NOTE TO USERS

This reproduction is the best copy available.

UMI

®

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



UNIVERSITY OF CINCINNATI

June 19 32

I hereby recommend that the thesis prepared under my

SUPGT vision by John A. Broxson

entitled "The Determination of a Course in Psychology for the

Bigh School”

N e accepted as fulfilling this part of the requirements for the

degree Of Doctor of Philosophy in Educetion

Approved by:
(e Ll

W\W
P {;7

Form668—a. 8. and Bd.—1M—7-81

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



THE DETERMINATION OF A COURSE IN
PSYCHOLOGY FOR THE HIGH SCHOOL

A dissertation submitted to

The Graduéte'Faculty of the Teachers Collegé1
~of the University of Cincinnatil

in partial fulfillment of the
requirements for the degree of

DOCTOR OF PHILOSOPHY IN EDUCATION

'1932

by

John Alfred Broxson
B, S. University of Alabama 1924
M. A. University of Alabama 1929

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



UMI Number: DP15671

INFORMATION TO USERS

The quality of this reproduction is dependent upon the quality of the copy
submitted. Broken or indistinct print, colored or poor quality illustrations and
photographs, print bleed-through, substandard margins, and improper
alignment can adversely affect reproduction.

In the unlikely event that the author did not send a complete manuscript
and there are missing pages, these will be noted. Also, if unauthorized
copyright material had to be removed, a note will indicate the deletion.

®

UMI

UMI Microform DP15671
Copyright 2009 by ProQuest LLC.
All rights reserved. This microform edition is protected against
unauthorized copying under Title 17, United States Code.

ProQuest LLC

789 E. Eisenhower Parkway
PO Box 1346

Ann Arbor, Ml 48106-1346

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



ACKNOWLEDGMENTS

The author desires to express his appreciation
to all whose assistance has contributed to the work here
reported.

Special thanks are given to Doctor L. A. Pechstein,
chairman of the Agvisory Committee, and to the other members,
Doctor Gordon Hendrickson and Doctor S. L. Eby.

A special, personsl appreciation is herewith
expresse@ to Dean L. A. Pechstein who made the investigation

- possible; to Verna Spears Broxson for aid in innumerable
ways over a period of two years; and to Lillian Fisher for

expert assistance in the preparation of the manuscript.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



"LIST OF

Chapter
I.

II.

111,

Iv.

V.

VI.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

TABLE OF CONTENTS

TABLES * L4 LJ L] . . . L] Ll . L] . .

THE PROBLEM AND THE METHOD OF INVESTIGATION

*

Purpose of the Study « o o o o o ¢ o o o

Justification of the Study . .
Deliminations of the Procedure
Sources of HNaterial . . &

Techniques for Gathering and Treating Data

Definition Of Terms ee¢ « o« + o
Statement of the Problem . . .«

[

»

[ ]

L
.
L
L

PRESENT PRACTICES AND TRENDS OF OPINION IN

STATES AND A CERTAIN GROUP OF PUBLIC SENIOR

HIGH SCHOOLS REGARDING OFFERING PSYCHOLOGY

AS A SENIOR HIGH SCHOOL SUBJECT.
The States . .« . .
Public Senior High Schools o o
Summary and Conclusions 4, o &

L)
.
»

L]
L]
*

.

L
.
L]

*
.
L 4

. L ] - L]

¢ & & & & ¢ o b

TRENDS OF OPINION AMONG CLASS A STATE TEACHERS

COLLEGES, STATE UNIVERSITES AND PRIVATE AND

15
15

26

MUNICIPAL UNIVERSITIES THAT ARE ON THE APPROVED

LIST OF THE ASSOCIATION OF AMERICAN UNIVER=-

SITIES « o ¢ o ¢ ¢ o ¢ o a0 o o ¢
Teachers Colleges .« o« o« o o »
Universities o ¢ ¢« o« ¢ o ¢ o o
Summary and Conclusions . «

CURRENT CURRICULAR CONTENT WITH CRITICAL COMN-

MENTS AND DISCUSSION o ¢ ¢ o o o
Curricular Content . . . o »

Probable Reasons for Psychology Gaining

.

* »

Favor as a Secondary School Subject .

Critical Comments of Educators ,

[

Summary and Conclusions o « « ee o o

SUMMARY OF‘OPINION OF EDUCATORS REGARDING
CERTAIN FACTORS INFLUENCING THE SELECTION OF

L

[

L]

*

.

28
28
34
37

38

51
54
59

INSTRUCTIONAL MATERTIAL FOR A SENIOR HIGH SCHOOL

COURSE IN PSYCHOLOGY ¢ o o o o s
Summary and Conclusions .+ «

A LIST OF PROPOSED MAJOR TOPICS.
in the Treatment of Data . .
Determining the Raw Score . .

ii1

L

Description of Statistical Techniques Used

[ 4

L4 L]

.

{ ]

[ ]

. ® .

[ 4

*

[

[ ]

[

74
76

79
79



TABLE OF CONTENTS (Continued)

Chapter Page
Determining the Per Cent Rank o o ¢ o o o o 80
Determining the Weighted Score . . . . 80

Determining the Relative Rank and Allotment
of Clasas Time for Each of the Fourteen
MajOrTopics............... 81
Summary and Conclusion® « « « o ¢« « ¢ o o o 85

VII. THE FORMULATION AND EVALUATION OF MINOR
TOPICS ® - * L L4 * . L] L g LN ] L . ® * L 4 ® L - » 89

Summary and Conclusions . « o« o o o o o o o o7
VIII. GENERAL SUMMARY AND CONCLUSIONS 4 o o ¢ o o o 99
Specific Conclusions ., . « « s¢ o ¢ ¢ « ¢« o 100
General Conclusions « « « o o ¢ o o ¢« o o o 115
Deslirasble Further Research e & o s o & & » 117
BIBLIOG RAPHX. * L * » * L * * . * » L [ L L [ 4 » L . LR J 120
APPENDIX ,
A ® & o & o . *« & » L I 4 . . . . . L] . . . . . e 157
B » * L J L] * ® L . L . - L] L] L ) - L 4 . L L ] . L L ] . * 138
C * L L] * L 4 [ . L] [ ] . L ] L] . * . . L] - . [ ] [ ] L * [ ) 159
D * ® L] L] . * * L L3 - * [ » . L ] * » . [ ] . . * . ® 145
E ] * .. @ L ] * L L d L] * L ] L] L L ] - L * - L] * L ] * * . L ] 147
F L 4 . . L] * * L L] . . L . * L] * L ] . * . * * L] L ] L 2 148
G L ] L] . * * * . . . * L] L L ] L] * . . * L ] » L ] [ ] L ] L ] 149
H [ ] * L . L * . L . . L] L[] * » » t ] * - * . L J L [ ] ] 150
I L L L L d - * L . L L ] * L] . . * . L4 . L L4 [ ] * * [ 15 l
J * L 4 L] e L L L 4 . L 4 * . - . * L L] L ] L4 * . [ ] L ] * [ ] 152
K L ] [ ] L] * L ® L d L L] -* . . - . * L] * * * L ] L 4 * L { ] 154
L [ 3 L ] * * ] . * * L [ ] L * * » L . L ] L ] [ 4 * * * * * 184
M [ ] * L L] ® * . * * * . L] L] . L L ] L] L] L] . L d L * - 214
N L 4 L * . * * - ] * * - L] L . . L L4 L ] L * * . * ] 215
iv

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Table
I.

IT.

ITT.

iv.

VI.

VII,

VIII.

IX.

XI.

LIST OF TABLES

Page
Present Practices and Trends of Opinlon of
State Divisions of Secondary Education Re-
garding Offering Psychology as a Senior
High School Subject « o o« o ¢ ¢ ¢ ¢ ¢ o o @ 15

States That Offer Psychology as a Subject
in the Program of Studies in the Senior
High SChOOL o o o o o o o o ¢ o s s o o o o 16

States That Favor Offering Psychology in
the Program of Studies in the Senior High
s 0h001 * * * @ L L * L * L ] L] L * L] L4 L] L] L 4 * 17

States That Do Not Favor Offering Psychology
ag a Subject in the Program of Studies in
the Senior High School .+ ¢ ¢. ¢ ¢ o o o o o 18

Present Practices and Trends of Opinion

Among 114 Public Senior High Schools Regard-

ing Offering Psychology in the Program of
StUALi6S o o o o o o o ¢ ¢ ¢ 6 6 ¢ & o o o o 20

Twenty-one Public Senior High Schools in
Whieh Psychology is Offered in the Program
of Studies ¢ o & o o # o & ° o & & e & o @ 21

Forty Public Senior High Schools Whose Princi-
pals Favor Offering Psychology in the Pro-
gram of Studies « « ¢ o« ¢« o o o ¢ ¢ « o o o 22

Fifty-four Public Senior High Schools Whose
Principals Do Not Favor Including Psychology

in the Program of Offerings of the Senior

High SCh°01s o e e - - . . 3 . . . . 3 . . . '] 24

Trends of Oplnion of Ninety. Class A State
Teacher Colleges Regarding Psychology as a
Senlor High School Subject e s e s e s o e a 29

Forty-eight Class A Teachers Colleges That
Favor Psychology as a Senior High School
Subject . . L] - L ] L] * L ] * * 0 * L ] - . L] L ] . * 29

Forty-two Class A State Teachers Colleges
Which Do Not Favor Psjgchology as a Senilor
High School Subject « o o« eo o o ¢ o« o o « &« 32

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



LIST OF TABLES (Continued)

Table Page
XITI, Trends of Opinion of Heads of Departments
or Major Professors of Secondary Education
in Pifty States, Private and Municipal
Universities Regarding Psychoclogy as a
Senio;‘ High School Subject ® e o & o o o o @ 34

XIII, Thirty State;. Private and Municipal Univer-
sities Whose Heads or Major Professors of
Secondary Education Favor Psychology as a
Senior High School Subject ¢ ¢ ¢ « ¢ ¢ ¢ o o 35

XIV. Twenty State, Private and Municipal Univer-
sities Whose Heads or Major Professors of
Secondary Education Do Not Favor Psychology
as a Senior High School Subject . ¢« ¢ o« « ¢« 36

XV. STatus of Available Instructional Material in
the Thirteen States Which O0ffer Psychology as
a Senior High School Subject « ¢« ¢ ¢ ¢ o o o 39

XVI. Distribution of 103 Responses of State Direc-
tors of Secondary Education, Principals of
Public Senior High Schools and Professors of
Secondary Education Regarding the Time Alloté
ment of Psychology as a Senior High School
Subject................... 65

BVII, Distribution of 108 Responses of State Direc-
tors of Secondary Education, Principals of
Public Senior High Schools and Professors of
Secondary Education Regarding the Grade Place-
ment of Psychology as a Senior High School
Subject_occoooo-oooo'ooocoo 64

XVIII. Distribution of 157 Responses of State Direc-
tors of Secondary Education, Princlpals of
Public Senior High Schools, and Professors of
Secondary Education Regarding Whether There
Should be a Separate Department of Psychology. 65

+XIX. Distribution of 93 Responses of State Direc-
tors of Secondary Educatidn, Principals of
Public Senior High Schools, and Professors of
Secondary Education Regarding the Department
in Which Psychology as a Senior High School
Subject Should Be Offered « « « « + ¢ o« « « ¢ 67

vi

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



LIST OF TABLES (Continued)

Table Page
' XX, Distribution of 119 Responses of State Direc-
tors of Secondary Education, Principals of
Public Senior High Schools, and Professors of
Secondary Education Regarding Whether Psychd-
ogy Should be Made a Constant or an Elective
Subject in the Senior High School « « ¢« + o & 68

XXI. Illustrating the Method of Finding a Numerilcal
W@ightiﬁgOfTopicIooooocooo.ooo 71

XXITI., The Weighted Rank of Each of the 14 Major
Topics Proposed as Instructional Material in
a Senlor High School Course in Psychology .« » 72

XXIXI. Arrangement According to Order of Topic of
Fourteen Evaluated Major Topics Proposed as
Unlts of Instructional Materlal for a Senlor
High School Course in PsychologY « « o o o oo 82

XXIV., Relative Importance of Fourteen Major Toplcs
Proposed as Units of Instructional Msterial
in a Senior High School Course in Psychologye. 84

XXV. Distribution of the Frequencies, With Weighted
Scores and Per Cent Rank, of the Rating of 101
State Directors of Secondary Education, Pre-
fessors of Secondary Education, Principals of
Public Senior High Schools, and Teachers of
Senior High School Courses in Psychology Regarde
ing Topile I Below as a Unit of Instructional
Materlial in a Senior High School Course in
Psychology...'....... 000000156.

XXVI. Distribution of Frequencies, with Welghted
Scores and Per Cent Rank, of the Rating of
101 State Directors of Secondary Education,
Professors of Secondary Education, Principals
of Public Senior High Schools, and Teachers of
Senior High School Courses in Psychology Re=
garding Topic II Below as a Unlt of Instruc-
tional Material in a Senior High School Course
in PSYChOlOSy LR J * . * L] * [ ] * L] L] » . L L . L 4 158

XXVII. Distribution of the Frequencies, with Weighted
Scores and Per Cent Rank, of the Rating of 107
State Directors of Secondary Education, Pro-
fessors of Secondary Education, Principals of
Public Senior High Schools, and Teachers of
Senior High School Courses in Psychology Re-
garding Topic III Below as a Unit of Instruc-
tional Material in a Senior High School Course
in Psychology L J L L] * * . * . * - L) . [ ] L L] .‘ 160

vii

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



LIST OF TABLES (Continued)

Table Page
- XXVIII. Distribution of the Frequencies, wilth
Weighted Scores and Per Cent Rank, of the
Rating of 102 State Directors of Secondary
Education, Professors of Secondary Educa-
tion, Principals of Public Senior High
Schools, and Teachers of Senlor High School
Courses in Paychology Regarding Toplec IV
Below as a Unit'of "Instructional Material
in a Senior High School Course in Psychol-
ogy e * * L ] * L ] L ] L ] * L J L J * * L ] L d . ® * * . 162

XXIX, Distribution of the Frequencies, with
Weighted Scores and Per cent Rank, of the
Rating of 102 State Directors of Secondary
Education, Professors of Secondary Educa-
tion, Principals of Public Senlor High
Schools, and Teachers of Senior High School
Courses in Psychology Regarding Topic V Be-
low as a Unltiof Instructional Material in
a Senior High School Course in Psychology . . 164

XXX, Distribution of the Frequencies, with
Weighted Scores and Per Cent Rank, of the
Rating of 103 State Directors of Secondary
Education, Professors of Secondary Educa-
tion, Principals of Public Senior High
Schools, and Teachers of Senior High School
Courses in Psychology Regarding Toplie VI Be-
low as a Unit of Instructional Material in
a Senior High School Course in Psychology . « 166

XXXI, Distribution of the Frequencies, with

Weighted Scores and Per Cent Rank, of the

Rating of 102 State Directors of Secondary
Education, Principals of Public Senior High
Schools, and Teachers of Senior High School
Courses in Psychology Regarding Topic VII

Below as a Unit of Instructional Material

in a Senlor High School Course in Psychology. 168

XXXITI. Distribution of the Frequencies, with
Weighted Secores and Per Cent, of the Rat-
ing of 102 State Directors of Secondary Educa-
tion, Professors of Secondary Education,
Principals of Publie Senior High Schools,
and Teachers of Senior High School Courses
in Psychology Regarding Topic VIII Below as
a Unit of Instructional Material in a Senior
High School Course in Paychology « ¢« « « « « 170

viii

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



LIST OF TABLES (Continued)

Table Page
XXXIII. Distribution of the Frequenciles, with
o Weighted Scores and Per @ent Rank, of the
Ratings of 100 State Directors of Secon-
dary Education, Professors of Seconlary
Education, Principals of Public Senlor
High Schools, and Teachers of Senior High
School Courses in Psychology Regarding
Topic IX Below as a Unit of Instructional
Material in a Senior High School Course in
PsyChO:LOgYOOOOoo‘ooococoboclvg

XXXIV. Distribution of the Frequencies, with

- Weighted Scores and Per Cent Rank, of the
Rating of 102 B8tate Directors of Secondary
Education, Professors of Secondary Educa=-
tion, Principals of Public Senior High Schools,
and Teachers of Senior High School Courses
in Psychology Regarding Topic X Below as a
Unit of Instructional Material in a Senior
High School Course in Psychology « « « « o ¢ 174

XXXV, Distribution of the Frequencles, with

Weighted Scores and Per Cent Rank, of the
Rating: of 102 State Directors & Secondary
Education, Principals of Publlic Senlior High
Schools, and Teachers of Senior High School
Courses in Psychology Regarding Tople XI Be-

low as a Unit of Instructional Material in a
Senior High School Course in Paychology « .. 176

XXXVI., Distribution of the Frequencies, with
Weighted Scores and Per Cent Rank, of the
Rating of 102 State Directors of Secondary
Education, Professors of Secondary Educa=-
tion, Principals of Public Senior High Schools,
and Teachers of Senior High School Courses in
Psychology Regarding Topic XII Below as a
Unit of Instructional Material in a Senior
High School Course in Psychology « « « o« « « 178

XXXVII. Distribugion of the Frequencies, with

Weighted Scores and Per Cent Rank, of the
- Rating of 102 State Directors of Secondary
Education, Professors of Secondary Educae

tion, Principals of Publie Senior High Schools,
and Teachers of Senior High School Courses in
Psychology ﬁugarding Topic XIII Below as a

Unit of Instructional Material in a Senior

High §Ch001 Course in PsyChOlogy e o ¢ o o o 180

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



LIST OF TABLES (Continued)

Table Page
XXXVIII. Distribution of the Frequencies, with
Weighted Scores and Per Cent Rank, of the
Rating of 102 State Directors of Secondary
Education, Professors of Secondary Educa-
tion, Principals of Public Senior High
Schools, and Teachers of Senlor High School
School Courses in Psychology Regarding
Toplc XIV Below as a Unit of Instructional
Materlal in a Senlor High School Course in
PsychO'lOgy.-.........‘.....182

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



PART 1

PRACTICES AND TRENDS OF OPINION
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CHAPTER I
THE PROBLEM AND THE METHOD OF INVESTIGATION

Purpose of the Study

This study has three definite purposes; namely,
(1) to determine the status of the present practices and
trends of opinion of individuals associated with a certain
group of public senior high schools, colleges, universities,
and state departments of education concerning the offering
of psychology as a cultural and liberalizing subject
(apart from any teacher-training activity) in the senior
high school; (2) to derive a set of controlling factors
which may serve as a basis for the selection of instructional
materials for such a course; (3) to propose a list of both
major and minor evaluated topics that might constitute a
core of instructional material in psychology as a senior

high school subject,
Justification of the Study

This investigation dealing with psychology as a
secondary school subject was undertaken for the following

reasons:
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l. The present emphasis upon the new humanities
as evidenced by monetary gifts for endowments for research
and teaching professorships in these studies, by the prac-
tice of certain colleges and universities conferring de-
grees in these.studies, and the favorable discussion of
the new humanities in educational literature, Professor
Ross L. Finney writes as follows:

To those curricular subjects which treat of human
life, its nature and relationships, it 1s becomlng customary
nowadays to apply the term 'the new humanities.! The new
humenities include geography, biology, psychology, anthro-
pology, soclology, economics, politics, ethlcs, metaphysies,
end history. They must be differentiated from the natural
sciences because each of them contains only a core of
material that 1s strietly scientific in 1ts derivation and
certitude; much of it 1s philosophlcal in the meaning ascribed
to that word, Nevertheless it is from these disciplines
that we are to derive the cognitive material on the basis
of which our beliefs, ideals, *folkways,! and 'mores! are
to be modernized, The new humanities contain that larger
knowledge (however incomplete as yet) before which the pop-
ular mythologies will eventually give way. This will happen
as fast as the curricula render that new knowledge generally
prevalent,

Our neglect of geography, especially in our high
schools, is a most unfortunate omission indeed. Blology,
when well taught to college freshmen, sets up a reverent
philosophy of life in their minds as no other subject seems
to do. It should be moved down into the high school; some
of it even into the grades -- simplified, visualized, and
vitalized. The elements of psychology, with a Judicious
admixture of elementary logic should be taught to high
school children, probably as early as the ninth grade, Its
omission from our secondary school program seems like an

- iIrrational case of parallax between our education and our
civilization, It is no more difficult than algebra; and
would be useful to all. We rationalize mathematics on the

pretext of teaching children to think. Why not introduce
a course that really would teach them how we actually do
think, and point out some of the logical pitfalls to be
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avoided? Anthropology, sociology, economics, civies, and
ethics must all be simplified and given a definite place

- in the secondary, and even in the elementary, curricula;
since the beliefs which these subjects endeavor to sclentize
pertain to all our institutions, And pervading all these
must be provided the perspectives of history.

