 'clumsy handling! of his own language;ﬁél He aptly
quoted in this connection, Owen D. Young, who said, "As
a person enlerges his capacity to make himself understood,
and enlarges the abllity of others to understand him, he
opens up to:that extent his opportunity for usefulness."81

An interesting comment from a man of great sci-

ggA. Pelzer Wagener, "The Function of Latin in a
Socialized Curriculum with Particular Reference to the New
Course of Study for Virginlsa)! Education, LVII (April, 1937),
461 =472 R

8D .
Arthur Harold Weston, "The Socialized Curriculum%!
Classical Journal, XXXIII (June, 1938), 539 - 542.




51

entific mind is that of Einstein, who emphasized the im-
portance of learning another language, especially for the
purpose of tralning in the habit of exact thinking. He
sald, "Latin is superior to any modern language for develop-
ing the power of thinking."81

The International Conference on Public Education in
its recommendation relative to the teaching of Latin pointed
out as the object of education the formation of a moral,
intellectual, and artistic sense, and suggested that it was
a need for balance in modern 1ife.82 The conference recom-
mended that an important place be given to the study of
Greece and Rome in all Western civilization, that there
should be an understanding of modes of thought, of thelr
sense of order and proportion, and of human naturee.

" Liberal culture, said Hadzits, rests upon such know-
ledge as is gained from the study of Latin, defining it as
including a genuine understanding of our own language,
literature, religion, philosophy, art, social, and politi-
cal history; .recognizing the continuity of human endeavor

and rich because of that knowledge; +thus escaping the

evils that come from an inadequate Inowledge of the

81
"Tnteresting Comment on the Value of Latin," Latin
Notes, XIII (October, 1935), 4.
82
Report of International Conference on Public Education,
Bulletin XII. Palais Wilson, Geneva, Switzerland: Inter-
national Bureau of Education, 1938. Pp. 11l0.
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past.85 In this same connection; Glass pointed to the
need for a knowledge of the past, stating that the pupil
has the right to know not only the accomplishments of the
past but also its failures; that this knowledge should be
an aid in interpreting the future.S%
Since so many persons consider the subject of Latin
as belonging to the group of so-called "cultural studies,"
the definition of culture, as given by Desclos, in a dis-
cussion of the French conception of education, is of in-
terests He said that "culture is what remains when you
have forgotten everything"; then, after naming the char-
acteristics of the truly cultured person, he continued
that "it is the proper and balanced conception of the vari-
ous uses of 1life, of its graces as well as 1its utilities."85
After recounting the opinions of wvarious business and
professional persons, including two college professors, a
physician and surgeon, and a minister, regarding the bene=~
fits of Latin training, the editor of the Atlanta Journal

83ceorge D. Hadzits, "The Future of the Classics in
the College,!™ Classical Journal, XXXII (January, 1937),
216~ 224.
8
&Meta Glass, "The Contribution of the Humanities’)}
Classical Journal, XXIII (March, 1937), 55 - 63.

85Auguste Desclos, "The French Conception of Educa=
tion'}!! Modern Language Journal XIX (January, 1935),264.
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summed up the statement by saying:sB

the minds that patterned and founded our American democracy,
the minds that gave most to the liberal thought of our mod-
ern world were trained and imbued by what we call the
classics. If today we witness a revival of barbarism, may
it not be because, for one thing, we so sadly need a re-
vival of human learning and culture.
Books on the Teaching of Latin

-Soon after the Classical Investigation, Game re-
vised his work on the teaching of high school Latin. He
advised the teaching of Latin for its own sake and said
that, if so done, such results as the enrichment of the
English vocabulary, the accurate knowledge of the English
sentence, and the foundation for the Romance languages
would naturally accrue; to a greater degree, however, as
the study became more advanced. He upheld the objectives
of sudh study, as given in the Classical Investigation,
and, after quoting from numerous outstanding Americans in
defense of Latin, gave consideration to the matter of qual=-
ifications on the part of the teacher and advised against
allowing the subject to be taught by those who are not
thoroughly prepared. His discussion of methods was brief,
but he suggested that, if the study could be started earli-
er in school life, as early as the sixth or seventh grade,

as i1s the case in Europe, "the direct method might be used

8nyital Values of Latin!! An Editorial, The Atlanta
Journal, (January 31, 1939), 6.
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n .87  come outlined the work of the four

more effectively
years and emphatically opposed the introduction of authors
and works usually read in college. His treatment of the
subject is quite conservative, but on the whole should be
helpful to the beginning teacher. While he urged that
Latin be pushed rather vigorously, Game said that "Latin
cannot do the whole work of education",88 but must take
its place by the side of other subjects in educating young
men and womene

Gray, feeling the need for improvement of teaching
methods, made a study of the educational possibilitlies of
the subject, in the light of scilentiflc studies in educa-
tion, and then wrote for the benefit of teachers and those
in training for the teaching of Latin.89 After a discus-
sion of the status of Latin, and of the Classical Investi-
gation, he analyzed the objectives, both immediate and ulti-
mate, and suggested methods for the attainment of them.
Gray discussed the Latin word-order method, pointing out
itg possible dangers. 1In the treatment.of the teaching
of vocabulary, he illustrated the problem of handling the
new wordse His bibliography and suggestions for supplies

and materials for teaching the subject are most complete.

&

YJ.Be Game, Teaching High School Latin, Revised
Editlione. Chicago: UnIvers%Ey oI Chicago Fress, 1925.
Pp. ix £ 125. |

881bid., pe 39

89yason D. Gray, The Teaching of Latine New York: .
D. Appleton ‘and Company, 1929. Pp. xvIII # 235. :
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Many teachers have listed this book as a real handbook
for the teacher of the classicse.

A book on the teaching of first-year Latin was the
product of the Ohio Classical Conference and ﬁas a work
to which more than forty experienced teacherscontributed.go
A product of real experience in the classroom, it is pro-
gressive, yet somewhat conservative, being compiled for
the benefit of the teacher of beginning Latine The im-
mediate and ultimate objectives are carefully explained
and definite exercises are given ror their attainmento.
The}grammar-translation method is advocated in its newest
development, and there are many helpful suggestions on the
teaching of pronunciation, vocabulary, inflections, syn-
tax, and collateral readings. There are also numerous aids
for supplementary work and for the organization and pro-
grams for Latin clubse. The new teacher is advised agalinst
too many of the activities, such as games and contests;
howeéer, enough 1is suggested to keep up the intereste.

91 4n which

A more recent publication is that of White
the author sets forth "the principles of effective Latin-
teaching" and gives "practical advice as to actual pro-
cedure." He 1llustrates the teaching of Latin in the iight

of the changing American social structure and educational

90Victor De Hill, Dorothy M. Seeger, and Bertha WM.
Winch, Teaching First-Year Latin. Athens, Ohlo: The Ohio
Latin S8Tvice Commlttee, 1938. Pp. xvi # 280.

9Lporrance S. White, The Teaching of Latin, Chicago:
Scott, Foresman and Company, I94I+ Fpe 320.
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aims. There 1s a thorough discussion of the objectives
of high school Latin, 1ts contents and methods of pre-
sentation. The supgestions for activities which will in-
terest the pupils ére abundant. He discusses the problems
which the Latin teacher faces in a most helpful mamer and
furnishes a bibliography of interesting and useful books.
Such books as The Teaching of Latin are of real aid to the

beginning teacher and can do much to improve instruction

in the subjecte.

Sunmary

The early committees accomplished little for the cause
of high school Latin since they failed to relieve the over-
loaded curriculum. They did, however, recommend the read-
ing of Latin as Latin, which 1s the modern word-order
method. The Classical Investigation definitely aided
the situation by naming definite objectives to be at-
tained through the study of high school Latin; also as
the result of much experimentallﬁesting a1d study, changes
in the methodology of Latin were suggestede. The curri~
culum was much improved through the reduction of content
required and the postponement of work in grammar. The
committee in charge of the Stanford Arts Investigation
brought about some significant results through their experil-
mental work in the teaching of high school Latin with the
emphasis centered upon the thought content rather than upon

the forms and mechanics of the language.
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Many experimental studles have been made in an ef-
fort to determine the relation between the study of Latin
and the ability to acquire knowledge in other fields.

In some of these studies, there was only a slight difference
in ability between the Latin and non-Latin pupils, while

in others, there were varying degrees of superiority shown
in favor of those who pursued the Latin course. However,

in the instances of superiority on the part of the Latin
pupils, it was not determined as to whether the superi-
ority was due to the study of Latin or to the fact that
puplls of a higher type elect this study.

The investigations of specific phases of the study
of Latin such as trends in content, methods, and textbooks
generally point to a definite improvement in the high
school course as a result of the Claésical Investigation.

Educators and psychologists are of varied opinions
as to the sfatus of Latin in the high school. There is the
belief that there 1s no question of general discipline or
transfer involved and that the subject should be taught as
a language through which the vast experience of an ancient
civilization is revealed, affording the pupil a means of
intérpretation of problems of his own age.

Much aid has been furnished the teachers of Latin in
recent years through the publication of books on the teach-
ing of Latin. These books are filled with suggestions for

methods to be used in the attainment of the objectives;
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they are also rich in plans for activities and projects

in intra-curricular and extra-curricular worke.



CHAPTER III
COURSES OF STUDY AND
THE OBJECTIVES FOR LATIN

The study of thils chapter includes a discussion of
the curriculum, the princ%p}es governing its construction,
and general statements with regard to the courses of study
in Latin issued in the decade, 1930 to 1940. The objec=-
tives for the study of Latin, as defined in the report of
the Classical Investigation, are reviewed as a background
for the study of those objectives named in the courses of
study under consideration. The objectives named in the
courses of study and in the inquiry blanks are compared
with those defined in the Classical Investigation and
their rank of importénce is determined and shown as near-

ly as possible.

The Course of Study

In earlier years, when preparation for college was
the chief objective of secondary education, the teacher of
Latin had little more to guide her in the work than a mere
statement of the requireménts for the College Entrance
Board Examinations. Many times this advice was given oral-
ly in the form of naming so many books of Caesar, Cicero,
and Vergil, with no suggestions as to methods to be used
or any other alds. The teacher was left to her own guidance.

Since the Classical Investigation, courses of study in Lat=-

59
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. 357~ have been wriltten, setting forth the general objectives
of education, as well as the alms f£o6r the subject, and ocut=-
lines of the content and materials to pe used in the attain-
ment of these objectivess

Many of the courses carry not only suggestions as to
methods but set forth 1llustrative lessons, naming out-
comes that are to be attained by theme. A few furnish sug-
gestions as to evaluation of outcomes and types of measure=
ments. Many courses of study give reference lists for both
teacher and pupils, as well as liéts of aids and materials
helpful 1in the presentation of the worke.

Although many states and cities publish courses of
study filled with helpful suggestions today, it is the
writer!s belief that some teachers fail to take advantage
of this assistance. An interesting incident occurred in
a visit to two different public schools in a large city of
a state whose course of study in Latin seemed very pro-
gressivee. In_answer to a comment of the visitor, rela-
tive to the excellent course of study avallable, one teach-
er replied that she had never seen it, while the other
teacher, one of longer_stand;ng, replied that she had
planned all of her’work according to 1t.. The incident
would seem to indicate the need for closer supervision
in that city.

In the construction of a course of study in Latin, the

principles of the philosophy and the psychology of teach-
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ing, as set forth in the general aims of education for the
commnity, must first be considered, and the aims of the
subject mast be made to harmonize with such broader pur-
posess In a commnity where the greater percentage of the
pupils are preparing for college, the course of study in
Latin must necessarily be constructed differently from that
of the community in which the majority elect the subject
for only two years. Dunham pointed out that any course
of study.shouldrhave'three qualifications:l(l) provision
for personallty growth, teaching responsibility to self;
(2) provision for the development oanttitudgs that are
lprodudtive of good citizenship, responsibiliﬁy to others;
éﬁd (3) pfovision of oppdrtunities for the prbgressive de-
velopment of worth while knowledge, skills, and apprecla-
tionse. Such ideas in the earlier days were left entirgly
to the teacher with no suggestions mresented through a
course of studye.

Sister Dillhoff found that many courses of study were
still patterned after the old type, merely stating the con-
tent to be mastered. However she reported that the newer
types of courses were being developed in accordance with

the principles of modern curriculum construction.2

lpred S. Dunham, "The Function of Latin in the High
School Curriculum}) Glassical Journal, XXXIII (February,
1938), 261.

®Sister Marie Dillhoff, 0.S.Fs "A Survey of Trends
in the Teaching of Latin}} p. 33. Unpublished Master's
thesis, University of Cincinnati, 1934.
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During the period under discussion, 1930 to 1940,
sixty-six courses of study in Latin were issued, of which
forty-two were collected for this study. Some of those
issued in the earlier years of the decade were no longer
avallable, while others were in process of revision. The
1ist of those collected is given in the Appendixz.® Curric-
ulum revision programs were reported for Cortland, New
York; Johnstown, Pennsylvanla; Cincinnati, Ohio; Pueblo,
Colorado; Boise, Idaho; Bangor, Maine; and Paterson, New
Jersey. The course of study in batih~was discarded at
Toledo, Ohio, in favor of the new textbooks which they con-
sidered so improved that a revision of the course of study
was unnecessary. The éourses from'Alabama,”a~state course
éf study; Aibany, Califbrnia; and Harfiéburg, Pennsylvania,
outline objectives and content only, while the courée of
study from Portland, Oregon, states the objectives as given
in the report of the Classical Investigation. Courses of
study received frogfgtate of Loulsiana; Pittsburgh, Pennsyl-
vania; and Albany, New York, outline content alone, accord-
ing to textbooks. Especially noteworthy are the state
courses of study from Florida and Minnesota; and the city
courses from Denver, Boston, New York, Philadelphia, and-
Fort Worthe. These not only have the characteristics of

a good course of study but many of them give interesting

S Appendix, pp. 242-246%.
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and helpful devices such as work in derivations, suffixes

and prefixes, as well as ample bibliographles for reference
work and collateral readings. Some of them suggest interest-
ing games for emphasizing the work in vocabularies aad de-

rivativese.

The Objectives for the Study of Latin
In the earlier periods of secondary education, class-

icists are said to have given little attention to any ob-
jectivq for the study Qf Latin other than that their pupils
shoﬁid read the requiredwémount and be ready for the College
Entrance Board Examlnations. While definite lists of ob-

jectivesKWere not formulated, certainly many of the objec-
'lyivés,'noﬁiiiétéd as ultimate, were aimed at by the old
s;ﬁoéimasteré. Snyder found that in the Academy Feriod,
1777 to 1860, while knowledge and preparation for college
continued as matters of special emphasis, there was an ef-
fort to teach the relation existing between the study of
Latin and English.4 She pointed out that there vws a'con-
siderable expansion of purpose" during the Early High
School Period, 1861 to 1899, when teachers emphasized the
study as being valuable for mental discipline, for train-
ing in English, and as a means of gaining a knowledge of
both cultural and historical background.

4
Olivia Wagner Snyder, "The History of Method and
Content in the Latin Courses of the American Secondary
School," pe5. Unpublished Master's thesis, Department of
Education, University of Chicago, 1928.
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However, even when the Commissions of Ten, Twelve and
Fifteen were appointed to investigate the work done in °
high school Latin, their reports did little more than de-
fine the content for college entrance. It remained for
the Classical Investigation, a study made purely for
sclentific and constructive purposes, to show that ninety-
five per cent of those pupils taking Latin in the first
year of high school had no opportunity of going on to
college and that the subject had been taught for the re-
maining five per cent rather than for the much larger num-
ber who must face life and its problems with only a high
school edudation.5 It was through this investigation that
classlcists were made to realize that, 1f Latin was to
fulfillfits purpose in secondary education, it must be
taught for the benefit of the ninety-five per cent as well
as for the limited number of puplils who were planuning to-
enter college.

One of the valuable results of this investigation wés
the fact that in i1ts report the Yommittee gave a clear-cut
and well organlized statement of the objectives which they
proposed for attainment through the study of Latin in the
secondary schoolse. These objectives were not just the work
of a single commlttee but the combined results of a gener-

al questionnaire filled out by 1150 experienced teachers

5)
The Classical Investigation, op. cit., p. 31l.
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of high school Latin, a special score-card for the evalua-
tion of objectives filled out by over three hundred teach-
eré in various parts of the country, and a symposium on
disciplinary aims of Latin to which nearly seventy leading
professors and psychologists contributed.®

The objectives presented by the Committee in its re-
port were listed as immediate and ultimate. The immediate
aims were classified as primary and secondary. The primary
objective was described as “the progressive development of
the power to read and comprehend Latin,! with the progressive
mastery of vocabulary, inflections, and syntax as the second-

7 The report gave especial emphasis to the

ary objective.
fact that the mastery of vocabulary, inflections, and syn-
tax must be considered only as a means to the primary im-
mediate objective of developing the ability to read and
understand Latin.

The ultimate objectives were in many instances those
aims often mentioned as "by-products" of the study of Latin
but it has been pointed out through experimental studies
that the transfer of such abilities is only automatic when

"applications are so nearly identical that they are a mat-

ter of course." Coxe showed in his study that gains were

6
Ibid., pp. 36, 37.

Ibid., p. 79.
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made as activities leading to various objectives were
given especial emphasis.8 The ultimate objectives, gliven
as valld for the four-year course in Latin, were listed
under nine headings:9
A+ Increased understanding of those elements in English
which are related to Latin.
Be Increased ability to read, write, and speak English.
Ce Development of an historical and cultural background.
D. Develorment of correct mental habitse
Ee Development of right attitudes toward social situations.
Fe Increased ability to learn other foreign languagese.
Ge. Elementary knowledge of the simpler general principles

of language structure. v

He Development of literary appreciation (last two years)e.
I. Improvement in the literary quality of the student's
written English (last yeear).

A committee appointed by the North Central Associa=-
tion of Colleges and Secondary Schools made an analysis of
these objectives for Latin from the standpoint of the gen-
eral objectives for secondary education. They sought to
find materials on instruction that would contribute to the
attainment of these aims, and reported that Latin taught
in its relation to English would contribute to the socisl
objective and in a measure also to the leisure time and

vocational objectives.lo In their report, materials were

8

W.WeCoxe, "The Influence of Latin in the Spelling of
Engllsh Words,; Journal of Educational Research, IX (March,
1924), 223 - 233% '

9
Classical Investigation, op. clte., pe 79

1O“The Report of the Sub-committee on Latin’! North
Central Association Quarterly, I (March, 1927), 1 - 18,
485~ b04.
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outlined and adapted for the attainment of these objectives
for the first two years of the high school Latin course.ll
The general objectives to which the materials of Latin were
adapted were the acquisition of fruitful knowledge; the de~
velopment of interests, motives, ideals, attitudes, and ap-
preclations; the development of mental techniques in memory,
imagination, judgment, and reasoning; and the acquisition
of right habits and useful drills.l®

Objectives more recently mentioned are those for Ohio
in 1937, including as objectives other than that of Latin
as a language the better understanding of the English lan-
guage, the understanding of the contribution of the race
over a long period of time, a broader understanding of peo-
ples other than Americans, and the knowledge of social prob-
lems of an earlier age, that may have the tendency to lead
to a right appraisal of the present c:nditioris.l3

Gummere made a plea in 1939 for a revision of alms
and methods in the teaching of the classics maintaining
that the objectives should be based upon a "clarifying

utilitarianism" which, just a&s in past history, would bring

llL. W. Webb et al, High School Curriculum Organliza-
tion, pp. 36 -43. Ann Arbor, Nichlgan: North Central Assocl-
ation of Colleges and Secondary Schools, 1933.

YPIvid., p. 14

13:. H. Reavis, Chairman, Ohio High School Standards,
ps 124. Columbus, Ohio: Heer Frinting Company, 1957.




68

a revival of intefest in the classics.14 He illustrated
the manner of providing especial phases of literature that
might be adapted to various primary studilese.

Dunham believed that there should be a goal between
those of reading and translation called interpretation,
that this should emphasize directly the understanding and

appreclation of meanings,15

the activity being the state~
ment of the true meaning of the author in the pupilts own
wordse. He suggested as a substitute for the immediate ob-
jective of Latin the following: "the gradual growth of

the power to read and understand, interpret, and appreci-
ate such classical Latin, or Latin of a classical flavor,

as is suited to the capscity and aptitude of the learner."16
In his discussion, Qe listed three schools of thought among
the teachers of todéy, naming as one those who consider the
ultimate values as "by-products" thet should be left to
automatic transfer; a second group, which considers the
ultimate objectives as the "sole justificétion" for the

place of Latlin in the curriculum; and a third group, com=

rosed of those teachers who believe in the Latin language

14 .
_“RichardcM. Gummere, "Ancient Classics in a Modern
Worldi% Quarterly Review, CCLXXII (April, 1939), 21-234.

15
Fred S. Dunham, "What is Our Aim in Secondary Latin?"
Classical Journal, XXX (December, 1934), 159 - 166.

lsIbido, Pe 1660
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as an '8ffective instrument" for the training of boys and
girls in the ability to express their ideas in precise
Englishe This last group considers the ultimate values
as "correlating or apperceptive procedures", which Dunham
listed as 'motivation".17?

Schryéer suggested that there was a tendency to simpli-
fy objectives today, particularly for first and second year
Latin, and to "scrap" everything that did not directly con~
tribute to their attainment. He felt that an objective
that needed especial emphasis in this age was that of

"cheracter building"'®

and pointed out that cardinal vir-
tues could be attained éﬁrough the study of such stories
as those of Cincinnatus, Regulus, Horatius, and Scaevola
as well as an opportunity for parallels in political and
sociel situations through the works of Caesar and Cicero
with those of modern timese.
Objectives Listed in
Courses of Study, 1930 - 1940
0f the courses of study issued during the decade,
1930 to 1940, forty-itwo were analyzed. Thirty~five gave
a thorough discussion of the elms and objectives of the

Latin course. Some of the courses of study, eighteen in

1'7F:c~ed S. Dunham, ope. cit., pp. 160-161.

18george 0. Schryver, "Recent Trends in Instruction
of Ancient Languages,, High Points, XIX (September, 1937),
26 - 29.
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number, not only gave the general objectives for the work
in Latin, but specified the outcomes for each year. The
courses of study issued by the State of Louilsiana and Mary-
ville, Missouri, did not mention objectives; while that of
Albany, New York, gave no generél objectives but did specl-
fy outcomes for six-period units. The course of study
from McKeesport, Pennsylvania, was a discussion of pro=-
cedures only, while that of Syracuse, New York, was for
a general language course, "Exploring Latin", for junior
high school as was also the course for indianapolis, Indiana.
The objectives, content, and methods of all courses deal-
ing with junior high school Latin will be discussed in the
chapter under that heading.

The courses of study, for the greater part, seem to
be in agreement with the Classical Investigation, since
twenty-nine of the forty-two courses examined quote both
the primery and secondary objestives as exactly the same,
all of them emphasizing the fact that mastery of the in-
- flections, syntax, and vocabulary must be considered as
the means to the attainment of the primary objective rather
than as ends in themselves. The course of study of Albany,
California, lists as its primary objective "the ability to

understand modern languages of the world."19 Norfolk,

19
Simplified Course of Study, Latin I - IV, p.l.

Albany, Ccalifornia: Albany City Schools, June 5, 1939.
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Nebrasdka, lists "the improvement of English through the
vocabulary"?0 ag its basic aim. TFort Worth, Texas, names
as the primary purpose of the study of Latin "the interest-
ing and worth~-whille experience which will eventuate in de-
sirable influences upon behavior",21 following this aim
with the more specific objective, "to contribute to the
growth of each pupil in ability and desire to read Latin."2?
The Vermont course of study is a copy of their’course is~-
sued in 1923, one year before the publication of the élassé~
icdl Investigation, and lists as the primary objective,
"the enrichment of the English vocabulary by the addition
of new words and by a more perfect understanding of many
words already in use."22

0f the eighty=-one replies received in answer to the
inquiry blanks, six made no report on the subject of ob~
jectives; sixty-five listed in agreement with the Classs-
Iedl Investigation, the "progressive development of the power
to read and comprehend Latin," ten named different objec=-
tives such as "historical and cultural background," "for
improveﬁent of English usage," and "for its value towards

the professions." The foregoing facts based on twenty- ‘

) .
2 “Course of Study, Latin, Senior High School, p.2.
Norfolk, Nebraska: Public Schools, No date.

lLouise Bomar et al., Languages, a Tentative Course
of Study for Latin, p.l. Fort Worth, Texas: Board oif Educa-
TIon, 1537«

. 22Manua1 and Courses of Study, Latin and Greek, pe5.
Vermont: State Board ol Lducatlon, whole Bulletin, No. H.S.1,
1928. PartIX,1928.
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nine courses of study and sixty-five inquiry bianks would
lead to the conclusion that there is general agreement as
to the immediate objective in keeping with the Classical
Investigatione. |
The ultimate objectives were defined in the report

of the Classical Investigation as those which grow out of
the study of Latin, not separately and apart from the de=-
velopment of the immediate objective but in a manner "con-

n2d The state

tinuous, concurrent, and interdependent.
course of study for Minnesota points out that the recent
tendency is to emphasize all of the ultimate objectives,
and that, if they are given emphasis by careful teaching
and kept constantly in mind by teacher and pupil alike,
such habits will be transferred "not only to other acade-
mic activities but to life activities in.generalo"24 The
courses of study seem to list the ultimate objectives in
this same spirit, the chief difference being in their renk-
ing as to importance. Of the forty-two courses of study,
seven listed these objectives in exactly the same manner
as did the Classical Investigation, while others listed
the same objectives but in a different ranking. In some

instances where the objectives in the course were not

2:sThe Classical Investigation, op. cit., p. 182

241he Secondary School Curriculum and Syllabi of
Subjectsy p. 5. Bulletin Noe. Ce 8 &, Foreign Language,
atin. nnesota: State Department of Education, March,
1932.
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stated in the exact wording of the Classical Investiga=-
tion, an effort was made to assign the objective to its
equivalent in that report. The ranking of ultimate ob-
jectives as revealed in the courses of study is shown in
Table V.25
The Classical Investigation gave as the first ulti-
mate objective the "increased understanding of those ele=-
ments in English which are related to Latin."26 Eighteen
courses of study listed this objective, thirteen giving
it first place, four second place, and one third ranking.
Of the thirty-eight inquiry blanks which mentioned
this objective, twenty assigned it to first ranking, the
remainder being divided between second and third placese.
All, however, ranked 1t high in importance. Between the
courses of study and the daté received through the inquiry
blanks there 1is general agreement that this ultimate ob-
jective is an important one, thirty-three of the fifty-
six schools ranking it first in accord with the Classie-
all Investigatione The ranking of ultimate objectives mg-

revealed in the inquiry blanks 1s shown in Table VI

25
Table V, p‘ 740

26
Classical Investigationy op. cite., pe 80




TABLE V

RANK OF IMPORTANCE OF THE '
ULTIMATE OBJECTIVES OF HIGH SCHOOL LAT
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N

AS SHOWN IN COURSES OF STUDY, 1930 - 1940

Ranking %
‘ — WeIlght=
Objective.f 1 2 3 4 5 ing
Ae 13 | 4] 1|0} o 156
B. 9 |zl 3|3] o0 228
Ce 1| sjwo 7|7 190
D. 1 |olel7] 5 135
Ee o| o] o]2{ s 62
Fe ol e{ 7|4} o0 123
Go 1{5]2{2| 4 123
He. of| 3{ofl1]| s 82
I. of ofoflo] o 7

- .
Table should be read as follows:- 13 give objective

A first ranking, 4 give it second ranking etce.

The weight-

ing was calculated by mltiplying 13 in columl by nine,
4 in column 2 by eight, 1 in column 3 by seven, etce
This manner of weighting gives the emphasis to objective Be

#

See page 66 ante.
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The objective, named second in importance in the list

of ultimate objectives in the Classical Investigation,was

ULTIMATE OBJECTIVES OF HIGH SCHOOL LATIN

TABLE VI

RANK OF IMPORTANCE OF THE

AS SHOWN IN INQUIRY BLANKS

27

Ranking %
WeIght=
Objective. 1 2 3 4 5 8 9 ing
Ae 20| 6| 5| 5] o o] o 300
B. 14 |34) 7] o] o ol o 447
C. 4] 62612 | 8 1] o0 414
D. 6| o] 4|18 | 6 ol o 238
E. 2l 1| 2| 3 |10 1] o 129
F. ol ¢| 8| 5| 4 ol 1 171
Gs ol 6| 5| 3|2 1] 1 154
He ol 1] 4| 2| 4 11 | o 106
Te of ol of of o 2 |10 14

“7glassical Investigation, ope. cit., p. 79

¥*

#

same manner as for Table Vs DPe 74.

See page 66 antes
The weightihg for this table was calculated in the



76

"the increased abillity to read, speak and write Englishe"
Of the eighty~-four schools mentioning this objective,
thirteen courses of study and thifty-four ingquiry blanks
gave it the same'ranking-as in the Classical Investiga-
tion, while sixteen courses of study and twenty;one in-
quiry blanks were divided among first, third, and fourth
ranks, one course of study listing it in sixth place. The
data indicate the importance of this objective and gener-
al accord with the recommendation of the Classical In=-
vestigation.

The third objective named in the Classical Investiga-
tion was thezs"development of an historical and culturall
background," which was listed in thirty-two courses of
study and sixty-five inquiry blanks. Ten courses of stﬁ-.
dy and twenty-six inquiry blanks place 1t in third rank
in accord with the Classical Investigation, while twenty~-
two courses of study and thirty-nine inquiry blanks are
scattered through all nine ranks, the heavier listing be~
ing assigned between second, third, and fourth places. The
returns indicate that while most schools consider this an
important objective, they are conslderably divided as to
its ranking in importance.

The "development of correct mental hzalb:uz's“z8 was recom-

mended in the Classical Investigation as fourth in impops

2801assica1 Investligation, ope. cit., pe 79.
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tance. Of the twenty~five courses of study naming this
objective, twenty~-three are rather evenly divided among
third, fourth, fifth, sixth, and seventh places, only
seven being in agreement with the recommendation. Thirty-
nine inquiry blanks mentioned this objective, eighteen:
beingtin agreement with the Classical Investigation, while
twenty-one were scattered rather evenly among first, third,
fifth, sixth, and seventh ranks. The data indicate that
while sixty-four schools mention this objective, they are
not in general agreement as to the rank of its importancee.

The fifth ultimate objective named in the Classical
Investigation was the "development of right attitudes to-
ward social situations."?9 mnirty-seven schools mentioned
~this objective, eight courses of study and ten Inquiry
blanks assigning it to fifth rank in agreement with the
Classical Investigatione. The remainder of the data was
rather evenly diviled as to rankinge

The objective assigned to sixth ranking in the Classie-
3ll Investigation was the "increased ability to learn other
foreign lenguages."©9 This objective was listed in twenty-
two courses of study and thirty—one inquiry blanks, the
data being rather eveﬁl%‘diviéed among second, third, fourth,
fifth, and sixth places. While this objective is consildered

sufficiently important for listing, the schools are not at

2931assical Investigation, ope cibe, De 79e
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all in agreement as to 1ts rank of importance.

The "elementafy knowledge of thé simpler general prine-
ciples of language structure"so was named as the seventh
ultimate objective in the Classical Invéstigation; Twenty-
three cou;ses of - study aad thirty inquiry blanks mentioned
this dbjectivé. As to rank of importance, there 1is a dif-
ference of opinion, since there are only five of the twenty-
three courses of study in accord with the Classical Investi-
gation; five assign it to second place, trour to fifth, and
the others are scattered. Of the thirty replies, eight agree
with the Classical Investligation, while six place it as
second, tive in third place, three in fourth, and four in
sixth place, showing an agreement as to need for tnis ob~
jective but a disagreement as to its rank of importancee.

As objectives for the last two years of the high
sclpol Latin course, the Classical Investigation named "the
development of literary appreclation" and "the improvement
in the literary style of the pupil's written English."30
The development of literary appreciation was named in
twenty courses of study and twenty~-seven inquiry blanks,
while six courses of study and twelve inquiry blanks list
the improvement of the literary style as an objective. The
data indicate that the interest in the objectives related

to the first two years of high sshool Latin is much more

30
Classical Investigation, ope. cite., pe 79
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intense than in the last two years.

Summary

The deliberative committees, known as the Committees
of Ten, Twelve, and Fifteen, accomplished little for the
improvement of high school Latine. In the early twenties
the Classical Investigation conducted a period of experi-
mental study and survey. The report of this Committee made
some definite suggestions as to the course sad listed both
immediate and ultimate objeectives for the studye.

A great improvement is shown in the courses of study
issued in recent years. .Aside from suggested outlines for
the year's work, there are listed many helpful procedures
in methodology as well as illustrated lessons with out-
comes to be attained. Many courses give lists of books
for collateral readings and reference work.

The data received for this present study reveal that
there 1s general agreement with the Classical Investiga=~
tion in regard to the primary immediate objective "the pro-
gressive development 6f the power to read and comprehend
Latin," with the mastery of vocabulary, inflections, and
syntax as a secondary objective. Many of the courses of
study and inquiry blanks quote the ultimate objectives as
given in the Classical Investigation, while others 1list
the objectives but assign them to a different rank of impor-
tance. | R

The ultimate objectives listed as first and second in
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ranking by the Classical Investigation, "the increased
understanding of those elements in English which are re-
lated to Latin" and "the increased ability to read, spesk,
and write &nglish," are generally listed and given a high
rank of importancee.

The "development of an historical and cultural back-
ground," the objective given third ranking in the Classie-
2l Investigation, is also listed in almost all courses of
study and inquiry blanks. However, there is a wide dif-
ference of opinion as to its rank of importance, some list-
ing it high while others place it in the lower ranks.

The other ultimate objectlves are named less frequent-
ly and show the same difference of opinion as to rank of
importance. The less frequent listing of the two objectives
named for the last two years of high school Latin seemsto
indicate that in many schools the emphasis 1s more centered
upon the work of the first two years. This fact is in ac-
cord with the Classical Investigation, which urged an em-
phasls for those pupils who elected the subject for only

two yearse.



CHAPTER IV
THE CONTENT OF THE LATIN COURSE

The study of content involves a review of practices
in the early periods of secondary education, the experi-
mental work relative to content during the Classical In~
vestigation, and 1ts later recommendations as to the con-
tent materials. This is followed by a survey of the
present Efférings as shown in the courses of study in
Latin during the period, 1930 - 1940.

In the days of the Boston Latin School, thg pupil
entered school at an early age aad gave many years to the
study of Latine He read much easy Latin, Cheever's Acci-
dence being the early text. The Latin grammar was memorizedol
The classical authors read were Eutropius, Caesar, Cicero,
Ovid, Vergil, Juvenal, Horace, Terence, and others, Much
attention was given to the translation of English to Latine.

Later, in the Academy Period, there was a tendency to
decrease the number of authors read, also the amount of
time and materials used before the actual reading of the
classical authors. This tendency continued through the third
and fourth periods to the polnt that the Latin course was

restricted to a formal, narrow content. Snyder found that

there was practically no reading of easy "made" or connected

lCatalogue of thé Boston Public Latin School, p. 37.
Boston: Boston Latln School Association, 1886
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Latin before that of the classical authors. The content
of this period consisted of learning all of the inflec~
tions and syntax during the first year, four books of
Caesar in the second year, six orations of Cicero in the
third year, and six books of Vergil's Abneid in the fourth
year.2 With this content, there was an over-crowded condi-
tion in the first year, and a resultant situafion that was
not favorable to the attainment of edudational~vaiues-'“A
large paft of the sYﬁtax'was required to be 1eérned in fﬂe
first year, the greater part of which was not used until
after the fifth semestere The Committees of Ten, Twelve,
and Fifteen were appointed to investigate the Latin courses,
but their reports brought no relief to the overloaded con-
ditione.

As in the case of the listing of objectives for the
study of Latin, the committee for the Classical Investiga~
tion made a thorough study of the materials and content
best adapted for attaining the objectives listed. Among
the experimenﬁal studles was that of Thorndike~Grinstead,
whose word count, based on a count of over seven million
words, showed that fifty-two per cent of the 17,303 most
commonly used English words were of Latin origin. This

2olivia Wagner Snyder, "The History of Method and
Content in the Latin Courses of the American Secondary
School," pe 96. Unpublished Master's thesis, Department
of Education, University of Chicago, 1928.
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study provided a basis for determining the validity of the
objective for the study of derivations and also produced

a 1list of the words derived from Latin which occur most
frequently in English.5 Another experimental study having

a bearing upon the subject of content was that of Thorndike
and Rugere. This study was élso based on the knowledge of
English words of Latin derivatione. They found that in words
of Latin origin, the Latin pupils made a gain of 4.7 words
during the year while the non-Latin pupils gained only l.8
words.4

S based on tests such as The Henmon

The Brueckner Study
Vocabulary Test, the Tyler-Pressey Test in Verb-Forms, the
Pressey Test in Latin Syntax, the Godsey Diagnostic Test
in Latin Yomposition, and the Henmon Test in Sentence Trans-
lation, revealed that there was no significant relation dis-
covered between the knowledge of rules of syntax and the
ability to translate. This study proved &~ high correla-

tion between scores made in tests on functional syntax and

sentence translatione

3

E. L. Thorndike and W. J. Grinstead, "On the Sources
of the English Vocabulary," Teachers College Record, XXVI
(September, 1924), 32 - 46. )

45, L. Thorndike and Ge J. Ruger, "The Effects of First=
Year Latin upon a Knowledge of knglish Words of Latin Deriva~
tiony' School and Society, XVIII (October 6, 1923), 417-418.

‘ 5@. J. Brueckner, "The Status of Certain Basic Latin
Skilisé? Journal of Educational Research, IX (May, 1924),
390-402 . .
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The Ullmen-Kirby Test6 on Comprehension, which tested
the ability of pupils to answer questions on the thougﬁt
content of amthors commonly read in the Latin course, in-
dicated a steady growth in this ability but did not de-
termine whether the pupils gave their answers from reading
Latin as Latin.

After a period of experimental investigation and sktudy,
the Classical Investigation committee issued: a recommenda-
tion which was intended ts relieve the over-crowded and un-
favorable conditions throughout the Latin course. It post-
poned the reading of a classical author until the fourth
semester and advocated the reading of easy connected Latin
as soon as possible during the eariy semesters. It great-
1ly reduced the amount of inflections to be learned during
the firsf year, and simplified the work in syntax, post-
poning much of it to the later years, when\it should be in-
troduced as needed for;the work in translatidn.z

Much freedom of choice was given in the reading of
Latin authors, in order that the teachers might select ma-
terials more sulted to the needs of the class; also the
Committee recommended mich collateral reading in English,
thus aiding in the accomplishment of the ultimate objective,

"an historical and cultural background".

a‘I'he Classical Investigatlon, op. cit., p. 94.
K

Ibid-, Pe 123
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Much of the over-crowded condition in the high school
course in Latin had been blamed upon the College Entrance
Examination Board, because of its heavy requirements for
the Latin. As a result of the work of the Classical In-
vestigetion and the publication of its report, this Board
modified its requirements to conform with the most impor-
tant recommendations of the report in regard to contente.
The board recommended that the selectlions for the examina-
tion in Latin be made from a much wider range of litera-
ture end that a greater emphasis be placed upon the abililty
to translate at sighte It omitted any statements as to-
the amount of Latin to be read as a prerequisite to its

examination.8

By thils recommendation of the Board, the
postponement of work in inflections and syntax by the Classs-
icall Gommittee, and the delayed reading of the classical
authors in the course, the over-crowded condition in the
first two years of high school Latin was greatly relieved.
This relief came to just that part of the course where it

had been shown that ninety-five per cent of the high school

pupils must get their educational returns, if at all.

The Recommendations for Content

The Classical Investigation carried the recommendatlon

8College Entrance Examination Board, Definitlon of
Requirementse. New York: College Entrance Examlnation Board,
I9352. Pp. 1ll5e.
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that the reading of easy connected Latin "should begin at
the earliest possible moment"9 and that for the first three
semesters a large amount of well-graded easy Latin should

be introduced. The content of this reading was to include

materials based on the fo;lowing_topicszlo

Classical mythology.

Roman traditions and dramatic events in Roman history.
Biographical sketches.

Home life of the Romans.

Ideas of the Romans about their environment.

Examples of Roman wit and wisdom.

Anecdotes and fables illustrative of Roman life and thought,
particularly those which have a moral and embody the charac-
teristic virtues of the Romans.

Legends and stories heroic in character, such as were used
by the Romans themselves to inculcate true standards of con-
duct, which because of their heroic quality, avpeal to the
imagination of youth. .

Stories on ancient themes which have a human appeal analogous
to that found in stories used in teaching modern foreign
languages.

The recommendation for minimum amounts of reading con-

tent was stated as fo:l.lows::Ll

First semester, not less than fifteen pages of "continuous
easy Latin."

Second semester, not less than twenty-five pages of easy
reading, somewhat more advanced than that of the first.
Third semester, not less than forty pages, to be taken
from books which could be used as supplementary to the
beginning and second-year books.

The reading of the classical authcrswas recommended
for the fourth semester with the minimum requirement of
thirty-five pages of Teubner text (about thirty-seven lines

to the page). Selections were from such works as Aulus

9
The Classical Investigation, op. cit., p. 125.

lOIbid., p. 128.

1lrpid., pp. 123-124.
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Gellius! Noctes Atticae, Caesar's Gallic War, Eutropius,

Nepos, Ovid, FPhaedrus, and others. These were to pe sup-
pPlemented by easy Latln readings.

As content for the third year of the course, a mini-
mum amount of not less than sixty pages of Teubner text
was established, the materials to be selected from such

works as, Caesar's Galllic War, Cdesarts Civil War, Cicero's

Orations, and his Letters and Essays, Nepos, Ovid's Meta-

morphoses, Pliny's Letters, Sallust!s Catiline, Terence's
Phormio, and Vergil's Aeneid.12 For the fourth year, the
reading of not less than one hundred pages of Teubner text
weas recommended; the materials to be selected from such

works as Clcero's Orations and his Letters and Essays,

Catullus! Poems;lHorace's Odes, Livy's History, ovid,
Plautust' Captivi, Terence's Andris, and Vergilts Aeneid,
I - XII, Bucolics and Georgics.l3

The Committee advised reading in English on such topics
as would aid in the attainment of a broad historical and
cultural background, this to be a definite part of the work
of each year of the Latinﬂcourseol4 Emphasis was given
against too heavy an assignment for any one year, that

these topics should be selected with care, and adapted to

12 ! | y -
The Clessical Investigation, op. cit., p. 150
13

14

Ibido’ Pe 151.
See list in the Appendix, ppe. 266-270,
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the needs of the class.

The recommendation as to vocabulary was that from
four hundred to five hundréd words be selected for mastery
in the first year and approximately five hundred words for
each succeeding year of the high school dourseol5

The requirements for mastery of syntax during the four
years of the Latin course were distributed by semesters.l®
The recommendation for the first year was for the agree-
ment constructions and the more simple case uses. To the
second year was assigned the mastery of the case uses needed
in the reading of that year, the simpler uses of the sub-
junctive mood, and the constructions of the infinitives
and the gerundive. The more unmusual case uses and sub-h.
Junctive constructions were left for the third year, while
the syntax peculiar to the reading materials of the fourth
year was> to be mastered as needed. The syntax of all four
years of the course was to be taught functionally, not for
the sake of learning rules. his arrangement was a much
more simplified work than that of the traditional course
since practically all of the syntax was covered in the first
year under that plane

As In the case of syntax, there was a marked'distribu-
tion of the mastery of forms in the recommendation of the

Classical Investigation. To the first year was assigned

15
The Classical Investigation, op. cite., p. 157.

161pid., pp. 157 - 160.
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the mastery of:the first, second, and third declensions

of nouns and addjectives; certain pronouns; the indica-
tive, active and passive of the four regular conjugations
(excepting the future-perfect tense); the indicative of
sum; infinitives; and certain participles. The fourth and
fifth declensions were left to the second year along with
the irregular adjectives and pronouns, the subjunctive mood,
participles and principal parts of verbs, the deponent and
irregular verbs. The remaining forms were to be mastered
functionall& as needed in the materials used in the read-
ing content.l7 This, too, was a far more simple arrangement

than that of the traditional coursee.

~ Practices Shown in the Courses of Study

Meny of the courses of study give definite suggestions
as to reading content by outlining the work for each semes-
ter. They also,give very helpful suggestions for supple=~
mentary worke. The state courses from Alabama and Louis-
lana; the city courses of Portland, Oregon, and Butler,
Pennsylvanla, are brief and comprise little more than a
mere outline of the reading content. The course of study
from Maryville, Missouri, is a unit on Roman life and his-
tory with a long list of questlions relative to Caesar's

Gallic War, and to the religious ideas and customs of the
18

Gaulse. Courses of study that are outstanding and abundant

17The Classical Investlgation, ope. cit., pp. 160-162.

| 18course of Study of Latine. Meryville, Missouri: Edu-
cation Department, 1935 FPD<57 .
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in helpful suggestions are the Florida stafe course and
the courses from Boston, Denver, and Philadelphia.

Some of the courses of study still carry suggested
amounts of work that are characteristic of the pre-Classical
Investigation era. The Loulsiana course assigns all forms
and syntax to be mastered in the first year, including all
five declensions, the subjunctive of all four conjugations,
and the uses and rules for the subjunctive, periphrastic,
and gerundives. While this course of study assigns the
mastery of all inflections and syntax to the first year,
it neglects collateral work in English readings, also
derivations, and word-bullding. The state courses of study
from Iowa, Vermont, and Minnesota, and the clilty courses
from Boston, Norfolk (Nebraska), and E1 Paso assign the
mastery of all five declensions to the first year, although
the Classical Investigation assigns the fourth and fifth
to the third semester. This is probably due to a hesitation
on the part of some teachers to delay this work beyond the
first year, 31nce it 1s not 1ong and might be needed in
the first year reading. ‘

‘The recommendation of the Cla531ca1 Investigatlon for
"no less than fifteen pages of easy connected Latin in the
first semester" and "twenty-five for the second" is followed
in fifteen of the twenty-seven courses which‘outlined the
work of the first year, two reporting slightly less in |

amount. Of the seventy-six replies to the inquiry blanks
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reporting on reading content, thirty were in accord with
the recommendation and thirty-two reported the textbook
as their guide in this mattere This fact may be construed
as in agreement inasmuch as the textbooks published since
the Classical Investlgation generally adopted its recom-
mendations.l®

0f the twenty=-elght courses of study outlining the
work of the second year, twenty-seven reported the read-
ing materials as being in harmony with the Classical In=-
vestigation, while in the reading for the second semester
six advise no less than forty pages of continuous Latin, an
amount which is in excess of that named in the Investigatione.
Fifty-five of the seventy-six inquiry blanks were in agree-
ment as to the amount and the remainder named the textbook
as the gulde. The reading materials generally reported
are stories of Roman life, mythology, and such readings as
are given in the Second-Year Latin bookse. Selections from

Caesar's Gallic War are generally used in the second semestere

The reading for the third year, as shown in the courses
of study, follows very closely the recommendation of the

Classical Investigation both as to amount and materials for

19Elizabe’ch J. MacDonald, "Trends in the First Year
Latin Instruction)' p. 32. Unpublished Master's thesis,

Brown University, 1935.

Dorrance S. White, "Humanizing the Teaching of Latinj}
Classical Journal, XXV (April,1930 ), 519.
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the reading. Cicero's Catiline I, II, III, and IV are desig= -

nated in twenty=-two courses of study, with the suggestion
that the Catiline III or IV be read at sight. The Oration

for Archias is named in eighteen courses sad selections are

offered in sccord with those suggested in the Classical In-
vestigatione. Vergil is read in the third year in two cities
where the third-and fourth-year courses alternate- The in-
quiry blanks brought simllar returns for the third year,
since all seventy-three replies which mentioned this year's
work showed agreement both as to amounts and materials for
reading.

In the fourth-year program of work, twenty-six courses
of study outlined the reading materials and showed that all
were in agreement with the Gléésical Investigation as to
amount. Vergil's Aeneid was specified as the reading con-
tent, some rather empﬁatically‘redommending it, With5Se;f
lections from Pliny, Livy, Horace, Martial, Cicero, and
others offered in addition. The inquiry blanks showed the
same conditlons since sixty replies revealed the séme amount
of reading content and selectione.

In the study of vocabulary, there 1is general agreement
with the recommendation of the Classical Investigation,
twenty~two courses of study advocating the mastery of no
less than five lundred words per year. All of the inquiry
blanks which mentloned that phase of the work were in favor

of the same amounte.
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As to the mastery of inflections, there was some dls-
agreement since five courses of study suggested the mastery
of all five of the declensions during the first year, while
one course advocated the mastery of all inflections during
the one year. Twenty-three courses of study and forty-three
inquiry blanks showed agreement with the Classical Investi-
gation as to the amount of forms to be mastered. There was
complete harmony with the report as to the mastery of syn-
tax during the first year, excepting in the course of study
from Louisana.ap The mastery of vocabulary, inflections,
and syntax for the second, third, and fourth years was in
accord with the recommendation of the Classical Investiga-
tion, namely, that the work not completed during the first
year should be continued in the remaining years, that no.
less than five hundred words be mastered each year, and that
the study of forms and syntax should be those forms and con-
structions which were needed for the proper interpretation
of the reading materials. Such forms and syntax should be
taught functionallye.

There is evidence of much sight reading in all years
of the course, since fourteen courses of study urge "sight
reading of easy Latin as early as possible" and that it be

continued throughout the entire course. In many schools

2O.Essentials to be Mastered in Latin, French, and
Spanishe The State High School Divislion oI the State De-
partment of Education of Louisiana, Bulletin No. 159. Baton
Rouge, Loulsiana; State Superintendent of Public Instruction,
July, 1929. Pp.9le.
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at least one of the orations of Cicero and many of his
letters are readjat'sight in the thifd year. Reading one
or two books of Vergil's Aeneid at sight i1s quite the usual
practice‘in the‘fourth year.

Oral work 1s used almost entirely in Cleveland, Ohio,
where the direct method of teaching Latin is the general
procedure. In most of the other schools, the practice of
oral conversation in Latin is engaged in as a matter of
motivation, just enough to keep up interest in the course.

The writing of Latin is practiced in all schools as a
matter of emphasis in the application of the principles of
syntax and the use of forms. It is used more frequéntly
in the first and second years, with one lesson per week as
the usual custom in the third year. Most courses do not
advocate prose composition in the fourth year, although the
courses of study issued by the state of Massachusetts and
by the city of Boston, Massachusetts, suggest one lesson
per week during that year as a matter of preparation for
the entrance examination to the Teachers College of the city
of Boston.

There has been a marked increase in the collateral read-
ing in English since the Classical Investigation, when thié
practice was recommended as a means of attainment of the uli -~
timate objective, "the historical and cultural background," -
Twenty of the forty-two courses of study give detailed'sug-
gestions as to the readings. In the first year the program -
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of readings usually follows such toplcs as Roman life and
customs, geography, and stories depicting Roman qualities
of character. The course of study from Philadelphia stresses
readings on the topic, Early Sanctity and Purity of the Ro-
man Home Life, with the sub-toplics; Obedience and Respect
for Elders, Simplicity and Frugality, and Pride of Race and
Ancestry. Referencesto books discussing such topics are
given along with the suggestions.21 "The Roman Influence
over Western Civilization'" is another topic suggestéd for
the work in all years of the Latin coursee. A

The second year programs add to the above list such
topics as, Caesar and His Times, Caesar's Military Organi-
zation, History of Rome'!s Expansion, Customs of the Early
Gauls, Britons and Germans, and Comparisons between the
Early Homan Campaigns and those of the Modern World Wars.

During the third year the suggestions for English read-
ing are in accord with questions naturally arising from the
reading of Cicero's Orations. The courses of study suggest
such topics as: The Government of Ancient home, Political,
Social and Economic Conditions, and Comparisons with Mbdern
Political and Social Life. The course of study of Denver,
Colorado, presents an interesting program of readings under

the heading, "Live Issues of Rome, Seen Today," with the

21Modern Foreign Languages and Latin, Grade Nine.
(rentative Course), p. L1l7. Philadelphia, Pennsylvania:
The Board of Public Education, 1934.
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sub-toplcs as follows:zz

le Class Struggle.

2 Capital s d Labor.

De Taxatione.

4+ Corruption in Government Methods.

Se Explolitation of Natural Resourcese.

6. Qualities to be Desired in Applicants for Citizenshipe.

7. Dlcero's Devotion to the State and His Effort to Achieve
Reform without Waste of Life Incurred in Revolutione.

The reading of Vergil's Aeneid and Ovid's Metamorphoses

brings suggestions for topics on mythology, religion, and
philosophy and their influence over later beliefs. The read-

ing of Milton's Paradise Lost i1s recommended in several

courses of study. In tralning for the objective "literary
apﬁreciation," the study of the relation of the Aeneid to
Homer'!'s Illiad and O0dyssey and the influence of the Aeneid
ubon subsequent literature is urged. Readings on art and
architecture, and a further study of Roman traits of char-
acter as shown in the Aeneld,are suggested in many coursese
The requirement of at least five hundred pages of collaﬁ-
eral reading is found in five courses of study. Other - .
courses specify the reading of at Least one book per terme.
Many courses of study furnish lists of references
for collateral reading in English. Other sources of aid
in planning such reading may be found in the book reviews
and 1lists of new publications which appear in the Classs-

icdl Journal. Nybakken is the author of a recent book to

22Latin, Senlor Hi Schools, Grades 9, 10, 11, and
12. Course of Study Monograp Os. . enver, Colorado:

Public Schools, 1928. - Pps 5 = 72.)
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be used as a guide in reading on Roman civilization.zs

The Albany course of study requires sixty pages of
reading on Roman iife end customs in the second year of
the Latin course and gives a reading certificate to the
pupil reading one hundred additional pages, approved by

24

the instructor.“* The Story of Caesar by Clarke i5 a.re-

quired reading for the second year. The same course of

study names Church'!s Roman Life in the Days of Cicero as

a required reading for the third year and offers a read-
ing award for an additional one hundred pages. The read-
ing awards bring membership in the Honorary Reading Club
and certificates are awarded in the Foreign Language Club
meetings annudgllye.

Work in derivations and word building is suggested in
almost all of the courses of study. During the first year
the study usually consists of derivations from twenty or
more Latin words met in the study of vocabulary; the sim-
pler word formation through prefixes such as ad, ante,
circum, inter, ob, post, prae, pro, sub, and trans; and
the suffixes forming abstracts such as, -ié, -tia, =~tas,

and ~tudoe

230. E. Nybakken, Gulde for Readings in English'on _
Roman (Civilizatione. New York: American (Classical League
Service Bureau, 1940. Ppe 50.

24Course of Study, Latin, Albany, New York: Board of
Education, 1936. Ppe 55
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In the second year, the work of word bullding is con-
tinued in the study of the prefixes, dis, re, se, bene,
male, ne, and supra; suffixes, such as, -ium, -aris, and
-arius; and derivations from twenty or more Latin words
met in the reading. In this connection the indebtedness
of English to Latin is shown in the study of "loan words",
such as, aluma, antenna, vertebra, from the rirst declen-
sion; alumnus, campus, radius, from the second declension;-
arbor, victor, animal, ratio, omen, honor, labor, from
the third declension; impetus, status, apparatus, from the
fourth; and series, species, rables, from the fifth. Such
verb forms as, veto, habitat, mandamus, ignoramus, fiat,
exit, audit, and tenet are;enu:ik;asized.z5

“The third year work continues the word formation with
suffixes, such as, =atus, =-ina, -men, -mentum, and -trum;
also -idus, -ax, =ilis, and -bilis. The suggestion of
derivatives from twenty or more Latin words met in the
reading is continued throughout the full four years in most
of the courses of study. In the fourth year, attention is
glven especlally to the study of expression of shades of
meaning, as an improvement of the literary quality; and
to the relation of Latin to the Romance languages. Simi-

larities in the languages, related and borrowed words, and . .

25 The Secondary School Curriculum and Syllabl of
Subjects. Bulletin No. C 8a, Forelgn Language, Latin.
MImmesota: State Department of Education, March, 1932.
Ppe 3 - 89.




99

other signs of influence of the Latin are studied.

Early in the Latin course, the memory work consists
in the memorization of simple Latin phrases and abbrevi-
ations that are found in English; later in the course,
proverbs and mottoes found in English; and int he third
year, mottoes such as are used in state departments and
in governmental usages. In the fourth year quotations
from the Aeneid which have become proverbs in the Englilsh
or are mentioned frequently In English llterature are em-
phasized along with passages of especially beautiful
thoughte. ’

As outlined in the Florida course of study, the con-
tent is made out in blocks or units such as, "Unit - Verbum
Latium Vinco," for which the content is:

l. Present active and passive system of the four coﬁjuga-'
2. gigggﬁt active infinitivese.

3« Imperatlves.

4. Syntax: Apposition, adverbs, ablative or accompaniment

and agent.
5. Ablative absolute.<6

A unit on "Characteristic Romen VirtuegKZchupying the
time of four or five weeks, 1is ouﬁlined in such activities
as the collection of stories of Roman heroism and devotion,
the development and presentation of a pageant of character-

istic Roman virtues, and the making of scrapbooks.

26 Foreign Language, Course of Study for Florida High
Schoolse. Vol. 11, Part Vv, Grades Vil - XII, p. 100.

)
Tallahassee, Florida: State Department of Publlc Education,
1935. :

271pid., ppe 104 - 105
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In the second year the content centers around the

development of two general:l.zat'J.ons;28

1. The character of the foman family as a factor in shap-
ing the course of ome'!'s historye.

2. Rome!'s concept of the state, and the Homants ideals of
citizenshipe.

In the third year the activities are focused upon the
thought that words and sentences are the means by which
social groups exchange ideas and thus help each othere. The
aim of this work is "clearer and more productive sequehces
of thought."zg The units of activity are Commnication in
the Days of Cicero, In Defense of Catiline, and a Meeting.

of the denate.

Summary

The Latin course of the Poston Latin School was char-
acterized by much memorization. Many classical authors
were read and the writing of Latin was emphasized. During
the Academy Period there was a tendency to reduce the num-
ber of authors read and the amount of time and materials.
used before the actual reading of the classical authors.
This trend led to the formation of a narrow formal content.
reduced to the reading of Caesar, Cicero, and Vergile. The

required amounts of reading were so heavy that no time was

28Foreign Language, Course of Study for Florida High
Schoolsy ODe cite, pe 105.

29 1pid., pe 11l1e
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avallable for any supplementary or collateral readinge

Deliberative committees were appointed to survey the
high school course and meke recommendations for relief from
the overloaded condition. No relief was afforded.

The Classical Investigation through a period of scienti-
fic and experlmental work brought about definite recommenda-
tions for reduction of required content along with suggees-
tions for content materials which would lead to the attaln-
ment of the ultimate as well as immediate objectivese

The survey of the courses of study, 1930-1940, leads
to the following findings:

' l. The recent courses of study follow the recommenda-
tions of the Classical Investigation in the reduction of
cohtent, and in the postponement of much of the grammar
materials formerly required in the tirst year.

2+« Reading materials for the first year consist of
1easy'"made" connected Latin introduced very early in the
course. The reading then advances through gradual degrees
of difficulty to storiés from Latin authors which will
give a knowledge of Roman life and customse The actual
readihg of the classical author 1s left to the fourth se-
mestere.

3. Reading selections for the third and fourth years
are taken from various authors that the pupil may be led
to some appreciation of Latin literature.