What we obviously need 1s a science of socilety,

Since the time of Comte this has been the aspiration of
modern scholarship. Instead of bluddering and bungling
along from one crisis to the next, science might render
society really telic, and reduce social phenomena to control,
as 1t has done in the natural world, Our technical achieve-
ments have so far outrun our social adjustments that for

the next few centuries at least it looks as if the world
had more to hope for from social than natural science,

But the aspiration serves chiefly to throw into clear re-
lief the meagerness of our achievements to the present date,
And yet that achievement is far better than nothing. What
we do know about society would go a long way toward saving
ve if we could only meke it function. There is really a
very c¢ onsiderable body of knowledge in the flelds of the
various social sciences., Much of that knowledge is rather

- in the nature of philosophy than of posibive science, it is
true; but compared with the popular mythologies still
currently believed it i1s as dawn to midnight, Half a loaf
is better than no bread,

But the problem is to make it function, To that
end the sociological knowledge extant must be made a common
possession of the people., If scholars had achieved a per-
fect and exhaustive science of society it would avail us
nothing unless its findings were passed out into public
opinion, The discovery of further knowledge is of no more
practical importance, therefore, than the popularization
of what knowledge we already do possess. For social read-
Justment, distributive scholarship is quite as important
as productive,

2. The second reason in justification of this
study is the growing point of view that education should be

for personality adjustment and integration as well as for

1
Finney, Ross L, A Soclologlcal Philosophy of
Education, page 171 ff,
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occuptional preparedness., This point of view very probably
grew out of the writings and addresses of certain educational

philosophers. Quoting:

What the rising generation needs is a new philoso-
phy of individual and social life; a new set of beliefs,
And if this new philosophy is to equip them for all the re-
lationships of modern life it must take its constituent
facts from all the modern sciences that deal with human
life: geography, biology, psychology, social psychology,
anthropology, sociology, economics, political science, ethics,
philosophy, and history.

Doubtless it looks at first glance like a pedago-
gical impossibility to teach all these advanced subjects to
Junior and senior high school children. But the impossi-
bility is an illusion, The traditional philosophy of life
which we of the older generation learned from our elders in
childhood took its materials from these very flelds, how-
ever little we may be in the habit of recognizing the fact,
It matters not whether one says predestination and original
sin, or heredity and instincts; he is talking biology and
psychology in either case, And 1t is hard to see why the

new scientific concepts are any more difficult than the old
theoclogical concepts.

Salvation, if there be any, would seem to be with
the euarriculum makers. The best knowledge extant that beafs
on the social, economic, political and ethical problems of
~the age must be passed out to the pecple through the agency
of the public schools., There is no other agency available
that can do this work systematically, and with unbiased
sclentiflc attitude. And it is really for the performance
of the function that the schools, particularly the high
school and colleges, exist, They have other functlons to
be sure; but if they neglect this one they fail egregiously
to parallel the civilization in which they are in operation.
There 1is everywhere increasing discernment that preparation
for citizenship and other social responsibilities is the
most vital objective of the schools of a democracy. Secon=-
dary students can well afford to devote at least one fourth
of their time to subjects definitely aimed at this objective.
In the United States, consensus of opinion among educators
is rapidly adopting this position,
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: It is from this point of view that the disservice
of the traditionsl curriculum is becoming most apparent,
When a person has graduated from a college course consisting
largely of Latin, Greek, mathematics, and modern languages,
he naturally enjoys a very gratifying confidence in the
assurance that he has become an educated person. One feels
a minor self-confidence of the same sort if he has graduated
merely from a high school with a similar curriculum. The
fact that alma mater has really sent him forth in ignorance
of the collective problems of our modern life, qulte as
naturally does not oceur to him,2

Americal's greatest educational philosopher has the
following to say:

When we abandon the attempt to define 1mmm turity
by means of fixed comparison with adult accomplishments, we
are c¢ ompelled to give up thinking of it as denoting lack
of deired tralts. Abandoning this notion, we are also
forced to surrender our habit of thinking of instruction as
& method of supplying this lack by pouring knowledge into a
mental and moral hole which awaits filling. Since life
means growth, a living creature lives as truly and positively
at one stage as at another, with the same intrinsic fullness
and the same absolute claims. Hence education means the
enterprise of supplying the conditions which insure growth,
or adequacy of life, irrespective of age.

Since growth is characteristic of 1life, education
is all one with growing; it has no end beyond itself, The
criterion of the value of school education 1s the extent in
which 1t created a desire for continued growth and supplies
means for making the desire effective in fact.

The only adequate training for occupations 1s train-
ing through occupations. The principle stated early in this
book that the educative process is its own end, and that the
only sufficient preparation for later responsibilities comes
by making the most of immediately present 1life, applies in
full force to the vocational phases of education, The dominant
vocation of all human beings at all times is livi -
Intellectual and moral growth,® In childh6od and youth with

2

Finney, Ross L. A Sociological Philosophy of
Education, page 289 ff,

3
The underscores are mine «- J. A. B,
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their relative freedom from economic stress, this fact is
naked and unconcealed. To predetermine some future occupa-~
‘tion for which education 1s to be a strict preparation 1is

to injure the possibilities of present d evelopment and there-
by to reduce the adequacy of preparation for a future right
employment.,.

But, at the present juncture, there is a movement
in behalf of something called vocational training which, if
carried into effect, would harden these ideas into a form
adapted to the existing industrial regime., This movement
would continue the traditional liberal or cultural education
for the few economlcally able to enjoy it, and would give to
the masses a narrow technical trade education for specialized
callings, carried on under the control of others, This
scheme denotes, of course simply a perpetuation of the older
soclal division with lts counterpart intellectual and moral
dualisms., But 1t means its continuation under conditions
where it has much less Justification for existence, For in-
dustrial life is now so dependent upon science and so in-
timately affects all forms of social intercourse, that there
is an opportunity to utilize it for development of mind and
character, Moreover, a right educational use of it would
react upon intelligence and interest so as to modify, in
connection with legislation and administration, the socially
obnoxious features of the present industrial and commercial
order. It would turn the increasing fund of social sympathy
to constructive account, instead of leaving it a somewhat
blind philanthropic sentiment, It would give those who en-
gage in industrlal callings desire and ability to share in
soclal control and ability to become masters of thelr in-
@ustrial fate, It would enable them to saburate with meaning
the technical and mechanical features which are so marked a
feature of our machine system of production and distribution.
So much for those who now have the poorer economlc oppor-
tunities. With the representatives of the more privileged
portion of the community, 1t would increase sympathy for
labor, create a disposition of mind which can discover the
culturing elements in useﬁul activity, and increase a sense
of social responsibllity.

In discussing "The Special Functions of Secondary
Education" Briggs has the following to say under the heading

-

4
Dewey, John., Des@cracy and Education, page 161 ff,
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5
of Integration:

To continue by definite program, though in a dimin-
ishing degree, the integration of students, This should be
on an increasingly intellectual level until the desired
common knowledge, appreciations, ldeals, and attitudes are
firmly fixed., This assumes that in such a country as ours
cltizens should ideally have in common much information
and many experlences that they will to a large extent think,
feel, and act alike, e o s o ‘

It makes for socilal comfort, political security,
and peaceful prosperity.

Intelligent integration is of especlal importance
in such a country as ours. Democracy, which imposes an
obligation as well as a privilege to share in governmental
decisions affecting wide areas and local districts, depends
for its success on the integrated citizenry,

v They (students) should have an intelligent basis
of unity with others, however much it may be emotionalized.

The writer clearly subscribes to the viewpoints
set forth in the quotations given above., He adheres to the
belief that modern education, with its emphasis so clearly
placed upon vocational efficiency, seems often to overlook
developing the good, rather than merely the efficient, man,
Hence comes the present day re-emphasis upon the new humanities,
in which the social sciences play such a major role. Hence
also comes the task of education to develop human persone-
ality to its full capacity, in which it finds responsibillity
for supplying conditions which insure growth in all its

aspects, rather than merely to expose the growing organism

5

Brig§s, Thomas H, "The Special Functions of Secon-
dary Education, The Department of Superintendence, Seventh
Yearbook, Chapter XI,.
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to traditionally set subject matter.

In the belief that the adolescent 1s a rapidly
developing individual, with problems highly intimate and
personal, the investigator naturally has railsed this
question:--To what degree does the secondary school organ-
lze and control the conditions of growth pointing primarily
toward full development of a unified, well-integrated per-
sonality? This is of course a matter of the human, hence
in the field of psychology. Any student of secondary educa-
tion, even without the results of the writer's preliminary
survey, is prepared for the following statement,

3e The third reason in justification of this in-
vestigation i1s the faet that there is no systematic plan
at the present time for teaching psychology in the high
school, This was determined by a preliminary investigation
(see Chapter IV).

4, The fourth reason in justification of this
gtudy is the probable felt need on the part of educators of
extending -another, perhaps all, traditionally college subjects
to the lower levels of secondary education. Researches upon

- the secondary curriculum have shown that, with the elimina-
tion of waste in elementary education, the natural "settling
down" of the curricular materials of higher levels, the in-
creasing age of average high school completion, and the
greater freedom of living granted to youth while in the secon-
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dary school, (1) there is time for learning materials found
earlier, and still, within the college, (2) the high school
adolescent 1s gufficlently mature intellectually to master
much of the subject matter orgiginally monopolized by the
college, and (3) the challenging facts of economies, polities,
sociology, current history, biology, even religion mnust be,
are being, brought not down, but to, his inguiry. In this
regard the present writer finds a justification of ascertain-
ing whether psychology should not share wlth sister scienses--
primarily soclal-- in descending from higher education to
~come at grips with active, intelligent youth in the secon=-
dary school,

Deliminations of the Procedure

It was arbltrarily decided that the scope of the
study should include only the public senior high schools
with an enrollment of 1000 and above, the Class A state
teachers colleges, and the state universities and prviateyf
and municipal universities that are on the approved list of
the Association of American Universities. The reasons for
delimiting the procedure in this way are stated as follows:

l. The magnitude of the task involved in investi-
gating the work of approximately 25,000 high schools made

1t necessary to study a restricted group of high schools,
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2. The large senior high school was selected for

- the reason that all the psychological problems of the smaller
high schools, and very probably additional ones, are present
in the student life of the large senlor high school, More-
over, due to the fact that these large senior high schools
are listed, with certain data, by the U. S. 0ffice of Educa-
tion, they could be communicated with directly, whereas in
the case of the smaller high schools which are not listed

‘it would have been necessary to have reached them through
state and county school officials. There is the third reason
that the large senlor high school is more independent in its
organization and administration from state-wilde supervision
and control than the smaller high school; and, hence, has
greater freedom in selecting instructional materials,

5. Since psychology has been a traditional college
subject it i1s logical to assume that in belng extended to
the lower school levels it would first appear in the senlor
high schools, as has been the case with soclology, economics,
ete., rather than jump over the sénior high school into the
junior high or elementary school,

4, In delimiting the number and type of colleges
and universities fo Class A teachers colleges and to state
universities and universities that are members of the Assocla-
tion of American Universities it was assumed that the better

group of colleges and universities wa&s being included., It
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was assumed, also, that these institutions subscribed more
fully to the dominant principle of American education;-
namely, "education, a state function"- than any other group

of Amerlcan colleges and universities,
Sources of Material

Replies to blanks of inquiry directed to the State
directors of secondary education, to the heads of depart-
ments of secondary education in state universities and pri-
vate and rmunicipal universitles that are on the approved
list 6f the Assoclation of American Universities, to the
presidents of the Class A teachers colleges, and to all
public senior high schools whose enrollment is 1000 and
above are the bases for the statements of facts and conclu-
sions regarding the present practices and trends of opinion,
These will be found included 1ater/in the present work and
discussed in detail,

Fourteen major topics in functional psychology were
formulated from readings in the psychology of adolescence,
mental hygiene, character education, general and social psy-
chology.6 These fourteen major topics were submitted to the

individuals (see Chapter VI) who favor psychology as a secon-
dary school subject in the following groups of educators:

State directors of secondary education, professors of secon=-

6

See page 77 , Chapter VI for explanation of the
logical basis for the selection of fourteen major topics,
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dary education in the above mentioned group of universitiles
~and colleges, principals of cosmopolitan senior high schools,
and teachers of psychology in senior high schools. These
individuals were asked to rate these fourteen major toples
on a seven polnt rating scale. After these toplcs were evalu-
ated by these four groups of educators, the answers were
tabulated and the results given statistical treatement to
determine their relative value and the number of class
periods that each topic should be taught. The next and final
step was to formulate and place under these fourteen major
topics several hundreds of subsidiary topics. After this
was done, the major and minor topics were mlmeographed,
placing the subsidiary topics beneath the proper major topics.
These were then evaluated on a three point rating scale by
a certain group of psychologists who are teaching courses

in the psychology of adolescence,
Techniques for Gathering and Treating Data

The only published materlal dealing explicity with
psychology as a high school subject is an article in a pro-
fessional magazine, the scope of which 1s general problems
in education.v This article merely expresses a favorable
viewpoing and 1s not a report of an investigation. This

means that, historlcally, there are no principles or facts

7

Richard E, Hyde. "A High School Course in Psy-
chology," Education (November, 1927), 175-179,
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“"avallable for suggestion or guidance except those that have
been employed in similar investigations in general and ed-
ucational psychology.
The technique, then, of securing facts and establish-
ing principles was the questionnaire, Statistical treatment
was given to the facts thus gathered.

Definition of Terms

A teachers college as spoken of in this study will

mean a four year degree granting institution that is a Class

A member of the American Association of Teachers Colleges.

A senior high school will be understood to mean a high school

conslsting of grades 10-11-12, as listed by the 0ffice of
8

Education, A university will mean a state university or a

private or municipal university that is on the approved list
of the Association of American Universities, By pszchologz
is meant the science which "seoks to explain the behavior

of living organisms."g In this investigation it will be
considered for its cultural and liberalizing values, as in

the case of English, civies, etec. A professor of secondary

education, a high school principal, a president of a teachers

college, a teacher of high school psychology will apply re-

8

See form #45755, List of Public Senior High Schools,
1927-28~~ the most recent publIcation,

9

’ A. I. Gates, Psychology for Students of Education
(Revised), page 17.
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spectively to individuals associated with the previously

delimited groups of universities, colleges, and high schools,
Statement of the Problem

The problem of this investigation may well be re-
stated in the form of a questlon: What Should Be Taught in

& Senior High School Course in Psychology? The scope of

this problem may be analyzed by asking four other questions:
1., What are the present practices and trends of
opinion regarding psychology as a secondary school subjeect?
2. What are some of the factors influencing the
selection of instructional material in psychology for senior
high school students?
3. What are the major topics that should be taught
in a course in psychology for senlor high school students
and what is the relative significance of each of these toplcs
as instructional material?
4, What are the minor topics that should be taught
in a course 1n psychoclogy for senlior high school students
and what is the relative significance as instructional

material of each of these topics?
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CHAPTER II

PRESENT PRACTICES AND TRENDS OF OPINION IN STATES AND
A CERTAIN GROUP OF PUBLIC SENIOR HIGH SCHOOLS
REGARDING OFFERING PSYCHOLOGY AS A SENIOR
HIGH SCHOOL SUBJECT

The States

1
Using the 1930 Educational Directory as a means

of securing names and description of positions, an inguiry
2

blank was sent to "The State Director of Secondary Educa-
tion" in care of the chief state school officer in every
state., Table I below is a summary of the results of certaln

indicated questions asked in this inquiry sheet.

TABLE I

PRESENT PRACTICES AND TRENDS OF OPINION OF STATE
DIVISIONS OF SECONDARY EDUCATION REGARDING
OFFERING PSYCHOLOGY AS A SENIOR HIGH
SCHOOL SUBJECT

Nomber |Number | Number wmper rampber

Question-| and per|and perjand per and per and per

naires cent cent cent that|cent non-|cent offer-

that that don't committal |dAg 0P~

Sent| Returned| offer [favor |favor favoring

No. |[Noo| 4 | Noo % |Noe 4 |[No. % No.| 4 [Nols 4"
48 |48 |100 13(27.1(11(|22.9(22 (45,8 2 | 4.1 |24 |50
A more detailed analysis of the findings of the

questlon sheet will be undertaken,

1

Office of Eduecation Bulletin (1930) No. I.

2 .
See Appendix A for a copy of the questionnaire.

e I
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The first question asked on the inqulry blank

was:
Is psychology offered as a cultural and liberal-
1zing subject (apart from any teacher-training
program) in the senior high school program of
studies in your state?
Thirteen state directors of secondary education replied that
psychology was offered as a senior high school subject in

their states, These states are as follows:

TABLE II

STATES THAT OFFER PSYCHOLOGY AS A SUBJECT IN
THE PROGRAM OF STUDIES IN THE SENIOR
HIGH SCHOOL

e ]

Arkansas North Dakota South Dakota
Fiorida - New Mexico Utah

Kansas Ohio Washington
Missourl Oklahoma Wyoming
Montana

Total Number - lSA

The above table shows that there are thirteen
of the states in which the state course of study for sec=-
ondary schools includes psychology as a liberalizing and
cultural subject., This is somewhat suveplsing when it is
borne in mind that there has been practically no discussion
from platform or press regarding such a subjeect in high
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school,

The next most significant question, followling the
direction "If psychology 1is not offered, please answer the
following questions," was:

Are you in favor of including psychology as &
cultural and liberalizing sgent in the senior
high school program of studies?

The state directors of secondary education in
eleven states which did not offer psychology replies that
they favored its being offered in the senior high school
program of studles, Table III which follows gives a list

of these states,

TABLE IIX

STATES THAT FAVOR OFFERING PSYCHOLOGY AS A
SUBJECT IN THE PROGRAM OF STUDIES IN
THE SENIOR HIGH SCHOOL

o= e

California New Hampshire
Colorado ‘ South Carolina
Connecticut Texas

Idaho Vermont
Indiana Wisconsin

Towa

Total Number - 11

Table III shows that the state directors of secon-
dary education in eleven of the states favor offering psy-

chology in the secorndary school curriculum,
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Combine the 27.1 per c¢ ent of the number of states
that offer psychology with the additional 22.9 per cent that
favor offering it and it will be séen that exactly 50 per
cent of the states in the Union either offer or favor offer-
Ing psychology as a senior high school subject.

The state directors of secondary education in 22
states replied that they did not offer nor favor offering
psychology as a senior high school subject. Table IV

enumerates these states 1n alphabetical order,

TABLE IV

STATES THAT DO NOT FAVOR OFFERING PSYCHOLOGY
AS A SUBJECT IN THE PROGRAM OF STUDIES
IN THE SENIOR HIGH SCHOOL

——— ——
—— —

Alabams Maryland New York
Arizona Massachusetfs< Oregon
Delaware Miéhigan Pennsylvania
Georgia . Minnesota Rhode Island
Kentucky Mississippl Tennessee
Louislana | Nebraska Virginia
Maine Nevada West Virginia

New Jersey

Total Number - 22

The above table shows that there are 22 states

which do not favor psychology as a senlor high school sub-
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- Ject., Stated in terms of per cent, there are 45.8 per cent

of the states in the Union whose directors of secondary
education do not favor including psychology among the senior
high school program of studies,

Besides the thirteen states that offer psychology,
the eleven others that favor its being offered and the
twenty-two that oppose 1it, there are two states whose direc-
tors of secondary education are non-committal regarding
whether or not they favor its being offered. These states

are: Illinois and North Carolina.
Public Senior High Schools

After having obtained from the 0ffice of Education
. & mimeographed copy3 of the names of the 120 public senior
high schools whose enrollment was 1000 students or above, a
questlon sheet was sent to the prineipals of these high
schools located in thirty-five states.4 Table V following
is a summary of the replies to certain 1ndica£ed questions

contained in this infuiry blank,

3
See Appendix C.

4
See Appendix D,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

19



TABLE V

PRESENT PRACTICES AND TRENDS OF OPINION AMONG
114 PUBLIC SENIOR HIGH SCHOOLS REGARDING OFFER-
ING PSYCHOLOGY IN THE PROGRAM OF STUDIES

Number |Number | Number Number
and per |and per| and per and per
Question- cent cent cent that| cent offer-
naires that that don't ing or
Sent, Returned| offer favor favor favoring

No. | No. % 1 No, % No. % No, % No, %
120 | 114 |95 21 [1844(40 |35 | 54 [47.3 | 61 |53.4

A more detalled analysis of the findings of this
gquestion sheet will now follow,

The first question asked in this inquiry sheet

was as follows:

Do you offer a senior high school course in psy-
chology (apart from any teacher-training program}?

Twenty-one of these high school principals replied
in the affirmative, The high schools which offer psychology

as a cultural and liberalizing agent are listed in Table VI
following,
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TABLE VI

TWENTY-ONE PUBLIC SENIOR HIGH SCHOOLS IN WHICH
PSYCHOLOGY IS OFFERED IN THE PROGRAM OF STUDIES

Senior High School
Fresno, California

Polytechnic High
Long Beach, California

Polytechnic High
Los Angeles, Californila

Senlor Hlgh School
Pasadena, California

Bast High School
Denver, Colorado

Manual Training High
Denver, Colorado

South High School
Denver, Colorado

Hillsborough High
Tampa, Florida

Senior High School
‘Rockford, Illinois

Central Senior High
Sioux City, Iowa

Senior High School
El Dorado, Kansas

Wyandotte High School
Kansas, Clty, Kansas

'McDonogh High School

New Orleans, Louislana

Central Senior High
Kansas City, Missouri

Westport Senior High
Kansas City, Missouri

Northeast Senior High
Kansas City, Missouri

Senior High School
New Rochelle, New York

Classen Senior High
Oklshoma Clty, Oklahoms

Senlor High School
Knoxville, Tennessee

East High School
Salt Lake City, Utah

West High School
Salt Lake City, Utah

Total Number - 21

Table VI shows that there are twenty-one public

- 8enior high schools mmong the group studied that offer psy-

chology among their programs of studies. Considered in

terms of per cent, this means that 18.4 per cent of the 114
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public senior high schools from which replies were received.

offered courses in psychology for high school students,

The next most significant question on the inquiry

blank was:

Do you favor including psychology among the program
of offerings in the senior high school?

The prinecipals of forty high schools which did not

offer psychology replied that they favored offering 1t,

These high schools are listed in Table VII below,

TABLE VII

FORTY PUBLIC SENIOR HIGH SCHOOLS WHOSE
PRINCIPALS FAVOR OFFERING PSYCHOLOGY
IN THE PROGRAM OF STUDIES

Phillips High School
Birmingham, Alabama

Senior High School
Little Rock, Arkansas

Technilcal High
Fresno, Californila

Woodpow Wilson High
Long Beach, California

John G. Fremont
Oakland, Californias

Senior High School
Sacramento, California

Senilor High School
San Dilego, California

Senior High School
Colorado Springs, Coloradp

Senlor High School
East St. Louls, Illinois

Central High School
South Bend, Indiana

East High School
Des Moines, Iowa

North High School
Des Moines, Towa

Holmes High School
Covington, Kentucky

Senior High School
Portland, Maine

Senlior High School
Chelsea, Massachusetts

Senior High School
Pittsfield, Massachusetts

Central High School
Springfield, Massachusetts

Central High School
Bay City, Michigan

Central High School
Flint, Michigan

North High School
Flint, Michigan

(table continued on next page)
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TABLE VII (continued)

FORTY PUBLIC SENIOR HIGH SCHOOLS WHOSE
PRINCIPALS FAVOR OFFERING PSYCHOLOGY
IN THE PROGRAM OF STUDIES

Senlor High School
Jackson, Michigan

. Senior High School
Bayonne, New Jersey

McKinley High School
Canton, Ohio

Senlor High School
Hamilton, Ohilo

Senlior High School
Lakewood, Ohio

Senior High School
Springfield, Ohilo

‘Rayen High School
Youngstown, Ohio

Central High School
Tulsa, Oklahoma

Senior High School
Altoqna, Pennsylvania

Senior High School
New Castle, Pennsylvania

Senior High School
Reading, Pennsylvania

Senior High School
Wilkingsburg, Pennsylvania

William Penn High
York, Pennsylvania

Senior High School
Pawtucket, Rhode Island

John H., Reagan High
Houston, Texas

Sam Houston High
Houston, Texas

San Jacinto High
Houston, Texas

Main Avenue High
San Antonio, Texas

Senior High School
Charleston, West Virginila

Senior High School
Morgantown, West Virginia

Table VII above shows that forty of the 114

public senior high school principals replying favor psy=-

chology as a subject for high school students,

Turning now to the ones that do not offer nor

favor 1%, we have the group of high schools in Table VIII,
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TABLE VIII

FIPTY-FOUR PUBLIC SENIOR HIGH SCHOOLS WHOSE
PRINCIPALS DO NOT FAVOR INCLUDING PSYCHOLOGY
IN THE PROGRAM OF OFFERINGS OF THE SENIOR HIGH

SCHOOLS

p——— e ]

Senior High School
Berkeley, California

Hollywood High School
Los Angeles, California

Los Angeles High
Los Angeles, California

Roosevelt High School
Oakland, California

Polytechnic High
Riverside, Californis

Senior High School
San Bernardino, California

Senior High School
San Jose, California

Senior High School
"Santa Monica, California

Senior High School
Pueblo (Dist.20), California

Senilor High School
Decatur, Illinois

Senlor High School
Rockford, Illinois

Central High School
Munclie, Indiane

Senior High School
Mason City, Iowa

Senlor High School
Brockton, Massachusetts

Senior High School
Everett, Massachusetts

English High School
Lynn, Massachusetts

Senlor High School
Quiney, Massachusetts

Senior High School
Revere, Massachusetts

Technical High School
Springfleld, Massachusetts

Northern High School
Detrolt, Michigan

Southeastern High
Detroit, Michigan

Senior High School
Hamtramek, Michigan

Central High School
Lansging, Michigan

Senior High School
Pontiac, Michigan

Robt, E. Denfield
Duluth, Minnesota

North High School
Minneapolls, Minnesota

Northeast Senior High
Kansas City, Missouri

Senior High School
Springfield, Missourl

(table continued on next page)
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TABLE VIII (Continued)

FIFTY-FOUR PUBLIC SENIOR HIGH SCHOOLS WHOSE
PRINCIPALS DO NOT FAVOR INCLUDING PSYCHOLOGY
IN THE PROGRAM OF OFFERINGS OF THE SENIOR HIGH

SCHOOLS
Senior High School Cheltenham Township
Great Falls, Montana Elkins Park, Pennsylvania
Senior High School John Harris High
Camden, New Jersey Harrisburg, Pennsylvania
Battin High School Senior High School
Elizabeth, New Jersey New Kensington, Pennsyvlanila
A, J. Demarest High Senlor High School
Hoboken, New Jersey Williamsport, Pennsylvania
Hughes High School Hume-Fogg High
Cincinnati, Ohio Nashville, Tennessee
East High School Central High School
Cleveland, Ohio Fort Worth, Texas
North High School Brackenridge High
Columbus, Ohio San Antonio, Texas
South High School Senior High School
Columbus, Ohio Waco, Texas
S8teele High School Lincoln High School
Dayton, Ohio Tacoma, Washington
Shaw High School Stadium High School
E. Cleveland, Ohio Tacoma, Washington
Senior High School Senior High School
Lorain, Ohio Huntington, West Virginia
Senior High School Central High School
Mansfield, Ohio Superior, Wisconsin

South High School
Youngstown, Ohio

Total Number - 54
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Table VIII shows that fifty-four of the principals
of the 114 public senior high schools replying do not favor
offering psychology as a senlor high school subject.

Summary and Conclusions

1., Replies received from forty-eight state
directors of secondary education showed that thirteen or
27 .1 per cent of the forty-six state directors who def-
initely expressed themselves sald that psychology was offered
as a senlor high school subject; that eleven or 22,9 per
eent other states favor offering, while two or 4,1 per
cent of the state directors are not decided either in favor
or against offering psychology as a semondary school subject.
Twenty-two or 45.8 per cent of the forty-six state directors
who gave definite replies saild ﬁhat psychology was neither
offered nor favored in thelr states.

2. One hundred fourteen replies from the 120
public senior high schools with an enrollmen£ of 1000 or
above showed that twenty-ocne or 18,4 per cent offered psy-

chology as a senior high school subject; forty or 35 per
| cent of the high school principals favor including psychology
as a subject, while fifty-four or 47,3 per cent do not offer
or favor offering psychology in the senior high school,

3. Since there are eleven states and forty publie
senior high schools which favor offering psychology'that do
not offer it at the present time, it is evident that there
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is a decided trend of opinion among state directors of sec-
- ondary education and principals of public senior high schools

in favor of placying psychology in the senlor high school

program of studiese
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CHAPTER IIT

TRENDS OF OPINION AMONG CLASS A STATE TEACHERS
COLLEGES, STATE UNIVERSITIES AND PRIVATE
AND MUNICIPAL UNIVERSITIES THAT ARE
ON THE APPROVED LIST OF THE AS~
SOCIATION OF AMERICAN
UNIVERSITIES

Teachers Colleges

The American Assoclation of Teachers Colleges
1
lists 106 Class A accredited institutions, A letter

wad directed to the president of each teachers college
requesting him or some member of his faculty to whom he
might refer the matter to answer the blank of inquiry5
which was enclosed., Table IX below indicates the results
of the tabulation of replies to the first question on the
inquiry blank,

Are you in favor of including the study of psy-

chology as a cultural and liberalizing agent

(that is, apart from any teacher-training pro-

gram) among the course offerings of the senior
high schools?

1
For a statement of the standards of accrediting
teachers colleges, as well as a list of the aceredited in-
stitutions, see the N. E. A. Yearbook for 1930 (Vol. 68),
_ppr. 807-819,

2
See Apperndix E for copy of this letter,

3
See Appendix F for copy of this guestionnaire,
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TABLE IX

TRENDS OF OPINION OF NINETY CLASS A STATE
TEACHER COLLEGES REGARDING PSYCHOLOGY
A3 A SENIOR HIGH SCHOOL SUBJECT

e ]

Guestionnalres Favoring Not favoring
Sent  Returned
No. No. % No, % No. %
106 90 84,9 48 5343 42 46,6

An analysls and a more detailed presentation of
these data will now be undertaken,

Table X which follows lists the Class A state
teachers colleges that favor psychology as a secondafy

school subject. Numbers and percentages are given,

TABLE X

FORTY-EIGHT CLASS A TEACHERS COLLEGES THAT
FAVOR PSYCHOLOGY AS A SENIOR HIGH SCHOOL

SUBJECT
State Teachers College State Teachers College
Flagstaff, Arizona Santa Barbara, California
State Teachers College State Teachers College
Tempe, Arizons Greely, California
State Teachers College - Western State College
Conway, Arkansas Gunnison, Colorado
State Teachers College Northern Illinois St. T, C,
Fresno, California Dekalb, Illinois
State Teadhers College Illinois State Normsl U,
San Diego, California Normal, Illinois

(table continued on next page)
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TABLE X (Continued)

FORTY-EIGHT CLASS A TEACHERS COLLEGES THAT
FAVOR PSYCHOLOGY AS A SENIOR HIGH SCHOOL

SUBJECT

Indiana St. Teachers C.
Terre Haute, Indiana

State Teachers College
- Emporia, Kansas

State Teachers College
Hays, Kansas

State Teachers College
Pittsburg, Kansas

Eastern Kentucky T. C.
Richmond, Kentucky

State Teachers College
Duluth, Minnesota

S8tate Teachers College
St. Cloud, Minnesota

State Teachers College
Winona, Minnesota

msSo Delta st. T, Ce
Cleveland, Mississippi

State Teachers College
Hattiesburg, Mississippl

Northeast Mo. St. T. C.
Kirksville, Missouri

Southwest Mo. St. T. C.
Springfield, Missouri

State Normal School
- Blymouth, New Haven

State Normal School
Trenton, New Jersey

East Carolina St, T. C.
Greenville, North Carolina

State Teachers College
Minot, North Dakota

East Central St. T. Ce.
Ada, Oklahoma

Northwest St. T. C.
Alva, Oklahomsa

Southeast 3t. T. C.
Durant, Oklahoma

Northeast St. T. C.
Tahlequah, Oklahoma

Southwest St., T. C,
Weatherford, Oklahoma

State Teachers College
Bloomsburg, Pennsylvania

State Teachers College
Edinboro, Pennsylvania

State Teachers College
Slippery Rock, Pennsylvania

State Teachers College
West Chester, Pennsylvania

East Tenn. 3t. T. Co.
Johnson City, Tennessee

East Texas St. T, Ce
Commerce, Texag

North Texas St. T. Ce
Denton, Texas

Sam Houston St. T. C.
Huntsville, Texas

State Teachers College
East Radford, Virglinia

(table continued on next page)
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TABLE X (Continued)

FORTY~EIGHT CLASS A TEACHERS COLLEGES THAT
FAVOR PSYCHOLOGY AS A SENIOR HIGH SCHOOL

SUBJECT

State Teachers College State Teachers College
Fredericksburg, Virginia La Crosse, Wisconsin
State Teachers College State Teachers College
Harrisonbung, Virginia Oshkosh, Wlsconsin
Concord St. N, Sc. State Teachers College
Athens, West Virginila Platteville, Wisconsin
Fairmont St. N, Sce. State Teachers (College
Fairmont, West Virginia Superior, Wisconsin

Total Favoring - 48
Per cent «--e--- 5343

Table X enumerates the names of forty-eight Class
A state teachers colleges which favor psychology as a senior
high school subject., This is 53,3 per cent of the ninety
teachers colleges which replied,

Table XI which follows lists the names of state
teachers colleges which do not favor offering psychology as

a senlor high school subject., The number and per cent are

included,
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FORTY-TWO CLASS A STATE TEACHERS COLLEGES
WHICH DO NOT FAVOR PSYCHOLOGY AS A
SENIOR HIGH SCHOOL SUBJECT

Som—n—o— —
-

— —
— —

State College for Women
Milledgeville, Georgla

Western Illinois St. T. C.
Macomb, Illinois

Ball State Teachers College
Mancie, Indiana

State Teachers College
Cedar Falls, Iowsa

Western Kentucky T. C,
Bowling Green, Kentucky

Murray State Teachers College
Murray, Kentucky

State Normal College.
Natchitoches, Louisi?na

Detroit Teachers College
Detroit, Michigan :

Western State Teachers Ce
Kalamazoo, Michigan

Central State T. C,
Mt., Pleasant, Michigan

Michigan State Normal
© Ypsilanti, Michigan

State Teachers College
Bemldli, Minnesota

State Teachers College
Moorehead, Minnesota

Southeast Mo, St. T. Cos
Cape Girardeau, Missouri

Harris Teachers College
St. Louls, Missouri

Central Missourl s8t. T. C.
Warrensburg, Missourl

State N, 8, and T. C.
Kearney, Nebraska

Normal School and T. C.
Peru, Nebraska

Normal School and T, C.
Wayne, Nebraska

State Teachers College
Albany, New York

State Teachers College
Mayville, North Dakota

State Teachers College
Valley City, North Dakota

Central State T, C.
Edmond, Oklahoma

State Normal School
Californlia, Pennsylvania

State Teachers College
E. Stroudaburg, Pennsylvania

State Teachers College
Indiana, Pennsylvania

(table continued on next page)
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TABLE XI (Continued)

FORTY-TWO CLASS A STATE TEACHERS COLLEGES
WHICH DO NOT FAVOR PSYCHOLOGY AS A
SENIOR HIGH SCHOOL SUBJECT

State Teachers College Western Tennessee St. T. C.
Lock Haven, Pennsylvania Memphis, Tennessee

State Teachers College Sul Ross State T. C.
Mansfield, Pennsylvania Alpine, Texas

State Teachers College Western Texas State T. C,
Millersville, Pennsylvania Memphlis, Tennessee

State Teachers College 3. W, Texas State T. C.
Shippensburg, Pennsylvania San Marcos, Texas
Northern State T. Ce State Teachers College
Aberdeen, South Dakotk Farmville, Virginia
Eastern State Normal School State Teachers College
Madison, South Dakota Eau Claire, Wisconsin
State Normal School State Teachers College
Spearfish, South Dakota Riverfalls, Wisconsin

E. St. Normal School State Teachers College
Springfield, South Dakota Whitewater, Wisconsin

Total not favoring - 42
Per cent ~wememcmacen-- 46,6

Table XI'. shows that there are forty-two of the
Class A state teachers colleges which do not favor offer-
ing psychology as a senlor high school subject, This table
shows, also, that 46.6 per cent of the teachers colleges
replying do not favor psychology as a senior high school

subject,
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Unlversities

The 1930 Educational Directory lists forty-two

state universities and some twenty private and municipal
universities that are on the approved list of the American

Asscciation of Univ ersities,
4 5
A letter, enclosing a blank of iInquiry, was

directed to the "Head of the Department of Secondary Ed-
ucation" to each of these sixty-two universities.
Table XII which follows analyres the replies to

the first question:

Are you in favor of including the study of psy-
chology as a cultural and liberalizing agent
(that is, apmrt from any teacher-training pro-
gram) among the course offerings of the senlor
high school?

TABLE XII

TRENDS OF OPINION OF HEADS OF DEPARTMENTS OR
MAJOR PROFESSORS OF SECONDARY EDUCATION
IN FIFTY STATES, PRIVATE AND WMUNICIPAL
UNIVERSITIES REGARDING PSYCHOLOGY AS
A SENIOR HIGH SCHOOL SUBJECT

s ——— ———— ]
Questionnaires Favoring Not favoring
Sent Heturned
No. No. % No, % No, %
62 50 8046 30 60.0 20 40,0
4

See Appendlx G,

5
See Appendix H,
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A further analysis of the reactions in Table XII
-~ will be presented on the following pages.
Table XIII which follows gives a list of the uni-
versities in the scope of this study which favor psychology

as a senior high school subject.