4. Much supplementafy-work in Latin 1s recommended
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for sight reading throughout the course, beginning in the
first‘year as soon as possibles

5S¢ There is evidence of much reading in English on
such topics as will lead to the attaihment of an histori-
cal and cultural background. Many courses of study give
lists of books for such readinge.

6+ The study of derivations and word formation is
suggested in the newer courses with hints as to procedure.

7. MNany courses advise the study of similarities
existing between Latin and English and the modern foreign
languages, especially the study of the influence of Latin
over the modern languages.

8. A few courses outline the work for the activi-
ty method and give suggestions for activities and pro-

jectse.



CHAPTER V

METHODOLOGY
The discussion of methodology embraces a survey of
the methods, experimental studies, and principles char-
acteristic of the four periods of Latin instruction, from
the Boston Latin school to the years following the Classs-
ical Investigatione. The methodology of the decade, 1930
to 1940, will be discussed in the chapter immediately

following this one.

. ‘Early Frocedures

While it 1s the general opinion that methods of in-
struction in Latin are and always have been much the same,
a review of trends reveals rather significant changes. The
pupil who entered the Boston Public Latin school began the
study of Latin with a long period of memorization, when he
must commit to memory Cheever's Accidence and later repeat
it to the master, with a severe beating awaiting him in

case of failure.1 The Latin Grammar was memorized? and

when the reading of the classical author began, the pupil
was expected to repeat all rules governing the syntax in

questions Snyder reported a "complete reversal" shown in

1Gatalogue of the Boston Public Latin School, pe 26.
Boston? Boston Latlin School AssoclIatlion, 1886

2

Ibide, pe 56
103
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a comparison of the methods used in the Boston Latin school
and those recommended in the Classical Investigation.5 As
the tendency toward a narrow, overloaded content grew, there
was an increasing indifference toward methods and the great
effort was expended in completing the amount of work re-
quired for college entrance. Shouse notes that the char-
acteristic of the Latin instruction of the nineteenth: cen-

tury was that no method was added.4

Deliberative Committees
When the growth of an industrial society pegan to make
itself felt through demands upon secondary education, com=-
mittees were appointed to investigate the work done in vari-_
ous subjects in the high school course and Latin was one
of thése subjeéts. A committee;, known as the Committee of

Ten, discouraged the reading of Caesar's Gallic War as "the

first reading book in Latin" and urged the importance of
the Latin word-order method.® The Committee of Twelve and
the later Commission of Fifteen advocated the importance
of the Latin word-order method but their recommendations

brought no change in the amount of contente.

S01livia Wagner Snyder, ope. cite., De. 97.

4 7.B. Shouse, "Four Centuries of the Latin Problem“"
Education, LIX (December, 1938), 242 -~ 249.

S Report of Committee of Ten, op. cit., ps 70.
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The Classical Investigation

When the objectives and content materials had been
decided upon, the Committee next took under consideration
the problem of methods and procedures best adapted for the
attainment of these objectives. They proceeded with certain
fundamental principles in mind, as follows: (1) the methods
of teaching should be such as would tend to develop correct
habits of study in the pupil, (2) the methods should con-
tribute directly or indirectly to the development of the
ability to read and understand ﬁatin, at the same time culti-
vating desirable mental habits in the pupil, and (3) the
methods should be such as would constantly make use of the
pupllt's past experience, enlisting interest to the tullest
extent 6 '

The first recommendation of the report was concerned
with the ability to read and understand Latin. The method
suggested was the Latin word-order method, although many
teachers used the analytic method. The word-order method
is defined as "the ability to get the thought in the Latin
order and directly from the Latin itself instead of back-
wards and indirectly through translation."? The College
Entrance Examination Board defined the procedure in 1921

6 The Classical Investigation, op. cit., pp. 181-182.

7 Ibid., pe 93e
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as the development of the ability to take in the meaning
of each word and thus graduslly that of the whole sentence
in tke order of the Lafin- They emphasized the comprehen-
sion of the sentence "in the order of the original-"8
Seventy-five percent of the teachers who filled out the
questionnaire in regard to this method during the Class=-
ical Investigation favored the Latin word-order method, while
twenty-five per cent were in favor of the "purely analyti-’
cal method of procedure."9

Grise snd Swan proved fhat the analytical method was
largely followed when they showed that sixty per cent of
the fourth and fifth-year pupils looked for fhe subject and
then its verb, twenty per cent indicated the reading of the
entire sentencé in Latin first and then the translation of
it, and ten per cent attempted to read the Latin for the
thought without translating the sentence.lo This fact was
later confirmed by the Judd and Buswell investigation of
silent reading, when through the study of eye movements

they revealed, that Latin students were trained to Llook only

College Entrance Examination Board, "Suggestions Con-
cerning Preparation,"™ p. 27. College Entrance Examinatidén
Board, Document 101, (August 1, 1921).

o The Classical Investigation, op. cit., pe 94.

1ORuth Swan, "Content and Method in High School Latin."

Unpublished Master's thesis, Indiana Hniversity, 1924.
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at words end that they did not read the Tabtin as Latin.tt

As the first step toward the understanding o the
Latin sentence, the Committee advised the oral reading of
the sentence with the proper phrasing and pronunciation,
using the Roman method of pronunciation.lz As an aid to
the proper pronunciation and bPhrasing of the Latin sentence,
the oral use of Latin in brief phrases and sentences used
in simple Latin conversation between pupils and teacher
was advised. Practice in writing Latin was suggested as
a means of emphasis in use of forms. It was urged that
this procedure be simple at first and increase in diffi-
culty very slowly. Emphasis was given to the fact that
the writing of Latin was the means to the end of reading
Latin. The procedures recommended most highly bybthe
Committee were:l3
l. Tralning pupils to take in the thought of each word-

group as it appears and then to translate it.
2. Training pupils to grasp the meaning of the entire
sentence in the Latin order and then to translate it.
3« Training pupils to read a Latin sentence and to answer
questions upon it wi thout translating it.

The reading of English for the purpose of an historic-

11

. C.He Judd and G. T. Buswell, Silent Reading: A Study
of Various Types. Supplementary Educational Monographs,
No. 25. Chicago: University of Chicago Press, 1922. Pp. xiiif
160.

12

Classical Investigation, op. cit., pp. 190-191.

13
Ibid., p. 194.
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al and cultural background was advised as an important
factor in each year's work. Readings in English were urged

as an aid in the comprehension of Caesarts Gallic War and

Cicero's‘Orations. The information gained from such read-
ing shoqld be given in oral reports to the class or through
debates, dramatization, and class discussions. Aﬁbther
purpose of the collateral reading in English was to familiar-
ize the pupils with the practices of Roman life and*thought.

The Committee emphasized the need of comparison with modern

practices.l4

Other methods suggested for the attainment of a know-

ledge of Roman life and customs were:l5

l. The use of pictures and slides. :

2, Allusions to such toplecs by the teacher during the .
reading of the Latin.

3. The reading of stories from Roman literature such as
Plutarch'!s Lives. :

4. Oral and written reports on the various customs in
Roman life.

5. The reading of Roman historical fiction, followed by
discussions in class.

6. Brief talks by the teacher as the occasion presents
itself.

7. Exhibits showing the relation of Latin to modern life.

8. MNotebooks or scrapbooks showing Rome!s contribution
to the everyday life of America.

The procedures to be used in the teaching of vocabu-
lary were to be directed to the attainment of the ulti-

mate objectives as well as to the mastery of words. It

14

Classical Investigation, op. cit., pp. 205-206.
15

Ibid., p. 206.
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was suggested that the words be met in reading, not in
separate lists to be memorized but "in an enlightening
context." The pupils were to be trained in comprehen-
sioh at sight to interpret the meaning of new words through
the use of the context or with the aid of work in deriva-
tion and study of related words.16 The studies of Grise
vand Swan showed that fifty per cent of the pupils turned
at once to the vocabularies when they met new words with-
out any attempt at interpretation of the meaqing by methods
mentioned above's

In the case of words whose meaning could not be in-
terpreted through the context or through knowledge of word
building or derivation, it was suggested that the teacher
might present it in an enlightening manner. The Commlttee
recommended that from four to five hundred words met in the
reading be mastered during the first year and approximatq-
ly five hundred words in each succeeding year. In the mas-
tery of such vocabulary work, repeated drill was advised
in a "functional and assoclative" manner rather than mechan-
ical. The methods suggested in accordance with preference

were: 17

16
Classical Investigation, ope cit., pP«207.

17 vid., p. 210.
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1. Repeated association with ¥nglish derivatives.
2+ Drill on groups of related words.
3« Frequent occurrence in reading. material.
4. Vocabulary drills by me ans of such devices as percep-
tion cards, "spell-downs" and the likee
The knowledge of Eknglish words derived from the Latin
and the mastery of vocabulary are acquired only as the re-
sult of repeated effort and emphasis. Pupils can be led to
a real interest in tracing related words. The methods sug-
gested for the attainment of this objective were:18
1. Encourage puplls to discover new derivatives from

Latin words already known through their own initiatlve.

2. Urge pupils to discover derivatives in their outside
English readinge.

3¢ Assign special Latin words to pupils for reports on
derivatives.

4. Use derivatives in English sentences.-
5. Make definite assignments of English derivatives for
explanation on the baslis of etymologye.

Recommendations were given for a certain degree of
emphasis upon the spelling of ®nglish derivatives, the at-
tainment of knowledge of Latin words and phrases in English,
and the knowledge of technical terms. Definite lists of
such terms should be given with "sufficient initial train-
ing in making the necessary assoclations."® The pela-
tion between Latin and the Romance languages may be gained

through illustrating the close relation of words in these
languages to their originals in the Latin.20

leClassical Investigation, ope. cite., pe 212.

191p1d., p. 214.
201pid., p. 215.
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The teaching of syntax is not alone for the mastery
of the principles of grammaticalnstructure; the papil
should be taught to apply the facts learned to activities
- beyond the Latin class. Pupils are no longer required

to memorize the Latin Grammar as in the days of the Boston

Latin school. All constructions of syntax should pe met

in "en appropriate context" in a continuous Latin narra-

tivee. The methods suggested in order of preference were:gl

les Develop the grammatical principle through written or
printed Latin sentences illustrating the principlee.

2+ Develop the grammatical principle through rnglish
sentences embodying the same principle.

5e¢ Meet each construction first in the Latin reading
material and then develop from the context the gram-
matical principle involved.

The purpose of writing in Latin, prose composition,
was given as the "fixation of grammatical principles", this
to be supplemented 5y oral Laﬁin; .it was suggested that
the oral work be based upon the text read and consist of
such exercises as changing a sentence from plural to sing-
ular or vice versa, or making changes in person, tense, or
volce, and in answering in Latin, questions asked in Latine.
Methods for writing in Latin according to preference were:22
1. Analyze each thought group in the English sentencee.
2. Assign English sentences to be written in Latin in

class after the study of vocabulary and principles of
rsyntax involvede.

21 Classical Investigation, ope cit., pe 219.
22

Ibido’ Pe 2240
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3e Assign English sentences to be written in Latin oub-
side the classe

The mastery of inflections should be gained through
meeting the form in context first, with oral and written
work illustrating its uses. The préctice of asking ques-~
tions regarding syntax or forms during the pupll'!s reading
or Interpretation of the sentence was most emphatically dis-
couraged. Such questions should be asked before the read-
ing of the sentence, being asked later for the purpose of
correcting errors only. The need of stressing relations
between English and Latin usages should be a matter of con~

tinual interest.

Later Investigations
Eddy reported that while many teachers advocated the
methods suggested in the Classical Investigation, reading

Latin as Latin‘"wasﬂnot followed to any appreciable ex-

23

tent," " indicating "1ip service" only, to functional

methods. >4 She reported the followlng methods of teach-

ing reading as in use:2

23 Helen M. Eddy,, Instruction in Foreign Languages,
pe 49. Office of EducatIon Dulletin, 1962, Nos 17. National
Survey of Secondary Education, Monograph 24. Washington:
Government Printing Office, 1933.

24 "Curriculum Investigations," Review of Educatlonal
Research, VII (April, 1937), 148-49.

25 gelen M. Eddy, "Recent Trends in Teaching of Sec-
ondary Latin," Education, LIV (June, 1934), 594-99.
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1. The extreme form of dlfect-reéding method which was
exclusively sight work,

2. The memorization of prepared. translations, and

3. A modified direct-method technique in which -there:was
an oral presentation in advance of visual and inductive
teaching of grammar. The basic material was a Latin
story read orally t0 the class:-by the teacher, all gram-
mar being explained in English.

The International Conference on Public Education con-
sidered as the object of education the formation of a moral,
intellectual, and artistic sense and recommended the ancient
humapities as especially good in this respect. They urged
that there was the need for attention to the comparison of
ancient and modern civilization, stating that active methods
should be employed for the sake of_interest and coordination
with other subjects.?6

Sister Dillhoff reported that teachers were not agreed
as to "best methods.“ She stated that the interpretative
method was generally accepted as sound and most practical
fer use with pupils of ordinary or average ablllty. This
investigater]reported'numerous devices for holding the .
interest ofvpupils,>such devices as would give some edgca-
tional value to those studying Latin for only one year;27

In a study by West, it was found that Latin teachers

26 ‘
Report of International Conference on Public Education,

Bulletin XII. Palalis Wilson, Geneva, Switzerland: Inter-
national Bureau of_Edncation, 1938. Pp. 110.
27
Sister Marie Dillhoff, 0. S. F., "A Survey of Trends
in Teaching Latin," p. 44. Unpublished NMaster's thesis,
University of Cincinnati, 1938.
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in Kentucly had not "benefitted greatly" oy the Classical
Investigation, that they followed the traditional course,
and the grammaer method was generally used.g

In a leter study, Hawes reports a wide variation of
‘methods, ranging from the old standardized type to the
most recent experimentation. She pronounces a procedure’
such as the direct method "in toto" as quite impossible
since there is no intention of teaching it as a "spoken
1anguage."29

The finding of another study was that the whole tend-
ency of the Latin course has been to make it less formal,
more interesting and vital, and that the "greatest amd most
vital changes" were brought about by the Classical Investi-
gation.so

Nelson reports evidence of the analytic method of

teaching Latin in many classrooms, and pronounced this

one of the strongest indictments of the teaching of

8 Mary Lucile West, "Trends in the Teaching of Latin
in the Secondary Schools," ppe 130-131l. Unpublished Master's
thesis, University of Kentucky, 1929.

c9 Sylvis Hawes, "A Dissertation on the Classics with
Special Emphasis on Latin Methods of Teaching, Past and
Present, with Suggestions for Revitalizing the Language,"
p. 80. Unpublished Master's thesis, Harvard University,
1933 ‘

50 o1ivia Wagner Synder, "The History of Method and
Content in the Latin Courses of the #merican Secondary

School," ps 97. Unpublished Masterts thesis, University
of Chicago, 1928.
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Latin.°t

She further stated that teachers were not mak-
ing the. best possible use of the vast reading materials

at'their disposal.52

Some Later Opinions as to Methods

White is of the opinlion that reading Latin as Latin
is a good scheme as long as the Latin sentence is suffi-
ciently simple for the thought units to be kept in mind
until the end of the sentence is reached. He says that
_in the more difficult and involved sentences this method
would be too slow and the pupll then needs to locate the
subject, predicate, and modifiers as they present them-
selves.®® He recommends that about ten per cent of each
recitation period be set aside for the systematic pre-
sentation of some phase of the ultimate objectives.54
He further recommends the use of oral questions and an-
swers in Latin as a means of enlivening the class, as well

as giving additional meaning to the use of forms and syn-

taxe.

5L Florence Emily Nelson, "The Use of Supplementary
Reading in the Teaching of Latinj% pe. 29. Unpublished
Master's thesis, University of Southern California, 1935.

32 1pid., p. 126.

5% Dorrance S. White, "What the Young Teacher May Ac-
cept and Reject in the Report of the Classical Investiga-
tion)% Classical Journal, XXVII (May, 1932), 576.

%¢1pid., p. 570.
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Wrightstone, in reviewing the practices of the ex-
perimental schools, reports that in classes where the new-‘
er methods stress reading as a major éim‘the pupils are
superior to those ih classes which stress the grammér ob-
jective. He says that the achievemeﬁt in vocabulary is
not markedly different, while in grammar the classes In
the older type schools showed superiority.35 - He further
reports that in total test scores the differences between

the average scores consistently favor the newer methods,

but tend to decrease as the semesters of study increase 90

Types of Methods

" The majority of teachers are not given over entirely
to any one method, since they prefer to ﬁse that which.seems
best adapted to the class and the type of work under con-
siderétion. In using one specified type they often enliven
and vary the work by using devices introduced from other
methodse. The Grammar Method is enlivened frequently by the
use of oral conversation in Latin, or by the<iﬁtroduction
of projectse | -

Many names have been given to procedures'which aﬁe

similar in nature. Such names as analytical,-grammar,trans-

35 o
J. Wayne Wrightstone, Appraisal of Experimental High
School Practices, Pe 170+ New York City: Bureau of Pub-.
Iicafions, Teachers College, Columbia University, 1936.

5GJ. Wayne Wrightstone, "Measuring Diverse Objectives
. and Achlevement in Latin Teaching)' Classical Journal,
XXXIV (December, 1938)s 160. . T

o
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lation,‘and grammar-translation are related to practl-
cally the same procédure, that of studying the grammar of
the language with sentences illustrating various useé of
syntax. In this method, the translation or reading of
continuous connected Latin is delayed until the second
year of the study. Various other methods used are the
inductive, direct, oral, and reéding methodse. Later meth-
ods are the laboratbry method, the‘contract and project
methodse ' _ 4 ’

Judd named three types of methods as follows : the

analytical method,37

referred to by others as the grammar
method, similar to the procedure used in the Boston Latin
stchool; the “natural' method in which the pupil learns the
foreign words by means of pictures and objects shown along
with the first introduction of the new words; and, lastly.-
the direct method, in which procedure only Latdn conversa-
tion is used in the classroom. The extreme use of this
method, in which no English 1s spoken even in the explana-
tion of syntactical usages, Judd pronounced as "uneconom-
ical", since often a short explanation in English would

save much confusion.38

L

&7 Charles H. Judd, Psychology of Secondary Educa-
tion,p. 241l. Boston: Ginn and “ompany, L1927«

8
IbidO, Pe 245.
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Reed named three methods in use:39 the grammar, direct
and oral. He defined the oral method as that procedure
which excludes grammar, phonetlcs, reading and writing
until the hearing and speaking of the language are mastered.

The procedure used in the reading method has for its
basic aim the ability to read the Latin in the original
and to understand its meaning as read. When so stated it
is identicsl with the procedure, reading-Latin-as-Latin,
which was recomﬁended in the Classical Investigatione.
Gray reported "a fairly uniform agreement" among advocates

40 As a first

of this method as to detalls of proceduree.
step, the oral reading of the sentence is advised with em-
phasis upon the proper pronunciation and care as to the
grouping of words ana phfasing. Much emphasis is‘given to
reading at sight, with csreful aﬁtention to the grbup;k
ing of words and their meaning to the sentence. Queétions
in regard to form end syntactiéal usages are asked before
the reading of the sentence, with the purpose of aiding'r
in understanding. Comprehension is tested by transla;'
tion into English,' by question op,bgntént,_éf fgnctionalr

questions on syntax such-as, "What does this form add to-

59 Homer Be. Reed, Psychology -and Teaching of". Secondary
School Subjects, p- 256- New York- Prentice Hall,,Inc-,1939.

40 Mason De. Gray, The Teaching of Latin, Pe 67- New
York: D. Aprleton and ompany, 1529,




119
the mesning of the sentence?" The nse{of questions and
answers in Latin are advised as an{aidtto training in com-
prehension by ear. Assignments for home work are made in
'such a manner as to continue the work .done in the class-
To0me |

-~ Carr emphasized'the'great need for{correet pronunci-
ation of vowels and oonsonants, for knowledge of rules of
syilabification,and accent as objectives toward the attain-

41 Proper pronunciation is

ment of reading Latin as Latine
,gained'largely through imitation, pronouncing words or sen-
itences after the teachere. 'hs devices for the attainment
of- skill in word grouping, he suggested the indication of

4 2
__word groups by certain graphic schemes as- i‘o:l.:l.ows'4

: “11. " Mark off as parenthetical clauses such groups as abla-

. tive absolute and participial-phrasese.

<'2. Indicate word- groups in the English sentences. S

3. Read such sentences ‘aloud and show the various types
%~ of thought units by the inflection” of the voices

' "4+ " Write a Latin passage on the board,” beginning each

- major or minor unit on a new line, then ask the pupils
to interpret each thought unit. ;

o Morrison believes that true reading implies the ab11~

mi”f;=ity to "see through the printed'page without conscious-

DRI Gl We L. Carr "Reading Latin as ‘Latin - Some Diffi-
Vfculties and Some Devices," Classical Journal, XXVI (Nov-
ember, 1930), 131l ,

42

IbidO, Pe 139.
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ness of individual words,éz3 forms and the like. In the
Morrison plan, the work is divided into stages, the First
stage lesting two or three weeks, during which time all
work is done in class with no home work. The sentences
used are very simple and easy Latin sentences. During the
Second stage, pupils study paragraphs, the teacher asking
questions, to bring out meanings. Word meanings, rorms)énd
~ syntax are developed according to content read. During this
Second stage, pupils are encouraged to write connected Lat=-
in of their own. The Third stage is that given to bbok
reading and is developed naturally from the preceding. stu-
dy of the paragraph. Procedures used in the Second and
Third stages are quite alike, the Third stage culminating
with the atteinment of the “"reagliri‘gi‘ adaptation”. The .
stage occupies the time from sii mbntﬁé to two yeéfs; ﬁ6
grammar 1s~taug£t‘ésﬁsﬁch.unﬁii after. the attainment of
the reading adaptation. As virtues of the method, Morri-
son points to the fact that tﬁe student practices real
reading rather than dissection of sentences and the elimi-
nation of vocabuléry drills, translations from English

to Latln, isolation and construction of words in the text,

and memorization of declensions and conjugations.44

43 Henry C. Morrison, The Practice of Teaching in the
Secondary School, p. 484, Chlicago: University of vhicago
Press, 1932.

44 Ibido,ppo 484 - 510.
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Summary
_ The earliest procedures in the teaching of Latin in
this country, that of the Boston Latin school, consisted

. of much memory work. The entire Latin Grammar was memorized

and'every form or use of syntax was explained as met in the
reading, the_formal rule beinézrepeated word for worde. The
'reading materials were selected from a rather wide range of
classical authorse The practiee of writing in Latin was

" much emphasized. - | |

L Through.the second period there was a gradual ten-

.dency to decrease the time and materizls used before the

.. reading of the classical author and to make the reading

«ffiselections_from a smaller number of authors. By the third

iiwperiod.the content had become narrow and standardized. The
.iirequired reading content from only three authors was so
ut’heavy that»teachers had 1ittle time for the consideration
of methods.

The fonrth'period brought the Classical Investigation

'._With its experimental studlies and testing programs. In its

report it set ub definite objectives and a reading content
much reduced and a much broader Selection; Suggestions

. were made as to methods best adapted for the attainment

B of the objectives. Reading Latin as Latin was advised and
‘Fi infleotions and syntax were. to be taught as met in the read-

faing. Many activities were advised for the attainment of

ﬂ_‘ultimate\objectives which would appeal to the interest of
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the pupil. Teachers were advised to show comparisons be-
tween Latin end the modern languages. Coordination with
other subjects in the high school course was emphasizede.
Later investigators tend to show that Latin teachers
did not take full advantage of the obportunities afforded
them through the Ulassical Investigation and that while
they seem to be in harmony with its suggestions for methods
the actual procedures in the classroom are unchangede
Methods of teaching the reading of Latin are yet a
matter of discussion among educators. However, they are
agreed that the reading must be simplified and kept free

from the old analytic proceduress



CﬁAPTER VI
CURRENT PRACTICES IN METHODOLOGY
The procedures followed at the present time will be
reviewed in this chapterAas they are discovered in the
courses of study 1lssued during the years, 1930-1940, and
thfbﬁgh the inquiry blanks. Specific methods are rarely
namedvinAthe courses of study. Procedures are suggested
for the attainment of certain aims of outcomes, the teach-
'é:'béihg allowed to choose practices according to the char-
acter of the class and the objectives‘desiréd."Méﬁj of the
courses show a combination of methodé,Aas-readiﬁg method
combined with the.oral, or projectse. Soméztegcherg combine
certain ﬁhases of the contract method with otherse
' An effort was made in Clevelsnd, Ohio, to eliminate
thehteaching of Latin "purely throﬁgh_drill and memorliza-
tion." This method, known as "The Cleveland Plan",1 is
'classified as anf"inductive process." A few well chosen
iliustratibns of a principle of syntax are set up, followed
by skillful questioning, the purpose of which is to Lead
the pupil to "discover the relationship of the new element

- to others which he has previously mastered and to form-

.1 g, B. de Senze et al., The Glevelend Plen for the
Teaching of Languages, p. l. Philadelphla: The John GCe
Winston Company, 1940.

123
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late his observations into a law governing such cages."?

One principle of syntax at a time is presented to the pupll,
a practice which 1s called "single emphasis."3 The aim of
this procedure is to eliminate the mental confusion which
often results when more than.one principle or rule is under
consideration. The new work is presented through "the oral
and aural use of the language,"4 the chief difference between
this plan and the direct method being "that the pupil is not
being taught to talk Latin for itself but in order that he
may read and understand Latin eventually."5 It differs from
the reading method in its oral presentation, and the read-
ing is intensive rather than extensive. The outstanding

features of the Cleveland Plan are the oral presentation and

the inductive procedure in.the presentation of principles

of syntax. H -
The Oklahoma course of study is built upon the plan

of contracts, the subject matter being divided6 into nine

2 ,

E. B. de Sauze et al., op. cit., p. 1.
3

Ibid., p. 4.
4

Ibid.’ p. 6.

5

Mark E. Hutchinson, "Some Needed Research in the ,
Teaching of Latin," Classical Journal, XXIX (February, 1934),
335 - 356.

6

Jessle D. Newby et al., High School Course of Study in

Latin, State of Oklahoma: Department of Education, September,
T930. Pp. 88-140.
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blocks, as follows: nouns, verbs, adjectives, adverbs,
pronouns, connectives, syntax, English - Latin word

study, idioms, and miscellaneous materiale’ In this
.plan especially developed to meet indiviual differences,
blocks of study are made out qu pupils of C grade level,
with additional assignments suggested for pupils of levels
B and A. Each pupil is permitted to choose his own goal
and see thé'route to be followed in its attainment. Pro-
jects are stggésted for those bupils who are more able

"to do" than "to think". Such projects are "military
objects when military exploits are the subject of trans-
lation,_br,grtiéles of?furnituré and'éidfhing wheh Sfonies

on Roman life are being read."8

'Introdﬁétory Latin
It should be the objective of the teacher to "engender
the right attitude toward the learning of Latin"® and to
arouse as mﬁch curioéity as possible about Latin, ancient
Italy, and the Romans. There should be early discussions
of the time and place in which Latin was used, the growth
of hQman influence, the spread of the Latin 1aﬁguage through

colonization, and the importance of ¥ome in history. Such

7~Se¢‘Appendix, p. 262.

8 Jessie Do Newby et al, ope cite, Ps 5.
° Foreign Language, Course of Study for Florida High

" Schoolse. Vol 1T, -Part V, Grades VII - XII, p. 95. Tallahassee,
FIorida: State Department of Public Instruction, 1935.
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discussions should be followed by a study of the relation
of Latin to English, giving a list of English words, show-
ing thelr derivetion from the Latin, and how new wprds
are added to the English from the Latinf Interestjis’al-
so created through Showing the development of the Romance
1anguages~and by making real the fact that Latin still
lives in these modern languages, in English,~ana in the
terminology of science.lo V" o

Pupils become interested when shown how much Latin is
used unknowingly in such terms as, dentist, oculist,,mani-
cure, pedicure, aviator, transport, submarine, impédé;'éhd
campus. Simple conversation in Latin using such wof&é in
greeting as "salve" and "vale", and, "hic" and "adsum" in
the roll call. The use of simple questions and answers
in Latin causes the pupils to feel a thPill from being able
to use a foreign language. Many schools practicé-the sing-
ing of songs in Latin such as, Adeste Fidelis, Sancta Nox
and others, while some classes learn MNother Goose rhymes
in Latin and others dramatize five-miﬁutevdialogueSAaﬁout
Roman heroes. | ‘

As an activity in orientation, alfeacher in Florida
produced a 1ett¢r‘frdm,a Roman girl for each of the pupils,

10
A Syllabus for Latin for Grades VIII - XII, p.2.

- West HArtford, bonnecticutt,
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the letter being rolled and sealed as was the homan cus-
tom 11 The pupils worked individually or in groups, as
on a puzzle, in reading the letter in which only the nom-
inative case was used; The teacher answered questions but
the main part of the activity was left to the pupils. This
- unit of activity was followed by one in which the pupils
wrote a reply to Fabia.
The outcomes of such activities were listed as fol-
lows:lz
1. About sixty words.
2. Personal endings of Latin verbs.
3. How to pronounce the Latin.
4. About word order &2 d omission of the article in Latin.
5. The use of the nominative singular and plural of the
first declension.
A later unit of activity, used to introduce an in-
flected language was "A Visitto a Roman Inn," by means of
a suggested trip through Italy with a stopover at Ursa

Romana.l"5

Geography, scenery,wroads of ancient Itaely, cus-~
toms, homes, and occupations were studied along With the
inflections and necessary usages of syntaxe.

Without exception the courses of study name imita-

tion as the big factor in the mastery of pronunciation

11 See Appendix, pe 263,

12 Florida State Course of Study, op. cit., De 97.

13 Ibid., p. 98-
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with "exactness and precision" stressed from the begin-
ning-l4 It is suggested that a paragraph in Latin be
written upon the board, the teacher reading it aloud. The
puplls then repeat it individually and collectively, with
especilal attention to grouping of words and reading sentences
fluentiy- Reading aloud should be practiced constantly
throughout the course as an ald to comprehension. As aids
in acquiring a mastery of pronunclation such procedures

are mentioned asl5

the memorization of worthwhile phrases
and quotations in Latin, the oral reading of part of the
assignment at home, and an occasional dictation as a check
on the pupil's understanding of the teacher's pronunciation.
After the pupils have had considerable practice in pronunci-
ation, simple rules of accent and syllabification may be

formed. It is urged that the teacher pronounce all new

words in the advancevassignmentls and have the puplls re-

14
Latin, Course of Study for Junior High Schools, p.5.
Medford, lNassachusetts: MiImeographed copy, no date. '
1 .
5Albert F. Reed ard Albert S. Perkins, Courses of
Study in Latin and Greek, p. 20. The Boston Public Schools,
Grade VII to XII. CITy of Boston: Printing Department,
1936,
1 .
6The Secondary School Curriculum and Syllabi of
Subjectsy Foreign Language, Latine, p.6.  Bulletin No. C -8a.
St. “Paul;", liinnesota: Department of Educatilon, 1932«
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peat the Wofds and :E'o:c'ms.l'7 The use of phonograph records

in Latin is recommended "if practical."18

Reading
Thé methdd, reading Latin as Latin, recommended in
the Classical Investigation, is largely advised in the
‘courses of study. Regarding its adoption,Gray said, "The
adépfion of the Latin word order method does not, however,
compit teachers to an undeviating use of it under all

n19 since a method is recommended "not for

ciréumstances,
its own sake, but as a tool for penetrating the thought of
a Latin sentence." The courses of study seem to suggests
this method in the spirit advised by Gray. They urge the
adaptation of the method to the immediate situation. The
procedure usually suggested in following this method is to
have the sentence read orally with especial care as to the
grouping of words, breaking the sentence up into thought
units. ,It.is further suggested that in teaching the gﬁoup—

ing of words, pupils should 1eafn to take in large "eyefuls

177 : :

" . Courses of Study in Foreign Languages for the High
Schools of North Carolina, p. 1lO. Pub. No. 188. Raleigh,
North Carolina: State Superintendent of Public Instruction,
1935, ' : ’

18

: Courses of Study for High Schools, ILatin, p. 13.
Des lMoines, State of Iowa: Department of Public Instruction,

Mason D. Gray, The Teaching of Latin, op.. cit., p. 6l. .
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in order to increase thelr span of perceptionozo After
the oral reading of the sentence, there should pe simple
. questions and answers in Latin upon the contént. All ques-
tiens on syntax should precede the oral reading and their
- purpose should be the clearing up of difficulties. Such
questions are asked after the reading only to correct errors
in comprehension. It is suggested that long complicated
sentences be re-read several times ard finally, as a last
resort, be translated 1iterally in the Latin order.z;
The translation of the Latin should not be permitted
until the meaning is seen in the Latin order, and then
should be translated as 1iterally as good English will per-
mit. Pupils should.not-be permitted to use anVEngllsh de-
rivative in the transletlon of a Latin ﬁord butashould be
taught to choose words with care.22 The purpose of trans-
lation is given as the acquirement of "training and skill
in English expression," its chief value being in the "de-

23
velopment of a nice discrimination in the choice of words."

© Jacob Greenberg et al., A Course of Study in Latin
for Junior High Schools and the FIrst Year of Senlor High
Schools. Grade 8A ~ 98B, RB - RD In Junlor High Schools
TLatIn I, Latin II in Senior High Schools, p. 18. City of
New Ybrk° Board of Education, 1936.

21 S
"Iowa State Course of Study, op. cit., PpPp. 28729.

2200ﬁrse of Study Monograph, No. 5, Latine Jﬁnior High
School, Grades 8 and 9, De 14.‘Denver, 001orado' Public
Schools, 1931. -

2% Tentative Course of Study in Latin, p. 7. Portland,
Oregon: Portland rublic ochools, L9<9.
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The work of the first semester consists chiefly of
helping the pupll to gain a vocabulary which he may use in
simple sentences both oral and written. Through the use of
such sentences he learns to understand the meaning of word
groups. As his vocabulary is enlarged and he becomes more
accustomed to grouping the words, sentences of a more diffi-
cult and involved structure may be read. The work of the
second semester is of a more advanced nature, the pupll read-
ing connected passages of a rather diffdcult‘constfuctian.
Oral reading of such passages 1s advised both as a drill in
pronunoiation and as an aid to comprehension. Frequently
the Latin is read aloud and, instead of translation content,
questions are asked and answered in Latin. )

The work of the third semester is largely a continua-
tion of that of the second semester, the pupil 1earning to
translate sentences which are more difficult and complex.

As pupils experience difficulty in trapsferring from the
style of one author to another, it 1s suggested that teacher
and pupils work out the first lessons together in class, the
teacher explaining the new forms and uses of syntax charac-
"teristdc of the author and the particular form of literary

- composition. This is especially necessary in the transfer
f;.from Caesar to Cicero, where oratory is first met, and in
the change rrom oratory to poetry in the reading of Vergill.

The oral reading of the Latin is emphasized, the group-

ing of words and phrases being stressed as an ald to coms
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: prehension. In the third year, it is urged that the trans--u

lation in English be a ‘choice use of words for effect and

24

expression such as an orator would usee’ The aim is ex- -

pressed as "the cultivation of a smooth, well-rounded trans-i.»~-’ﬁ

'lation into English, combining correctness, acouracy, “and
_beauty of expression- nS  mTyig should be true of the read-‘v
‘Aing of ‘the review lessone

l"fhe obaective of literary appreciation mist be kept
‘>in mind espeoially in the work of the fourth year. ‘The B

""aim of this year's reading is quoted as a sympathetic in-'"h

n‘terpretation of the masterplece read. n=6 Short:lessons,

'fabout fifteen lines, are assigned in the early part of the

.f'year until the pupil becomes acquainted with the style of S

:~the author.. A careful survey of each book as it is read
.is suggested by means of content questions or a true—falsefj
best. '; L‘_ o
" The information from the inquiry blanks indicates ‘that
teachers favor the Latin word—order method with the func-
tional teaching of grammatical structures.( A few. teachers

stated that the elements of grammar were strongly emphasized

24 The Course of otudy from Little Rock, Arkansas,
op. Cito, Pe 8o . ) .
po 240 '

"~ 25ourse of Study from Little Rock, Arkansas;jop. cite, "
Hp' 20. ' 4 . . L :

6

 The Course of StudY from Denver, Colorado, op. cit.,' S
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in "good old fashioned ways" since they felt that such

work was sorely needed both for Latin mmd English.

Sight Reading and Sight Translation

The distinction is made between sight reading and sight
translation, the former being defined as getting the meaning
of the Latin sentence or paragraph.without put’cinc the mean-
ing into words, whiie ‘the latter consists of putting into
English at sight the exact and entire thought of a sentence
or panagraph.zv Both of these procedures are tested in the
Coilege Entrance Examinations. Several courses.of study
suggest. that both procedﬁres be rollowed.es eften as possi-
ble. In the third-and fourth-year Latin, the easier pass-.
ages are used for sight reading. Many classes read the en-

tire fifth book of Vergil's Aeneld at sight.

Vocabulary

The_earlier'procedure for presenting ne& words was that
of a voéabulary list made up of words which were used in
disconnected meaningless sentences. The recommendation from
the Classical Investigation was that new words should first
be met in an enlightening context, oral, written, or pfintedg
This sdégestion is followed generally throughout the courses
of study, suggesting that new words be presented, not in

lists, but by the triple method of context, derivatives,and

27 William B. Snow et al, A.Course of Study in Latin
for Senior High Schools, p. 7. Boston, Massachusetts: De-
partment of Educat;on,.1931.
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related Latin WOrds.28

In the beginning of the stﬁdy of Latin, it is sug-~
gested that fhe names of concrete objects in the class-
room ?e giveﬁ‘in Latin, as, stilus, mensa, lanua, tabella;
or pictuﬁes be shown along with such words as, centurio,
~ gladius, tuba, and cornu thus impressing~tﬁe meanings Verbs
of ‘action may be enacted along with prepesitions of place‘
in sentences such as, "ambulo ab fenestra circum mensam
, ad ianuam" From this, simple questions and answers may
'be developed into a Latin conversation which is always in-
teresting to the beginner.29 A means of showing relation-

ship between words is to underscore the 1dent1cal elements’
in the Latin and the Bnglish, as, porter and porto; also
«through a development of a family of Latin words, as duco

an@ its compounds, or voco,:eonvoco and other compounds;
aﬁd rinally the large group of English.words derived f£rom
thie family of Latin words.

‘Warning is sounded against the vocabulary habit, that
jié of turning to the vocabulary every time that a new word
is met. The pupil is to be trained to discover the mean~
ing through the conﬁext, aided by the knowledge ofvrelated
eratin words and by Engiish'derivatives;

Constant drill is necessary for the mastery of vocabu-

2800urse of Study of Denver, olorado, op- cit., p.ls.
29 '
Latin Course of Study, First Year, pes 9. Battle Creek,
Michlgan: Board of Educatlon, NImeographed copy, 1934.
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lary and there are numerous devices suggested for use in
such drills such as flash cards, spell downs, small groups
with a leader, written drills, time tests, oral Latin,
relay race, "beast, bird, and fish" (naming part of speech),
base ball game, answering roll call with Latin words or
names, informal obaective tests, and games such as fruit
basket, and "From Latin". The directions for .such games o

may be obtained from the book, Teaching First-Year Latin,
31

or from the ﬁmerican Classical League bervice Bureau-
Such devices add much to the interest of the subaect and
it is emphasized that the vividness of the iirst impressions
depends largely upon the teacher and the mamner of present-.'
ing the new words. ' | |

Retention of new words is aided by repetitlon, the
best practice of which is manifest in the use of Words
in easy connected Latin. It may be aided by the ?epeated
ossociation with English derivatives, by the repeated use
of words in oral conversation, and by comparison and dis-
criminaﬁionvbetween words having eitherllike or opposite'

meanings as hostls and inimicus, or diu and longe.52

. 20victor D. Hill, Dorothy M. Seeger, and Bertha M.
Winch, ‘Teaching First-Year Latin. Athens, Ohio: The Onio
Latin Service Committee, 1938+ FPp. xvi # 280.

31Th.e American Classical League Service Bureau, New
York University, Washington Square East, New York, New
YOI‘k .

32"N‘ew York City Course of Study, ope cite., Pe9e..
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In the early stages of the study almost daily testing
:of vocabulary is necessary. Some classes practice a few .
"‘minutes of daily written tests, while others test by dicta-}_
.tion as follows~ ;
. lgﬁ;The teacher dictates English to be written in Latin or ’
"~ vice versa.

2. 'Pupils write on the board according to the dictatlon :5 o

. . or Latin.
,lro;;.The translation oP short Latin sentences.

An interesting test of vocabulary is gained through
Latin conversation, although it lacks the accuracy and re- :
liability of the written tests. The recommendation of the
Classical Investigation was that the pupils should learn .
about flve ‘Thundred words the first year and a. like amount

each year following.

Inflections

- of the teacher, the work being given in either English PR

This part of the work is to be reduced to'éumihimum,ﬁ"'“

although thevmasteryrof a certain amount of inflections isf
neceaaary’to the reading of Latin. It is advised’that in
the early stages of the study a careful demonstration be

made of" the fact that both.the English and the Latin have
an inflectlon, that declension, conaugation, and comparisoni‘
do not belong solely to .the foreign language.3? There is

need for an explanation of the fact that meanings are .

determined by the form of the Latin words and not by their'dbf‘ﬂf

:': .)

Iowa State Course of Study, op. cit., p. 18.-
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order in the sentence.

The tendency in the teaching of inflections 1s in ac-
cord with the recommendation of the Classical Investigation,
that memorization of rules be eliminated and thef mastery
of forms be gained threugh using them. The forms are to be
met first in interesting, connected Latin and it is sug-
gested in some of the courses of study that the pupils build
up their own paradigms when a sufficient number of forms
have beeﬁ met e

The mastery of inflections can be gained only through
"continuous ard unrelenting drill," 55 cross declension and
synepsis being of especial value. Functional drill byvmeans‘
of short written sentences is advised, also the use of Latin
cdnversation. In a drill on case forms, frequent questions
are asked for case endings that are translated by the pre-
positions of, from, by, with, etce Another drill is the

practice of declining phrases such as femina et puella,

via lata, puella et puer, and bonus agricola.

' In the Minnesota course of study.it is urged to secure
the mastery of inflection by constant and unremitting drill"
_since 81l "progress and happy satisfaction in the Latin

- study" are dependent gpqp,suehsmasgery.5§'“ThisNcpurse of

54 Iowa State Gourse of Study, op. cit., p. 17.

35 Denver, Colorado Course of Study, op. cit., Do 16. _

56 Jinnesota course of Study, op. cit., p. 9.‘
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study suggests as a drill device in learning verbs the prac-
tice of writing synopses as invaluable for clearing up de-~
fects in both Latin md Englishe®?
In a number of courses of study especial.care is em~

phasized in the teaching of the passive voice»fhat both
the Latin and English usage should be stressed. Exercises
.helpful in this connectlon are as follows'38
1. Recite the active and passive voice alternafcly, one
~ . pupil gilving the active form, another following with

~the corresponding passive form, and so on throughout
o ‘the tensee.
© 2e¢ Change specified forms from active to passive and vice
Se Zgzigé simple sentences from active to passive and vice'

VEXSae , .

- The teaching of the imberativé mood can bé enlivened

by making and carrying out requests in the classroom.

7 Many of the devices named for vocabulary arill may be
uscd in practice of inflections as well. The .relay race
is one mentioned es valuéble, in which one pupil writés the
stem, another the sign, and a third the endings. "Progres-
sive Declensionc" i1s another device for both declension and
vocabulary drill, in which cases are asked for in the usual
order but words are changed in every case.:.lhe ﬁupils en-
joy’these exerciseé but care should be takeﬁ_that the atten-

tion 1s not diverted trrom the point of emphésis.sg

57Minnesoté Course of Study, ope cite, D 10;,

38New York City Course of Study, op. cit., pe 1l4.

Sglbid,’ p. 16.
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Syntax

Asbin the case of inflections, the trend is away from
the_memorization of rules of syntax and definitely toward
the functional teaching. The fact is emphasized that the
Inowledge of syntax should be an ald to the comprehension
of the lahguage and not an end in itself. The principies
of syﬁtax should be met first in interestihg, connected
"Latin reading, the pupii being brought through skillful
<ﬁquestioning to an understanding of the usage in the Latin
'-expréssion and its analogy in the English. The ﬁriting of
lvséntenbes illustrative of the principle should be practiced
both in Latin and English, only familiar. vocabulary being
“used. After the construction has beén duly expléined and
<<discussed, it is Suggested that pupils practice selecting
lexamples of such construction from some connected Latin.
Wheﬁ the principle has been mastered the pupil-is given the
technical term by which the usage is to be known and may

40

then formulate his own rule. A helpful suggestion urges

the cooperation of the Latin and English departments in

using the same technical terms for principles of syntax,4l

40
The lMinnesota Course of Study, op. cit., p. 10.
The- ITowa State: Course of Study, op. cit., p. 25.°
; + The New York City Course of Study, op. cit., p. 10.
a1 : et S
" The Battle Creek, Michigan Course of Study, op.
C'i'b., po 1-.]:0 . o o o o ,‘ -

»~
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thereby avoiding muqh confusion in the mind of the pupil.
In preparation for the study of the Komance languages, the
teacher should stress the universal character of all gram-
matical usagese

The chief methods for the fixation of principles of
syntax are through the use of written Latin based on the
text being read and through oral conversation pased on the
texte.

The procedures followed in the teaching of syntax and
inflections in the second year are the same as those used
in the first year, emphasis being placed on drill and repe=
tition. In the third-year Latin, the stress 1s placed upon
those inflections characteristic of oratory such as second
person verbs, pronouns, imperatives, the periphrastic Eonjué’
gations, and their use in Latin conversation is advised as
drill. It is emphatically stated that‘drills are as neces-
sary as in the former years of the study and the writing
of synopses of verbs in the second person is named as an
effective proceduree.

In the study of syntax it is recommended .that an out-
line of the constructions for conditionalAclauses be made
and that ﬁupils keep a copy for reference.

only such forms and uses of syntex as.ére.nécessary |
for the reading of the classical author are studied in the
fourth-year Latine
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Oral and Written Latin
The practice of oral and written Latin is not an end
in 1tself but 1s for the purpose of‘fixing the knowledge
of forms and uses beSyntax. The practice of oral Lapin
does much to enliven and brighten the recitation, using
'vquestions and answers in Latin about pictures, the text,

‘or in connection with some simple story. The use -of such

interrogatives as unde, ubi, quam longe, and~g22;éégg_helbs
to motivate oral Latin and fixes the meanings of these words
which often cause trouble in later translations.

The courses of study show a difference of opinion in
regard to the writing of Latin, some advising that it be
done only inﬁthe classroom under the supervision of the
teacher, while others assign it to be done at home from
the beginniﬁg- The first group assign % thecstddyﬂoffin-
flections and uses of syntax involved as home work and then
»Wr;tejthe S?nfeppes illustrative of both 1n‘cléss. Much
may be accompliShed.in clearing uf the maze of details for
the confused pupil by teaching him how to group words into

~ proper bhrases before attempting to write, as the grouping
- of the subject and its modifiers, the preposition and its
object, and the verb and its object or modifiers. @mphasis
is given to the fact that each pupil should underéiand the
uses offéyntax before trylng to write. In the begiﬁning

the’following”exercises may be used:
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l. Write Latin words, phrases, or sentences from dictation.
2+ Completion exercises.
3. Rewrlte Latin sentences, changing person, number, tense,
and the likee.
4. Change English sentences to Latin, and later on
5. The pupil enjoys writing connected material.
In the second year the writing of Latin is practiced
for fixation of torms and uses of syntax. In some courses
- of study it is recommended that early in the year prose les-
sons be studied in the c;ass=§irst when questions are dis-
cussed and explained, that later in the year special construce-
tidhé'mﬁy be discussed as the assignment is made and the
sentences written and corrected in class.*®* In the third
year the work 18 centered upon the uses of syntax which are
characteristic of oratory. As a drill on the use of the
imperatives and the second person verbs,_donﬁersation in,‘,
Latin is used along with the prose composition.' At the end
of the term several successive days should be devoted to

the writing of Latin "to secure continuous and concentrated

- 43
work in review."

Prose composition is not generally practiced in the;'
fourthﬁyegr Latin classes. |

Word Study
The work in word study and word building is receiving

a2 - |
- The Little Rock, Arkansas Course of Study, ope cit.,
Pe . '
43

Ibid., p. 38.
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more and more attention. One course of study states that
the teacher may well sacrifice a few pages of translation
for word study,bthus giving emphasis to the close and vital
relationship between English and Latin.?% At the beginning
of the work the teacher should explain the percentage of
English that is borrowed from the Latin and their interest
will be aroused when shown the relation of terms used in
the current news such as communism, fascism, quintuplets,'
and the Trojan horse. A few words from other subjects may
be listed on ‘the board and the relation explained as follows-
1. From their bnglish.composition such words as sentence,
adjective, antecedent, abbreviation, literature, and

_ subordinate.
2. From. mathematics, principle, quotient, addition, sub-
- traction, dividend, Q«E+.D., circle, amd Dbisect.

3. From science,” scientific, science, gravity,‘and incan-

~descente.
4. ' From social studies, social production, legislature,
congress, state, administration, candidate, naval,
'»dictator, civilization, election, and others.
Identities in spelling in different languageSﬁmay be

shown'as follows:45

English _ father , mother - three

- German. - vater mitter - dreil
‘Latin . pater mater tres
Spanish padre madre tres
French , pere mere trois

“ﬁ;Teachers are advised in the courses of study to teach

the;proper use of the dictionary sxd how to work out the

44 The Minneaota Course of btudy, ope cit., p. 8.

45 Tentative Course of Study in Latin for Junior and
Senior HIgh Schools, p. 10. Kansas CIty, Missourli: Cur-
rIculum Department, 1929; Revised, 1934.
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meanings of English words met in other studlies or in thelr
outside reading. They should be shown the making of Latin
compound s and how prefixes and suffixes are used in English,‘
word-building. Pupils should be brought to understand that -
- the real purpose of derivative work is to aid them toward

a better knowledge and usage of the English ianguage;45
Cooperation with the English Department in the use of their
spelling lists i1s advised that students may study the words
of Latin derivation and learn how to make their Latin assist
them in the correct spelling of_English.

One of the activities most frequently mentioned in the
courses of study ih this connection is shat of keeping a
-derivative nose book, in which are listed English words met
in their other subjects, especially technical terms, words
met in thelr outside reading, and in everyday usage. It is
 advised that teaehers ask rather frequently for words met
in their other subjects or in everyday conversation.

Another activity 1s that of making posters showing
derivations, as the drawing of a "family tree", the tree
being named the Latin stem and the iimbs and twigs the
English derivatives. Many other subjects for posters are
named such as a duck(duc) surrounded by many ducklings,

each a derivative; a sunburst, each ray being a_derivativeﬁ-

46 The‘Iows State Course of Study; op. cit., p. 35.
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a monkey holding balloons, each a derivative; and the air-
minded mey use planes in V formation, the leader being the
Latin root and the followers the derivatives. In this
connection work in prefixes and suffixes claims much at-~
tention and aids the pupil In understanding word building
in English. Through the making of posters, many a pupil
somewhat slow in other phases of Latin work, yet with a
native abllity in drawing, has been led to a genuine inter-
est in the subject.

Other actlvities are the underlining of all werds of
Latin origin in a page of the current newspaper or maga-
zine, finding the origin of each word on a leaf of the
dictionary, underlining on a page of Latin each word hav-
ing an English derivative, and rewriting a well known
English paragraph, as the Preamble of the Constitution,
in such a way that there will be no word of Latin ori_gin.47

A speclal course in word study was organized by the
Classical-Depsrtment of shortridge High School in Indian-
apolls, Indiana, the purpose of which was to teach the
development of a good English vocabulary-48 The course

- was organized for :those pupils who had barely passed two

e

4
. The Kansas City, Missourl, Course of Study, op. cit.,

D 7‘0‘
See Appendix, p. 264.
48
Dorothy M. Bell, "Courses in Related Latin and
English Word Study," Classical Journal, XXXI (November,
1955), 1l6-17.
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years of Latin and were not planning to continue the study
of the language. The work proved so interesting and popular
that a more advanced course was arranged for seniors and
post graduatese ‘

| Collateral Reading in English

The program of reading in English for the first-year
Latin usually follows along the line of Roman private iife,
which“practically all courses of study recommend. The work
may takéhéne of three forms és follows:

l. It may be a project in required work.

2. It may consist of specified topics based on reading.

3+« It may take the form of reports on Roman customs as met.
Some teachers motivate this work by reading passages

1 . from biography or poetry or by a- discussion of facts rela-

tive to Romen life, in which the teacher only reveals ‘

enough information to whet the curiosity”of.the pupils-49

It 1s suggested that in some instances it is advgntageous‘

to assign definite pages for reading until an interest iér

created. A list of topics for reportsso

should be posted
along with the books of reference or novels, in which sgch
information may be found. Hints as to the nature of the
reading may be given to arouse interest. The pupils should
then be permitted to}select their topics according to
interest. They should be advised to be on the alert for

references to their topics in their other readinge.

49 ‘

Florida State Course of Study, op. cit., p. 92.

50 -
Appendix, pp. 266-270.
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Topics suggested for reports are as follows:51

Romans of Today and Yesterdaye.

Simllarities in Roman and Modern Life.

The Roman Houses.

Prominent Roman Persohagese.

Desirable Traits of Gharacter Among the Romans.
Roman Dresse.

Customs in " Roman Private Life.

A definite record of the reading chosen should be made
and extra credit given for such work. An appointed time
should be listed for the reports and discussions, which may
take the form of & socialized recitation in which very
brief reports may be given with a general discusszon fol-
lowing. It is suggested that the teacher do very little
talking in such recitations, yet "unobtrusively direct the
discussion" along the proper channels, ever alert tor the
accomplishments of pupils and ror any signs of lack of
interest. |

In some schools the Latin department cooperates with
the work in civics and government by using topics which
_are of interest to both classes, Such topics are-sg
The Origin of the Republican Form of Government and Com-

parison with That of Modern Times.
Boys of Greece and Rome, the Athenian oath with Comparison

': with Boy Scouts and their Code of itizenship.

- Elections, a Comparison of methods of Vampaigning for Of=-
" fice as practiced by Romans, Greeks and the Present Day
Gandidate.

51 Philadelphia Course.of Study, ope cite, pe 111l.

52 The Kansas City, Missouri, Course of Study, op. cit.,
PP 16-25.
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The reading for the second year follows the military

1,;'organization of the Romans, the history of the-Roman Republic, C

‘and the life of Caesare. Activities listed in connection with‘é
”the work of second year are-

1. Collection of illustrations of Roman remains in Gaul.
‘2. Study of famous generals who imitated Caesar and his
- . -tacticse L
3« Report of types of fortifications and attacks: used in
7. the world War as compared with those used by Caesare. *
S 4. A study of relations existing between: French and- Latin.

Many interesting topics may be assigned on instances:§33f;7s~77

of Roman history similar to our own and on problems of the .

H:Romans which are to be solved today.s3 In the third year L
;such topics bring about a clearer understanding of the life -

:din the days of Cicero and an interest in politics and econom-f-f:?i
.ics through a comparison of past and present situations. .

In this connection it 1is urged that pupils be led to form

"right attitudes toward social situations and to attain an

‘%understanding of good citizenship through the study of

"'_'patriotic oratorye.

‘ The. reading of the fourth year is in harmony with the -
'rstudy of Vergil's Aeneid, bringing about a thorough under-

,Jestanding of ‘the history and times of Augustus, a knowledge
A;fof Vergil's triple motive in writing the Aeneid, and mythdb '

ﬁ‘z?ogy- Topics for continuous study through the year may be

: fassigned along the following lines'54 e

3 5 |
Appendix, PPs 269-270.

SR 54 Little Rock, Arkansas, Course of Study, op. cit.,
P 148. SRR T



149

l. Juno's hatred for Carthage and the myths connected
with it.

2« Three divinities which wield an important part in the
epice

Se The fourth power, Fate, and the significance of the
numerous references to fatee

4. Elements of the Aeneid which were also characteristic
of the policy of Augustuse

5. A study of parallel lines in the Illad and Odyssey of
Homere.

6+ Religious ideas of the Romans and their ideas of the
hereafter, as shown in the Aeneid and the writings of
ovid. -

Supplementary Reading in Latin

This type of reading may follow the reading in English
since‘pupils may be inspired to seek rurther information
in regard to thelr topics in the original languages. How-
ever, the number of works in Latin suitable for first-
year puplils is rather limited.

Tﬁe reading in Latin for the third and fourth years
is suggested from Sallust followed by a,discugs;on of the
type of punishﬁénts, the'réading of the'bpeeches of Silanus,
Caesar, and Cicero.w The reading of Eutropius on the death
‘of Caesar may well follow the study of the Catilinian Ora-

tionse
- When the work is given in the form of projects with
rea&ing for direction of the work, it may follow various
devices. Some recommend the collection of pictures of modern
buildings shqwing classical influence, while others collect
Italiaﬁmétamps.with Roman scenes, and seals used in American

Governmental documents. Other projects are:
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l. The planning and construction of a Roman house.

2. Stories of the constellations.

3« A study of the Roman baths as compared with the-
modern spas.

4. Dressing dolls in Roman fashion.

5. Dolls as Roman soldiers.

6. A Roman fashion show illustrating the tunica serv1,
civis, stola, hasta, etc.

7. A sand table showing the seven hills with soap models
of famous buildings placed on the sand box, the soap
giving the impression of marble.

Many schools inspire interest through the serv1ng of
a Roman banquet but since it is given frequently under the
auspices of the Latin club, it will be discussed under'that
heading.

The Bulletin Board may bé a center'éf interest, for
here pictures and clippings relative to all;phases of Latin*w
work and its relation to Engllsh and modern 1ife may be dis-;7"
'? played. Puplls should be encouraged to bring in materials o
for it and such clippings should be changed often. On th133;5;“

board are displayed references to Roman history and\myth_:f“fw”;

ology from papers and magazines, pictures, advertisements,”
cartoons, and other articles of interest. The findings for a .
the board should be praised by the teacher sufficiently tqgfiiitf" 
create a genuine interest,amdngrpupils in the qisplaﬁ of i-
materials of Latin which»hare touched their lives. o

In the Florida course of study, a unit 1s given on -
"Communication in the Days of Cicero." A number of courses
of study suggest debates as held in the Roman senate, using
such subjects,as:

Caesar!s Speech for Life Imprisonment,
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Cato's Speech for the Death Penalty,
The Type of Men Needed on dJuries,
~ Woman as a Juror, and

_ When Would Gaesar Break a Lawe
Many schools list the dramatization of parts of the
,__Aeneid. In one school at the end of the reading of ook IV,
xk.a period of three weeks is devoted to the writing of a

ff play 55 During this time no daily preparation for class

ﬁh is required, the time of the recitation being devoted to

““the sight reading of the fifth book. The writing of the

n’jﬁplay required.agcareful study of characters, the rates,

ﬁe;the;gods, Dido, and Aeneas. The. pupils studied Moulton's

"#Greek Drama and nine plays were read in connection with the

:xﬂproject. it the end of ‘the period the class produced the
*f{play; "Dido and the Fall of Troy," in a dramatic pageant.
other projects are-
v,Newspaper headlines with brief articles published after o

‘the -departure of Aeneas from Carthage, ' :
- An imaginary letter from Anna to a friend in Tyre, describ-
; ,_ing events of- the fourth booke.
' Sports enthusiasts enjoy working a comparison of gwmes

wiin the Aeneid and in Homer s epics with the games of modern

Tl ‘times, while the girls make & study of parts played by wo=

T Emen in the ancient 'and modern worlds. Another Froject was

,hifyxfan outline and study of the characters met in the descent

iidjfof_Aeneas to'the underworlde.

e 55.'Florida State Course of Study,dbP- cit., pp. 151'1339
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Home Work

The assignment for home work should be very definite
and planned in advance. It 1s suggested that there should
be such an assignment as would arouse curiosity and create56
interest and that all difficulties which are beyoﬁd'the
pupil's unaided power should be removed. The purpose of
home work is the fact that it gives the pupil an opportun-
ity to learn through additional practice what he has been
taught in class, as well as to apply hisbknowledge and skill

57 1t 1s ad-

to the solution of new but related problems.
vised that the normal assignment for the average pupil should
require not more than thirty minutes of time. Yhe assign-
ment should be made in tﬁe early part of the period and plen-
ty of time taken to make 1t absolutely clear to each puplil
just what he is expected to do. Out of fairness to the pu-
pil, the work should be‘collected and chsgked;daily- A
number of courses of study specify that care shoﬁld be tak-
en to make tﬁe éssignments varied, intefestihg.aﬂa purpdsé-

ful.