TABLE XIII

THIRTY STATE, PRIVATE AND MUNICIPAL UNIVERSITIES
WHOSE HEADS OR MAJOR PROFESSORS OF SECONDARY
EDUCATION FAVOR PSYCHOLOGY AS A SENIOR
HIGH SCHOOL SUBJECT

University of Alabams University of Minnesota
University of Arkansas University of Missouri
Stanford University University of New Hampshire

George Washington University Cornell University

University of Florida New York University
University of Georgia Univerd ty of Oregon |
“University of Idaho University of Pennsylvania
University of Chicago Brown University
University of indiana University of South Carolina
University of Kansas University ofTennessee
JohnrH8pkins University University of Texas
University of Maryland ‘ University of Utah
University of Boston University of West Virginia
Harvard University University of Wisconsin
University of Michigan Teachers College, Columbia

Total favoring - 30
Per cent ~ewew== 60,0
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Table XIII shows that 30 or 60 per cent of the 50
professors of secondary education replying favor psychology
as a senlor high school subject. It will be observed that
these are educationists and not psychologlsts whose point of
view might influence them to favor psychology as a secondary
school subject.

Table XIV beslow lists the names, numbers and per
cent of universities included in the s® pe of this study
whose heads of departments or major professors of secondary
education do not favor psychologh as a senlor high school

subject,

TABLE XIV

TWENTY STATE, PRIVATE AND MUNICIPAL UNIVERSITIES
WHOSE HEADS OR MAJOR PROFESSORS OF SECONDARY
EDUCATION DO NOT FAVOR PSYCHOLOGY AS A
SENIOR HIGH SCHOOL SUBJECT

University of Arizona University of Montana
University of Californisg University of Nebraska
University of Colorado College of City of New York
University of Delaware University of North Dakota
Unlversity of Iowa Ohio sState University
University of Kentucky University of South Dakota
Louisiana State University University of Vermont
University of Maine University.of Virginia
~CGlark University University of Washington
University of Mississippi University of Wyoming

Total not favoring - 20
Per cent weeacacaaaa 40,0
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Table XIV shows that 20 or 40 per cent of the 50
professors of seco ndary education in the universities in
the scope of this study do not favor psychology as a secon-

dary school subject,
Summary and Conclusions

l. Ninety replies to questionnaires addressed to
the presidents of the 106 Class A teachers colleges showed
that forty-eight or 53,3 per cent favor psychology as a senior
high school subject as compared to forth-two or 46.6 per cent
who do not favor it,

2. Fifty replies to blanks of inquiry directed to
heads of departments of secondary education in sixty-two
universities in the scope of this investigation shoved that
thirty or 60 per cent of the heads bf these departments
favor psychology as a secondary school subject as compared

to twenty or 40 per cent who do not favor it.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

37



CHAPTER IV
CURRENT CURRICULAR CONTENT WITH CRITICAL
COMMENTS AND DISCUSSION

The preceding introductory chapters provoke in-
quiry regarding the historical background of psychology as
a cultural and liberalizing subject in the American high
school, The purpose of this chapter, then, is to present
certain available materials and the practices in the in-
structional aspect of the subject with critical comments and
dlscussion,

It was stated in Chapter I that one article ih an
educational periodical is the only published material deal-
ing explicity with psychology as a high school subject that
the lInvestigator has been able to find., Before proposing a
group of instructional material, it 1s in order to inquire
more definitely regarding the type of instructional matérial
that 1s used in the states and high schools in the scope of
this investigation,

Curricular Content
States
The following question was included in the question-
naire directed to state directors of secondary educatlon:
If psychology 1s offered, will you be kind enough

to send me a course of its study or syllabus?

38
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Several states, though they offered psychology,
did not reply to this question., The investigator addressed
a letter directly to the state directors of secondary educa-
tion in these states, requesting a course of study, a syllabus,
or a list of approved textbooks, Results of the replies to
the questionnaire and the direct letter of ingquiry by the
thirteen states in which psychology is offered as a secondary
school subject are given in Table XV which follows:

TABLE XV

STATUS OF AVAILABLE INSTRUCTIONAL MATERIAL iN THE
THIRTEEN STATES WHICH OFFER PSYCHOLOGY AS A
SENIOR HIGH SCHOOL SUBJECT

_Available Instructional Maberial
State Course ol | Syllabus Approved Text-
Study books
es | NO Yes | NoO Yes No
-~ Arkansas b4 X x
Florida b 4 x x
Kansas X b4 x
Missouri X X x
liontana # x x x
North Dakota## X X X |
New Mexico X X x
Ohio X x x
Oklahomal x x x

(table continued on next page)
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TABLE XV (Continued)

STATUS OF AVAILABLE INSTRUCTIONAL MATERIAL IN THE
THIRTEEN STATES WHICH OFFER PSYCHOLOGY AS A
SENIOR HIGH SCHOOL SUBJECT

- | Available instructional Material
State Course of | Syllapus Approved Text-
Study books :
es | No Yes | No Yes o
South Dakota X x x
Utah x X x
Washington X x X
Wyoming X X x

#The state director of secondary education reports that
a course of study 1s being written,

##This is the only state that offers a complete outline
for a course in senior high school psychology. For that
reason the outline is given in full on pages 40-42

###see page 43 for a quotation from the high school course
of study for Oklahoma,

As previously stated, it 1s thought desirable to
include the entire course of study in psychology for high
schools in North Dakota since this is the only state that
offers a systematic course of study in high school psy-
chology. This outline is given below.1

‘ It 1s suggested that the following topies should
be stressed with reasonable thoroughness, though not necess=-
arlly in the order named.

1
High School Manual for North Dakota High Schools,
Bismarck: Department of Public Instruction, 1928, FPD. 137-
i kc1: Da—

L
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Nature of consciousness, or mind: The stream of

consciousness. Introspection,

Elementary study of the nervous system: The
neurone. The synapse. Autonomic nervous system. Cerebro-
spinal system. The brain, There should be a sufficient
study of the nervous mechanism to permit an intelligent
discussion of the various types of behavior later,

Sensory experience: Stimull and sense organs.,
The meaning of sensation. The inadequacy of the od idea of
"the five senses.” Special attention should be given to
sight, hearing and the tactual-motor senses. Proper sense-
training should be stressed, as "all that we know enters
the consciousness by way of the senses,”

Perception: The interpretation of sensation.
The development of the percept. Formatlion of percepts of
solidity, of distance and size, of time, etc. Illusions
and hallucinations. Tests of the validity of percepts.

Concépts and Ideas: General meanings, Ideas of
classes and groups of objects,

Imagination: Its value and development., Product-

- 1ve and reproductive imagination. Types of imagery. Im-

agination and "lies." Tests of validity of imagination,

Memory: How different from mere imagination. Re-
call and recognition, Improvement in memory. Sources of
error in memory. Witnesses and thelr testimony., Children
as witnesses., Mnemonic devices,

Association?! The secret of continuous thinking,.
How things become assoclated in consciousness., If any
system of "laws of association" is taught it should be under
a system of names whose meaning 1s obvious and a memory

41

knowledge of such names should not be required by the examiner,

Such laws as primacy, recency, frequency, and vividness can
be understood by aI?.

Thinking, reasoning, judgment: The higher thought
processes. The "thought @risis,” The syllogism, Inductive
and deductive reasoning. Hypothesis, theory and law. The
necessity for a trained "feeling of reliability,"

Affective experience: Kinds of feelings., Seek-
ing and shunning as the response phase of feelings., Value
of the feelings in determining conduct. Training of the
feelings. Difference between feeling and emotion. Training
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of the emotions. Benefits and dangers. Moods and tempera-
ment, Moral and ethical training. _

Learning: Not confined to school and books, Trial
and success, Imitation. Learning by free ideas. ILearning
by "wholes" and by "parts." Learning curves. Plateaus,
Over-learning and forgetting.

Fatigue: Mental and muscular, Feelings of fatigue.
Mental attitude and fatigue. Treatment for fatigue.

Reflex action and instinet: Man's original equip-
ment., Development by survival, Differences between re-
- flexes and instincts., Grouping of instincts. Instincts and
reflexes as the basgsis of all education and training. Need
of instincts in modern society.

Habit: Laws of habit formation, Usefulness,
Bad habits and habit-breaking, Plasticity iIn youth and age,

Attention: Focus and fringe, Passive and active
attention. Spontaneous and controlled. Voluntary and in-
voluntary. Instinctive and acquired., Nalve and reflective.
How attention is controlled and sustained.,

Interest: Relation to attention., Range of in-
terests. Acquired interests,

Play: Theories of play. Play as an educative
agency. Limitations., Free play. Play and recreation.
The play 1life of adults,

Personality and individual differences: What con-
stitutes personality. Necessity of taking individual differ-
ences into account when dealing with groups., Ideals and
the higher life,

TEXTBOOKS AND REFERENCES
Robinson - Practical Psychologye.
Morgan and Gilliland - An Introduction to Psychology.
Bennett - Psychology and Self-Development,
Adams - The Ways of the Mind,

While the Oklahoma high school course of study

does not present a systematiec outline of a course in high

- 8chool psychology, the subject 1s discussed under the head-
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ing of social science. An extract covering this point is
> ‘
given below,

Psychology

Psychology is offered as an elective subject in
the senior year of high school, As an elective course, 1t
should not replace more desirable high school subjects,
The teacher may choose her own text, since no adoption was
made,

Psychology cannot be justiflied merely because the
teacher 1s qualified for teaching the subject in high school,
The materials and activities should be related definitely
to the objective of secondary education.

The courze should represent an attempt to develop
efficient habits of study. The technical phases of experi-
mental psychology have no particular significance in the
average senior high school class, Opportunities should be
afforded the students for practice in acquiring desirable
study habits,

Psychology gives the opportunity for training in
self-development. One's effectiveness, in a sense, his
character and personality, are expressed chiefly through
apeech., The speech represents to a great extent the effects
of education and culture, How one person influences another,
and the implications in salesmanship, should be understood
and appreciated by the individual,

Since psychology is not recommended as a regular
subject for the small high school, no attempt is made here
to present a course of study outliﬁsg\

Text References \

Bennett, Henry E., Psychology and Self-development,
Phillips, Elementary Psychology (Rev. Ed.).
\

Loecal
Before offering conclusions r:garding the instruc-
(o)

tional material in psychology for senior high school studen#s

2
High School Course of Study in Social Science.
Oklahoma Ci%y: Department of Education, 1930, P. &8,
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a8 found in correspondence with state directors of secondary
education it might be well, because of the simllarity of
material, to preseht the results of the search for such
material among the senior high schools in the scope of this
study which offer psychology as a high school subject,
One hundred fourteen responses were recelved from
the 120 high schools in the scope of this Investigation
(see Chapter III), Twenty of these 114 high schools offer
psychology as a cultural and liberalifing agent., The follow-
ing question was included in the inguiry blank sent to these
high schools,

If psychology is offered, will you be kind enough
to send me a course of its study or a syllabus?

Each of the twenty high schools in which psychology
is offered answered that there was not a sourse of study or
a syllabus. It would‘appear from this that where psychology
is offered it is merely a textbook course., This conclusion

~receives further support in the replies to the following
question:
Is a textbook used? WName, author, publisher,

Every one of the twenty high schools replied that
a textbook was used and seventeen high schools gave the
title of the book. As the content of these textbooks con-
stitute the core of instructional material, it is thought
well to include in‘this study a statement of the purpose of

the textbook as found in the preface, as well as the chapter
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titles. The number ih parentheses opposite the title of

- the book indicates the frequency of use:

THE MIND AND ITS EDUCATION (6)
(Published 1906)
George Herbert Betts
Purpose

This book is intended as an introduction to psy-
chology for, both in their private study and their Reading
Circle classes, students in secondary schools, normal
schools or colleges, and for general readers, Its appear-
ance is an immediate outgrowth of various courses of lectures
on psychology and education given to classes of teachers and
elementary students in education.

CONTENTS (CHAPTER TITLES)

The Mind, Or Consciousness; Attention; The Brain
~and Nervous System; Sensory and Mobor Training; Habit, Sen-
sation and Perception; Mental Imagery; Memory; Imagination;
Thinking; Instinct: Feeling and its Function; Interest;

The Emotions; The Will; Self-Expression and Development,

It appears from the statement in the preface that
this 1s another textbook with several purposes - teacher-
training, general reading, secondary students, etc. Its
gontent as indicated by its chapter titles is in harmony with
the content and viewpoint of psychology twenty-five years
ago when the book was published,

ELEMENTARY PSYCHOLOGY (1)
(Published 1914)
D. E. Phillips

Purpose

In presenting this volume to the public I am
simply seeking a deeper interest in a general science of
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far-reaching and practical importance to every individual,

Experience has proved that the fundamental and
practical facts of psychology can be made intensely interest-
ing and educative to high school students and to the general
public. There 1s nothing in this volume that cannot be com-
prehended by the heginning student to the extent of luring
him on and filling him with enthusiasm to know and with a
‘desire to sclve the problems of 1life and conduct,"

CONTENTS (CHAPTER TITLES)

Fountains of Human Conduct; Fountalns of Human
Conduct (Continued); Fountains of Human Conduct (Continued);
Fountains of Human Conduct (Continued); Relation of Psy-
chology and Evolution; The Nervous System, Its Function, and
Education; Sensation and the Development of the Senses; Re-
lation and Association of Ideas; Function and Development
of Memory and Imagination; Problems of Heredity and Environ-
ment; The Thinking Process and its Development; Suggestion
and Mental Healing; Social Psychology; Will, Freedom, and
Education; Magic and Spiritualism,

The purpose of the book as indicated in the pre-
face is rather general and indefinite. The concluding sen-
tence indicates extravagant claims for the content of the
books, without making a definite claim. The chapter titles
~show the point of view of a book published seventeen years

ago, as this one was,

PSYCHOLOGY AND SELF-DEVELOPMENT (5)

(Published 1923)
Henry Eastman Bennett
Purpose

The selection end rejection of material for this
book has been an evolution in the classroom during many
years of search for (1) that which will function directly
in increasing the student's capacity as a larner; (2) that

which will afford the most useful baslis for a course in
teacher-training; (3) that which will best meet the needs
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~for a first course in college psychology; (4) that which
instead of merely skimming the cream of interest, will
definitely project the student's interest and expectation
toward a further and more adequate pursuit of the subject;
(5) that which will best help the young student to maintain
his poise amid the dizzying enlargements of hls mental
horizon as he climbs the ascent of higher education and
thinks he sees dark chasms yawning between his new knowledge
and his old faith.

CONTENTS (CHAPTER TITLES)
The Art of Learning; The Basis of Learning; The
Original Capital; Setting up the Machinery -~ Habit; How We
Know the World - Sensation; Combining Sense Materials - Per-
ception; Concepts; Judgment and Ressoning; Knowledge and
Belief; Straight Thinking and Accurate Statement; Memory;
Imagery; Attention; Interest; Likes and Diskikes; Emotions;
The Whole Mind; The Disorganized Mind; The Fields of Psy-
chology; The Powers of a Trained Mind; Diagrammatic Review,
An examination of the purpose of this book as in-
dicated in the preface leads one to feel that it an "ommibus
book," ranging in purpose from teacher-training to a sedative
for mental and emotional dizziness. Only a small amount of
material dealing definitely with the psychological needs of
the high school student is included,
PRACTICAL PSYCHOLOGY (5)
(Published 1927)
Edward Stevens Robinson
Purpose
Such'.a practical psychology is one in which scien-
tific principles are given more emphasis than technical de-
vices. But, more than this, it is a pasychology in which
these principles are selected and treated in such a way as
to bring out thelr intimate relations to the personsdl and

soclal life of the student. The present book 1s an attempt
at such a psychology.
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The educational background presupposed by this
text is no greater than 1s likely to be possessed by a
- student in the latter part of the high school course. I
“belleve that, with the use of such supplementary readings
as are suggested at the end of each chapter, the book will
also be fitted for college classes. It should be especlally
appropriate for students who are going almost lmmediately
into the study of education, business, law, and other pro-
fessional subjects.
CONTENTS (CHAPTER TITLES)

The Science of Psychology; Human Nature and the
Human Body; Reflexes and Habits; The Formation of Habits;
The Fixation and Elimin&tion of Habits; the Operation of
Habits; Perception and Attention; The Varieties of Per-
ception; Ideas and Concepts; Memory; Imagination; Reason-
ing; Ideas and Concepts; Memory; Imagination; Reasoning;
Feeling; Personallity; Abilities and Their Measurement,

In the opinion of the investigator this textbook
1s more indicative of the modern viewpoint in psychology than
either of the preceding ones. This text, however, does not
have a single,definite purpose. The inclusion of a chapter
on "personality" tshows the influence of its comparatively
recent publication ~ 1927,

It will be seen from this presentation of content
materials for psychology in the secondary school that, al-
though thirteen states and twenty comprehensive senior high
schools offer the course, there is not a systematically or-
ganized body of instructional content material in which the
best use is made of the results of recent experimentation
and the modern viewpoints 1n psmechology. Certainly there 1s
no evaluated group of instructional materials. These courses
have for their core of content only textbook material pre-

pared for teachers, reading circles, adults, the general
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reader, and the secondary school student, and of the type

usually found in the traditional college course in psychology.
The type of instructional material contained in

the textbooks just presented is more sharply drawn out when

it is conbrasted with three recently published and possibly

the three most wildely used textbooks in the psychology of

adolescence; namely, Pechstein, L. A., and McGregor, A,

Laura, The Psychology of the Junior High School Pupil (1924);

Hollingworth, Leta S., The Psychology of the Adolescent

(1928); and Brooks, Fowler D., Psychology of Adolescence

(1929). In column 1 below is listed the subject of the
chapters in these books. The checks in colums 2, 3, 4,

5 indicate the similarity in content between four books that
are used at this time in psychology for high school students
and the content of the chapters of the Pechstein, Holling-

worth, and Brooks books:

1 2 4

3 S5
TI568)|  TTISTA3" | DrigsE} | FrRsEeTT

The learning pro-
cess

The emotlons
Adolescent
Interests
Heredlty and
environment X X X
Wental and physical
rowth
ocTal tendencies ol
_adolescents

Personalit X
Hygliene ©
adolescence

(continued on next page)
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1 2 3 s | 5
Betts |(Phillips | Bennett Robinson
(1908) (1914) | (1923) (1927)

Gpildance 8nd control
~of behavior
Volition , X X
Noral and religious
development
TndIvidual and group
differences X
Psyenological
weaning
Interaction of body
and mind
Seeking self-
support

Mating
~Achleving a polnt
: of view

Finding the self
- Weaning ol

maturity

Memory X X X X

An examination of the above check list of the
content of textbooks in high school psychology as against
the content of three recently published and widely used
textbooks in the psychology of adolescence shows that the
thought content of the two groups are only slightly similar,.
The content of the books used as textbooks in high school
psychology inclines largely to the fields of pure psychology
and neurology with such major topics as "Consciousness,”
"attention," "the brain and the nervous system,” "sensory
and motor training," "sensation and perception," "mental

imagery," "imagination," "the will," "association of ideas,"
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"suggestion and mental healing,” "magic and spiritualism,”
"the varieties of perception," "ideas and concepts" while
the content of the books by Pechstein, Hollingworth, and
Brooks inclines very largely toward the flelds of funectlonal’
psychology and mental hygiene by including such major toples
as "the emotions," "adolescent interests," "social tendencies
of adolescents," "personallty," "hygilene of adolescents,”
"guidance and control of behavior," "moral and religious
development, ""individual and group differences," "psycho=
logical weaning," "mating," "seeking self-support,” "achiev=-
ing a point of view" and "finding the self." |

The facts presented in the preceding pages would
appeér to warrant the conclusion that an investigation deal-
ingbwith the type and evaluation of suitable curricular
materials in a senior high school course in psychology would
be of value and service to education,

Probable Reasons for Psychology Gaining

Favor as a Secondary School Subject

While it was not the purpose of this investiga-
tion to establish t he reasons for psychology gaining favor
as a high school subject, it might be of interest to point
out certain probable infiuencing factors for such:a move,
These are offered as follows:

l. The influence of the Dewey phllosophy of
education with its emphasis upon child growth rather than

merely ascquiring academic facts. (See Chapter I.)
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2« The influence of an abundance of literature
dealing with mental hygiene, character education, and per-
sonality appearing during the last five or ten years both in
books and in such educational, psychological, and technical
perlodicals as the fifty-six that follow:3

Education:-~ School Review; Journal of National

Education Association; Religlous Education; Journal of Ed-

ucational Research; Pedagoglical Seminary; Educational Ad-

ministration and Supervision; School and Society; Education;

Educational Research Bulletin; California Quarterly of Secon-

dary Education; Journal of Michigan School Masters Club;

Educational Record; Journal of Experimental Pedagogy; Forum

of Education; The Training School Bulletin; Ungraded; Junior

" College Journal,

Psychology:~ Mental Hygiene; American Journal of

Psychlatry; Journal of Educational Psychology; Journal of

Abnormal and Social Psychology; British Journal of Psychology;

Psychological Review; Child Study; Psychological Clinic;

The Child; Psychological Bulletin; Journal of Social Psychology;

Industrial Psychology; Journal of Applied Psychologye.