Correlations

Teachers are generally making the effort to show the

56The North Carolina Course of Study, op. cit., pe 9.

57The New York CityrCourse of Study, oD. clte, pe 20.
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debt of the modern world to Romen civilization. The replies
to the inquiry blanks show that the Latin departments are
giving much emphasis to correlations with other subjects
taught in the high schools. In the schools of 0Oakland Dis-
triect, California, the heads of departments and the chair-
men of classification, one appointed for college courses
and one for basic courses from each school, meet and discuss
problems With the Assistant Superintendent and often with
the school principals'in an effort to correlate subjects

- to the fullest extent, making the study of one subject help
in that of other departments.

Among the correlations most frequently mentioned are
those with the work in English, showing a cooperation not
only in word study and spelling lists but an agreement on
technical terms used in constructions of.syntax in both
English and Latin. Cooperation is shown between Latin and
English literature, in the study of the influence of Roman
literature and 1ts relation to such works as Shakespearet!s

Julius Caesar, and to the poems of Dryden, Milton, Spencer,

and Tennyson. In some schools toplcs for themes in English
are assigned in such a manner as to take advantage of the
Latin pupilts reading of collateral work.

The departments of History and Latin cooperate in the
study of the present war situation, the Latin pupils making
comparisons of the present (1936~1941) war leaders with those



154

‘of Roman times, the dangers to democracy then aa d now, the
matter'of dealing with unemployment, Romeis government and
that of the United States o America, the rise of dictator~.
VMships in the ancient and modern worlds, the treatment of
conquered nations, the futility of War then and now, and

the hopelessness ‘of vanquished. nations.“ Often cases are
mentioned where the departments meet for general discussione.;
of such problems and extra credit is given for outstanding ,i

88"

work-. The-book, The New Deal in Rome, is read by many

Latin pupils in the study of economic conditions.:,;f?”""“_
' Attention is directed to the study of technical terms
of ‘Latin derivation in such subjects as physics, chemistry,fff'
, civics, music, art, biology, botany, mathematics, nursing,‘f-‘
',law, and medicine in an effort to help students to gain a
'=clearer understanding of their meaning and use. Such terms

as-agenda, veto, ‘and status quo are studied in both their

Latin ax d English relations. Correlations in grammar usages B

and word studies are emphasized in the cooperation of Latin
with the nomance 1anguages. The use of Latin terms in |
journalism for effective headlines 1s studied, and the art
departments cooperate in the making of. friezes and masks

such assare_used in the Koman plays,-these‘being usediin

o8 H- J. Haskell, The New Deal” in home' How" Government
in the Ancient World TrY¥ed to Deal with Moderm. Problems.
~ New York: Knopf, 1939', Pp. xi1 # 258 7 xi.A_f
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the dramatic work presented by the Latin department. Pupils
who give oral reports on topics assigned for Latin are in
some instances given credit for public speaking. The study
of Roman gardens offers a correlation for Latin pupils with
the study of botany. There are many questions of interest
to the Latin pupil who is enrolled in the study of economics
and sociology. |

Most teachers of Latin signify an interest and effort
in the matter of meeting the needs of fhe high school pupil
today. They emphasize the promotion of interests, the ef=-
fort to bring about more desirable attitudes toward social
problems, better methods and habits of working independence
and honesty in work, good citizenship and a tolerance to-
ward other people and nations through comparing and contrast-
ing ancient and mbdern civilizations, the "responsibility
of tackiing'a job and doing it," and the appreciation of

democracys

Sﬁmmary
The sugééstionévoﬁ methods‘gi;én in the courses of

- study for the period, 1930 to 1940, are in accord with the
"fecommendétion of the €lassical Ih#estigétion that the
pupil should be taught to read and comprehend Latin through
‘the Latin word-order method, sometimes called "reading Latin
~as Latin". The replies to the ingquiry blanks whiéh came
directly from the;téachers of'Latin indicate a preferenpe
for tﬁis same method, &l though a few teachers refer to the
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grammar-tfanslatisﬁ‘mefhod as “the go;d old fashioned ﬁéy."

Much attention is given to the orientation period
which is characterized by Latin conversation and the writ-
ing in Latin of simple sentences rather connected in thoughte.
This period of time preceding the reading of the classical
authors is prolonged to three semesters and at the same time
much.Work in inflections and syntax was postponed from the
first year to the second. This extension of time and the
delayed requirement of work give extra time for a better
orientation. Pupils are led to an interest in the subject
through procedures which create interest such as conversa-
tion in Latin, interesting word studies, m» 4 stories of
Roman life. The aim is to give the pupils a working vocabu-
lery while creating an interest in the subjecte.

Vocabulary, inflections, and uses of syntax are'taught
in a functional manner, all words, forms, and usages of syn-
tax being met by the pupil for the trirst time in meaning-
ful connected sentences. Wuestions on content are asked
in both Latin and English to bring about comprehensione
After the pupil has learned the meaning of forms and a
sufficient number of them he may then formulate his own
paradigms; the same procedure is used in the matter of uses
of syntax. There are many actlvities for fixing words, forms,
and constructions in the mind through the use of games and
such. These activities are useful and enjoyable but care _

must be taken that they are not made the end rather than



157

the means to the end. '
' All courses of study and inguiry blanks indicate a

keen interest in the attainment of certain of the ulti-
mate objectives, the most popular being the historical
and cultural background and the knowledge of elements of
Latin found in English. The ultimete objectives are not
aimed at singly but in continuous and concurrent fashion.

Through interesting reading programs in knglish, as-
signed according to individual tastes, ‘a background is
established and often the pupil is led to formulete right
attitudes toward soclal situations. He is brought to
realize through such reading that the ancient governments
metkmany problems which are to be solved todaye.

The study of words and word building is carried on
throughout the four years. It is planned not only as &an
ald to the comprehension of Latin but of English and the
Romance languages as welle The building of words in English
and Latin through the use of a Latin stem and the addition
of prefixes and suffixes to give different shades of meaning
is a decided help for the pupil in the comprehension of his
own language.

A helpful and encouraging omen is seen in the spirit
of cooperation shown between the Latin and other departmentse.
Credit is sometimes given for a report of reading in both
the Latin and history departments, in the bellef that one

strong report is better than two mediocre ones. In some
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schools the pupll is given‘credit for pﬁblic speaking when
he has given an-oral report. Other deﬁartments COoperété‘
in various wayse. o

The use of such modern methods is indicated. in the
courses of study and in the inquiry blanks. While Eddy
stated that teachers pay "1lip service" to the newer methods_
,rather than showing the use of them in the classroom, this |
writer believes that such methods . are being followed more‘ N
sincerely at the present time. The use of the newer text-'?-'
books which are written ‘with. suggestions for the improved
methods woula bring this result. The question of text-

books will be discussed in a later chapter.



CHAFTER VII ,
TESTS AND MEASUREMENTS IN LA_TIﬁ
The study of tests and measurements in Latin will
.include a brief review of early methods.of testing in
Latin, a survey of modern methods of evaluation for the
attainment of objectives, immediate and ultimate, and a
discussion of éurrent practices as revealed in the courses
of study in Latin, 1930 to 1940, through the inquiry blanks,
and the sample tests which were submitted by various schoolse.
Early Manner of Testing in Latin
In the days of the twentieth century aa d prior to. that
time, the principal method of testing was by means of teach-
er-made tests, which were usually of the essay type and
grades or percentages were given to show results of attalin-
ment. The tests for First-Year Latin usually consisted
of requests for declensions of nouns or adjectives or the
conjugation of verbs in the regular paradigms with perhaps
a few sentences to be translated from Latin to English or
froﬁ English to Latin.
The tests for the advanced years of high school Latin
consisted of passages of Latin to be translated with ques-
tions on rgonstiuctionsrof:usyntax. Usually there were a

few sentences illustrative of the work in prose composition,

'31_ and occasibnally a question relative td the authort's life
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and work, or to the history of thet particular era. Tests
of this type served rather as a measurement of ability to
recall and to organize facts than as a diagnosis for remedi-
al teaching, or a measure of achievement in knowledge and
skillse The creation of the newer type of tests was the
result of a need for a more accurate measurement of attain-
ment of knowledge, skills, and abilities which were named

as objectives of the course.

The Newer Type of Tests

The newer typesof tests are sometimes classified as
formal or informal,1 the former being used with reference
to the standardized tests, while the latter 1s used in
connection with those tests which are made out by the teach-
er in charge of the class. These tests may be the essay
type or they may make use of various devices such as true-
false statements, matching, completion, or multiple choice
exercises. The informal test is used best at the comple-
tion of units of work, not only for a record of the pupil's
progress but as an ald to the teacher in giving information
as to whether the unit was taught with sufficient emphasis-z
The information thus gained should lead directly to re-

= Victor D. Hill, Dorothy»M.”Seeger, and Bertha M.
Winch, Teaching Yirst-Year Latin, pe. 237. Athens, ‘Ohio:
The Ohio Eafin Service Uoﬁﬁiffee, 1938. : o

2 Erma Peters, "Relation of Tests to Improvement Oof

Instruction," Classical Journal, XXVIII (December, 1932),
189. A o
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ﬁediél teaching. The formal or standardized tests are
best used as a means for measuring the effectiveness of
teaching as compared with that in other schools. <They may
be prognostic, dlagnostic, or achievement teéts, the dlag-
nostic and achievement being the more successful. The prog-
nostlc tests are not so successfui in Latin due to the fact
that they are "often based on the derivation of words, in
which eighth grade pupils have had too little experience "o
also because of a lack of knowledge of the concepts of
grammar. Reed found that the use of prognostic tests re-
vealed varying degrees of relationship between language
learning and other activities, that their use was justi-
fied for classificatiqh and guidance of groups, but were
finotusufficiently accurate for individual guidance. He
" stated that the best indication? bf'future success in the
stu@y‘of a foreign language was past success in that activi-
ty. A number of studies of prognostic tests hafe been made
in mbdern foreign languages, in which it was shown "that
they predicted sucqeés in algebra as well as in Frendh."
It was shown that success in learning a language is a func-

tion of general ability rather than that of specific abili-

5 Emma Peters, ope cits, Ps 190 .

4 Homer B. Reed, Psychology =nd Teaching of Secondary-
. School Subjects, p. 29I. Néw York: Frentice~-Hall, Inc.,
1930,
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tiess®

Tests for the Objectives of Latin

The method of testing reading ability in Latin was
formerly the assignment of a paragraph of Latin to be trans-
lated into English. The chief objection to this method is
found in the difficulty of scoring a number of translations
with any degree of uniformity. The newer types of tests are
objective and are thefefore more accurately scored. The
techniques used in testing are: the paragraph-question type,
in which the paragraph is followed by questions on content;
the miltiple-response type, in which the paragraph is fol-
1owed by several suggested answers, only one of which 1is
correct; and the true-false type, in which the statements
following the paragraph are elther true or false, and are
to be marked accordingly by the pupil. The‘compreheusion
of Latin was one of the first objectives to receive the
emphasis of formal testing. '

Review tests of the informal‘type.should be adminis- .
tered frequently during'the'first}tWO;years in_tﬁeggtudy :
of Laﬁin-A The technique for such tests may be varied or
may be combined in a. single test. One technique of value
in testing the attainment ‘of vocabulary is that of multiple-
choice, in Which a Latin word is followed by four or five |

English words, only one of which is the correct meaning.

° Homer B. Reed, ops cit., p. 285.
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" The practice of giving as one of the English words a word
similar in form but having a different meaning, as "glad"
is similar to the Latin "gladius", is recommended® as a
matter of confusion to the pupil who is pocrly prepared
but relies upon his ability at guessinge n

Another technique is that of recall, in which the pu-
pil is given a 1list of Latin words and asked to write the

English equivalent, or vice versa. The matching technique

o is also used in a vocabulary test, in which there are two

 columns of‘words, the ‘one of :Latin end the other tnglish.
l.The words in one column are numbered and the pupil is asked

'to Write the number of the word in that. column after its

'quuivalent in the other column.

‘ In another device the‘pupil is given sentences in each
of which & word is lacking. The pupll is then asked to £ill
in the blank with the correct word selected from a group of
five or six, only one of which is correct. )

One of the most used methods of teating knowledge of
inflections is that of glving a 1list of nouns, pronouns,
’.adjecﬁives,or verbs, for which the pupil 1s asked to write

~certain designated forms. The multiple-response deviee may

be used in testing attainment of knowledge of inflectional

Herbert E. Hawkes, E. F. Lindquist, and C. R. Mann,

.. The GConstruction and Use of Achievement Examinations, p. 271.

BOSton' Houghton, Miiilin Gompany, 1956
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forms by glving a'list‘of verb or noun forms with four or
five suggested translations, one of which is to be checked

as correct. A)paragraph of Latin may be given with certain
words underlined, the pupil being asked to name the form of
each:wérd thus designated or to give its meaniﬁg and explain
its use: An objection to the practice of naﬁing the forms

by their technical terms of construction was made by Haaée,
due to the fact that the pupil ﬁight not have a clear under-
sténding of the terminology used in grammar. Since she_felt
thatithe formal rather than the functional procedupgfﬁgs be-
ing emphasized, she used no technical terminplogy for con#‘
structions of syntax in her tests. Ten quégtions weréﬂlisted
which wqul&'involve case relations, such aé; "from whom, "
"for whom" or “to whom" gnd "from or by whOm." The Questiohs
were designated by leétefs of numbers, thekpupil marking theJ
underlined item according to the question to which it cor-
responded.” The scoring on such a test was found to be far -’
more accurate. | , _

| ‘A recall type test on syntax is made bj'giﬁing sentences 
‘such as ‘"Where is the man's sword?" the pupil giving the
onezggtin:rorm for the underlined‘word. The attainment of;

4 kﬁéwlédge‘ybf syntax may be tested ‘by completioh, match-

— | .
4 ~ Catherine M. Haage, "Tests of Functional Latin for
Secondary School Use Based upon the Recommendations of the
Classical Investigation," p. 192. - Unpublished Doctort's
‘dissertation, University of Pennsylvania, 1932.
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ing, or multiple-response exercises, in which an English
sentence is given with four or more Latin translations,
only one of which is correct, and it is to be checked by
- the pupil.
In consideration of the ultimate objectives for the
study of Latin, the attention in testing has been directed
4'principa11y toward the two objectives: (1) the increaséd
understanding of those elements in English which are re-
lated to;Latin and (2) the'development of an historical
‘énd‘culturai background. There is eoidencé of'validity
in the testing of ability of Latin students in the better
atﬁaiﬁment of other foreign languagess,but aﬁthorities ques=-
tion the validity of testing -for the- progressive 1mprove—«
ment in reading, writing, and speaking Lnglish as & result
of the study of Latin. through Latin tests. The objective
 named for the 1ast two years of high school Latin, the at-
tainment of literary appreciation, is- also questloned as.
to its ability for measurement by testing.
| Testing for thé attainment of those elements in

English which are related to Latin 1s closely connected

-8 L. E« Cole, "Latin as a Preparation for French and
Spanish," School and Society, XIX (May 24, 1924), 618-22.

: ‘T, J. Kirby, "Latin as a Preparation for rrench or
' Spanish," school and Society, XVIII (November lO, 1923),
. 563=659.
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with that of vocabulary,since the ability gained through

the former consists of word studies and derivations. Sug-

gestions for testing word studies and derivation are as

followe:g

1. Giving the meanings of English words according to deri-

é: %igégg.the Latin for certain English derivatives.

3« Explaining the derivation of words by naming and defining
the prefix, base, and suffix.

4e Using Lnglish derivatives correotly in sentences.

In testing ‘the attainment of an historical and cultural
background,'trua-false;andtmetching”exeroiées‘are largely
employed in regard to facts of history, Romen public and
private life, mythology, and the historloal background for

the classical materials which are being read.»

Current Practices 1n Evaluation *

In answer to the request for sample examination 1ists
in Latin, sixty-four lists were received from_twenty-five
different oitieslo of which twenty~four were based upon
first-year Latin, twenty-eight on second-year Latin, seven
on third, and five on fourth~year Latin. The geographical
distribution of the sources of”these lists 1s shown in

Flgure 3. The examinatiohs‘Submitted were of both the es~

® Victor D. Hill, Dorothy M. Seeger, and Bertha M.
Winch, Teaching First-Year Latin, p. 241. Athens, Ohio:
The Ohio Latin vervice: Committee, 1928.

10 pppendix, pp. 260~261-
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say ard objectiventypeé, making use;of all of the newer
4eiéféises,iﬁ:testing, —

: 'The subﬁecf.ofhevaluatioﬁ received no mention in
twelve of the forty-two courses of study,while a few give
only a scant discussion of the subject. The Denver course
of study lists the purposes of evaluation as follbws:ll
l. As an estimation of special and general abilities.

2. The measurement of specific ard general achilevement.

3. The determination.of group amd individual difficulties
in learning.

4. The motivation ot study and drill.

The Iowa course of study emphasizes the need for de-
‘cision as to "what comprises the essential knowledge, habits,
lattitudes, and modes of thinking in a course" and then list-
ing them as evidences of mastery-l2 It further stated that
the course of study should reveal such evidences. This course
of study follows the procedure advised by setting up a defi-
nite 1list of outcomes to be attained and accompanies this
list with suggested procedures for the teacher to follow
in drill and examples of testing procedure such as matching,
completion, and true-false exerciseg. The objectives listed
for achievement testing in the first two years of high school

13

Latin are: vocabulary, mastery of forms, syntax, easy read-

11 Latin, Junior High School, Grades 8 and 9, p. 16.
Course of Study Monograph, No. b. Denver, Golorado: Public

Schools, 1931.

2
1 Cour ses of Study for High Schools, Latin, pe 1O0.
Des Moines,_Iowa: Department of Public Instruction, 1931l.

131pid., pp.15-41.
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-~ he.must pay attention .

e

Ling of Latin, skill in translation of Latin to bnglish, 11

'derivatives,and collateral readings. Lists of standardized R

and informal tests are given from'which selections may be
made by the teacher.
The courses of study from West Hartford, Connecticut,

and Fort Worth, Texas, recommend the use of tests,750th

stendard and teacher-made, following the completion of work .

units for diagnosis as well as a check on achievement.l4¥

The suggestlon is mede that the tests on minor unite‘be~j1£
short® and limited to ten or fifteen minutes, while tests
on major units be longer, at least thirty minutee,“and‘given‘
~every six weeks. The course of study from Wadaington; Dis-
L-triCt of Columbia; recommends frequent tests in sight read-
ing to bring home to the pupil the exact points to which
16 :
: The practice of making a thorough study of style of

oratory and characteristic‘constructions during the reading7‘

:of the First Oration of Cicero, tollowed by = thorough test-u"'~"

ing on constructions characteristic of oratorical style is o

S 14 Louise Bomar et al., Langua es, A Tentative Course =
of Study for Latin, pp. 7~-15. Fort Worth, Texas: Board —
,of hducation, l937. A

15 Course of Study, Senior High School Latln, p. 15
Butler, Pennsylvanla: Butler Public Schools, No date.

- .Y The Teaching of Latin, p. 4. McKeesport, Pennsyl— -
venia: MGKeesport kEducation Department, 1938. ' SRR

- 16 gourse of Study in Latin, pe 4. Washington D. c--
Department of- Latin, ~Public Schools of the District of
,_vColumbia, 1956."‘ _ :
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recommended in the course of study from Little Rdck, Arkan-

sa8-17 True-false and multiple-response exercises are sug-

gested as helpful in the promotion of tfaining in compre-~

hensione.

' The Florida course of study suggests three special tests
for third-year Latin as i‘ollows:18

1. UBlass preparation without previous warning or study of
the first forty lines of the First Oration against
Cataline. ) .

2. In essay type consisting of a translation of a passage
of the Latin with questions on constructions of syntax,
o passage of English to be translated into Latin, and
a question calling for identification of certain char-
acters in the orations or in the government of that
times - S

3. A test, largely objective, using true-false and comple-
tion exercisese. : -

With the reading of the Aeneid true-false and éqmple-

~ tion exercises are used ;ggtégting"kndw;édge;offmythology;}9 " ’

In‘Fiorida‘;pllpwing the unit on dramatization, the Godsey , [$5“

test in Latin Gomposition was given and results showed a .

‘threéupqint'gain over the ngtiqpal~scorei?anpiqhgwas;25;

oo

*-lv.Latin, Third and Yourth Year for Senior High School,
p. 26+ Uourse of Btudy Nonograph. Little Hock, Arkansas:
Board of Education, 1930. B I = B
S 1§_F6reign Language Course of Study for Florida High
. Schools,pps122~23s - Tallahassee, Fioridas State Department
oI Public Instruction, 1935.

_ 19 pentative Course of Study in Latin, Junior and -
Senior HIgh Schools, D. ©o%4. Kansas Clty, Missourl: Curricu-
~ Ium Department, 1934. -

20

Florida Course of Study, op. cite, ppe 130-3L.
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Hoﬁever;the teacher reported that this test was not appro-~
priate for measuring achievement in readiné and literary
appreciatione.

The fact that the matter of evaluation is largely left
to the individual teacher is clearly indicated in the inquiry
blanys, since sixty of the eighty~two so stated. Four of
the replies stated that the teachers worked with the super-
visor in planning the testing procedures, while three in-
dicated that the plans were made out by the heads of the
departments. The prevailling custom is that of using the
stahderd tests along with those made by the teacher, employ-

i‘lr;g,_both the essay and objective types in which all of the
newer’type exercises are used.
| The construction of a definite program of evaluation
ie claiming the attention of the Latin departments of the
Sah Leandro District of California and other schools report
that such a program is anticilpated.

The objectives stressed in order of preference indicated

1. Ability to. translate.
"~ 2. Comprehension of reading materials.
- 3« Knowledge of syntax and inflectlonse.

4. Relations existing between the study of Latin and the

- varlious phases of modern life.

5. Word studies, derivations, Latin phrases, and quotations.
L 6. Mythology in literature.
A e Lvidences of the use of Latin in the modern civilization.

_ The examination 1ists in first-year Latin were all of
_the objective type, testing knowledge of inflections, syntax,
vocabulary, reading ability, and derivaéioﬁé;A'thy seven

*
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lists asked for declensions and conjugations to be given
in the form of paradigms as was formerly the custom. The
remaining lists tested inflections and syntax by asking
for identification of forms through matching them with the
correct- technical terms or through completion exeréises;
Reading ability was tested by the translation of sentences
or a psragraph in Latin, while comprehension was tested.
through the use of content questiens based upon a Latin
paragraph of interesting. reading material, for Which no-
formal translation was asked. ’

Seven lists tested ability in vocabulary threugh giv-
ing Latin words'aud asking for their ¥nglish meanings, or*
vice versa. Others checked such gbility by using the newer
type of exercises. ‘

The knowledge of deriﬁaﬁions was tested in fourteen .
examinations by giving an English paragraph and asking fof“
the meaning of certain underscored English words of Latin
derivation, but such words as are not usually used by the u

high school pupil. The incorrect speliing of English.words

was checked by giving pairs of words such as "benefit"" du.f-

'benifit", the pupil checking ’che correct form and explain-"

ing it by derivation. C B
Latin phrases in English such as. tempus fugit"

"sine die", amd others were tested in three examinations. Lo

?he‘relation existing between modern-foreign language8~and -

Latin was fested-in two of the lists by giving a group of
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words such as "padre", "porter", and "tierra", and asking
- for their meaning through their knowledge of Latin words.

Knowledge of the historical and cultural background
was mostafreQuentiy chécked by true-false, matching, or
completion exercises. There were a number- of lists which
asked‘for,identification of Roman stgtesmeniand‘mythological
characters. Many of the lists carried~exerciées based on .
the customs of Roman private and public life.

The examinations for second-year Latin followed much
the éame procedure as those of the first-year work, test-
ing for the attainment of ability in translation as first
in importance, s d comprehension of Latin as second. The
relation between Latin amd English and the influence of
Roman civilization over modern life and literature were
tested through the newer methods of testing. Sight trans-
lation:was tested in five lists, anc objective which was
not in evidence in the lists based on first-year Latine.
| In the examinations for both years, the evidences of
testing for all objectives were not to be found- in any one
' single test. The tests are generally short and objectives
are grouped, tfanslation and comprehension with inflections

ahd syntax, derivations with vocabulary, and collateral

~ reading with background informatione.

The third-and fourth-year tests showed more evidence
of the old style Latin tests, a rather lengthy passage to

be translated followed by questions on uses of syntax. Of
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the twelve lists submitted on the work of.the‘two years,
only four had any questions on background material. How-
ever, this may have been tested at another time and it was
impossible to obtain the tests for the entire year. Know-
ledge of the Roman government and public life_for third-
year work and mythology for fourth-year were 1argely tested
by means of true-false and completion exeroises. Very 1lit-
tle evidence was found in the lists of any attempt toward
testing for literary appreciation or for improvement in
|  the literary quality of the pupil's written English, both

~ of which were objectives named for the‘third-and fodrthél

- year work in Latine.

Summary

Although mach has been written in regard to improved
methods of evaluation 1n the last decade, only twelve of
' - the forty-two courses of study make any suggestionstfor this
importsnt ‘phase of the worke The recommendations made in
these twelve courses are much 1mproved over the old methods
of testing,since they offer illustrations of good obJective
tests for certain objectives and give suggestions for mak=-
ing them. Directions for the use of standard tests are
also given so that attainments may be compared with those
of other schools.

The objectives which are most frequently tested are

‘the immediate, primary and secondary, and the ultimate deal-
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ing with;rélaﬁioné between English and Latin, defi%éﬁi&ngﬂf
- word studies, énd'hiStoricai‘béckground.' only a}ﬁgiyAfew
tested for relation existing between Latin and modern foreign
languages. No evidence was shown of any testing for the ob-
jecti&és named for third-and fourth-year work, the improve-
ment in literary style of the pupilt's written Engliéh or
litefary appreciatione.

. ifhe newer typesof tests are generally used in the
first-and'second-year Latin with frequent use of standard
tests on vocapulary, inflections, and syntax for dlagnostic
purposes and for comparison with the attainment of other
schoolse

The tests of the third-and fourth-year Latin are more
generally of the older style type, translation and questions
on syntax.A There 1s some evidence of testinngn'historical
background and“mythology. ‘

The matter of evaluation is left almost entirely to
the}disbretioﬁ»of the indlvidual teacher, as is shown in
the inquiry blanks. 1In a large school system, it would
seem that«there is.a definite need for supervision in this
phase of the work. At least there is need of cooperation

"of all teachers in the department in an effort to bring
about a-progrém.of evaluation by which puplls in the same
grade‘df’work,'but in different schools, would have a more

equal basis of measurement of valuese



-CHAPTER VIII
LATIN IN THE JUNIOR HIGH SCHOOL |
~ The purpose of this chapter on junior high school Latin.
,'}?is to glve a survey of. the trends in the presentation of the

“;subJect &s 1t is taught todaye. A orief veview of the earlier

lﬁefstudies of the subgect will be followed by a discussion of

;the practices as shown in the courses of study end in the
replies to the inquiry ~blanks fﬂf“ 9 '
w Earlier Investigations _ ‘

In 1927, an investigation of ‘practices followed in the
| Junior high school announced as the“best,practice the giv-
ing of:survey courses for the purposes'of testing.the abil-_ N
ity and interest of pupils before "they would commit them~
‘selves to a sequential sub;ect" 1 the course in ‘Latin belng"f
',arranged in such a way as to give an idea of the influence
of Latin upon the English language, along with an introduc-_
tlon to the history, institutions, customs, and famous men
of that nation which used the Latin as their everyday lang-‘
uage- These objectives are incorporated in the course,
known as general language, which is used in some - junior
high schools as an exploratory tryout in two or more lang-

uages".? Such e course is giVen;by the foreign language

 1o11via Pound et al, "Report of the Sub-Committee on ~ -
Latini ¥ North bentral Association Quarterly, I (March, 1927),nj'
4840 ‘ g s ] ) . ] - Do

2 Wo V- Kaulfers, "The Exploratory-Guidance Value of

General Language,! California Quarterly of becondary hduca-”t_ilﬁﬁnj

tion, IV (June, 1929), 307
o (176
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department, the objective being the guidance of pupils in
the selection of subsequent language worke. As a result of
an experiment lasting two years in the seventh and eighth
grades, Kaulfers reported that such a language course had
. no value for guidance. in subsequent selection of language
work. In a more recent study after a survey of fifty-one
investigations, the same investligator pointed out that the
experlence of the pupil in a general language course possibly
gave a better indication of prospective success than as a
measure of intelligence or aptitude; and that the general
language exploratory course was better for the guidance of
the‘pupil if the methods and materials of instruction gave
real experience in the foreign language rather than play
activities.5

Lindquist, aftef an experiment with such a course in
Detroit, Michigan, reported the purposes of the work as
being a prognostic test of ability in foreign languages,
and an exploration of the capabilities of pupils in a num-

ber of 1anguages.4

‘he work was glven as a laboratory course
investigating the development of language, its;néture, func-

tions, and growth, with a later study of the origin and de-

Sw. v. Kaulfers, "Present Status of Prognosis in
Foreign Language's, School Review, XXXIX (October, 1931),
585~ 596.