Health:- Journal of Experimental Medicine; American

Physical Education Review; Hygeia; American Journal of Public

Health; The Lancet; New York State Journal of Medicine;

3

See Bibliography for titles of articles appearing
in each of these periodicals,
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‘Boston Medical and Surgical Journal; Medical Press and

Circular; Journal of American Medical Association; Health

and E@pire.

Sociology:- Journal of Criminal Law and Criminology;

Journal of Delinquency; American Journal of Soclology;

Journal of Social Hygiene; The Survey; The Clinic and the

Court; Journal of Social Hygiene.

Scientific:~ Scientific Monthly; Scientific

American; Popular Science Monthly.

Vocational Education:- Industrial Arts Magazine;

Vocational Guidance Magazine; Journal of Personnel Research;

Literary:- The Nation; The Literary Digest;

Current Histogz.

3¢ The work of the National Committeé for Mental
Hygiene for and its subsidiary organizations in states,
counties, and cities., The publications and proceedings of
this national organization and its state and local units
have found space in both the professional and popular press,

4, Psychology as a secondary school subject 1is
favored by the heads of departments of major professors of
secondary education in certain outstanding colleges and uni-

. 4
versities that rank high as teacher-training institutions,

4

For example: Columbia University, University of
Chicago, New York University, Stanford University, Harvard
University, University of Michigan, University of Wisconsin,
University of Minnesota,

'

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



54

It is safe to assume that these educétors might have passed
this point of view on to the high school principals, state
directors of secondary education, aqd professors of secon-
~dary education in smaller colleges and universities who had

thelr professional training at these institutions and later
accepted administrative or professorial positions. (See
‘Chapters II and IIT.)

5. Dule largely to experimental work, the recent
results of psychological study have been so objectified
and refined that practical, everyday applications are avail-
able and sultable for adolescents to study.

6. Research by psychologists and psychlatrists
has established the fact that mental and personality dis-
orders of adults often have their roots in the childhood or

adolescent behavior of the individual.
Critical Comments of Educators

If we wish to go more directly into the matter
of the reasons for including or opposing the inclusion of
psychoiogy in the high school course of study, it will probably
be of significant interest to examine the responses to "Com-
ments" placed at the bottom of the questionnaire sent to
state d irectors of secondary education, to professors of
secondary education, and to principals of senior high schools,

It is granted that these comments sre not a solution to the
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question: Shall psychology be offered as a seoondary school
subject? On the other heand, probably the implications of
these comments have a bearing on the guestion. These comments
are listed as follows:

Favorable

The including of psychology as a cultural and liber-~
alizing agent will be a most important and forward step.

I know of nothing in the nature of high school
students and the training in psychology that makes such a
course undesirable. The chief difficulty will be in getting
someone trained to give such a course., In those instances
where a separate department can't be afforded, it might be
given over to the science or English folks for instruction
and administration.

We are interested. The need 1ls evident, Materials
are not yet adapted for the adolescent.

We take the position that psychology has the prac-
tleal purpose of enabling the individual to fit himself for
social living by increasing his knowledge of himself, Com=-
bined with psychology which is also a one semester subject
it satisfies this purpose. In our physiology and psychology
courses we are less interested in the scientific point of
view or method of presentation than in the social apsects
of the subjects. Only pupils who are not going to college
are encouraged to take the courses,

I think it i1s a very practical subject - guite
popular with our graduates.

I favor offering psychology that students may
come to know early that there is such a subject and what
the general field covered is, A sort of 'prospectus,!

I believe it should be as practical as possible
for future fathers and mothers,

I favor a course that will deal with the life
problems of the high school boy and girl. I doubt if a
text satisfies the requirements and few people are qualified
to give such a course without one. If offered, however,
these problems will be solved later,
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‘We have a feeling that psychologists do not think
psychology suitable for high schools.

Mind acts according to law; mind and body are in-
separably related; practice in analyzing situations; and
many other objectimes call for investigations which have
cultural and practical value.

This subject would require careful selection of
teachers to prevent trouble among students.

The kind of course that I should approve of would
- be somewhat similar to social psychology; not the present
courses in general psychology given in colleges and univer-
sities, '

' Thls is in line with recent report from Lincoln
Experimental School regarding revisions of high school
practices,

I felt that the work was very valuabla but our
superintendent received so much criticism from other super-
intendents for permitting it in the course, that it was

- dropped.

I would favor broad principles of psychology with
applications to actual life problems and experiences of the
youngster,

I conslder the study of mental life infinitely
more important than the excessive stress upon mathematics
and foreign languages,

I know of no knowledge more universally needed than '
the knowledge of how to understand human nature,

T would not wish to see high school psychology deal
with the traditional units usually found in college first
courses, Rather I would wish it to be a psychology of every-
day life,

Unless taught by one well equipped in psychology
should not be offered at all, Amateurs would likely do more
harm than good,

It will depend on the fitness of the teacher who
gives it. The psychological technique used in colleges 1is
out of place in the high school,

My observation leads me to believe that this sub-

Jeet is occasionally very worth while but frequently ill
advised,
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v In my opinion a new course of study emphasizing
. the basic ideas in psychology essential for every cltizen
should be organized,

A good course in this would be a power in personal
individual adjustment.

Unfavorable

Already too much cheap and half-baked psychology
and psychologists. Why spoil the science?

The mind of the high school boy and girl is not
sulted to the study of much philosophy. In.fact our college
freshmen have a terrible time with psychology.

Do not belleve it a good high school subject,

: I am not in favor of offering psychology below
the college level because of the disturbing influence it
has on the developing mind of the growing child, College
level is soon enough for the wvarious brands of psychology
to be introduced to the developing mind. I hope I won't be

?riticized too severely for using the almost obsolete term
mind,!

It might make some pupils morbidly introspective,

I am inalterably opposed to the offering of psy-
chology as a high school subject. My experience with the
whole field of psychology and educational psychology leads
me very definitely to the conclusion that until there 1s an
agreement among the psychologists themselves as to the fun-
damentals of the science, 1t has no place in the secondary
school curriculum. Land only knows, it has all too little
value at the present time by reason of the diversity of
opinion and judgment concerning the fundamental principles
of the subject itself,

Not in the present condition of the sclence,
It is my opinion that the curriculum of the sec-

ondary school is already over crowded, and I do not believe

the situation can be helped by transferring more college
subjects to the secondary school,

I would vote t'yes' if the question concerned the
junior college,

High school students are too immature. Hligh school
curriculum is already crowded, The high school ought to be
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giving more work in the other social sciences,

My answer is based in a large measure on the nature
of the content of the psychology texts of today. Were some
one to write a text more suitable to and practical for the
high s chool student, I might change my opinion.

« There is certainly no place for this subject in
the high schools of this state,

There are more valuable subjects than psychology
for high schools., High school curricula that lead to college
entrance especially should not include psychology.

Psychology will add little to the general culture
of the student.

I doubt whether the secondary pupil 1s mature
enough to make a study of psychology deslrable, except the
more superficial aspects of the field.

I am not very sure about my refusal to admit psy-
chology to the high school curriculum. It would at least
require some very well trained teachers that we do not have.

Texts and courses are not suited to high school
- eourses, in the opinion of so many.

Real psychology 1s too speculative and too deep
to be adequately understood by immature students.

I feel that such a course would become a 'text-
book course.! Think such material of psychology as would
be important in secondary education could be used in such
courses as general scilence,

Not under present circumstances, with reference
to psychology itself,

I hope to answer Yes in the not too distant
future. My present difficulfies: What psychology? or
Whose psychology?

The addition of such a course to the high school
curriculum 1s Inadvisable in view of the lack of teachers
adequately tralned in dealing with high school puplls, and
of a body of subject matter developed in terms of high
school needs.

To understand human nature and individual must
have lived long enough to make contacts with many people,

I would be more in favor of mental hyglene than
just pure psychology.
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Too many other legitimate secondary subjects to
add psychology to them,

College students in psychology show practically
no additional ability for ha¥ing the subject in the high
school,

An examination of the comments given above shows

- that there is a great diversity of opinion regarding the
ineclusion of the study of psychology as a secondary school
subject. The most frequently mentioned reasons for includ-
ing psychology are (1) its value in training for social
and personal adjustment, and (2) the mental hyglene aspects
of the science., The most frequently stated reasons for not
offering it are (1) that the curriculum of the secondary
school is already overcrowded, and (2) that the mind of the
high school student is too immatbure for the study of psy-
chology. These two reasons seem to imply, in the first
case, that the present curriculum of the secondary schools
is satisfactory and, in the second case, that the viewpoint
of a obsolete hypothesis of mental growth is yet held among

educators,
Summary and Concluslons

1. Only one of the thirteen states and none of
the twenty cosmopolitan high schools that offer psychology
~as a senior high school subject have a systematic plan for
teaching the subject. None of the thirteen states and twanty
senior high schools has an evaluated group of instructional

material,
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2. No state has a list of approved textbooks,
However, all of the twenty high schools use textbooks in
offering the course; and seventeen of the high schools
gave the title of the books., The most frequently used
textbook was published a quarter of a century ago.

3. Among the most probable reasons for psychology
gaining favor as a high school subject are (1) the influence
of the Dewey philosophy, (2) the influence of numerous books
and articles in periodicals dealing with character education,
mental hyglene and personality development, (3) the avail-
abllity of objective instructional material suitable for
high school students, (4) the probable influence of behavior
patterns formed in childhood upon adult behavior, (5) the
probable influence of the National Commlittee for Hygilene,
and (6) the fact that professors of secondary education in

certain stragetic teacher training institutions favor its

~inclusion, and this point of view is likely passed on to
educators who have had thelr training at these institutions,
4, Responses to "Comments" indicate that the most
frequently mentioned reasons for including psychology in the
senio? high school program of studies are its adjudged value
for training in social and'personal adjustment and for the
mental'hygiene aspects of the science, The most often stated
vreasons for its not being favored are that the curriculum
of the secondary school is glready over crowded and that the
mind of the high school student is too immature for the

study of psychologye.
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PART II
DERIVATION OF CONTROLLING FACTORS IN THE
SELECTION OF INSTRUCTIONAL MATERIAL
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CHAPTER V
SUMMARY OF OPINION OF EDUCATORS REGARDING CERTAIN
FACTORS INFLUENCING THE SELECTION OF IN-
STRUCTIONAL MATERIAL FOR A SENIOR HIGH
SCHOOL COURSE IN BSYCHOLOGY

It has already been shown that, in the judgment
of educators, there is a need for a course in psychology
for students in the secondary schools (see Table II and
Table IX), It is the purpose of this chapter to present
a summary of opinion of certain groups of educators re-

- garding certain factors infl uencing the selection of ine
structional material for a senlor high school course in
psychology. Possibly the best way to present these factors
is in the form of question and answer., This will, at least,
meke for clarity of meaning,

The first question that will be presented and re-
solved is: What shall be the time allotment for a course in
psychology for a senlor high school? On the blanks of in-
quirygta principals, state directors and professors of secon=-
dary education previously referred to and copies of which
are in the appendix,1 the following question was asked:

What maxinrum credit in terms of high school units
would you favor being given for senior high school
psychology?

Table XVI below shows the distribution to the

replies to this question:

1
See Appendix A,
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TABLE XVI

DISTRIBUTION OF 103 RESPONSES OF STATE DIRECTORS
OF SECONDARY EDUCATION, PRINCIPALS OF PUBLIC
SENIOR HIGH SCHOOLS AND PROFESSORS OF SECON=-

DARY EDUCATION REGARDING THE TIME ALLOTMENT
OF PSYCHOLOGY AS A SENIOR HIGH
SCHOOL SUBJECT

Number of Units Frequency of Mention

1/2 | 59

1 33
11/2 1

2 5

2 1/2 | 1

3 4
Total 103

Inspection of the above table wlill show that one-
half unit is the judgment of fifty-nine educators, one unit
the judgment of thirty-three educators, one and one-half
units the choice of one educator, two units the choice of
five educators, two and one-half units the choice of 1 educa-
tor, while three units is the cholce of four educators,

Since one~half unit is the choice of a majority (59 of 103)

of educators, the statement of the first factor follows:
Flrst Factor: The time allotment for a course in
paychology for senior high school students should

be five times a week for one semester, carryling
one-half unit of credit,
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Grace placement was the next problem to arise,
On the question blanks sent to the state directors of secon-
dary education, the principals of public senior high schools
and the professors of secondary education the following
guestion was asked: °
What grade placement would you favor?
Table XVII below distributes the responses to this

gquestion:

TABLE XVII

DISTRIBUTION OF 108 RESPONSES OF STATE DIRECTORS
OF SECONDARY EDUCATION, PRINCIPALS OF PUBLIC
SENIOR HIGH SCHOOLS AND PROFESSORS OF SECON-
DARY EDUCATION REGARDING THE GRADE PLACEMENT

OF PSYCHOLOGY AS A SENIOR HIGH
SCHOOL SUBJECT

Grade Frequency of Mention
12 66
11 or 12 | 34
11 3
10, 11 or 12 2
9, 10, 11 or 12 1l
10 or 12 1
9 or 12 1
Total 108

A mere inspection of Table XVII %ill show that
the majority of educators (66 of 108) favor placing psy-
chology in the twelfth grade of the senior high school,
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Hence, the basis for the statement of the second factor:

Second Factor: Psychology as a cultural and
TIberalizing subject for the senior high school
students should be placed in the twelfth grade,

Turning to the derivation of the third factor,
the following question was asked on the blanks of inquiry
sent to the state directors of secondary education, prin-
eipals of senior high schools, and professors of secondary
education included in the scope of this study:

Would you flavor a department of psychology in the
comprehensive high school or that it be offered
as a block of work in another department?

Table XVIII below gives a distribution of the
replies to this question:

TABLE XVIII

DISTRIBUTION OF 157 RESPONSES OF STATE DIRECTORS
OF SECONDARY EDUCATION, PRINCIPALS OF PUBLIC
SENIOR HIGH SCHOOLS, AND PROFESSORS OF SECON=-
DARY EDUGATION REGARDING WHETHER THERE SHOULD

BE A SEPARATE DEPARTMENT OF PSYCHOLOGY

H

How Offered Frequency of Mention
Department of Psychology 55
Block of Work in Another
Department 102
Total 157
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From Table XVIII it will be seen that 102 of the
157 educators answering this guestion favor psychology as
a block of work in another department. It may be interesting
to note, though, in this connection that there seems to be-a
rather strong tendency to organize and offer psychology as a
separate department in the senior high school,
In view of the facts presented in Table XVIII
the third factor is stated:
Third Factor: For the present time the work offered
in psychology for the senior high school students

should not be organized as a separate department of
psychologye.

The next question that naturally arises is: If
psychology is not offered in a separate department, in which
of the present departments should it be offered? The follow-
ing question was asked on the'questionnaires sent to state
directors of secondary education, principals of public
senlor high schools, and professors of secondary education
in the scope of this investigation:

If not a department of psychology, in which of the
present departments would you favor 1ts being
placed?

Table XIX below gives the distribution of the
replies to this question:

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



TABLE XIX

DISTRIBUTION OF 93 RESPONSES OF STATE DIRECTORS OF
SECONDARY EDUCATION, PRINCIPALS OF PUBLIC SENIOR
HIGH SCHOOLS, AND PROFESSORS OF SECONDARY
EDUCATION REGARDING THE DEPARTMENT IN
WHICH PSYCHOLOGY AS A SENIOR HIGH

SCHOOL SUBJECT SHOULD BE OFFERED .
W’
Department Frequency of Mention

Social Studies‘ 66
Sclence 18
History or English 3
English 1
Health 1
General 1
Elementary Courses in

Ninth Grade 1

Total 93

Since there are more educators in favor of placing
psychology in the social studies department than there are
in all other departments combined, 1t 1s safe to state, so
far as the facts of this investigatlon warrant, the fourth

factor, as follows:

Fourth Factor: For the present time, courses in
psychology for senior high school students shoudd
be placed in the department of the soclal studles,

Regarding whether psychology should be an elective
or a constant subject in the senior high school, the follow-
ing question was asked on the blank of inquiry sent to state
directors of secondary educaéion, principals of public senior

high schools, and professors of secondary education theluded
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in the scope of this study:

Houla you favor its beihg offered as a constant
or as an elective subject?