4 Lilly Lindquist, A Laboratory Course in General
Language, Part I, pe. 1. New York: Henry Holt and Company,
Igzg.
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velopment of the Englishllanguage and its relations to
other languages. She reported that this course not only
assisted in the elimination of those who were incapable
of the study of a foreign language, but also helped in the
diminution of failures in language study.

Early in the decade under discussion, about 1930,Wehr
made a survey of the organlzation of- the fbrelgn language
departments in the junior hlgh school movement5 with an
especial study of the provmsions for general introductory
1anguage course. She ‘defined the. course as "coverlng a
semester's (or a’year's) work, offerlng instruction in the
history of the development and evolution of language,especial-
ly of the English language, an introduction t6 the results
of comperative philology, and exploratory lessons in several
different foreign languages."6 As objectives of the course
she nameds (1) the orientation or guidance objective, the de-
1 velopment of a "language sense" or the provision of suf-
ficient language study to enable the pupil to select a foreign
»,lapguage far subsequent study, the selection being made on
,the basis of preference and ‘appeal to the aptitudes and
abilities, (2) the academic obgective, the introduction of

u;a knowledge of the evolution and development of language

: Theresa Wehr, "A Gourse in General Language,"
‘Classical Journal, XXVI (December, 1930), 194-206.

6 wid., p. 194.

.
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in general and especially of the “nglish language, and
(3) the objective of appreciation, the creation of sympathy
énd goéd will toward forelgn peoples and an interest in the
 study and 1anguage as an instrument for the exchange of
ideas.’
| In 1932, Eddy reported that the roreign language situ-
ation in the junior high school was "still in a chaotic
state."8 Courses were given at that time in modern langu-
ages, in Latin, and in general language. These courses were
arranged in various types as follows: (1) an'exploratory‘
course of nine weeks in only one 1anguagé, Spanish, French,
or Latin; (2) a tryout course of one semester devoted to
one of the three languages; (3) an intfoductory course in
the development of language in general, given in the eighth
grade and followed by a study of several languages in the
ninth grade; (4) courses given in general background work
for French, Spanish, or Latin Wifh no linguilstic work in
any specifled language; and (5) a course of twenty weeks
in two languages selected from Latin, French, German, or

Spanish.9

7 Theresa Wehr, op. cit., De 196.

8 Helen M. Eddy, Instruction in Foreign Languages, PeS3e
The National Survey of wsecondary Education, MNonograph No.24,
Bulletin, 1982; No. 17. Washington, D-C-: Government Printing
Office, 1933-.

9 1bid., p. 57.
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Eddy further reported that it was impossible to evalu-
ate properly the course in general language due to the
lack of objective evidence.t© She found that the teachers
of such courses were divided in opinion, some favoring the
course while‘others opposed it. The opponents gave as
their reasons the fact that most éhildren had already made -
their selection of a language before entering the course
and that children prefer the work in the specific language
rather than the general language course which they éon—
sidered too similar to the course in social studies. A
veriety of factors were mentioned as interfering with the
prognostic values of the general language course as fol-
lows: (1) the novelty of the first language, and the great-
er ease in acquiring the second, (2) variatlons in the
personél‘appeal of teachers, (3) theiinfluence of parents
band friends,.and (4) the inclination of.foreign language
teachers to put over thelr own favorite language "either
consciously or unconsciously" 11 o

In 1940, Dean and Wall made an 1nvestigation of wheth-
or: . tenth grade pupils who had studled foreign languages for
three years showed any differences in achievement as com-

pared with pupils who, otherwise following the same course,

10
Helen M. Eddy, ODe 01130,' Pe 59.

1 pia., p. 60-



181

" had studied no foreign 1anguages.12 Their report indicated
that pupils who had studied Latin and French had a consis-
tent advantage over those who took business practice, both
in marks and in averages of all markse

In 1939, Arndt reported the results of an experimental
program in foreign language as presented in the Evanston
Township High.Schocl at Evanston, Illinois. As objectives
of the course he mentloned: (1) an equal amount of time de-
- voted to the study of Latin, French, German, and Spanish,
(2)‘making as many contacts as‘possible with the history
and customs of the Homen, French, German, and Spanish peo-
plesvthrough the works in English of biography, fiction,
art, music, pictures, et cetera, (3) providing the pupils
With.an opprortunity of trying out each language before se-
lecting the language for later study, and (4) the test of
the ability and aptitudes of the pupil for linguistic
worlk.1S ‘
He found that the distribution of the seventy-four
who had studied general language during the preceding year
was as follows: twenty-three registered for French, thirty
for German, eleven for Spanish, four for Latin, and six

vdld not continue the study of a foreign 1anguage.14 He

A 12Mildred Dean and Bernice Wall, "The Value of Foreign
Language Study. for .Tenth Grade Pupils, School and Society,
LI (June 1, 1940), 717¢20. P

13 Ce 0. Arndt, "Experimental Program in Foreign
Language," Curriculum Journal, X (March, 1939), 126-2%7.

14 Ibid., p. 127.
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further stated that the pupils were beginning to "see the
potentialities of vitalized foreign language study."

Current Practices in
Junior High School Latin
0f the twelve courses of study reporting on junior

high school Latin,l5 ten outline courses in which the work
is that of the regular first year in the senior high school,
the difference being that the work is started in the eighth
grade (sometimes in the seventh), giving from three to four
seme sters to the preparation preceding the reading of the
classical author in the tenth grade. In some instances the
secord semester of the eighth grade is devoted to the read-

ing of such Latin as Fabulae Faciles or Reed!'s Julia.

Courses in explofatory Latin are given in the Junior
High Schoélsﬁof Indiahapoiis,ulndiana, ard in Syracuée, New
York. The course given:in ;ndianapolis is an introductory
. language course in Latin énd Ffendhﬁéiven during the fall
:semeéfer'with approx;mately nine weeks for each language.
The course in Latin donsists of<four unlts presented as
follows: |
l. The Land and Its People, a study of geography and

famous personages of Rome with reports on early

- Roman life.
2. The Origin of the Latin Language and Its Use Today,

15
Appendix, p._246.
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giving an introduction to the story of Aeneas and the
founding of Rome, the Latin as the language of the
Middle Ages, the early Latin Grammar Schools of the
United States of America, and its use in modern Ameri-
can life.

3+ The Value of a Knowledge of Latin to the Individual,

. & brief history of its contribution to the English
language, the need of it in the professions and sciences
and its contributlion to culture.

4. The Latin Language, in which simple Latin terms of greet-
ing and6words suitabile for Latin conversation are intro-
duced.

‘The course given in Syracuse is called "Exploring Latin"

and 1is presented in three units as follows‘;7v

1. Exploratory Foreign Language, whlch introduces the study
of the development of language and pecullarities as to
the use of certailn letters of-the alphabet, the study
of the alphabet with comparative work on the Greek, Roman,
English, and Germen alphabets, rollowed by the study of
words that have a similarity-'in the .various languages.

2. The Origin and Development of the.fnglish Language, in
which the study of words borrowed from various languages
i1s introduced.

3« .Good Taste in Language, in which the pupll makes a study
of the refined use of ﬁnglish and of the use of modern
slang. ,

This course 1is largely presented by the activity method
with reports on collateral reading in English, games such as
those used in the study of the alphabet, and vislts to museums
followed by repofts on things pertaining to primitive life
and early American life.

Course of Study in Introductory Language for the Junior
High School Division of the Secondary Schools, Grade 8, DPD.l-7.
Tndianapolis, Indiana: Board of School Commissioners, 1934.

17
outline of Course Based on "Exploring Latin,%} pp.l-6€.
Syracus€, New York: Board ol nkducation, September, 1935.
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.The information from the inquiry blanks reveelsthat
the predominant practice 1s that of following a:first-year
text and allowing three or four semesters. for the course,
then passingfthe pupils to the regular tenthryear class in
Latin- This type of course is offered in fifty-three
schools, menlof which also offer a general language course
or an exploratory course lasting several weekss Twenty-one
school systems report that neither general languag nor lm
vLatin is given in the junlor high school, while four cities,
report that such courses were formerly glven but discon- -
~tinued because of unsatisfactory results. The junior high
schools of Cleveland, Ohio, and Cumberland, Maryland, fol—
low the Cleveland Plan, which is the direct method in modi~

filed form. These schools allow three semesters for covering
the work regularly given in the first-year Latin. of the “
Tvsenior high school.

| Summary ‘
The early investigations of practices followed in the |

junior high school language work announced as the oest

procedure the giving of survey courses as:‘a test of ability _f}f

and interest of pupils before making a choice for subsequentigfﬂv

language studys Kaulfers advised an exploratory course. for ’
guidance with a real experience in the foreign 1anguage.
The courses given in junior high school are chiefly

of three types as follows'

1. The actual first-year work in the language as given in 'g.s:»'s
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the senior high school, allowing three or four semesters
for the completion of the Work and then passing the pupils
on to the reading of the classical authors.
2. A general language course giving a background study of
language and its evolution, sbmetimes followed by actual
experience in the foreign language:
3+ Exploratory courses in foreign language, allowing from
five to seven weeks of actual experience in each language.
The study of investigations and current practices in
Junlor high school language courses point to the rollowing
facts: ' |
l. That successful courses are being given In general or
exploratory language with certain prognostic values such
as testing the pupil's abilit& in foreign languageé and his
aptitude for such worke.
2. That the success of such courses is often hindered by
theyihfluence of parents, friendé, and teachers who are
over-zealous in selling their own favorite language.
3+ That there 1s evidence of a trend toward teaching the
fofeign language as outlined for the first-year of the
sentor high school, beginning it in the eighth grade (some-
times in the seventh) and allowing three or even four
semesters for the work, then passing the pupils on to the
reading of the cléssical authors,
The latter practice has some very evident difficul-
ties such as the adjustment of pupils from the junior high
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".s'chool with those of the 'tenthr'grade'class. Ahother diffi-
cnlty is the loss of prognostic values and consequent loss
' of -time on the part of some puplls whd_ tind notinterest in

, foreign language studye



CHAPTER IX
TEXTBOOKS IN LATIN

Folloving a:discussion of the textbooks used in the

’ffearly teaching of Latin, this'study will consist of a

“-survey of the newer texts in Latin, especially those pub-

.. lished duringvthe decade, 1930 to 1940. The. texts will

- be reviewed in the light of the objectives listedfior the
study of Latin to discover Whether they fnrnish materials
" fPor the attainment of such objectives. ‘

The problem'of the textbook is one very cloSely related
to that of the courses of study in Latin, since in many . of

""the school systems there is no written or printed course of '

-study and the ‘selection of the textbook largely determines
the course’ to. be followed. This fact 1is especially true.
;with reference to many of the smaller school systems- In

ﬂdanswerito'anﬁinquiry form, a superintendent of one of the

S larger>School systems wrote that a course of study was

considered unnecessary;since the newer textbooks in ‘Latin

. were BO completely satisfactory as guides in the teaching

&z of the subject.l The change in textbooks has been . especially,
jmarked in that period extending from the days of the Boston
!mLatin School, when the study was so imperative, to the
:present ersa when the study is elective and every effort

»f‘ mustAbe-made-to make the subject attractive.

187
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The Early Latin Texts
One of the first texts placed in the hands of the pupil
beginning the studj of Latin in the days of the Boston Latin
School was the Accldence, an elementary work in Latin which
the pupil was compelled to memorize and repeat to the master
with the promise of a severe beating in case of failure.l

Another text was Ward'!s Latin Grammar which was also memo=

rized from cover to cover, a burdensome task for the lad of
seven years,2 when one considers that the pages of these
books were a hopeless mass of inflections, definitions, and
rules of syntax, all in Latin, with no pictures or any effort
to make the work attractive. |

A later text, Adam's Latin Grammar, introduced an in-

novation by giving the rules of syntax in English and an

efforf to show a relationship between English and Latin us-

agés of érammar. Some iﬁbroveﬁehts listed were:3

Rules for the Right Pronunciation of the Latin Language;

a Metrical Key to the odes of Horace;

a List of Latin Authors, arranged according to the different
Ages of Roman Literature;

Tables showing the Value of the various Colns, Weights and
Measures, used among the Romans.

After the pupil had memorized the Latin Grammar and had

1
Catalogue of the Boston Latin School, p. 27. Boston:
Boston Latin School Association, 1886.
2 -
Ibid., p. 36.
5
Jacob!s Latin Reader: First Part, with a Vocabulary
and English Notes, pe. 26le Stereotyped Edition. Boston:
Hilliard, Gray and Company, 1835. '
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proven his ability to repeat it to the master, he was given
~ a Latin reader, such as Erasmus! Colloquig. This reader,
just as the Latin Grammar, was a textbook without illustra-
tions, consisting of selections from the various Latin
authors, especially the historians.

A later reader which was very popular as late as 1826
was Jacob'!s Latin Reader.4 The.beginning lessonéigf this

text are simple éentences illustrative of the usés;of the
various parts of speech, then of case uses,‘and.Afxthe verb
h formations- The lessons of the second part consist of para-
graphs of fairly easy Latin, the theme of‘which,is taken from
‘Aésop's Fables, the lessons progressing tprough gradual de-
grees of diffidulty- The 1a£ér parts of Ehe Reader are devot-
ed to sto:iés~basbd on mythology, anegdotgs]of eﬁinent per-
sons of the“ancient world, outlineé of Roﬁan'hiéﬁérﬁ; the
geography and nations of éntiquity, with notes in English
and‘a rather complete vocabulary, featureé which.were not
provided for in the earlier texts. Whlle there were some
~features which are mentioned as desirable in the Latin reader
- of today such as stories with an appeal to the interest,
<.illustrated grammar usages, and graded degrees of difficulty,
this text would seem most gloomy as compared with the modern
Latin reader.
Early Texts in the Classical Authors
The textbooks for the reading of the classical authors

4 )
Jacob's Latin Reader, op. cit., pp. 1-259.
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gave ah:abundance of readiﬁg materials, as for instence, a
text in Vergil, published in the early nineteenth century,
gave all of the books of the Aenedd, as“weli as. the Bucolics
and the Georgics. The author indicated-that his objectilve |
in the writing of this text Qas to take a "middle course be-
tween the opposite extremes of affording too little, and too

mich assistance to the student."®

The notes are more copious
than in some 6: the earlief texts and an.effort was made to
‘show the varied opinions of‘bommentators_in regard to certain
pesseges where the phrasing or forms had been a matter of
disegreement. Rather limited contributions in Englieh were
given on the subject of Vergil's life, on the character-
| istics of the Bucolics and Georgics, and an introduction to
the Aeneid. An interesting feature of this text is found in
the list of questions, uSuaily_a page or so, which is
presented at the close of each book of the Aeneid,heé'well

as of the pucolics and Georgics. These questions are nok -

unlike those offered in readers today for the pmrpose of in-fﬁ
spiring Latin conversation. .

~In the 1atter part of the nineteenth century and the'
early part of the twentieth, the tendenCy was to 1essen the .
‘ amqunt Qf reading materials offered. Many texts in Cicero '
and Vergil offered only the amounts ﬁeQﬁifedefor College

entrance - six Orations of Cicero and~s;x_beoks.ef the Aeneid.

<)
Je Ge Cooper, Publii Virgilii Maronis Opera, p. B-
New Ybrk Pratt, WoodTford and Company, 1844.'_1,
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The contributions for background were more abundant and there
were helpful notes and én ample vocabulary, an item that was
lacking»in the earlier texts. During this same period there
was a definite trend toward the simplification of the Latin
grammar and toward some consideration of the puplle. Textbooks
with a section of notes in English and helpful vocabulariles
were the order of the day. Towerd the latter part of the
dentury a few pictures began to find their way into the texte.
In this same period there were hints as to the advisability
of inserting passages of "easy and interesting Latin" into
the first-year textbook® and such lessons were introduced in
the textboolk for the first time by Harkness in his Easy
Latin Method.

The objectives of the beéinner's’Latin book were soon

mentibned as the four s.ims"7

1. To make the Latln 1anguage seem alive.

2. To make the first yeart's study of value for general
culturee.

3. To minimize the difficulties of beginning Latin.

4. To prepare thoroughly for the second year's work.

These same aims are even yet repeated in the preface

8

of & modern textbook. The study of derivations was :3;—

suggested in the texts of thlis periocd aad phrases of Latin

& Dorrance Se White, "Humanizing the Teaching of
Latin," Classical Journal, XXV (April, 1930), 6=18.

7 ibid-,.p. 520.

8 Harold G. Thompson, Smith's First Year Latin,
Revised, p. iii. Boston: Allyn and Bacon, 1956
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 commonly used in English]Were‘often.iisted at the‘beginningv
of a lesson. Pictures of Roman gods and heroes, of build-
ings and places of interest in the city of Rome were grad-
ually introduced. At thls time (the early lQOO's)Aalmost
the entire Latin grammar was included in the first-year texte
Many a beginner of Latin learned forms and rules of syntax
which he did not use until he read Cicero or Vergil.

As a result of ‘numerous educational surveys there was
a growing demand for improved textbooks. The Classicalt

Investigation announced, in 1924, definite obgectives for

F_ the study of Latin and content materials for their attain-

ment- A veritable revolution in the plan and construction
of the Latin textbooks followed. = First~year books were re=
vised to meet the recommendations of the. Classical Investi-'
ugation and numerous new texts were published. fhe emphasis
‘was first directed to the texts for beginning Latin,~then
to the second-year Latin, and in the last decade many new :

third- and fourth-year books made their appearance.: j

o The New Latin Textbooks _
Ullman, in writing of the "tremendous change in text-'fj.
books"9 states that most of ‘the criticism directed~toward

teaching of Latin today 1s due to;the“rect,that critics have . .-

~ ° Bd L. Ullmen, "Labin As Tt is, Not.As It Was "
) Education, LVII (April, 1937), 457. T L
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not examined the newer texts end are prone to discuss the
subject as presented in the books of former years. Schryver
asserts that the prime objective is a reading knowledgelo |
of Latin and that the newer textbooks are constructed in
such a way as to provide for this ability and for the lack
of knowledge of fundamentals of English grammar which is
found among high school pupils of the present era. He fur-
ther states that the modern texts in Latin tend to elim-
inate waste motion, to simplify the objectives for the rirst
two years of Latin, and to "scrap" every thing that does
not lend itself to the attainment of these objecti#eé.

| Johnsonius stated that the aim of authors of Latin text-
books was to .give Latin a value in itself rather than to
claim for it objeétiveg which are aimed at indirectly and

rarely attained.ll

Textbooks and the Objectives

for the Study of Latin ,

The prefaces of most of the'beginning Latin books an= -
nounce that the materials included are based upon the rec-

ommendations of the Ulassical Investigation and that the

10 George 0. Schryver, "Trends,! High Points, XIX
(September, 1937), 28.

1L Alex Louis Johnsonius, "Trends in the Teaching of
Latin as Revealed by an Analysis of Textbooks." Unpublished
Master's thesis, University of Chicago, 1931.
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chief objective is to lead to skill in reading Latin. All

- of the unewer first-year books submit an unusually large num-
‘ber of selections of reading materials from which the teach-
er may choose such as are best adapted to the needs of each
- particular class. Some of these selectlons are to be trans-
lated formally, while others are offered for the purpose of
training in the comprehension of batin or for sight reading.
Practically all of the selections to be used in the early
part of the year are of rather easy "made" Latin. The pas-
sages taken from the Classical authors appear rather late in
the beginner's work, the .objective being to offer materials
sufficiently difficult to keep the pupil from being bored,
while on the other hand they are not so aifficult as to dis=~
coﬁrage the beginnere.

The selections for reading consist of storles of Greek
and Roman mythology, anecdotes and fables relative to Roman
private life, stories of heroism and courage taken trom
Roman and Greek history, fraditions and events character-
istic of the Romans, especially those portraying the tralts
of character considered most desirable by the true Roman
cit;gen- Schryver points to the fact that teachers should
make a "creditable contribution in charactef building“ in
the reading of the Roman heroes and heroines, such as Cin-
cinnatus, Regulus, Horatius, and Scaevola, Lucretia and
Cornelia, by calling attention to the "innumerable parallels

between politicel and social situations" shown in such read-
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R ing and in the events of the modern era.12
The vocabulary presented in the newer texthoohs s
based upon standard lists, chosen with regard to the 1m-1 :
}portance of the words in 1flngl:!.sh as well as for 1ater
Latin. They number about five hundred words in accordance
with the recommendation of the Classical Investigstion.~:'

* The syntax and inflections are presentedrin;Such'a,“
manner as to bring about an understanding of both Latin
and English grammar. Only suchpgrammar_isfpnesenped as
is necessary for the study of the selections offerediin

~the reading-materials of the first year. A.large~anpunt
of the inflections and syntax, formerly presented in the
first-year Latin book, is now presented in the second-year
book in accord with:the Classical Investigation. As .the
hnew forms and construction of syntax are presented;:read-
;ing lessons and exerc1ses for conversation are given in
which their use is treated functionally. Ample exercises
- for drill and summary reviews are presented frequently.
The work in prose composition is presented sometimes
in detached»sentences and more often in a,sxmple paragraph
" of connected thought to be translated into Latin, the ob-
sjectivehof the:iiinstration 6f certain uses of syntax always
¥5'__in evidence:i.orsl eiercises are presented in nany'of the.

. new tekﬁﬁOOksffqr‘the penefit of those teachers who wish

o1 o
- - George O. Schryver, op. cit., pe 28.

_________
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* to use a modified direct-method approach. A textbook writ-
ten for such a method of presentation is pablished under
the title, "The Living Language," in which the authors em-

phasize the fact that "Latin lives today" in English and

in modern 1anguages.l3 The work is presented in dialogue
form as tar as possible. With each lesson a list of ques-
tions 1s mresented which will help to introduce oral con-
versation, in vhich necessary syntax or inflectlions are pre-
sented functionally. Another text for first-year Latin, in
which the language is taught through the direct-method ap-
proach, is The Road to Latin, in which pictures relative to

Roman life are made the basis of the dialogue or oral con-
versation. The authors state that the object of this text
is to present "a‘goldeﬁyméan between the old and formal
method of teaching grammar and the new and apparently hap-
hazard method, recently developed, of teaching reading."l4
The newer textbooks are rich in materials whithare
to demonstrate the relation existing between Latin and Eng-
lish. As the new Latin words are presented in the vocab-

ulary list, their related English.wordé are introduced along

with them, e.g., carrus, car, or cart; many books give fre-

13 Wilbert Lester Carr and George Depue Hadzits, The

Living Language, p. 1ii. Boston: D«Ce Heath and “ompany,
19385 ‘ o

MEelen 1i. Ghesnutt, Mertha W. Olivenbaum, and Nellie
P. Rosebaugh, ' The Boad to Latin, p. 1iii. Philadelphia:
The John C. Winston Company, 1032e o
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quent lessons or suggestions as to the effect of suffixes
and prefixes in both Latin and English. Interesting stories
of such borrowed words as campus, stadium, referendum, and
et cetera are often givene Studies of Latin words as an aid
to correct spelling in &nglish are suggested.

Provision is made for the attainment of an historlcal
and cultural background - an objective advised in the Classie-
al Investigation. Selections for reading in the Latin offer
stories that will acquaint the pupll with the private and
public life of the Romans, with their heroic deeds, tradi-
tioﬁs,and legendse. Mény textbooks have occasional articles
in English introducing notes on the life and customs of the
Romans, while others give references to English wriﬁings
which are based on Roman traditions, thus- pointing out the
influence of this ancient life sa d literature upon that of
the English people.. o LT

Another method of emphasis upon this objective is
through the picturés used s0‘abundaﬁt1j‘ih the newer teiés.
Many of the books present scenes of Roman public eand pri-
vate life in beautifully tinted illustrations'which add much
' to the interest of the high school pupil. Some of the text-
books . are especially effective in the choice of illustrations
that will appéél to the modern student, through the pictures
of scenes of games, races, homee and school 1life of the
Roman boye.

Oone of the first features noted in the new texts 1s the
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highly colored and attractive bindings, which naturally
appeal to the pupil; A splendid quaiity of paper is used
in the books with clear-cut and highly readable prints

The contributions in English on such subjects as, rea-
sons for studying Latin, the value of Latin, how English
has been influenced by Latin, and how to study Latin are of
especial value to the teacher as well as to’ the pupil. Manylii
'1ofethe textbooks give valuable ‘and helpful hints ‘to teach~

‘ers throughout the work as to the presentation of the mate-

"=:ﬁrials_offered, the subplementary-work'in notebook construc-

tion, and topics for outside reading with references for -

them. Latin songs such as Adeste Fidelis, Sancta Nox,and

America, translated into Latin, are inciuded.in.nany:text-

N

bookse | ERRE
An innovation in the pubiication'of‘high“school'Latin‘
‘textbooks is the series or companion books, such as The

Language, Literature and Life Series, in which Latin Book

One, Latin Book Two, and Latin Book Three.vare written as
companion texts. The advantageiof such afseries of books
lies in the fact that at least oneroflthe'authors-is ébn; ;
" nected with the writing of all of the books, the same method
of presentation is used- throughout, and the same terminology
is found in all of the textbooks. Another interesting series

. is that of The Living hanguage ‘which consists of a Latin

kw”Book for Beginners, A Second- Latin Book, Third Year Latin, .

_and Latin Poetry. A new two-book series is that.of.Latin -
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and the Romans, of which Pook One is the only one com-

pleted. "

All of these books are especially attractive in their
physical appearance; the pictures, many of them highly
colored, are most attractive, dealing with the Roman house
and its furnishings, the life of the Roman youth at home
and in school, Roman amusements, industry and business,
government, and reiigion.

An advantage found in the newer second-year Latin text-
books is the fact that all of the materials of instructim
are Iincluded in the one book, t?e reading materials, the
1eséons for prose cdmposition, the summary of inflections
and syntax, and a vocabulary. Not so many years ago the
second year pupil was compelled to own a Latin réader, a
grammar and a prose composition text. The modern textbook
offers a review of the work ofﬂthe first year covering the
vocabulary, inflections, and uses of syntex, this being ac=-
coﬁplished\functionallx through the reading of easy, con-
nected Latin stories. The additional inflections and con-
structions of syntéx are presented and used as needed,'énd
only such as are necessary for the comprehension of the read-
ing matefials of second year’Latin.

| The selections for reading at the beginning of the year
are simple and easily read stories of the private life of
the Romans, followed by the stories of Ulysses, and the
Argonauts, these stories being slightly more difficulte.
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Selections from the campaigns of Caesar are glven for the
second éalf of the year in sufficient quantity to allow the
teacher to choose readings which are best adapted to the
needs and interests of the class and yet meet the require-
ments of the Yollege Entrance Exemination Board. The read-
ing materials are presented in thé textbooks as the result
of especial attention of the'authors to the attainment of
objectivesy (1) skill in reading Latin with ease, and (29
the attainment of a cultural background. Berry and Lee state
‘that their choice of materials was made with a view to thelir
adaptation "to the interest and capacity of high school pu-
pils, and of avcharacter fo develop the progressive power
to read Latin."1d

In'addition to the selection for reading mentioned
above, there are stories ofARoman myths which appeal to hu-
man interest and are related to médern life. ééﬁe textbooks
contain selections from other Roman authors which will af-
ford g;;mpses into the public and private 1life of the Romans,

as, géto3s Reclpe for Cheese Cake; the'storyJof a couragebus

wife and mother as told in a letter of Pliny, the Younger;
the story of Hannibal as written by Nepos, as well as some

of the easier poems of Martlal and Horace .16 Readings are

35 Lillian Gay Berry and Josephine L. Lee, Latin-
Second Year, p. vii. ©New York: Silver, Burdett a&nd Com-
pany, 19350

16 1p14., pp. 143, 145, 146, 151.
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‘also found in the Second Latin Book from such authors as
Apuleius, ovid, Livy, and Medizeval Latin authors.l’ Such
a selection of readings gives a taste of the works of Roman
1iterature to that pupil who finds it impossible to continue
the study of Latin after the second year, while on the other
hand it may offer attraction for the continued study of the
sub jecte.

All of the second-year books offer suggestions for the
study of word formation.énd:derivatidns;-in soﬁe of the books
there are 1nterest1ng storles in English, giv1ng the history
of English words which.have been borrowed from the ‘Latin.
Some of the;texts give suggestionS‘IOr theveonetruction of
derivation bx*word'stﬁdyxworkbookelwhile’6thers have an ac-
companying workbook pub;ished for such a purpose.

Mahy interesting essays in English are scattered throhgh
the~seeond-year textbooks on such topics as Roman Engineer=-
-ing Accomplishments, the Civilization of the Gauls, and the
"Influence of Rome on Present Day Thought, all written with

vthe objective of show1ng the relation existing between the

_.ytancient and modern world and the influence of the ancient

h?01vilization over that of the present day.
A feature that will captivate the interest of the boys

and girls is the use of interesting titles for pictures and

reéding selectionse. These titles have armodern appeal such

.17W.L. Carr, G.D. Hadzits, and H. E. Wedeck, The Living

. _Language,' A Second Latin Booke. New York: D.C.Heath and
- Company, l954.. Pp. Xvi Z B39,
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as Caesar Rewards an Ex-Service Man, The Romen Beautiles
and Their Problem of Permanent Waves, and the Dancing Suf-
fragettes. Such headings tend to attract the student to
the further reading of the Latine.

The Third-and Fourth-Year Textbooks

The third- and fourth-year Latin books offer the same
attractive appearance as those just discussed with a much
greater abundance of reading materials than is recuired for
college entrance, thus offering ample opportunity for se- -
lection of reading matter. .This fact has a deoided advan- -
tage over the books used in the early part of this century
vhen only six Orations of Cicero, and as a rule only six
books. of the Aeneid of Vergil for fourth year reading were
presented, so glving no ‘choice in selectlons to oe read. '
The new third-year book usually offers at least two of the
Orations against Catiline, the Oration for Archias and either

thefPiundering of Syracuse, or the Manilian'Léw, along with

eelections from Sallust and Ovid. One.textbook:offers se-
lections from Pliny, Gellius, Petronius, Seneca; Macrobius,
and Quintilisn in addition to Cicero, thus giving the pupil
quite an introduction to Roman 1iterature.18
The reading materials of the fourth year usua’ly con-
sist of selections from all twelve of the books of the

Aeneid of'Vergil, and in addition, selections from;the

- 18p.1. Ullman, N.E. Henry, and Dorrance Se. White,
Third Latin Book. New York: The Macmillan Company, 1950.
Fp. xiil 7Z 105.
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Metamorphoses of ovid, and poems of Catullus, Martial, and

Horace; chosen in such abundance as to offer the teacher the
opportunity of selecting materlals of reading according to
.needs and taste. Many of thé passages are presented and
annotated for sight reading, while others are to pe used for
drill in comprehension of the language.

The reading selections in many of the books are divided
into short sections with captivating héadings, the tale of
Pyramus and Thisbe being introduced by the title, A Substl-
tute for a Telephone, while the heading, The First -Aviator,

19 Other titles of modern

introduces the story of Daedalus.
tone, such as, The Abuse of the Secret Ballot, Televislon,

and ffoman Geometry are found in a Third Latin ook, 20 while

such titles as, A Scotch Invitation, The English Cockney's
Forerunner, The Doctor Turned Undertaker, and The Classic
Dandy will have a tendency to cause the pupil to read these

poems of Catullus and‘Martial in Fourth Year Latin.21

As in the textbooks far the first and sebond'yeafs of
Latin, the books for the third and fourth years are made

19 Harry F. Scott, Annabel Horn, and John F. Gummere,
Latin Book Three, p. 253. Chicago: Scott, Foresmen and
Company, 1939. ‘

20 Be .L. Ullman, Ne. E. Henry, and Dorrance S. Whife,
Opo Cito,_,Ppo 48’71,85,579, 5910 .

"Bl [ ois carlisle and Davida Richardson, Fourth Year
. Latin, pp. 375,386,394, 397. Boston: Allyn and Bacon, 1933.
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more interesting by the abundance of illustrations, those
of the third year belng concerned usually with toplcs re-~
lative to Roman governﬁent, while the pictures in the books
of the fourth year are taken from anclent sources relative
-to Roman and Greek mythology. One textbook offers along
wilth the pictures of ancient sources many later mesterpieces
for the purpose of showing "the continuous influence of the
classics upon art as well as upon literature."zg

Most of the textbooks for this period of work offer a
surmary of inflections and syntax in the appendix, thus af-
fording the pupil an easily acceesible source for reference.
Only such syntax is presented as is necessary for the read-i
ing of the selections offered. N |

For drill in vocabulary, these books furnish word lists,
selected from thbse prescribed by the Uollege Entfanee Ex-
amination Board, or the Lodge list, presenting about five
hundred words for each year in accord with tne recommenda=
tion. offered in the Classicai Investigation. S

There are many interesting articles in Engliéh in these
texts which assist in giving a cultural and historical back-
ground as well as demonstrating the influence ‘of Rome upon
the modern world.. © The articles in the third-year books
deal for the most part with questions relative to the govern-

ment of Rome in the time of Cicero, and emphasis is placed

Lols Carlisle and Davida Richardson, op. cite.,
P iii. :
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upon such matters as are constantly facing American life
such as graft, forelign relations, et cetera. MNany interest-
ing details of public and private Roman life are brought

out in comnection with the reading of Cicero'!s letterse.

The English contributions presented in the books of
the fourth year deal with such topics as the life and times
of Vergil, the facts of government which led to the writing
of the Aeneid and the Bucolics, and discussions of Latin
poetry in its relation to modern literature.

Lists of books and stories for collateral readings are
found in the late books as well as famous quotations. 1In
some of the teth, sample objective tests are presented to
guidg teachers in the use of the various types of tests for
the different objectlves. Sample tests are listed for word
study, syntax, backgroﬁna material, vocabulary, comprehen-
sion, quotations, and art and lit;e:c'atu:c'e.g3

A textbook more recently publlished for use in either
the third or fourth year presents six bdoks of the Aeneld,
with numerous selections from various Latin poets.®4 This
textbook offers relief for the vocabulary burden by giving

‘;'ajmaféihél'vocaBulafy'and preéenﬁ;ng helpful notes at. the

23 : ' L
. -.Carlisle - and Richardson, op. cit., p. 497.

zéwWilbert Lester Carr and.Harry E. Wedeck, Latin
Poetry. Boston: D.C. Heath and Company, 1940. Pp. IX~F 414.
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bottom of the page. Questions on comprehension are listed
through the readings, meny of,whiphkmight be used as a basis
for Latinvconﬁersétion. |

An interesting and helpful ieature of this book is
found in the presentation of work units which provide a
great amount of teaching material relative to avocabulary
drills, word study, metrical reading, cultural ;ontent and
background,fféferences and allusions covering a wide field

of literature, figures of speech, and poetic syntax.“25

Summary

The study of Latin textbooks reveals that there has
been a ﬁreméndous change in thelr construction during the
decades, 1920 to 1940, or since the Classical Investigation.
They were revised and many new ones were written‘to meet the
objectives listed for the study of Latin. The findings of
this review of textbooks for Latin may pe listed as‘folléwé:

The chief objective of the study of Latin is the ability
to read and comprehend ﬁatin; it 18 provided fof in thé texts
through the presentation of much easy connected Latin at the
beginning with a graduai increase in difficulty throughout
the course. Passageé-of'interesting Latin are provided»with
questions for testing coﬁprehension. |

Vocabulary, inflections, and syntax are preséntéd as

needed and in a functlonal mannere.

25 Carr and Weddeck, ope cit., p. ive
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.All textbooks present a large amount of reading ma-
terials, thus offering the teacher an opportunity of se-
lection according to needs and interests of the class. Num-
erous passages are offered for sight reading and combrehen-
sione. _ _

There is abundant opportunity for the attainment of an
" historical and cultural background through interecsting stories
in Latin, contributions on Roman life and customs written in
English, and by the use of illustrations which portray in-
teresting details of the ancient civilizatione
| The texts are rich in materials which demonstrate the
relationship existing between English and Latin through
vocabulary studies, word building, and stories of words bor-
rowed irom the Latin. Studies of Word relationship between
the modern foreign languages and Latin are: also suggested-

Textbooks for the second-, third—, and fourth-year
Latin present much more reading material than is required,
thus offering a. discriminating selection as adapted to the
class and its needs- The materials are selected from varlous

authors, glving the pupil an opportunity of a broader acquain-~
tance with Latin literature.

Teachers have an opportunity of impressing.iessbmss on
character building when reading such selections as the stories
of cincinnatus,‘Horatius, Cornelis, and others which are of-
fered in the new texts.

Reading materlals for all four years are made attractive
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through the use of topics or headings of a modern tone,
showing a relationship between the old and modern civiliza- -
tion. Interesting polit;cal questions and studies ih govern-
ment are suggested with the reading of Cicero, impressing
upon the mind of the pupil the ract that the anclents had
many problems similar to those of the modern world.

The appreciation of literature is motivated in the
fourth~year texts by offering parallels in literature,
both ancient and modern, and showing the influence of the
Aeneld upon modern workse

The textbooks of the 1930's provide a wealth of ma-
terial for meking Latin interesting and practical. They
are most helpful to the beginning teacher through the numer-

ous suggestions as to methods of presenting materialse.



" * GHAPTER X
, LATIN ACTIVITY PROGRAMS '

There are many interesting activities sponsored direct-
1y and indirectly by the Latin department which will be re-
v1ewed in this part of the study. These activitles are pro-
moted With deflnite obaectives in view,but are not a part
- of the regular recitation work. Some of the activities are
‘ planned“and arranged by . the Latin department, while}others
are the work of an organization generally known as the Latin
‘Club. The general purpose of such programs is to increase

interest in the subject among those pupils Who are enrolled

., in ‘the department, to follow up certain phases of the work

hwhich‘are too remote to be included in the aotnel,recita-
tion, and to solicit the attention of pupills notrenrolled
in.the department to the value of the Latin work.

The Latin Club
, The Latin Ciub is an organization of those pupils Who
belong to the Latin department. In some schools all ‘pu~
B pils taking Latin from the junior high school to the fourth~-
- year class of the senlor high school belong to one club,
, while 'in other schools where the enrollment is much greater,
there is a club for’ each year of the work.
Of the seventy—six school systemslwhich answered the
| ,“inquiry blank relative to %ﬁé subjeot of Latin clubs fifty~
- , 208 _
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four reported active club work, while twenty-two had no
such organization. Teachers ﬁho reported thriving clubs
seem to consider this organization as one of the most suc-
cessful ways of attaining many of the ultimate objectives
of Latine.

In the report where no club work was indicated six
teachers gave as the reason, the fact that their puplils were
already too busy with social duties and other activities,
while two teachers reported that the teachers themselves are
overworked and could not find time or have the energy for
the additional work. A rural system gave as the reason for
no club organization the ract that .« puplls were com-
pelled to 1eave‘schbol.by_bus,at an=abﬁgintéé‘time,but this
fact is met in other systems by glving over one recitation
every two or thfeé weeks f;vthéﬂqiuﬁﬁérganization and thus
following up certain objectives in a social manner. Such
an arrangement is reported aslmogt‘satisfactnry, although
it 1s suggested that puplls take more interest in the work
if at times it 1s rather far removed from the recitation |

ro0ne

The Organization of the Club
The Latin Club is usually organized along the lines
of the Roman government, thus giving e splendid opportunity
for the study of .. ¢ Roman ideas of government; the teabher,
as adviser, places suitable referenees before the committec

~in charge of writing the-constitution. The sections of the
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constitution are listed as rollows: DeNomine, De MMagistra-
tibus, De Sodalibus, De Conciliis, De Vectigalibus, De
officils, and DeInsignlScddlitatis.t

The name selected for the club is usually one of-
significance in relation with Rome or Romen affairs. "Civi-
tas Romana" 1s the name adopted by a club in Little Rock;
Arkansss; "Gens Togata" is a club in Boise, Idaho; "S.P.Q.RY
(Senatus Populusque Romanus), and "Societas Olympeﬁorum"
being other typical names.

The officers of the ciub are usually typical of the
Roman government - consuls, scrlba, aediles, praetors, and
,censor. Their duties are listed in harmony with those of
the Roman officials, ‘the consuls being the chief administra-
tive officers, the scriba the secretary, and the praetors
are 1n charge of making the programs. Social dutles of the
club are assigned to the aediles. |

Elections are held in Roman fashion either annually
or each semester. The consuls are elected rrom the senior
class or, in some instances, one consul from the senior and
'one trom the junior class. Los Angeles reports a club
which holds an election ééoh semester and, at the inaugora-
tlon ceremonies, .2 junior high school puplils are invited
guestse . | |

The most frequently mentioned aim of the Latin club

1 "Gonstitution for the Latin Club," Classical Jour-
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is the effort to urge continuance in higher Latin and to
interest other pupils in the subject of Latin.> Keys de-
fiﬁed the aim of the Latin club as "education entertain-
ingly,planned."3 Other purposes named are: to gain a more
thorbugh knowledge of Roman 1ife and customs, tovacquaint
pupils with Roman 1ife in general,4 to turnish social life
to .. » Latin pupils and cause them to know each other bet-
ter, and to make puplls see a side 6f . Romans that is
not brought out in class.? Wheeling, West Virginia, con- |
sideﬁs the‘Latin club as the clearing house for the de-~
partment with the teacher acting as the "Supreme Couft."
| Each club decides its time and plsce of meeting. Some
clubs meet at the regular recitationrtime‘and necessarily
”at the school building, this being true of most.junior high-
N school clubs. Other clubs meet for business at the class
B rooms and hold their social meetings at the homes of pupils,
with the especially planned programs, such as dramas, at the
school auditoriﬁm. White states that the meetings held at'

the homes of students are farcmoﬁe satisfactory than those

: Phoenix, Arizona; Hartford, Connecticut; and Boi.se,
Idaho. - ’ ' '

' ® Minnie Keys, "The lodern Classical Ciub,": Chssical
~ Journal, XXVII (June, 1932), 659. '

Tucson, Arizona.

5 Hughes High School, Cincinnati, Ohio.
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held in the school building "amid ‘too familiar scenes, where
everything smells of chalk—dust.and sw'eeping-compound.'f6

The frequency of meetings varies. Twenty~eight schools
report monthly meetings, eighteen have meetings twice a
month, others meet three times each semester, and five re-
port Weekly meetings. In almost all reports from schools
whose clubs meet weekly, the work is indicated as burden-
some to both teachers and pupils. It*would, therefore, seenm
the better policy to have .one good program each month than

to present. hastily. planned programs more freouently.

" Activities oi'thé{Latin‘Clubs

The program of activities is usually made up at the
beginning of the year for the entire term with o« activi-
ties or progects following some speclal trend of thought.
This feature of the work calls for. ile utmost tact on the
part of ‘the teacher, in that While she exercises the guid-
ing hand, she must make the pupils feel that the responsi-
bllity is all theirs. One of the mo st important’outcomes
of the club work is the development of responsibility on
the part of the pupils. Many helpful aids for planning
programs are to be had at the present time.7

6 Dorrance S. White, The Teaching of Latin, Pe 193.
Chlcago: Scott, Foresman and bompany, 1941,

7 Lillian B. Lawler, The Latin Club. Fifth Edition,
Bulletin XII. New York: AmévIcan Llassical League Service
Bureau, 1941. Pp. vi £ 65+
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Various themes are reported for the yeart!s work, such
as, the value of Latin in today's world, the celebration
of birthdays ef famous Romeans briuging abouﬁ a more inti~-
mate knowledge of thelr lives aud work, the study of the
stars with Latin implications, Roman customs, and mythologye.
The prevailing custom is to plan some serious programs and
one special meeting glven over to :-7 dramatization of such
a Latin play as Pyramus and Thisbe, or some phase of the
Aeneid. OQther pupiis of the school are usually invited
guests;as well as parentse |

Many schools follow the custom of celebrating an annual
Roman banquet with cheracteristic Roman foods. Parents'are
often invited guests. One teacher has found it a good cus-
tom to have at least one’ game ‘st each program "to loosen up
their~pisibilities-" Los Augeles,reports ‘an interesting
" and successful program lmown as "the Treasure Hunt" in
fiwhich 1n* clues are all written in Latin, while Long Beach,
California gives an account of the celebration of a Roman
wedding, which brought about an extensive program of read~
ing from the Latine.

Many clubs celebrate the special festivals such as
Hallowet'en with a study of Roman auguries, ouens and super-

stitions, followed with the story or presentation of ghost

scene from the Mostellaria of Plautus. The celebration of
the Saturnalia is generally practiced at the Christmae

seasole
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Some of the clubs raise money andAawafd’pfizes_for cut=
standing work in Latin. The club at Milwaukee awards a
scholarship of fifty dollars for excellence in sight read-
ing, while Lansing, Michigan, reports an annual award of
Eta Sigme Phi medals to the best student in Latin. Other
clubs make annual gifts to their school, thus creating a
museum of Latin showing models of the Roman forum, private

Romen house, or other typical buildings of Rome.

Advantages and Disadvantages of'the Club
The closer contact gained between teacher smd pupils
through t!li® club work is one of the first advantages named,
for in this way latent abilities such as leadership and ofig-
inality in dramatic end artistic work are often brought to
the attention of the teacher. ZXeys stated fhat thé Laéin
club could do much to prove that Latin is not a dead lan-

8 since through club activities the pup11s themselves

gﬁage,
';eérn to point out ti:® relations existing between that lan-
guage and modern life. Another édvantage ﬁaméd by‘KéYs»and
'umény teachers in the replies to the inquiry blanks was that
the club did ﬁuch to bring increased interest into the_daiiy
.recitation." .

‘in h@r‘discussion of the Latin club,.Lawler noted that
 such~Work might easily bring too greét a demand on the time
of fhEHWeaker pupi}f“AAﬁbther_d%sadyantagg was the tact that

-

;sM;nn;e Keys, op.-cit., pe 659.
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sometimes the club may degenerate into a “purely social
organization."9 These problems are such as any well
trained and tactful teacher may change -~into channels of
advantage.~ Ihrough cooperation with e class officers
the programs may: be planned so that. il » superior pupils
may . carry the heavier responsibilities,land that the so-~

cially minded may*have work in~othen ¢hannelse

Other Activities

In cities where there are.é number of high schools,
the Latin clubs often meet in an annual celebration, a
banquet such as the Latin Tournament Banquét in Dallas,
Texasg, or in a dramatlc performance pﬁt on by one club
while ii2 others are guests. In Cincinnati,mdhio, the
students of -the various high schools have organized a club
of fourth~year Latin puplils, knovn as the "peneadae". This
club meets in'a centrél location and each school is . held
responsible for one prograne.

Several states conduct an annual Latin édﬁté;t, in
which ¢:: Latin clubs vie with each other for schélgrships
or other rewards. The Latin clubé'pf Dallasg, Houston?and
other cities of Texas report much interest in connection
with their state contééf. The Staté of Indiana rePOrté

a state wide contest in which eighty~-six students from

Lillian B. Lawler, The Latin Club, pe 7. New York:
The Service Bureau for Classical Teachers, 1941. '
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fifty=-six Indiana schools met at Indiana University for
the finals. These students were the survivors of the
preliminary county and‘district contests to which two
hundred and seventy schools in eighty-one counties had .
10"0theftstates_
.;report such contests and all indicate such valuabie re-
sults asy the arousal“dfkinterest in the study of Latin,
' integration of teaching programs, and effectiveness of
instruction achieved through 7‘e cooperation of the teach-
ers of Latin throughout the statea

Many Latin clubs publish a Latin newspaper, in-which
the contributions are written in both Latin and English,
this being one way of interesting pupils in the art of writ-
ing in Latin. The contributions consist of some serious '
articles in connection with tie Latin work and much space

is given over to jests and fun typical of the high school

1
papere. The Lux Classensis . has a decidedly modern touch

in its column, My Day by Mrs. Julius Caesar.12 Iwo sports-
minded lads wrote in Latin the story of a world series base-~

~'ball game in Cincinnatl as a contribution to their Latin

10 "The State High School Latin Contest," Indiana

. University News Letter, XXvII, No. 10 (OQtober, 1939), 6.

11 Gloria Sherwood, "My Day by Mrse. Julius Caesar n
Lux Classensis, XV (Idus Apriles, NMCMXL), 10.

12

]

Appendix, p.271.
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newspaper.is Such work as the edition of a paper'calls'
for a very tactful supervision on the part of the Latin
teacher, but reports from Latin departments having such
activities-indicate that ti= increased interest in the

department.payS'for the added responsibilitye.

o Summary -

lMuch additional interest and enjoyment are gained for
the work in Latin through the organization of thz Latin
clubs which combine.mental training with enjoyable_social'
actitity- Snch activities offerbopportunity for'adjustf
’ment:ofﬂindividual'differenceqioruhere the superior pupil
may find additional duties as‘ﬁell'as an outlet for his
‘talentse Latent abilities are often brought to light through
the work of Latin clubs and teachers have the opportunity
of discovering ability in leadership, dramatic, and artistic
skille

Through thelr programs th> clubs aid in the attain-
ment‘Of many of the ultimate objectives for the’study of
Latin, especially the historical and cultural background.

The work of editing the Latin newspaper increases Loe
1nterest in the writing of Latin and attracts the atten-

tion of those not enrolled in the department.

’.

" Bob Gilmore and Bob Portune, "Latin World Series
Broadcast by Moderns," The Gargoyle, (November 14, 1939) 1.
Appendix, PP 272 - 273. :
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The state wide contests in Latin bring together large
hﬁmbers of pupilé interested in the.subject,as wéll as
teachers, giVing"opportunity for,cdmparison of methods and
- conferences as their ‘pupils vie with each other in their
knowledge of the 1anguage.

VWhile such agtiv1ties demand much attention and energy
"on the part of the teacher, reports indicate that the in-

-creased interest in the work is -a pleasant rewarde.



CHAPTER XI
FINDINGS AND CONGLﬁSIOHS
. The purpose of this study wag to determine trends in the

teaching of Latin during the decade, 1930 to 1910.. The find=-
ings were based on an investigation of courses of afudy in
'Latin published during the pefiod undex discussion, replies
to an inquiry blank which was sent to the larger citles in
each state, published articlea having a bearing on the subjeot,
and a limited amount of visitation and conference with Latin
teachers. Forty-two courses of:study were cbtained and eighty-
one persons replied to the inqﬁ;ryvblankgfl | N

e courses of study were reviewed and studied in tne'
1ight of the recommendations submitted in the report of the
Classical Inveatigdtioé'in 1924. These recommendations were
"~ba36d,upﬁn a long period of experimentalﬂstudy'and‘con-
- trolled testing. o . R ; R
 Statistical atudiea indicate that percentages quoted
often lead to a miaunderstanding 1n regard to registratian
'  of pupils in Latin. Total high achaol enrollment waa

U ,greatly increased because of campulsory education lawa, . but

 frogistration in foreign 1anguagea was not increaaed accordp'

"14Aingly._ Therefore when percentages of total registraticn

are quoted, a falae impresaion is often given. Regxstraticn
in Latin has docreased. but not to the extent that 15 often
indicated. In 1910, when fifty per cent of the nigh 3dhool
i enrollﬁent were taling Latin, the actua; registratiqp_far
220
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.theksubgectuwas 362‘548, while in 1934 the percentage is B

quoted as” sixfeen and there were 725 142 pupils registered L 4

T e

~© for Latin. oo *ﬂfigfffﬂﬁ"“?f | 5l§ff RN

Many experimental studies have been made in regard to

‘<difference in ability between Latin and non-Latin pupils.

:’While at. times results point %o varying degrees. of superior-ij‘ S

1:ity on the part of Latin pupils, the question lS still un-‘
ffsettled,since it is not determined whether superiority Was
tdue to. the study of Latin, or to the fact that pupils of a-
{{:_fhigher type select the study.
o Earlier investigations of specific phases of the study

~.of Latin such as trends in content, methods, and textbooks

’dptpoint to an. improvement in the high school Latin course due

”l°to the Classical Investigation.. '

Lo = The newer courses of study‘offer obaectives to be gained
.'iby the study of Latin, content materials, and methods for‘*
a?‘best results. Many courses outline certain lessons and il-

‘lustrate p

;icedures for the attainment of 1isted outcomes.-
“Lessons in word building, derivatives, use of prefixes and

‘"?vsuffixes,vand reading»for historical and cultural background

ilyare frequently illustrated. ‘Lists of books for'reading in .

{'i~English are presented and many courses of study, oflering

:T;%materials that are rich in traditions of culture of ancient

’TACivilizations. ‘*::' » : o .
The data indicate that there is general accord with the'
J‘ffrecommendation of the ClaSSical Investigation in regard to s

Lf;}the primary immediate obaective, "the progreSSive develop-?.f
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ment of the power to read and comprehend Latin!" with the
mastery of vocabulary, inflections, and syntax as a second-
ary objective necessary to the attainment of the primary
objective.

In many instances the ultimate objectives are quoted
directly from the report of the Classical Investigation,
while others list the same objectives but agssign them to a
different ranking in importance. The ultimate objectives
gilven as most important are "the increased ability to read,
speak, and write English," "the increased understanding of
those elements in English which are related to Latin," and
"the development of an historical and cultural background."
The other ultimate objectives are listed less frequently
and show a wide difference of opinion as to rank of im=:*
lportgnce. These objectives are not sought}separately and
apart from each other but continuously and c§hcurrantly.

Requirements in content are reduced and much of the
grémmaf materials formerly giﬁen inithe first year 1s post-
poned, thus giving more time to theé period of orientation |
and to activities directed to ...~ attainment 'of the ulti-
mate objectives? ,Recommendééiané for reading indicate that
easy "made" Latin is introduced as early as possible in tle
course with a gradual Increase in difficulty.  Training in
comprehension is cultivated through the use of content ques-
tions.based on passages of Latiﬁ which are not formally

translated. During the orientation period there 1s much
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conversation in Latin. Games and contests are used for drill
in vocabulary, inflections, and syntax.

Interest in the subject is created through word studies,
word building, stories of Roman life and relations existing
between Latin and English, and between ancient and modern
civilizations,

Reading materials for the second, third, and fourth
years, while largely based on the works of Caesar, Cicero,
and Vergil, are enriched by selections from various Latin
authors. Such selections are made according to interest of
puplils and with care as to degree of difficulty.

Writing in Latin is practiced in the first three years
as a matter of emphasis in the use of vocabulary,/inflections,
and syntax. It is suggested for the fourth year in only a
very limited number of courses. |

Reading in English.for historical and cultural back-
ground is encouraged.through definite assignments in harmony
with interests of the pupil. In some school systems an
award of honor is offered for gxtra reading in English, this
reading being approved by the teacher in charge.

Textbooks,written and revised to meet the recommendations
of the Classical Investigation, are most helpful in sug-
gestions for the presentation of materials. There are helps
for comversational Latin, content questions for testing -
comprehension, interesting word studies, stories of

English words borrowed from Latin, and interesting
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Q;articles in English.which not only interest the pupil in
_:*the study ‘but have a tendency to engage him in a’ further
"reauing in Latin itself. The textbooks are. constructed in
"wisuch.a manner as to appeal readily to the interest’of the
‘ipupil through bright and cheerful bindings, splendid paper
and a highly readable print, and illustrations, msny of
!fﬁthem in color, with titles of modern tone quickly attract-
,;ino the eye of the high school pupil.

An evidence of. weakness was shown in regard to the sub- j;

| ”ﬂ.ject of evaluation. Only twelve of forty-two courses of

”5fﬁ§gtudy mentioned 1t. Suggestions in these courses were much

ﬂv’3;1mproved over old methods of testing,- eince thBY offer 11~

'Hlustrations of good objective tests.‘ Standard tests are
hsuggested for comparison of attainments.- p ,
| Sample tests submitted by various schools shcw that the

"“'_enewer types of tests are generally used in first- and second—

"'fyear work. The objectives which.are most frequently tested

. ;;Fare the immediate, primary and secondsry, and the ultimate

' *?dealing with relations between English.and Latin, derivations, i

f*f“word studies, and historical background. Tests of the third-z+
"5I“and rourth-year Latin are more generelly of the old style

'Vf;uith trenllation and questions on syntax.

It was - shown in the replies to the inquiry blank that“'

”'~Lvthe matter of evaluation is left to the individuel teacher-

””in moet schocl systems, This might be a ccrrect procedure -
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for the small system, but in the large school system there
is obviously a definite need for supervision in this phase
of the work, or at least for cooperation of all teachers
of the subject in an effort to bring about a program of
evaluation by which all pupils in the same grade of work
may be judged on a more equal basis.

Many of the junior high schools are abandoning the
course known as general language and are following a good
first-year Latin textbook, allowing three or even ﬁour
semesters for completion of the normal first-year course.
Pupils are then passed directly to the second year of the
senior high school. These same school systems offer first-
year Latin in the first year of the senior high school.
Fifty-three schools report this type of prngam, ten of
which also offer a course in exploratory or introductory
language. Twenty-one schools report no foreign language
of any type in the Jjunior high school and four discohtinued
such courses because of unsatisfactory results. ’

The practice of giving the regular first-year work in
the seventh or eighth grade brings hardship to the pupil,
since the prognosiic value of the general or exploratory
course is sacrificed and the adjustment of the younger
pupil with the older pupils of second year high school is
very difficult. The best policy would seem to be the

presentation of an exploratory course in as impértial a
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. manner as possible and then passing the pupil on to the
work of nis choice with pupils of his own age.

Successful courses in general or exploratory language
are given which have some prognostic value. However, the
success of such courses is often hindered by the advice of
perents or friends who urge or oppose a. language on the
basis of their own choice; teaohers who are over=-zealous
in behalf of their own favorite language often work in
opposition to a successful exploratory coursce.

The activity programs of different schools vary. Some_
schools make a practice of giving a Roman banquet annually,
the climax of a study of Xoman 1ife and”eustoms. Other
schools give an original drama following the study of the
fourth book of the Aeneld of Vergil. These ‘activities are
‘sponsored elther by .the department itself or, as 1s more
often the custom, by an organization of Latin pupils known J
as the Latin Club. The general purpose of the club is
‘the presentation of such educational features as are not

inormally presented in the recitation, combined with social
activities. The Latin club is a close approach to the
socialized recitatione

. There is general agreement as to the value obtained ‘
through the work -of the Latin club by way of creating interest
in the subJect not only among the students enrolled in the
study,but also among those who are not SO enrolled. Another

beneficial result 1s the development of responsibility on
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the part of the pupils. They are made the real leaders
respbgsible for the programs and activities of the club,
the teacher playing the part of adviser, a part which calls
for a great amount of tact, if best results are to be
attained.,

Another activity often sponsored by the Latin club is
that of editing a Latin newspaper. The results named are:
(1) development of responsibility, (2) increased interest
in writing in Latin, and (3) advertisement of activities
of the Latin department.

Many states report state-wide contests in'which repre-
sentatives of various schools assemble and vie with each
other in contests based on a knowledge of Latin. The states
repor£ that such contests tend to arouse interest in the
subject and that effectiveness of instruction is increased
through cooperation of Latin teachers throughout the state.