Table XX gives the distribution of the replies to

this question:

TABLE XX

DISTRIBUTION OF 119 RESPONSES OF STATE DIRECTORS
OF SECONDARY EDUCATION, PRINCIPALS OF PUBLIC
SENIOR HIGH SCHOOLS, AND PROFESSORS OF SECON-
DARY EDUCATION REGARDING WHETHER PSYCHOLOGY

SHOULD BE MADE A CONSTANT OR AN ELECTIVE
SUBJECT IN THE SENIOR HIGH SCHOOL

pa s = e
Offered as Frequency of Mention
‘Elective 94
Constant 25
- Total 119

A mere inspection of Table XX above will warrant,
so far as these faets are concerned, the statement of the
fifth factor:

Fifth Factor: Psychology for senlor high school

students should be offered for the present time
as an elective subject,

One of the most significant factors influencing
the selection of instructional material is the amount of time
that 1s to be given to its presentationito'the class, It is
conceded from the outset that this 1s a rather difficult
matter to determine, but in the following pages an attempt

will be made to describe and i1llustrate the means that were
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used in setting up this sixth factor of allotment of class
time for each of the major units or topics 1in this group
of instructional materisl,

By the perusal of the literature in mental hygiene,
general, and soclal psychology, fourteen major topics were
devised to be proposed as major unité of instructional
materia1.2 These were submitted to 183 educators who favor
psychology as a senior high school subject as had already

3
been 4 etermined from a preliminary investigation with di-

rections4 to evaluate each of them on a seven step rating
seale ranging from "Practically no value for a high school
course; should not be incl uded" to "Extreme value and
importance; should have major emphasis and share of time in
course."5

The rating that was given to each major topic by
the 183 educators was tabulated, The entire group of four=-
teen topics with ratings given to each will be found in

Appendix K,

2

See Appendix K for a complete list of these topiecs
with explanatory statements,

3
See Chapters II and III.

4
See Appendix K for a copy of directions,

5
See Appendix K for an illustration of Tpplec I.
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The raw score (352) as indicated in Table XXI'.
is a sum of the ratings of the four different gfoups of
educators. Thils raw score does not rate the toplc as re-
gards the other topics but rates it as to its inditidual
worth as a major topic of instructional materlial, The first
step ("Practically no value for a high school course; should
not be included") was arbitrarily given one-half the value
of the second step ("Might be used to fill out a high school
course; not very significant"), Or stating it differently,
the last step, reading from left to right (“Extreme value
and importance, should have major emphasis and share of time
in course") is given seven times the weighting as the first
step ("Practically no value for a high school course; should
not be included"). This same procedure was followed in eval-
uating the other steps. Then the raw séore was multiplied
by the Weight.6 By illustration:

6

The writer is indebted to Dr. C. A. Gregory,
Teachers College, University of Cincinnatl, for the technique
used in determining the welghting for each major topic.
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TABLE XXI

ILLUSTRATING THE METHOD OF FINDING A NUMERICAL
WEIGHTING OF TOPIC I

W

Rew Score Weighting , Product
10 X 1 10
17 X 2 34
21 X 3 63
34 X 4 136

6 X 5 30
12 X 6 72

1 X 7 7

Total ' 352

This same technique was used in each of the re~
maining 13 topies., Table XXII gives the welghted rank for

each of the fourteen major topics.,
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TABLE XXIT

THE WEIGHTED RANK OF EACH OF THE 14 MAJOR TOPICS
PROPOSED AS INSTRUCTIONAL MATERIAL IN A SENIOR
HIGH SCHOOL COURSE IN BBYCHOLOGY

S S ———
Tople Welghted Rank
I 352
11 469
III ' 613
Iv 592
v 533
VI 499
VII 500"
VIIT 457
IX 458
X 510
XI g 459
XII 499
XIIT 455
XIV 522
Total 6918

Letting 6,918 equal 100 per cent, it follows that the per-
centage amount of class time for Topic I is 35,200 divided
by 6,918, or 5,08 per cent. Allowing 90 class periods for
a semester's work (as already established) and multiplying
‘by 5.08 per cent, it will be seen that Toplc I should be
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taught 4,57 class periods. Reducing all class time allot-
ments to whole class periods by arbitrarily counting above
one-half a whole and below one-half being dropped, it will
be seen that instruction should be given in Topic I for five
class periods., This same procedure was used in arriving at

the allotments of class time for the remaining thirteen
7

topics. This will be found in Chapter VI.
The statement of the sixth and last factor follows:

Sixth Factor: The class time alloted to teaching
each ol the major toplcs was determined by dividing
the weighted rank of a topic by the sum of the
weighted ranks of the entire fourteen toples, get-
ting the percentage of class time per topic. Then
the 90 chosen recitatlion periods per semester were
miltiplied by the per cent found, counting a decimal
that was above a half a whole number and dropping
the decimal that was smaller than a half,’

!7

At this point the question may be railsed regarding
the use of a qualitative scale for quantitative purposes,
Precedent for this is found in modern educational literature -
and investigations. See Watson, G. B., "What Shall Be Taught
in Educational Psychology?", Journal of Educational Psychology,
XVII (December, 1926), 5%37-99 and Lltherland, H.g ™ature
and Scope of 'Principles of Secondary Edueation'", Ph, D,
Dissertation, Teachers College, University of Cincinnati,
1930, p. 147 £f, See, also, the following: Ayres' "Measur-
ing Scale for Handwriting," Hudelson's "English Composition
Scale," Logasa and McCoy-Wrightt!'s "Tests for Appreciation of
Literature,” Lewis! "English Composition Scales," Schutte's
"Scale for Rating Teachers," Strayer and Engelhardt's "Score
Card for High School Buildings," and Thorndike's "Scale for
Handwriting of Children,"
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Summary and Conclusions

1. There is a need, in the opinion of educators,
for a course in psychology for senior high school students;
the time allotment should be one semester, or one~half unit;
it should be placed in the department of socilal s tudies,
and in the twelfth grade; 1t should be offered as an elective
subject,

2. The class time allotted to teaching of the
major topics was determined by dividing the weighted rank
of the topic by the sum of the weighted ranks of the entire
fourteen topics, getting the percentage of class time per
topic. Then the 90 chosen recitation periods per semester
were multiplied by the per cent found, counting a decimal
that was above a half a whole number and dropping the decimal
that was less than a half,
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PART IIT
A PROPOSED LIST OF TOPICS
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CHAPTER VI
A LIST OF PROPOSED MAJOR TOPICS

It is the purpose of this chapter to describe the
means by which certain major toples in psychology for senior
high school students were formulated and to describe how
these major topics were evaluated on the basis of the judg-
ment of certain individuals associated with the interests
and problems of the senior high school student.

1
With Topics in Psychology by Haggerty and What

- Shall gg Taught in Educational Psychology by Goodwin B,

Watson as cues and suggestions regarding especially the
approach to the study and the organization of material, the
literature in the psychology of adolescence, mental hygiense,
soclal psychology, and general psychology was carefully ex-
amined with a view to analyzing the designated or 1mplied‘b
dominant major psychological problems with which the authors
believe girls and boys of senior high school are are con-
fronted. Due to the fact that neither of the outlines by
Haggerty and Watson point definitely toward the psychological

needs of the senior high school student, it was possible to

1
M. E. Haggerty, Toplcs in Psychology, The Unlver-
sity of Minnesota Press, 1929,

2
Journal of Educational Psychology (December, 1926),
Pe 57'7, Vol, AVIT, No. Y.

76
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use only a small amount of the material contalned in these
outlines for the purposes of this study. For that reason,
the formulation of major topics sulitable for instructional
materlial for a course in senlor high school psychology was
laregely dependent upon the results of the perusal of liter-
ature in the psychology of adolescence, mental hyglene,
social psychology, and general psychologye.

By this means fourteen major topics were formulated
as proposed major units of instructional material for a

3
senior high school course in psychology. Under each of

3
The explanation of the logical basis for the se-
lection of fourteen toples may be in order in this connection,
Dr. Goodwin B. Watson in a featured article in The Journaloof
Educational Psychology asked this questions "What Shall Be
- Teught 1In BEducational Psychology?" (See footnote 2, page 76),
Dr., Watson formulated the answer by presenting a group of
fifteen major topics. Dr. M. E. Haggerty analyzed fifty-two
texts in psychology, grouping the 2,584 items under fourteen
major topics (See footnote 1, page 76). Dr. Haggerty says:
"The intent is to include a fiarly complete assemblage of
items that have within the past fifty years been treated as
the speclal content of instruction in psychology, and to
arrange these items in groupings that have had currency in
psychology texts." Certain major topics proposed by Dr,
Watson and Dr. Haggerty were foreign to the vital needs of
the adolescent. For example: "Biometrics and Statistics,”
"Mental Measurements," "Problems of General Teaching Method,"
etc. On the other hand, it was concelved that there are
certain major topics in psychology that pertain particularly
to adolescents, This was found to be true after the psycho-
logical literature was examined, Finally, since the special
conBent of instruction in psychology appearing within the
last fifty years was grouped under fourteen major topics and
the problems of educational psychology were grouped under
fifteen major topics, the writer presumed that the content
of instructional material for a course in psychology for
senior high school students might be grouped tentatively
under a similar number of major topiles.
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these fourteen major topics were placed questions and state-
ments in explanation of the meaning and purpose of the major
topic which occurred immediately above. (See Appendix K.)
These fourteen major topics were mimeographed, placing only
one with its explanatory gquestions and statements to a page.
To offset a possible motor tendency to rate the topics oc-
curring first in the list higher than those occurring toward
the end of the list, half of the topics malled out were
arranged in natural order (that is, from I to XIV) and the
other half werevarranged in reverse order (that is, from
XIV to I). These inquiry blanks were then malled to 163
state directors of secondary education, professors of secon-
dary education, and principals of senior high schools in
the scope of this investigation who favored, as had been
revealed by a preliminary investigation, offering psychology
as a senior high school subjeect. To this group will be added
elght teachers of psychology in the high school., These were
reached by including an additional questionnaire to the
principal of the school which offered psychology with the
request that he pass the ingquiry blank on to the teacher,
One hundred seven usable replies were received from the 163
questionnaires mailed out. In terms of per cent, it will
be seen that 65'per cent of the questionnaires were returned
in usable condition,

Directions for evaluating these major topics will

be found on page 154, On page 155 will be seen a copy of

Topie I as it was mailed out for rating. On page 156 will
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be found a distribution of the frequencies of the evalua-
tion of Topic I by each of the four groups who rated the
major topics, The other thirteen topics follow with simllar

treatment.

Description of Statistical Technigues
Used in the Treatment of Data
Inasmuch as statistical techniques were significant
factors in the solution of the problem 1t is thought desir-
able to describe them In some detail., The techniques by
which the raw scores, the per cent rank, and the weighted
scores were determined will now be described in the order

named,
Determining the Raw Score

By reference to pagel56 , it will be seen that the
raw score for each of the seven steps in Topie I is the sum
of the ratings in each of the seven steps on the rating scale,
For example: The raw score of each of the seven steps in
Topic I as shown on the next page ranges from 10 (the sum of
ratings of 5 professors and 5 principals) for step "Prac-
tically no value for a high school course; should not be
included" to 1 (the rating of one state director of secondary
education) for step "Extreme value and importance; should
have major emphasis and share of time in course," The raw

- scores of each of the seven Bbeps of the remaining thirteen

toples are secured in like manner,
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Determining the Per Cent Rank

The sum of the weighted scores of each of the
seven steps on the scale of Topic I is the sum of 7.45,
12.41, 15,90, 24,55, 4,29, 9.96, and .55 is 75,10 (see page
166 ). Letting 7%.10 equal 100 per cent, it will be seen
that step "Practically no value for high school course;
should not be included" has a precentage rank or Value of
9.92 per cent, More specifically, 100 divided by 75.10 and
the quotient multipiied by 7.45 (the weighted rank of the
first step of Tpic I, see page 156), will give 9,92 per
cent. The remaining six steps of Topic I and all the steps
of the remaining thirteen topics were derived in the same

way.
Determining the Weighted Scores

The cooperation of fifteen experts in secondary
educatior% was secured in welghting, on the basis of 100,
each of the four groups of educators who rated the major
topics regarding the value of the judgment of each of these
four groups of educators to select the specific type of
instructional material sultable for a senior high school
course in psychology. Directions for doing this weighting,
as well as the mean weighting of each of the four groups
will be found in Appendix M.

The weighted score for each step of the toplcs was

4 o,
See Appendix I for a list of these individuals,
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secured by rmultiplying the number of frequencies opposite
each group of educators who checked the topics by the mean
weighting as assigned by the experts in secondary education
and dividing the product by 100, For example, turn to page
1% : In Topic I step "Practically no value for a high school
course; should not be included" the first frequency, read-
ing from the top of the page, is the rating by five pro-
fessors. That number 5, multiplied by 88 (the weighting
of the judgment of a professor of secondary education) and
the produect divided by 100 gives a quotient of 4.40. There
are five frequencies in the step opposite "Principals of
Sr. H. S." Then, 61 x 5 = 305, Dividing 305 by 100, there
will be a quotlient of 3,05. The sum of these two weightings
(4.40 and 3,05) is 7.45, the weighting for step "Practically
no value for a high school course; should not be included"”
of Topic I. The weightings for the remaining six steps of
Topic T and all steps in the remaining thirteen toplcs were
arrived at in the same way.s |

Determinining the Relative Rank and Allotment of

Class Time for Each of the Fourteen
Major Topics

On pages 62 and 63, inclusive, of Chapter V was
glven in detail the techniques for securing the allotment
of class time and the relative rank of each of the fourteen

mgjor topics. It remains here only to list these fourteen

5
See Appendix N for the computations involved in
getting the weighting of the steps in Topic I.
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major topics, giving the relative rank, the weighted rank,
the per oént of class time, and the number of class periods
each topic is to be taught. These are shown in Table XMIII
and Table XXIV below,

TABLE XXIII

ARRANGEMENT ACCORDING TO ORDER OF TOPIC OF FOURTEEN
EVALUATED MAJOR TOPICS PROPOSED AS UNITS OF
INSTRUCTIONAL MATERIAL FOR A SENIOR HIGH
SCHOOL COURSE IN PSYCHOLOGY

Relative| Weighted [Per cent No. of Class
Toplce Rank ~Rank of Periods to Be
Class Time Taught

I, Orientation and
Psychological Per-

‘Bpective 13 352 5,08 5
II. Original Nature,
Heredity and Environ-

ment 8 469 6477 6
III. Personality
Ad justment 1 613 8.86 8

IV. Methods of Work
and Study 2 592 8.55 8

V. Attention,
Memory and Learning 3 533 7470 7

VI. Interaction of
Physical and Psycho- '
logical Factors 7 499 7421 6

VII. Interests of

High School Students 6 500 7.22 6

VIII. Home as g
Social Institution 11 457 6 .60 6

IX. Extra-~curricula
Activities 10 458 6 .62 6

(table continued on next page)
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TABLE XXIII (Continued)

ARRANGEMENT ACCORDING TO ORDER OF TOPIC OF FOURTEEN
EVALUATED MAJOR TOPICS PROPOSED AS UNITS OF
INSTRUCTIONAL MATERTAL FOR A SENIOR HIGH

SCHOOL COURSE IN PSYCHOLOGY

‘|Relative| Weighted |Per cent |No. of Class
Topic Rank Rank of Periods to Be
Class Time Taught

X. Noral and Relig-

lous Growth 5 510 7«37 7
XI. Individusl and

Group Differences 9 459 6 .63 6
XII. Social Functions

of the Individual 7 499 721 6
XITI., Social Inter-

mingling of the Sexes 12 455 6«57 6
XIV, The Peelings and

the Emotions 4 522 7 « 54 7
Tgtals 6918 99,93 90
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TABLE XXIV

"RELATIVE IMPORTANCE OF FOURTEEN MAJOR TOPICS PROPOSED
- AS UNITS OF INSTRUCTIONAL MATERIAL IN A SENIOR
HIGH SCHOCL COURSE IN PSYCHOLOGY

Relative|Weighted| Per cent |Number of Class
Toplcs Rank Rank of Periods to Be
‘Class Time Taught

III. Personality
Adjustment 1 613 8.86 8

IV, Methods of Work
and Study 2 592 8.55 8

Ve Attention, Memory
and Learning 3 533 7470 7

XIV. Feelings and
Emotions 4 522 7«54 7

X, Moral and Relig-
lous Growth 5 510 7 37 rd

VII., Interests of
High School sStudents 6 500 7 <22 ' 6

VI. Interaction of
Physical and Psycho=-

logical Factors 7 499 7421 6
X1I. Soclial Functions ’ .
of the Individual 7 499 7.21 6

II. Original Nature,
Heredlty and Environ-

ment 8 469 6477 6
XI. Individual and
Group Differences 9 459 6463 6

IX, Extra-Curricula »
Activities 10 458 6462 6

VIII. Home as a
8ocial Institution 11 457 6 .60 6

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



85

TABLE XXIV (Continued)

RELATIVE IMPORTANCE OF FOURTEEN MAJOR TOPICS PROPOSED
AS UNITS OF INSTRUCTIONAL MATERIAL IN A SENIOR
HIGH SCHOOL COURSE IN PSYCHOLOGY

an—

— ettty mteret e

Relatlve|Weighted| Per ;ent NuMbe£~bf-61ass
Topic Rank Rahk of Periods to Be
Class Time Taught

XIII, Social Inter- -
mingling of the Sexes 12 455 6457 6

I. Orientation énd
Psychological Per-
spective 13 352 5,08 5

Totals 6918 99,93 90

Summary and Conclusions
1, The purpose of this chapter ls to describe the
~means by which certain major topics in psychology for senior
high school students were formulated and to describe how
these topics were evaluated by four groups of educators.
2+ With the outlines of toplcs in psychology by
Haggerty and Waﬁsoné as suggestive approaches in the selection
and organization of material, the literature in the psychology
of adolescence, mental hygiene, social psychology, and gen-
eral psychology was carefully examined in an effort to select
the vital psychological problems with which the senior-high-

school-age boy and girl are serlously concerned,

3. The fourteen toplecs that were formulated in

the above way were submitted to 163 state directors of sec-~

6
See footnote on page 76,
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ondary education, professors of secondary education, prin-
1cipals of senior high schools, and teachers of psychology in
the senior high school who favor psychology as a senior high
school subject, TUsable replies were received from 107 or

65 per cent of the 163 educators.

4. These major toplcs were rated on a seven step
rating scale. It will be kept in mind that these toplcs
were not rated relative to each other, but the criterion was
the possible value of the toplc as a unit of instructional
material in psychology for senior high school students,

5. In the directions for rating accompanying these
fourteen topics, the rater was asked to list any other major
tople that he felt should be included. Some three or four
additional topics were mentioned, though no two individuals
listed the same topilece.

6. The rating of these toplcs was treated statisti-
cally to determine the weighted rank and the per cent rank
of the seven steps on the rating scale,

7« The raw score of each step of each topic was
treated statistically to determine the relative rank of the
topics, the per cent of class time and the number of class
periods that each topic is to be taught.

8., Topics involving problems of personality ranked
first in importance; methods of work and study came second;
attention, memory and learning third; the feelings and the
emotions fourth; moral and religioﬁs growth fifth; interests

of high school students took sixth place; social functions
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~of the individual, and the problems relating to interaction
of physical and psychological factors came sevenbh; original
nature, heredity and environment took eighth rank; individual
and group differences came ninth in importance; éxnra-cur-
ricular activities came tenth in rank; home as social insti-
tution ranked eleventh; inbtermingling of the sexes twelfth;
orlentation and psychological perspective was given a place
at t he foot of the 1list of fourteen toplcs.

9., Fifteen experts in secondary education weighted
the value of the judgment of the following four groups of
educators regarding their ability to select appropriate in-

- structional material for a course in high school psychology
in the order named: professors of secondary education, teach-
ers of high school psychology, high school principals, state
directors of secondary education,

10. The scores derived from the welghting of the
judgment of the four groups of educators by experts in see-
ondary education did not change the relative rank or lmportance
from that indicated by the raw score,

11, Principals tended to rate high the topics re-
lating to the problems of methods of work and study and the
problems relating to extra-curricula activities; professors
tended to rate highest problems dealing with interests of
high school students and problems of moral and religious
growth; state directors of secondary education tended to

‘rank highest problems dealing with the social functions of
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the individual; all teachers of high school psychology rated

problems relating to the emotions above the median on the

rating scale,
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CHAPTER VII
THE FORMULATION AND EVALUATION OF MINOR TOPICS

Chapter VI described the means by which fourteen
major toplcs in psychology for senior high school students
were formulated and appraised, The purpose of Chapter VII
is to describe the means by which a large group of minor
toplics placed under each of the major fourteen toplcs were
formulated and the means by which these topiecs were later
evaluated by a certain group of psychologists whose major
interest is in the psychological problems of the senior-
high#school—age student,

After the fourteen major topics in psychology
were formulated, the next step was to formulate appropriate
minor topics for each major topic. Thls was done by a

- perusal of the literature in the psychology of adolescence,
mental hygiene, general psychology, and social psychology
in the same general way by which the major topics were formu-
lated (see Chapter VI), To prevent the possibility of giv-
ing the rater of the minor topics the impression that the
major topics were, in the judgment of the investigator, of
unequal value, 1t was decided to let the space covered by
the statement of the minor topics for each major topic be
approximately equal. These minor toplcs were then mimeo-

graphed, placing the group relating'to the particular major

89
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- toplc under that major topic.