A trend which indicates an increased efficiency on
the part of teachers of Latin is their cooperation with
teachers of other departments of high school. Such co-
operation is shown with departments in English, history,
civies, social science, art, and public speaking. The
desire for cooperation between departments is certainlyfar
better for the interests of the pupil than the jealousies
which formerly_existed.irIt indicates a healthy interest in
a Well-fdﬁﬁded‘dé#éiéﬁmént of the pupil.

" -
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The trend in the teaching of Latin as recommended todayri..

is definltely to emphasize the more practical values of the i;ﬁ

.

subaect through aiming directly at the ultimate as well as

the immediate obJectives, through showing relations existing ?‘;ﬂt

between that language -and. modern 1anguages, thrcugh teaching
the influence of ancient civilization over modern 1ife, and

- thus enabling the pupil to interpret life today by means of

uthe rich heritage of the past.
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Syracuse. Outline of Course Based on "Exploring Latin."
Syracuse, New Jork: Board of Education, 1935. Pp. 6.

North Carolina. , o , ‘ L
Raleigh. - Courses of Study for the High.Schools of ‘North
- Carolina.  Education Publication, No. I47. “Ralelgh,
North carolina: State Superintendent of Publlc
Instruction, 1930. Pp. 208.

Raleigh. Courses of Study in Foreign Langunages for the
High Schools of North Carolina. Publication.No.
188. Raleigh, North Carolina: State Superintendent
of Public Instruction, 1935. Pp. 71.

Ohio.
Cleveland. Sauze, E. B. de, Chesnutt, Helen M., et al.
The Cleveland Plan for the Teaching of Languages,
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Courses Reporting on Junior High School Latin.

The following courses of study listed among those
of the previous pages reported on the janior high school
Latin. |

Montgonery, Alabama.
Denver, Colorado,
Iﬁdiénapolis, Indiana.
Boston, Massachusettse.
Medford, Massachusettss.
Lansing, Michigah;

Carson City, Nevada.’

New York Citye.

Syracuse, New Yorki.
Harrisburg, Pennsylvaniae.
Pittsburgh, Pennsylvania.

Vérmont State Course.
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Brennan, lary T., et al. Exploring Latin. New York:
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First YEar Latin

Carr, W- L-'vand Hadzits, G- D- The Living Language, A
Latin Book for Beginnerse Boston: Heath and
Company, 1935. Ppe X F 404. )

Chestnutt, H. M}; Olivenbaum; Martha W.; and Rosebaugh,
N. P. The Road to Latin. ©Phlladelphia: John Ce
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Ford, Celia. First Latin Book. (New Series). New York:
Henry Holt amd Company, 193le. Ppe xv # 476 f 57 £
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&ray, M. De, and Jenkins, Thornton. Latin for loday. Re—
vised Editione Boston: Ginn and Vompany, 1933
Pp. xxxii £ 560.

Grinstead, We J., and licDuffee, W. V. A First Book in Latin.
New York: De. Appleton-Century Company, 1935.
Pp. xvii /£ 453 £ 71.

Jenkins, Thornton, and Wagener, A. P. Latin and the Romanse
Book I. Boston: Ginn and Company, 1940.
Pp. XV # 467.

Magoffin, R.V.D., and Henry, M. Y. Latin-- First Year.
(Climex Series). New York: Silver, burdett and
Company, 1938. Pp. 433. :

Pratt, Marion. First Year Latin. Boston: Houghton Mifflin
“Yompany, 1954« PDe Xxii /£ 450.

Scott, H. F., and Horn, Annabel. Latin Book One. Chicago:
Scott, Foresman and Yompany, 1936. Pp. 448.

Smith, M. I, and Thompson, H. G. Filrst Year Lat;p. Bostoen:
.Allyn and Bacon, 1933. Ppe xviii # 408 # 90.

Ullmen, B. L., and Henry, N. E. Latin for Americans, First
Book. New York: MacmilIan Company, 1941,
Po. xiii # 422 # xxi.



248
Second-Year Latin

Berry, L. G., and Lee, J. L. Latin - Second Year. New York:
Silver, Burdett and Company, 1938.

Carr, W. L.; Hadzits, G. D.; and Wedeck, H., E., Livin
Language, A Second Latin Book. Boston: D. C. Heath and
Company, 1930. Pp. Xvi - 639.

Dunham, F. S. Second Year Latin. Revised Edition.
Philadelphia: Jonn C. Winston and Company, 1934.
Pp. xxvi / 666. (

Ford, Celia. Second Latin Boolt, | ‘(New Series). New York:
Henry Hol: and—Company, 1935. Pp xviii £ 532 £ 133 /£
ecxii. .

Gray, M. D., and Jenkins, Thorntbn. Latin for Today. Re-
vised Edition. Boston: Ginn and Company, 19d4. Pp.
xxi £ 546 £ 206.

Pearson, H. C., and Lawrence, L. M. ZILatin II. New York:
American Book Company, 1930. Pp. xvii £ 635.

Place, P. 0., and Others. Second Latin Course. New York:
American Book Company, 1930. Pp. xii £ 612.

Pratt, Marion; Allen, B. M.; and Wood, C. L. Second Year
Latin. Boston: Houghton Mif flin Company, I1935. Pp.
viii/ evs.

Scott, H. F.; Sanford, F. W.; and Gummers, J. F. Latin Book
Two. Chicago: Scott, Foresman and Company, I1937.

Pp. 480.
Ullman, B. L., and Henry, N. E. New Second Latin Book.

-—-——

New York: Macmillan Company, l1936. Pp. XV ¢ 537 - 80.

Third Year ILatin

Harrington, K. P., and McDuffee, W. V. Third-Year ILatin.
Boston: Ginn and Company, 1929. Pp. lxvii £ 542 £
140.

Lord, L. E., and Woodruff, L. B, Latin - Third Year.
New York: Silver, Burdett and Company, 1939. Pp.
xii - 6670

Meinecke, Bruno. Third Year Latin. Boston: Allyn and Bacon,
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Senford, F. W.; Scott, H. Fo; and Beeson, C. He A Third
Latin Book. Chicago: Scott, Foresman ahd Company,
I93I. Pp. 478 # 169. ‘ :

Scott, H. F.; Horn, Annabel; and Gummere, J. F. Latin Pook
Three. Chicago? Scott, Foresmsn and Company, I1959.
Ep. 5070

Ullmen, Be Le.; Henry, N.E.; and White, D.S. Third Latin
BooL- New York: Macmillan Company, I930.
Pp. xiii £ 527 £ 105.

Wedeck, H. E. Third Year Latin. (Heath Latin Series). Boston
D. ¢. Heath and Company, 1931l. Pp. xxviii £ 410.

 Prose Composition

Scudder, J. We Third Year Latin Yomposition. Boston: Allyn
and Bacon, 1950. Pp. 102,

Fourth Year Latin

Burton, H. E., and Gummere, R. M. Latin - Fourth Year. (Cli-
max Seriles). New York: SIIver, Burdett end Com-
pany, 1931. Pp. lv £ 439 £ 105.

Carlisle, Lois, and Kichardson, Davida. Fourth Year Latin.
Boston: Allyn and Bacon, 1932. Pp.‘xiii 7 020 #A.
148. . ' )

Carr, W. L.; and Wedeck, H. E. Tatin Poetry.thbston-
D. C. Heath and Gompany, 1920 Pp- ix A 414.

Greenough, J. B., Kittredge, G. Lo and Jenkins, Thornton-
- Vergll and Other Latin Poets. Boston: Ginn and
company, 1930. Pp. 338 £ 246 # 220. - -

Henle, Robert T Fourth - YEar Latins (Preliminary Edition);“‘

Chicago: onola Univer81ty‘Press, 1941. Ppe vi #
584. o | S

Mackail, J. We. 'The Aeneid. Oxford" Clarendon Press, 1930.
: 1xxxviii_f DO2 .

Pharr, Clydey Vergil's Aeneid Books I ~ VI. Boston: D.C.
Heath &nd Company, 1950. PD. %I 7 367 £ 95.

.
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. CITIES REPLYING TO "INQUIRY BLANKS

State and . Number of

fourse of

Number of
City High Schools Latin Teachers .Study, Date.
Alabama - | . - |
BIrmingham 5 10 . - Outline,each
: _— i ‘ . year
Montgomery 1l Sr., 3 Jre. 5 1939
Arizona : e
" “Fhoenix 3 12 1938
Tucson 1 2 1930
Arkanéas
Little Hock 1 Sr., 3 Jre 6 1930
california :
Albany 1 1 1939
Long Beach 3 4 None
Los Angeles 42 Sr.>,29 Jre. 68 None
San Leandro 8 24 1936
(0akland Dist.)
Colorado
Denver S 11 1928
- Pueblo 2 5 In the Making
 Connecticut
"Hartiord 3 10 1938
- District of -
Columbilea.
WWeshington 18 36 1936
Florida
MIam 5 10 1935
Orlando 1l Sr., 2 Jr. 4 1935
Georgila
Savannah 2 4 1937
Idaho , '
Bolse o 1 2 1940
Illinois
Decatur 1l Sr., 4 Jr. 6 None
Evanston 1 12 No date
Oak Park -1 8 "~ Outline.
Peoria 3 Sr., 2 Jr. 7 1940
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CITIES REPLYING TO INQUIRY BLANKS

State and ‘Number of Number of Course of
City High Schools Latin Teachers Study, Date.
‘Indiana
Lvansville 3 4 None
Fort Wayne . S 9 1933
Gary 8 9 1939
Terre Haute 4 8 1938
Jowa
Davenport 1 2 - Outline.
Des Moines 4 12 None
Sioux City 3 Sr., 4 Jr. 9 1938
Kentucky o
Covington 1 Sr., 2 Jre. 5 None
Lexington 1 1- 1937
Loulsiana
Baton Kouge 5 4 Outline.
Maine .
“Bangor 1l Sr., 2 Jr. 4 In the
. o Making
--Maryland :
Baltlmore 9 19 : 1940
Cumberland 2 4 1933
. Massachusetts :
~Boston 19 . : 87 1933
Cambridge 2 , ] None
Worcester 4 14 1939
Michigan .
- “Battle Creek 1 1l 1939
Flint . 3 12 ) - 1932
- Grand Rapids 5 .10 ¢ x ° HNone
Lansing =~ 2:Srey 3 Jr. 9 ol 2 T 1934
Saginaw 2 sr., 4 Jr. 6 - 1940
Minnesota o . , : L
1 Jr.-8r.
Minneapolis: . : .8 ¢ 1 - : None
Winona oL s 1 ¢+ " = None
Mlssouri

SE' Joseph 5 SI'., 4 Jr. 8 o ) None
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CITIES REPLYING TO INQUIRY BLANKS

State and Number of Number of Course of
City High Schools Latin Teachers Study, Datee

Nebraska

Lincoln 4 Sr., 2 Jre. Hot given 1938
Norfolk 1 1 1935
Omaha 5 Not given None
New Jdersey

Newark 7 Sr., 5 Jr. 16 1938
Paterson 2 9 1940
Trenton 1l Sr., 4 Jgr. 3 (Sr.) 1930
New lexico '

Albuquerque 1 Sr., 3 Jr. 4 - 1939
New York

Albany 4 Not given 1936
Rochester 11 Not given 1930
North Carolina

Charlotte I Sr., 2 Jr. 3 1937
Winston-Salem 3 S 1938
Qhilo .
Cincinnati 6 - In revision
-Cleveland 13 22 1938 - ~
Dayton 7 Sr., 5 Jre. 14 1934
Toledo 5 Sr., 2 Jre. 12 . - None
Oklahoma : .

OkIahoma City 6 Not given ‘ None
Oregon : 3
baIem", . ) 1 SI’-, 2 J‘I'o : ' i 5 . ‘ 192_39
Pehnsyivénié ‘ | S ' - -
Dutler 1 4 1933
 Harrisburg 2 Sr., .2 Jr. Not given = 1930
Philadelphia 16 Sr., 26 Jr.. 49 - 7 1935

‘Reading 1 Sr., 4 Jr. 6 . In revision

Sbuth Carolina G T : : :
Charleston 2 : Not given None

South Dakota L .
~Sloux Falls 1 e ‘ 1932
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CITIES REPLYING TO INQUIRY BLANKS

State and Number of Number of - Course of
City High Schools Latin Teachers Study, Date.
Texas S oo
Austin 1'Sre., 2°'Jr. 6 C 1939
Dallas 6 Sr., 4 Jr. 13 1938
Houston S AN w7 - -~ 1939
San Antonio 2 - 3 -~ No date
Wichita 1 Sr., 2 Jr. 3 None
Falls. S R -
Vermont-'; ’ . T . ‘ '
- TBurlington 1 3 1940
Virginia | ‘ '
Norfolk 1l Sr., 2 Jr. 8 1933
Washington _ ‘
Tacoma 2 ‘ 5 1959
West Virginia
Wheeling 3 6 1937
Wisconsin
Milwaukee 13 Sre, 6 Jre. 29 1920
Racine 2 2 None
Wyoming

Cheyenne 1 2 1928
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.. an:Inguiry.Blank on Latin.

Name of Informant

Official Position

Name of High School

City State

Number of High Schools in your city
Number of Latin teachers

Do you have a printed or written Course of Study in Latin
Year of its issue

I. Objectives.

a. Does this Course of Study prescribe the objectives of the
Latin course?

b. If you do not have a printed or written course of study, who
determines the objectives of the course?

c¢c. Are they the common objectives of all of the teachers of Latin
in your school? In your cilty?

d. Will you please state below,‘the objectivés of your course in
Latin, giving as No. 1 the most important, as No. 2 the second
in importance, and so on through your list of objectives.

II. Content.

a. Does your course of study prescribe content to be used?
b. If you do not have a printed or written course of study, who
determines the amount and kind of content to be used?

c. Or, is the content governed by the requirements of the College
Entrance Board? -
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d. Give a brief statement of the content used in your High School
Latin.

a. Does your Course of Study prescribe methods?
b. If you do not have a printed or written course of study, who
prescribes the methods to be used?

¢. Are these methods used by all the teachers of Latin In the
schools? or,
d. Are teachers left to their ovmn methods of procedure?

e. Will you please give a statement as to the methods followed
in teaching Latin in your school system.

f. Is emphasis given to the need of making Latin meet the demands
of Secondary Education today?
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g. Name some of the ways in which you are meeting these demands,
giving any new plans in a brief statement below.

h. Do you use a Supplementary Workbook? Give name of it,
also publisher.

IV. Evaluation of Outcomes.

a. Does your Course of Study prescribe methods of Evaluation of
Outcomes?

b. If no prinfted or written Course of Study, who determines the
methods to be used in evaluvating the outcomes?

c. What are your methods of evaluating outcomes? Tlease give &
statement below.
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Are the same methods used by all Latin teachers in your
school? or,
Is the evaluation Ieft to the individual teacher?
What type of examination is used?

Do you test (1) Ability to translate?

(2) Thought content? (3) Relations existing
between Latin and our Iife today? Which do you
rate as the most important?

If possible, will ybu please send me a sample of your examination
questions.

Correlations.

Is there a continuous effort to show relations existing between
Latin and other studies or interests of the pupil?

Will you state briefly the correlations which you emphasize, and
your methods of achieving this work.

Latin Club Work.

Do you have Latin Club meetings? How often?

Are these meetings held within school hours? or, are
they extra-curricular?

If more than one High School in your city, do you heve an inter-
school Latin club?
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Will you describe briefly the work of your club.

Do you have special activity work, other than club work, either
as individual work, or as a group. Give some idea of the type
or work done.

Conferences of Latin Teachers.

Are meetings of Latin teachers held regularly?
How often?

If more than one high school in your city, do you have conferences
of all teachers of Latin in the city?
How often?

Will you please give a statement as to the nature of these confer-
ences, giving topics discussed.
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Textbooks.

a. Please name the textbooks used in your Latin courses, giving

IX.

basic texts, also any supplementary texts used.

Junior High School.

Do you have Latin in the Junior High School?

If so, do you use a textbook, or is the work planned by the
teacher?

Name of textbook used.

Is this work given under heading of General Language work, or
as Latin itself.

Give a brief statement as to the type of work done in Junior High
School Latin, and as to your success in interesting the pupils in
Senior High School Latin.
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EXAMINATION LISTS SUBMITTED

State o City .. -~ Number Year of
: of Lists - Work
Alabama : Montgomery' 9 2,3,4
Arizona Phoenix 1 2
Arkansas Little Rock 5) 2,3
Connecticut Hartford 1 4
Florida Miami 2 1
Indiana Evansville 2 1,2
Indiana Gary 2 2
‘Kentucky Covington 5 1,2
Louisana Baton Rouge 1l 2
Mary;and Baltimore' S I, 3,4
Massachusetts Cambridge 1 1
liichigan Flint 2 1,2
Michigan Lansing 1 1
Michigan Saginaw 5. 1,2
Kinnesota Minneapolis 1 2
Nebreaska Norfolk 1 1
New Jersey Paterson ‘4 1, 3,4
New York Albany 2 2,3
New York Rochester 3 1
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EXAMINATION LISTS SUBMITTED

State City Number Year of
of Lists Work

Ohio Dayton 2 1

Pennsylvania Butler 2 1

Texas Dallas 1 3

Texas Houston 3 1,2

Texeas San Antonilo 4 Suffixzes
‘ Prefixes

Vermont Burlington 4 1,2, 4



DEVICES FOR TEACHING
QUOTED FROM

VARIOUS COURSES OF STUDY
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THE CONTRACT METHOD

The Block on Nouns.- The following is a block

of work on nouns for the C level:-l
- . Unlt I. FPirst Declensione

What nouns belong to the first declension?
Learn case endings for nouns of the above group.
(a) What endings are alike?
(b) What letter do most endings contain?
(c) What must you know about a noun to decline it?
(d) Note that the "i" of "ia" words is retained
even before the dative and ablative plural,
"is". How are the different cases formed?
Learn the rule for gender of nouns of the first
declensione

What peculiarities of declension have '"dea" and
"rilia'e

Additional suggestions for B.levelz—

l. Learn the Nominative and the Genltive singular
and the gender of five to ten nouns in lessons

. to « (Teachers fill in the blanks to
Suit the assignment).

2« Decline three to five nounse.
3e Give a translation of one declensione

4. Identify the case endings in the Latin sentences
on page

~'For level A:~-

l. Make a list of five to ten derivatives from
nouns of the first declensione.

2. Write five to ten sentences using these deriv-
atives.

3+ Express 1in Latin the nouns in the English sentences
on page _

) Jessie Newby et al., High School Course of Study;in
Latin, p. 17. State of Oklahoma+ Department oi- .rducation,
TOZ0. ‘ o T
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The Letter from Fabisa

2
Fabia Americanis Se. P« Do

Si valetis valeo. Venite, Americani, ad Italiam.
Pulchra et clera terra est Italia. Hic sol semper lucete
Caerulea est aqua et terra est herbacea. In aqua caerulea
saepe sunt naviculae. Est scaena pulchrae.

In patria mea sunt villse magnificae et casae parvae.
In casa alba fortasse habitat agricola aut nauta. In ora
maritima sunt multae et pulchrae villae. In villa Romana
sunt camerae magnae et statuae marmoreae et picturae.

Sunt viae clarae in Italia antiqua. MNox fortasse
eritis in via Appia clara. In ea via est caupona Ursa
Romana. Hic cenae sunt bonae sed vobils Latine dicere
necesse este

Mox venite. Lingua mea erit vestra. Non diffi-
cillima est lingua mea. Grata vobis erit patria mea.

Valete,
Fabia.
Outcomes of Letter Lesson

l. About éixty wordse
2. Personal endings of Latin verbs.
3« How to pronounce the Latine.
4. About word and omission of the article in Latin.
5. To use nominative singular and plural of fir%t

declensione

2 Foreign Language, pp- 96-97. Course of Study for
Florida High ochools, Vole II, Part V, Grades VII-XII.
Tallahassee, Florida: State Department of Public Instruc-
tion, 1935. - ,
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The Preamble of the Yonstitution,
The following is the Preamble of the Constitution of
the United States of America, written without the use of

words of Latin derivation:-

"We, the men and women of this free land, that we
may bind all together more closely, settle all things’
with fairness, insure happiness in the home, keep all from
harm, foster the good of all, and get the rreedom of happi-
ness to ourselves and our children; do set apart and make

this set of lews for this free land."®

. Arrangement of Note Book
for
Junior High Schools
Part I. Roman or Greek People.
Section 1. Short references to Roman or Greek life and
customse. _
Section 2. Cartoons with ffoman or Greek ldeas.
Section 3. Paragraphs or longer articles on Koman or Greek
life and historye.
Section 4. Jokes involving Roman or Greek reference.

section 5. Advertisements with Roman or Greek allusions.

S Tentative Course of Study in Latin for Junior and
Senior High Schools, pe 1oe. Kansas (C1ty, Elssourl: Ccurriculum
Department, 1929. Revlised, 1934.
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Section 6. Story or words, as‘"word.stu&ies," from daily
papers and magazinese.

Section 7. Roman or Greek,picturese.

Part II.

Section l. Latin words and expressions met in every da&
life. (The pupll must include whole sentenées,
underlining Latin words).

Section 2. English words retaining their original Latin
form and felt to be English. (Give whole
sentence ).

Section 3. English derivatives from Latin. (This‘to im-
press the extent to which English has borrowed

4
from the Latin)e”

4 Latin Junior High School, Grades 8 and 9, p.l6.

Course of Study mMonograph Noe. 5. Denver, Colorado: Public
Schools, 1931.
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Topics for Collateral Reading
First Year

I. Roman Private Life in the Home.5

Ao
Be
Coe
D.
E.

e

Ge
He.
I.
Je

The household - family and slaves.

Family names - praenomen, nomen, cognomen.

Roman housese.

Meals and food.

Roman dresse.

l. Dress of men - toga. Official dresse.

2. Dress of women -~ stola, palla.

5« Articles of adornment - rings, head dress,
shoes, bracelets. .

Roman education - subjects, teachers, schools,
and exercises.

Writing and writing materials.

Measure of time - day and night.

Lack of present day convenlences.

Sanctity and purity of home life.

l. Obedience, and respect for elders.

2. Simplicity and frugality.

5« Pride of race and ancestrye.

IT. Roman lMiyths, Legends, andanrly History.6

Ae.
Be.

Co

Mythical heroes, - Perseus, Hercules, Jason

Castor, and Pollux.

Mythical Beings =~ Titans, Giants, Cyclopes,

Bentaurs, Satyrs, Faunse

Personalities depicting Roman qualitles of character.

l. Sterness of discipline - Torquatus, Catothe Elder.

2+ Courage - Horetius, Marcus Manlius.

3. Fortitude - Scaevola.

4. Sense of Justice - L. Junius Brutus.

5. Pride of Achievement - Camillus, Aemilius Paullus,
The Fabil, The Scipios.

6+ Honor - Regulus.

7+« Uprightness in private life -~ Iucretiae.

8+ Modesty - Cornelia. ‘

Early Roman Struggles.

1. The struggle for social and political equality.

2. The struggle for emplre - Samnite wars.

3. The struggle for commercial supremacy - Punlic Wars.

Ollodern Forelgn Languages and Latin,pp. 116-117. Grade

Nine, Junior and Senlor High Schoolse Philadelphia: Board of
Public Education, 1934.

® Tpid., p. 123.
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E. Macauley's "Lays of Ancient Rome-“
Fo Famous men of the early years - Cincinnatus, Manlius,
The Gracchi, Cato, Hannibal, Fabius, The Scipios.

For Grade 10 A
IIX. Roman Life Outside the Home-7 :

A. lodes of travel (litters, chariots, ships).
B. Shops and streets of the city.
Ce Books and public documents.
D. Trades and professionse.
E. Visiting (sportula, salutatio)-
F. Wleddings and funeralse.
Ge Public functions and celebrations.
l. Elections (comitia curiata, centuriata, tributa).
2. Festivals (Floralia, Agonalia, Saturnalia, and
Quirinalia).
3. Games (Ludi Circenses, Scaenici, Gladiatorii).
-He Meeting Places of the Public.
l. The Forum.
2« The Campus Martius.
3« The Amphitheatere.
4. The Circus Meximus.
I. lMilitary Traininge.

For Grade 10 B8

IV. The Romen lilitary System, and ‘loman Conquests.

Ae Lthe Roman. military force (army and navy)e. :

B. Organization of the army (infantry and cavalry).

Ce Officers of the army (imperator, legatus, tribunus,
centurio, praefectus, quaestor)e.

D. The Roman soldier (term of service, pay, equipment,
rewvards)e.

Ee. Military tactics, Arrangement of the army (acies
and agmen).

F. Implements of warfare (oppugnatio, obsidio)..

G+ The Roman campe.

He Military honors (triumphus, corona, spolia,
supplicatio). :

.I. Roman Roads (Appia, Aurelia, Clodia, Flamiﬂia,
Ostlensisg)e. '

Je Treatment of conquered people._

7 Philadelphia Gourse of Study, oP. cite, pe 126.-
® mid., p. 131.
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K. Division of conquered territory.
L. Geography of the Mediterranean basin.
M. Growth of the Roman Empire.
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Topics for Research Work

in Third Year Latin

Research work on topics of "Side Lights of Koman®

History," similar to that of modern times is advocated
in the following subjects:- |
1. Time of danger, special powers conferred on
Congreés; | - ~
2. Customs of the past furnished strong precedent.
S5+ Bankruptey Law of éncienﬁ origine.
4. Business affected by war and fear of war.
5. War in Asis affected money conditions in iome
with resultant panicse.
6« Difficulties on sea affected food prices.
7. Public officials feared public opinion.

Problems also modern in tone:-

l. Struggle between classes.
2. Government of dependenciese.
S« Graft in government.

4. Foreign policiles.

5. International hatreds.

6+ Attitude toward foreigners.
7. Weaknesses of Senate.

8.« Bonus for Soldiers.

© Latin Third and Fourth Year for Senior High School,
p. 75. Course of 3Jtudy Monograph (Tentative Torm)e LLGLLE
Rock, Arkansas? Public Schools, 1931. '




Latin, in which pupils are to follow at least one.

9.
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Unemployment.

- 10. Capital punishment.

1l. Corn laws, Dolee.

Suggestions for Special VWork
in Fourth Year Latin

Suggestions advised for special work in Fourth Year

1.

2.
Se
4.
5.

6.

10

Book of memory lines, attractively written or
illustrated.

Two posters illustrative of two of OVid'é stories.
An original poeme. |

Report onvoutside reading in regard to Ovid.

At least thirty-five lines in Latin and English

from one of the stories not read in class.

one of the stories treated in book form -
a. Synopsis of storye.
be. Memory linese.

ce Moral truths portrayede.

~d. References in English literature.

'é. Illustrationse.

Pe

10

121.

Littie Rock, Arkansas Course of Study, op. cite.,
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MY DAY
by Mrs. Julius Caesar 11

At 7:30 olclock this morning I was fairly running
to the Forum, where Caesar was carriing on another political
battle. By noon the Forum was crowded with people and I
made my way to the "Women's Club," where I was honored at
a luncheon. I arrived just in time to be greeted by the
president of the club, who was wearing an exquisite red
stola. The luncheon, consisting of olive salad mixed
with vinegar and mint, cold peacock and nuts, grapes and
other frults, was deliclious. I gave a short talk to the
women on "Life in the Forum" and was presented with a
very beautiful and useful olive-crusher following my
short talke.

Since today was market day, which is a holiday,
Caesar and 1 attended a new theatrical entertainment. Al-
though I'm not fond of tragic plays, I enjoyed this parti-
cular one lmmensely. After the play a group of Caesar!'s
frilends and I took a ride in our chariot.

Gloria Sherwood.

Gloria Sherwood, "My Day," Lux Classensis,
15 (Idus Apriles, MCIXL), 10.
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LATIN WORLD SERIES BROADCAST BY MODERNS
Antejsexaginta milia fanaticorum populorum, novum
eboracum Yankees pugnaverunt Rufos Cincinnatos ih primo
ludo orbis terrarum seriel. Derringer iecit pro Rufis;
Ruffingfﬁﬁb;thkeibus} | | |

- Pro Cincinnatis: Werberius ferlt longam muscam ad
"micantes digités" Selkirkume. Ffeyus éréfﬁfaciiis vie-
tima, Gordon ad Dahlgrenem.‘ Bonusvir vi magna ferit sed
- ferit nihil praeter aerem aut ut aiunt, in ventum vires
effudit. Nullus cursus; nullus error.

“ Pfo Novis Eboracis: Crosetti ad. Myeros saliit,
‘yRufﬁS<Rolfe ferit miserum ictum ad McCormickume. ZXelleris
callidus unus humi captus est ab Freyo, qui eum iecite.
.ANullus cursus; nullus ictus; nullus errore.

.ﬂ (Tempore eius scripturae ludus non finitur).

Reliqua est historia.

.’aThe translation was given for those who dild not read
‘Latin, as follows:

_ Before sixty thousand rabid fans, the New York Yankees
battled the Cincinnati Reds in the first game of the World
series. Derringer pitched for the Reds: Ruffing for the
Yankeese: -

. For Cincinnati: Werber hit a long fly to "Twinkle-
toes" Selkirk. Frey was an easy victim, Gordon to Dahlgren.
Goodman struck with great force but hit nothing except the

ailr, or, as they say, he fanned.
‘No runs; no hits; no errorse



273

For New York: Crosetti bounced to Myers. Red -
Rolfe hit a measley grounder to McCormick. Keller's
hot grounder was captured by Frey, who threw him out.

No runs; no hits; no errorse.

(Game incomplete at Press Time).
The rest is history.
12

-

- by Bob Gilmore and Bob Portune.

12 : |

"~ 'Bob.. Gilmore and Bob Portune, “Latin World
Series Broadcast by lModerns," The Gargoyle, ‘(November
14, 1939), 1.