When these minor toplcs had been thus arranged,
‘the most recent bulletins of the colleges and universities
in the scope of this investigation were examined in order
to find the names of the psyﬁhologists who teach courses in
the psychology of adolescence or the psychology of the high
school student.l The names of twenty-five psychologists
were secured in this way. This particular group of psycholo-~
gists was selected for the reason that it was thought that
they knew the psychological needs of the senlor high school
student and the psychological terminology and psychological
principles more definitely than any other group of psycholo-
gists or educators, Each of these psychologists was sent
one of the blanks of inguliry containing the minor topilcs
with the request that the "ocapital-letter" groups of minor
topics be rated on a three point rating scale ranging from
"Practically no value for a high school course" to "Extreme
value and importance as unit in high school course." The
topics under the "cépital—letter" minor topiles were inserted
in explanation of the menaing of the "ecapital-letter" topic.
Directions for rating, including grade placement, time
allotment, etc., as described first in Chapter “V. were
enclosed.2 Usable replies were received from twenty-one of

the psychologists,

1
For a 1list of the psychologists who checked the
inguiry blank, see Appendix J.

2
See Appendix J for a copy of the page of directions,
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The evaluation by psychologists whose major interest
1s in the psychological needs of the adolescent of the minor
"eapital-letter™ topics placed under the fourteen major topics
is presented in Appendix L,

The technique for determining the relatlive rank
of these minor topics is the same as that used in finding
the relative rank of the major topics, except the three steps
on the rating scale were given values of l1l-2-3-instead of
1-2-3-4-5-6-"7 (see Chapter VI),

Since a definite amount of time has already been
allocated for the teaching of each of the major topics, it
is judged that it would be an attempt at over-standardization
to, in turn, allocate to each of these minor topics the
fractional part of the recitation period in which the topile
should be taught., Instead, these minor topics aré arranged
under the major topics in order of relative significance,
the most valuable appearing first.

It may be assumed that only the topics rated higher
than "Practically no value for a high school course” should
be included in a course of study, and the others should be
stressed in order of their relative importance. Perhaps the
topics occurring in the upper half of the list should be the
only minor topics in which additional readings should be re-
guired, |

The list of evaluated mlnor toples arranged in

order of relative significance and placed under the appro-

priate major topics which are arranged in numerical order

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

91



92

1s given below,

Topic I. Problems of Orientation and Psychological Per-

Spective

l. Psychological Perspective:
Evaluation of

2+ Predictive Value of
psychology

3. Miscellaneous

4., Methods of Psychology:

Se

Differentiation of
Divisions of Psychology:
Differentiation of

Toplc II. Problems of Original Nature, Heredity, and

“Environment

l. Inheritance of Mental
Tralts )

2. Dominant Human Urges

3. Inheritance of Physical
Traits

4, Social Inheritance

5. Growth Curve of Capacity

Topic III.

to Learn

Relative Influence of the
Factors of Original Nature
and Environment in the

Causes of crime, poverty, etc.
Race Psychology

Laws and Theories of

Heredity

Problems of Personality Adjustment

1.

Personality Difficulties which
Lead Adolescents to be Regarded
as Faillures

Personality Deviations
Analysis of Relationships

The Integration of

Personality

Content

Methods of Appraising
Personallty Types

Remedial Techniques
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Tople IV. Problem of Economical Methods of Work and Study

1.
2.
Se

4,
Se

6o
7.
8.
e

Basis for Efficiency in
Study and Work

Role of Habit in Learning

to Work

How to Make External Condi-
tions Favorable for Study
How to Prepare an Assignment
Sleep and Other Means of
Restoring the Energy
Déveloping an Interest

in One's Work

Making an Effective Schedule
for Study

Native Endowment as Condi-
tioning Personal Efficiency
Psychological Significance
of Mottoes and Slogans

Topie V. Problems in Attention, Memory, and Learning

Attention

1.

2.
S

Learning
1.

2e
3

Characteristics of Atten-
tion

Definition

Forms of Attention

Methods of Measuring
Improvement

The Learning Curve
Definition

Efficiency of learning

1.

2e
Se

4,
5.
6.

7.

Memory

As Related to Conditions
of Work

As Related to Methods

As Related to Conditions
of the Organism

As Related to Mabterials
Transfer of Training
Organic Factors in Learning
Neurologicsal Bases
Glands of Internal
Secretion

Theories and Laws of
Learning

Methods of Memorizing
Retention
Phases of Memory
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Habit
l. Characteristics of
Habits
2+ Basis of Habits
3 Kinds of Habits

Topic VI. Problems of Interaction of Physical and Psycho-

logical Factors

1., Work and Fatigue
2. Effect of Drugs on Mental
Life
54 Effect of External Conditions
on Mental Life
- 4, Payehical Phenomena

Topic VII., Problems Relating to the Outstanding Interests

of High School Students

l. Means of Developing Interests

2. Vocational Interests

3. Role of Interests in Adolescent
Development

4, How Interests Arise and Develop

5. Recreational and Social Interests
of High School Students

6. Relation of interests to native
ability, etce.

7. Students' Interests in School
Subject

8. Sclentific Interests of Literary
Selections

9 Interests and Choice of Courses
of Subjects

10, Students' Interests in Literary
Selections

Topic VIII. Problems Relating to the Home as a Social
Institution

l. Suggestions for Establishe
ing own Individuality

2, Need for Establishing Own
Individuality

3+ Learning to get away from
the Family

4, Getting away from the Family

5. Principles in Making the Home
an Educatlional Factor

6. Use Increased Amount of Leisure
to Raise Cultural and Social
Level of the Home
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Common Lelsure Pursuits of
Adolescents and Parents

Topic IX. Problems Involving Extra-Curricula Activities

1.

2.
Se

4,
5.
6.

7
8.

Topiec X. Problems Relating to Moral and Religious Growth

Psychological Values and Dangers
in Athletics, Clubs, Debates,
Dances, etc.

Conditions under which Recreation
takes Place most Effectively
Relation to Extra-Curricula
Activities to Scholarship,
Occupational Success, etc.

The Moody or Solitary Student
Benefitted by Sports, Travel, etc.
Psychologlcal Contributions of Art,
Music, Drawing, etc,

Manners

School Patriotism

Psychological Consequences of
Censorship

1.
2.

3.
4,
Se
6e
7.
Be
9.

10.

Elements in Moral Character

The Relation Between the Way
one Spends one's Leisure and
onets Character

Stages in Moral Development
Meaning of Morality

Causes of Misconduct and

Crime

Origin and Development of an
Individual's Religious Beliefs
Place of Religion in Life of
Adolescent

Relative Importance for Moral
Growth

How to Analyze Capabillities for
Occupational Fitness
Relationships Between Character
Traits

Topic XI. Problems of Individual and Group Differences

1.

2
Se

4,
Se

Standards to Which all May

Attain

Differences Due to Family

Relation among Intelligence, School
Success, ete,.

Differences Due to Environment
Psychological Differences Between
the Sexes
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6. Differences Between Races
7. Differences Due to Maturity
8. The Measurement of Differences

Topic XII. Problems Relating to the Social Functions of
the Individual

1, Wholesome Social Life Necessary
for Mental and Emotional Health

2. How Ideals are Acguired

3 Social Adjustments

4, Soclal Attitudes and Social
Consciousness

5. Attitudes Toward

6. Domlnant Urges in

7. Response to Social Stimulation
in the Crowd

8. ZElements of Social Behavior

9. Response to Social Stimulation
in the Group

10. Social Behavior in Relation
to Society

Tople XIII. Problems Relating to the Social Intermingling
of the Sexes

1. Growth of Sex Interests

2, The Ideal Individual

3. Ways of Attracting the Atten-
tion of the Opposite Sex

4, TUnhealthy Sex Ideals

5. Psychological Differences Be-
tween the Sexes

Topic XIV. Problems Relating to the Feeling and the Emotion

1. Physiology of Emotions
2. Effects of Emotion '
3« Theories and Explanations
and Emotions
4, Sources of Likes and
Disllkes
5. Origin of Emotional Responses
6. Relation of Emotion to Qeccupational
Choice, School Progress, etce.
7. Significance and Function of
Feeling
8. Definition
9. Classification of Emotions
10. Kinds of Feelings
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Reference to tabulation (see Appendix L) will
show that the opinion of the- twenty-one psychologists who
rated the minor topilcs is rather coneclusive as to what should
be or should not be taught in a senia high schook course in
psychology. There:are only a few instances in which judg-
ment is approximately evenly divided, This fact indicates
that psychologists are agreed, in the main, regarding the
psychological needs of the senior high school student.

Summary and Conclusions

l. By the perusal of the literature in the psy-

chology of adolescence, mental hygiene, social psychology,

\and general psychology approximately two thousand minor
topies in psychology probably suitable for senior high school
students were formulated., These minor topics were evaluted
by twenty-one individuals who are teaching courses in the
psychology of adolescence in state universities and the
municipal and private universities that are on the approved
list of the Association of American Universities,

2. A rather high degree of agreement among the
psychologists regarding both the type of instructional
material as well as the emphasis to be given to it in a high
school course in psychology is evident. The theoretical and
discursive material is given a very low rating or is left
out entirely. The objective material dealing definitely

with the everyday psychological needs of the senior-high-
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school-age student is given considerable emphasis,

3. No attempt was made to give to each of these
minor topics a time allotment. A time allotment was made
among the fourteen major topics, however.

4, AB was the case with the educators who rated
the major topics, the psychologists gave highest value to
the minor toplcs dealing with methods of work and study and
personality development. The psychologists, however, gave
a much higher value to toplcs dealing with the home as a
social institution than the educators did.

5. Only those minor topics rated higher than
"Practically no value for a high school course" are pro-
posed as topics 1In a course of study. It was suggested
that additional reading might be given dealing with the

minor topics given the highest rating.
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CHAPTER VIII
GENERAL SUMMARY AND CONCLUSIONS

The problem of this investigation was stated in
the form of a question: What Should Be Taught in a Senior
High School Course in Psychology? The scope of this problem
was analyzed by asking four other questions:

l. What are the present practices and trends of
opinion regarding psychology as a secondary school subject?

2. What are some of the factors influencing the
selection of instructional material in psychology for senior

~high school students?

3. What are the major topics that should be
taught in a course in psychology for senior high school
students and what is the relative significance éf each of
these topics as instructional material?

4, What are the minor topics that should be
taught in a course in psychology for senior high school
students and what is the relative significance as instruce
tional material of each of these topics?

The scope of the procedure in the study was limited
to the public senior high school with an enrollment of 1000
and above, to Class A state teachers colleges, and to state

universities and private and munle>ipal universities that are
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on the approved list of the Association of American Univer-
sities. | |

The material was secured by responses to inguiry
blanks sent to high school principals, state directors of
secondary education, professors of secondary education in
the scope of this study, and to individuals who are teachling
courses in psychology of adolescence 1n the state, private
and rmunicipal universities included in this study., The re-
plies were given statistical treatment,

Turning more definitely to answering the question,
What Should Be Taught In a Senior High School Course in
Psychology?, it is pr0posed to summarize this investigatlion
‘by presenting and answering in order the four subsidiary

questions as given in the first paragraph,
Specific Conclusions

1. What are the present practices and trends of

opinion regarding psychology as a secondary school subject?

Only one of the thirteen states and none of the
twenty cosmopolitan high schools that offer psychology as
a genior high school subject have a systematic plan for
teaching the subject. Neither of the thirteen states and
twenty senior high schools have an evaluated group of in-
structional material.

No state has a list of approved textbooks, How-
ever, all of the twenty high schools use textbooks in offer-

ing the course; and seventeen of the high schools gave the
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title of the books, The most ffequentiy used textbook was
- published a quarter of a century ago.

Among the most probable reasons for psychology
gaining favor as a high school subject are (1) the influence
of the Dewey philosophy, (2) the influence of numerous books
and articles in periodlcals dealing with character education,
mental hygiene and personality develépment, (3) the availa-
bllity of objective instructional material suitabk for
high school students, (4) the probable Influence of behavior
patterns formed in childhood upon adult behavior, (5) the
probable influence of the National Commlttee fg§r§§giene,
and (6) the fact that professors of secondary education in
certain stragetic teacher training institutions favor its
inclusion and this point of view is likely passed’on to »
educators who have had their training at these institutions,

Responses to "Comments" indicate that the most
frequently mentioned reasons for including psychology in
the senior high school program of studies are its adjudged
value for training in social and personal adjustment and for
the mental hyglene aspects of the sciences. The most often
stated reasons for its not being favored are that the cur-
riculum of the secondary school is already over crowded
and that the high school student's mind is too immature for
the study of psychologye.

Forty-eight state directors of secondary education

replied to inquiry blanks concerning psycholoBy as a secon-
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dary school subject.

Thirteen or 27.1 per cent of the states offer
psychology as a senior high school subject.

Eleven or 22,9 per cent of the states which do not
offer psychology as a secondary school subject favor offering
it as such.

Two or 4.1 per cent of the state directors of sec-
ondary education are not decided whether they favor offering
psychologye.

Twenty=-four or BO per cent of the states elther
offer or favor offering psychology as a senior high school
subject.

Twenty-two or 45.8 per cent of the states do not

offer nor favor offering psychology as a senior high school

subject,

One hundred fourteen or 95 per cent of the one
hundred twenty public senior high schools with a student
enrollment of 1000 or above replied to a questionnaire.

Twenty-one or 18.4 @ r cent of the one hundred
fourteen high schools replying offer courses in psychology.

Forty or 35 per cent of the senior high schools
replying favor offering psychology.

Sixty-one or 53.4 per cent of the senior high

school principals either offer or favor offering psychology

as a senior high school subject.
Fifty-four or 47.3 per cent do not favor offering
psychology as a senior high school subject.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



103

Ninety or 84.9 per cent of the one hundred six
~ Class A state teachers colleges replied to the gquestion-
naire regarding psychology as a senior high school subject.

Forty-eight or 53.3 per cent of these teachers
colleges favor psychology as a senlor high school subject,

Forty-two or 46,6 per cent of the Class A teachers
colleges replying do not favor psychology as a senior high
school subject.

Fifty replies to questionnaires were received from
slxty-two universlties, 80,6 per cent answering.

Thirty or 60 per cent of the fifty universities
replying favor psychology as a senlor high school subject,

Twenty or 40 per cent of the fifty universities
replying do not favor psychology as a senior high school
subject,

In general, therefore, we would conclude, in answer
to our first question, that the practice of offering and the
opinion favoring offering psychology in the curriculum of
the secondary school is fairly wide spread. Basis for this
conclusion is shown in the facts (1) that psychology as a
high school subject is elther offered or favored by 50 per
cent of the states and 53,4 pér cent of the one hundred four-
teen largest public senior high schools, and (2) that high
school psychology is favored by 60 per cent of the heads of
departments or major professors of secondary education in

the univer&ities in the scope of this #study and by 53.3 per
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cent of the Class A state teachers colleges.

2. What are some of the factors influencing the

selection of instructional material in psychology for senior

high school students?

Summary of the opinion of state directors of sec-
ondary education, high school brincipals, and professors of
secondary education regarding the need, time allotment,
gfade placement, the department in which it should be offered,
and whether it should be offered as an elective or as a con-
stant subject is as follows:

| There is both a need and a demand for psychology
as a cultural and llberalizing subject in the senior high
~school,

The time allotment for a course in psychology for
senior high school: students should be five times a week for
one semester,- carrying one-half unit of credit,

Psychology as a cultural and liberalizing subject

- for senior high school students should be placed in the
twelfth graée,

For the present time the work offered in psychology
for senior high school students should not be organized as
a separate department of psychology.

For the present time courses in psychology for
Seﬁior high school students should be placed in the depart-
ment of the social studies,

Psychology for senlior high school students should

be offered for the present time as an elective subject.
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By means of a statistical procedure, the allotment
of class time for teaching each major topic was determined
(see Chapter V for details of this procedure).

In general, therefore, we conclude, in answer to
the second guestion, that there is both a need and a demand
for psychology as a high school subject, that i1t should be
offered as an elective, carrying one-half unit of credit,
and placed in the soclal science department of the twelfth
grade. The tentative time allotment for the different ones
of the fourteen major topics should range from five to eight
elass periods,

3. What are the major topics that should be taught

in a course in psychology for senior high school students

and what is the qualitative significance of each of these

topics as instructional material?

With the outlines of toplcs in psychology by
Haggerty and Watsonl as suggestive approaches in the selection
and organlzation of material, the literature in the psychology
of adolescence, mental hygiene, social psychology, and general
psychology was carefully examined in an effort to select the
vital psychological problems with which the senior~h1gh—scﬁool-
age boy and girl are seriously concerned.

The fourteen topics that were formmlated in the
above way were submitted to one hundred sixty-three state

directors of senior high schools, and teachers of psychology

in the senior high school who favor psychology as a senior

1
See Chapter VI.
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high school subject. TUsable replies were recelved from one
hundred seven or 65 per cent of the one hundred sixty-three
educators,

These major topics were rated on a seven step
scale. It will be kept in mind that these topics were not
rated relative to each other, but the criterion was the
possible value of the topic as a unit of instructional material
in psychology for senior high school students,

In the directions for rating accompanylng these
fourteen topics, the rater was asked to list any other major
topics that he felt should be included, Some three or four
additional topics were mentioned, though no two individuals
listed the same topic.

The rating of these topics was treated statistically
to determine the weighted rank and the per cent rank of the
topics, the per cent of class time and the nunber of class
periods that each topic is to be taught.

Fifteen experts in secondary education Weighted
the judgment of the four groups of educators who rated the
‘major topilecs,

The scores derived from the weighting of the judg-
ment of educators by experts did not change the relative
rank or importance from that indicated by the raw score,

The mean weighting of the judgments of each of
these four groups of educators by experts in secondary ed-

ucation is as follows:
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Mean
Groups Welghting
State directors of secondary education -=--- 55
Professors of secondary education =wemecee-w- 88
Principals of senlor high schools ~weewmcaa- 61

Teachers of high school psychology =-=m==m=== 70

' In view of the fact that most of the one hundred
seven educators who fatedvthe major topics placed their
check toward the favorable end of the scale, it is safe to
presume that the original fourteen major topics are, from
the point of view of the educators, vital psychological
problems with which édolescents are seriously concerned,

The relative rank, the per cent of class time, and

the number of class periods that each toplc is to be taught

are:

Relative Per cent of Number of Class
Topic Rank Class Time Periods to be Taught
I. Orientation '
and Psychologic-
al Perspective 13 5,08 5
. TT¢ Original
Nature, Hered-
ity and Envir-
onment . 8 6477 6
1ll. Person-
ality Adjust=-
ment : 1 8.86 8
TV. Nethods
of Work and
- Stud
v. %%tention,
Memory and
Learning 3 7470 7
VI. Inter-
action of Physi-
cal and Psycho-
logical Factors 7 7 .21 6

2 8.59 8

(continued on next page)
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Relative Per Cent of Number of Class
Topic Rank Class Time Periods to be Taught
VII. 1Interests -
of High School
Students 6 722 6
VIiIl., Home as
e Social Insti-
tution 11 6460 6
IX, HBXTra-
Curricular
Activities 10 6462 6
X. Tloral and
Religious '
Growth 5 7 37 7
XTI, Individual
and Group Dif-
ferences 9 6463 6
XAIl, Soecilal
Functions of

the Individual 7 7.21 6
AITI, Soclal
Intermingling
of the Sexes 12 657 6
AlV, FHeelings
and Emotions 4 7 54 7

In general, therefore, we conclude, in answer to
our third question, that the following major topics should
be taught in a senior high school course in psychology:
Orientation and Psychological Perspective; Original Nature,
Heredity and Environment; Personality Adjustment: Methods
of Work and Study; Attention, Memory and Learning; Inter-
action of Physical and Psychological Factors; Interests of
High School Students; Home as a Social Institution; Extra-
Curricular Activities; Moral and Religious Growth; Indi-
vidual and Group Differences; Soecial Functions of the Indi-
vidual; Soclal Intermingling of the Sexes; Feelings andv

Emotions,
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4, What are the minor topics that should be taught

in a course in psychology for senior high school students and

what is the gualitative significance as instructional material

of each of these toplcs?.

The major topics had already been formulated and
evaluated. The next step was to formulate and appralse a
group of minor topics under each of the major topics., These
minor topics were formulated in the same general way as the
major topics were (see Chapter VII, pages 89-91). These
minor toplcs were placed under the appropraite major topile
and sent to twenty-five psychologists who were teaching
classes in the psychology of adolescence in the colleges in
the scope of this study.2 The twenty-one responaes'were
glven statistical treatment to determine the significance
of each topic (see Chapter VII, page 91).

On the following six pages are presented the major
toplcs in order of significance with the minor topics ar-
ranged in order of significance under the appropriate major
topilc. TFor example: "Problems in Personality Adjustment"
‘ranks highest among the fourteen major topics and "Person-
ality difficulties which lead adolescents to be regarded as
failures" ranks highest among the eighf minor topics under

this major topic on personality adjustment, 4

2

See Appendix J for the names of the individuals
who rated the minor topics,
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Topic III. Problems of Personality Adjustment

Topic IV. Problem of Economical Methods of Work and Study

Suggested Allotment of Class Time: 8 Periods

Personality difficulties which lead
adolescents to be regarded as failures
Personality deviations

Analysis of relationships

The integration of personality

Content

Methods of appraising

Personality types

Remedlal techniques

1.

2e
3.

5.
6.
7
8.
9.

Suggested Allotment of (Class Time: 8 Periods

Basis for efficiency in study and
work

Role of habit in learning to work
How to make external conditions
favorable for study

How to prepare an assignment

Sleep and other means of restoring
the energy

Developing an interest in one's
work

Making an effective schedule for
study

Native endowment as conditioning
personal efficlency

Psychological significance of mottoes
and slogans

Topic V. Problems in Attention, Memory, and Learning

Attention
1.
2.
3.

Learning
1.
2.
3.

Efficiency
1.
2.
3.

4.

Suggested Allotment of Class Time: 7 Periods

Characteristics of attention
Deflinition
Forms of attention

Methods of measuring improwement
The learning curve
Definition

of learning

As related to conditions of work
As related to methods

As related to conditions of the

- organism

As related to materials
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Se
6.

7

Memory

Habit

Topic XIV.

Transfer of training

Organic factors in learning
Neurological bases

Glands of internal secretion
Theories and laws of learning

Methods of memorizing
Retention
Phases of memory

Characteristics of habits
Basis of habits
Kinds of habits

Problems Relating to the Peelings and Emotions

Topic X,

Suggested Allotment of Class Time: 7 Periods

Physiology of emotions
Effects of emotion

Theories and explanations and
emotions

Sources of likes and dislikes
Origin of emotional responses
Relation of emotion to occupational
choice, school progress, etc.
Significance and function of
feeling

Definition

Classification of emotions
Kinds of feelings

Problems Relating to Moral and Religious Growth

Suggested Allotment of Class Time: 7 Periods

Elements in moral character

The relation between the way one
spends one's leisure and one's
character

Stages in moral development
Meaning of morality

Causes of misconduct and crime
Origin and development of an
individual's religious beliefs
Place of religlion in life of
adolescent

Relative importance for moral
growth

How to analyze capabilities for
occupational fitness
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10.

Topic VII,

112

Relationships between character
traits

Problems Relating to the Outstanding Interests

of High School Students

6.
7e
8.
9.
10.

Toplc VI.

Suggested Allotment of Class Time: 6 Periods

Means of developing linterests
Vocational interests

Role of interests in adolescent
development

How interests arise and develop
Recreational and social interests
in high school students
Relation of interests to native
ability, etc.

Students! interests in school
subject

Scientific interests in school
subject

Interests and cholce of courses
or subjects

Students' Interests in literary
selections

Problems of Interaction of Physical and Psycho-

Topic XII,

logical Factors

Suggested Allotment of Class Time:; 6 Periods

Work and fatigue

Effect of drugs on mental 1life
Effect of external conditions
on mental life

Peychical phenomena

Problems Relating to the Social Functions of

the Individual

Suggested Allotment of (Class Time: 6 Periods

Wholesome soclal life necessary
for mental and emotional health
How ideals are acguired

Soclal adjustments

Social attitudes and soclal
consclousness

Attitudes toward

Dominant urges in

Response to social stimulation
in the crowd

Elements of social behavior
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10.
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Response to social stimulation
in the group

Social behavior in relation to
soclety

Topic II. Problems of Original Nature, Heredity, and

Environment

1.
2e
Se
4.
Se

6o

7e
8.

Suggested Allotment of Class Time: 6 Periods

Inheritance of mental tralts
Dominant human urges
Inheritance of physical tralts
Social inheritance

Growth curve of capacity to
learn

Relative influence of the
factors of original nature
and environment in the causes
of crime, povsrty, etc.

Race psychology

Laws and theories of heredity

Topic XI. Problems of Individual and Group Differences

1.

2.
Se

4.
Se

6.
7e
8.

Suggested Allotment of Class Time: 6 Perlods

Standards to which all may
attain

Differences due to family
Relation among intelligence,
school success, etc,
Differences due to environment
Psychological differences between
the seXxes

Differences between races
Differences due to maturity
The measurement of differences

Topie IX., Problems Involving Extra-Curricula Activities

1.

2.

Se

4.

Suggested Allotment of Class Time: 6 Periods

Psychologlcal values and dangers
in athletiecs, clubs, debates,
dances, etd.

Conditions under which recreation
takes place most effectively
Relation to extra-curricula
activities to scholarship, occupa-
tional success, ete,

The moody or solitary student
benefitted by sports, travel,
manner of dress, etc,
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5, Psychological contributions of art,
mausic, drawing, etc,

6. Manners

7. School patriotism

8. Psychological consequences
of censorship

Topic VIII. Rroblems Relating to the Home as a Social
Institution
Suggested Allotment of Class Time: 6 Periods

1. Suggestions for establishing own

individuality

2. Need for establishing own indi-
viduality

3. Learning to get away from the
family

4, Getting away from the famlly

5. Principles in making the home
an educational factor

6. Use increased amount of leisure
to raise cultural and soclal
level of the home

7. Common leisure pursuits of ad-
olescents and parents

Topic XIII. Problems Relating to the Social Intermiggling .
of the Sexes

Suggested Allotment of (Class Time: 6 Periods

1, Growth of sex interests

2. The 1ldeal individual

3. Ways of attracting the atten-
tion of the opposite sex

4, TUnhealthy sex ldeals

5. Psychological differences
between the sexes

Topic I. Problems of Orientation and Psychological Perspective
Suggested Allotment of Class Time: 5 Periods

l. Psychological perspective:
Evaluation of

2. Predictive wvalue of psy-
chology

3. Miscellaneous

4, Methods of psychology:
Differentiation of

5, Divisions of psychology:
Differentiation of
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In general, therefore, we have determined, 1n
answer to our fourth gquestion, a group of evaluated minor
toplcs which shall be taught in a course of psychology for

senior high school students,
General Conclusions

Certain general conclusions are the natural out-
growth of an investigation like this. The facts presented
in this study would appear to justify the following conclu~
sions:

1. Educators are seriously interested in the
growth of the personality of the student and his methods of
work and study, Probably in the near fubure the training
of the high school student will cease to be measured in
terms of go much academic content; instead, his wholesome,
mental, emotional and social adjustment will be the primary
concern of high school teachers,

2. The mental hygiené aspects rather than the
neuroloéical aspects of behavior are glven precedence in
the evaluation of both the major and the minor topics pro-
posed for instructional material,

3« It is evident that there is a decided trend
of opinion among educators in favor of placing the study of
psychology in the senior high school curriculum,

4, Educators appear to believe that the inclusion
of psychology in the offerings of the secondary school is

made possible by the interest and research of psychologists
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in the psychological needs of the high-school-age student,

5. While the presence and continued growth of
the soclal institutions are the results of the higher pro-
cesses of mentality, the adjustment to these institutions
ls largely a matter of training in the more common traits
involving the feelings and emotions in which training in
’the formation of attitudes is basic.

8. The movement to include psychology among the
offerings of the secondary school curriculum has its greatest
emphagsis among the experts in secondary education.

Aside from the specific and general conclusions
and without definite support in the content of this investi-
gation, there are certain implications growlng out of the
study to which the investigator subscribes, and offers them
merely as his opinion. These are stated as follows:

1. Research in providing suitable instructional
material in psychology for the lower school levels,--elemen-
tary school, junior high school, senior high school, junior
college,-- will occupy considerable thought during the next
ten yeafs. »

2. There will be a psychologist for many, if not
all, of the cosmopolitan high schools. His work will con-
8ist in teaching coursés in high school psychology, direct-
ing a psychological clinic, and in conferring with teachers
‘and parents concerning the behavior of both normal and

abnormal children.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



117

3. A group of tests wlll be devised to detect
the presence of mental and personality tendencies that may
lead to serious situations in adult 1life.

4, Eduecation will shift from the quantitative
(units, hours, diplomas, certificates, degrees, so-many-
facts-retained, ete.) to the gqualitative (the formation of
attitudes regarding ethical, religious, socilal, racial,
occupational matters, etc.).

5. Courses in training teachers to give courses
in high school psychology will be extended to many, if not
all, of the outstanding teacher training institutions,

6. Since individuals are paying out, in the
total, an immense amount of money for private instruction
in pseu.do-psychology,5 it would seem that there is both an
eagerness to learn and a willingness to pay for instruction
in the scientific principles and facts dealing with human

behavior,

Desirable Further Research

This investigation 1s no exception to similar in-
vestigations in that it has brought forward other problems

whose study would be of both interest and significance to

education, Some of these are listed bhelow:

3

See "Psychologists -~ So and Pseudo"” by Martha
Guernsey in The Outlook of December, 1924, Also, "Pseudo=-
Psychology" In Current History of April, 1930,
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l, The first problem that comes to the mind of
the investigator is the one of setting up an experiment to
test the value of the instructional materigl in psychology
that is proposed in this study.

2. There is possibly a need for an investigation
to determine the amount of psychological material already
in the présent curriculum of the high school; for instance,
in general science, biology, literature, health work, history,
ete.

3. An investigation dealing directly with the
high school students themselves to determine their psycho-
logical needs would be of value. |

4, What subject or subjects in the present high
school curriculum should be supplanted by a course in pSy~-
chology should be investigated,

5. Investigations similar in punmpose to the one
completed but dealing with the parochial and private high
achool, the junior high school, the junlior college, the first
course in psychology in the liberal arts colleges, and all
courses in educational psychology would be contributions,

6. Research in sultable collateral reading mateirial
in support of the topics, both major and minor, presented in
this investigation would be of worth.

7. Since the wide spread teaching of psychology
in the high school will have to await, in a large measure,
the preparation of teachers for such courses, a study to

determine the type of training that these teachers should
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have would be wvaluable.

8. The determination of the increasing amount of
common objective facts, principles, and viewpoints of the
several schools of psychology would possibly be a contribu-
tion in diverting the focus of attention from the differ-

ences to the llkenesses among these schools,
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November 15, 1930

To State Directors of
Se~ondary Education

Dear Sir:

With a view to determining the practice and trends
of including psychology as a cultural and liberalizing
subject in the senior high school program of studies, I an
addressing this blank of inquiry to all state directors of
secondary education,

Two or three minutes of your time, devoted to the
enclosed blank of inquiry, will be a very gemuine help in
this investigation., It is one which should have interesting
outcomes for you and other state directors of secondary
education,

Please bear in mind that the inquiry is not directed
toward the practice and treonds of psychology in the high
school as a part of any teacher=training program, but rather
psychology as a cultural and liberalizing agent paralloling
the wider purposes for teaching English, science, history,
etce

Assuring you of my genuine appreciation for your
kindness in cooperating in this investigation, I am

Yours very truly,
John A, Broxson
The undersigned are members of Mr,. Broxson's Advisory Comittee
and, considering the study sorious and promising, we re-
spectfully urge you to give him the assistance which he
roquests:
Signed:

L;A. Pechstéin, Dean Teochers College
Major Adviser

Gordon Hendrickson
Associate Profossor, Eduecational Pgychology

Sels Eby
Professor of Scecondary Education
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 APPENDIX B :
State Directors of Socondary Education

Aﬁirgétioniz If the answey is altorno:bive, eress out tho ope which
' In othor Quostions, please write in the number or

8y offerod as a culiyrs) énd liboralizing YEA
art from any ‘toacher-training program) in
theé sceniop high school Program of studies in your state? o

CIf it is offercq, pleasc answer tho following uestions:

2’ Inhich grade or gradeg is it offerod?

. 5. 15 it an elective op g constant? | CONSTANT
| ELECTIVE
by ¥hat is the maximm fumber of high school Units given
for P8y chology? Hlmany
B 1s it deeepted as college entramgo troedits? YRS
Pl ¥o

- If psychology is not offored, please answor the
- Tollowing questions:

'»;’E";"Are you in favor of includlng psychology as o cultural YES -

, arid goneralizing agent in thoe senior high school
Progrum of studies? NO

7« Do you Judge that there is % trend in your state toward YES
‘Psychology!'s being offered?

NO
Would yoyu favor a department of Psychology in the YES
comprehensi ve senior high school?
' NO
s In which dopartment would you favor its being placed, if
offered but not organized as o Sc¢parate department?
| ",k_Who.t moaximim mmber of unit credit would you favops
' 11. Would you favor itg Being & constant or an elcetive? CONSTANT |

ELECTIVE

ik 12. If psychology ig offered in your state, will you b
0 Teind “nough to send me g course of its study?

;13, Stato from which this ruport is made

138

k ll;,. Name and +itle of porson reporting
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APPENDIX C

UNITED STATES
DEPARTMENT OF THE INTERIOR
OFFICE OF EDUCATION
WASHINGTON

Address only

THE COMMISSIONER OF
EDUCATION

October 25, 1930,

Mr., John A, Broxson,
Assistant in Education,
College of Education,
University of Cincinnati,
Uincinnati, Ohio

- My dear Mr. Broxson:
This 1s in answer to your letter of October 14,

Under separate cover we have mailed to you a copy of our
list of public senlor high schools reporting to this office
for the year 1927 -28, the latest year for which we have com-
plled statistics, We have checked the list to indicate those
schools having an enrollment of 1,000 or more and have given
the enrollment figures, It is our understanding that you
want only the senior high schools - those having the last
three high school grades or the last four in those citiles
having the 6-2-4 organization, If you desire the entire
list of high schools reporting to this office, including the
Junior and senlior,wikth enrollments of 1,000 and over we can
send you a typewritten list.

The names of the principals are given on the report forms
on file in this office, but as there are a large number of
-such schools with frequent changes, it has not been the prac-
tlce of this office to record the names of principals in our
lists,

Very truly yours,

Chief Clerk
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UNITED STATES
DEPARTMENT OF THE INTERIOR
O0ffice of Education

140

451755

Washington, D, Ce.
July, 1930,

LIST OF PUBLIC SENIOR HIGH SCHOOLS, 1927-28.

Prepared by

The Division of Statistics.

NOTE: Numbers in parenthesis indicate grades in school,

ALABAMA

Enrollment

CALIFORNIA (Contd) Enrollment

Phillips High School
Birmingham (10~11-12) 2,282

ARTZONA
None
ARKANSAS

Senior High School
Littlé Rock (10-11-12) 1,976

CALTIFORNTIA

Senior High School
Berkeley (10-11-12) 2,588

Senior High School
Fresno (10-11-12) k,268

Technical High School
Fresno (10-11-12) 1,083

Polytechnic High School
Long Beach (10-11-12) 3,108

Woodrow Wilson High School
Long Beach (10-11-12) 1,499

Hodlywood High School
- Los Angeles (10-11-12) 2,900

Los Angeles High School
Los Angeles (10-11-12) 3,192

Polytechnic High School
Los Angeles (10-11-12) 2,582

Roosevelt High School
Los Angeles (10-11-12) 1,595

John C. Fremont Sr, H.S.
Oakland (10-11-12) 1,606

Roosevelt High School
Oakland (10-11-12) 1,419

Senior High School
Pasadena (10-11-12) 2,396

Polytechnic High School
Riverside (10-11-12) 1,159

Senior High School
Sacramento (l0«=11-12) 2,280

Senlor High School
San Bernardino(l0-11-12)1,084

Senior High School
San Diego (10=11-12) 2,870

Senior High School
San Jose (1Q~1l-12) 1,987

Senior High School
Santa Monica (10-11-12) 1,056

COLORADO

Bast High School
Denver (10-11-12) 1,953

Manual Training High School
Denver (10-11-12) 1,239
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COLORADO (Contd) Ehrollment

South High School
Denver (10-11-12) 1,149

High School (Dist.No.20)
Pueblo (9-10-11-12) 1,X18

. CONNECTICUT

None

'FLORIDA~

Robt. E, Lee Sr. H. S.

dJacksonville(10~11-12)
1,043

Senior High School
Miami (10-11-12) 1,630

Hillsborough High School
Tampa (10-11-12) 1,233

GEORGIA

Chatham Academy
Savannah (10-11-12) 1,045

IDAHO

None
ILLINOIS

Senior High School
Decatur (10-11-12) 1,054

Senior High School
East St,Louis (10-11-12)
1,028

Senlior High School
Rockford (10-11-12) 2,210

INDIANA

Senior High School
Anderson (9-10-11-12)
1,503

Central High School
Muncie (10-11-12) 1,251

Senior High School
South Bend (10-11-12)
2,238

TOWA Enrollment

Eagst High School
Des Moines (10-11-12) 1,524

North High School
Des Moines (10-11-12) 1,037

High School
Mason City (9-10-11-12) 1,023

Central Senior High School
Sioux City (10411-12) 1,309

KANSAS

High School -
El Dorado (10-11-12) 1,122

Wgandotte High School
Kansas City (10-11-12) 1,812

KENTUCKY

Holmes High School
Covington (9-10-11-12) 1,506

LOUISIANA
MeDonogh High School No. 35
New Orleans (10-11) 1,042
MATINE

High School
Portland (9-10-11-12) 1,830

MARYLAND
None

MASSACHUSETTS

High School
Brockton (9-10-11-12) 2,814

Senlor High School
Chelsea (10-11-12) 1,209

Senlor High School
Everett (10-11-12) 1,268

English High School
Lynn (10-11-12) 2,084

High School
Pittsfield (10-11-12) 1,104
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MASSACHUSETTS (Contd) Enrollment MISSISSIPPI Enrollment

Senior High School
Quinecy (10-11-12) 1,521

Senior High School
Revers (10-11-12) 1,521

Central High School
Springfield (10-11-12) 1,014

Technical High School
Springfield (1l0-11-12) 1,096

MICHIGAN

Central Senior High School
Bay City (10-11-12) 1,052

Northern High School
Detroit (10-11-12) 2,513

Southeastern High School
Detroit (1l0-11-12) 1,959

Central High School
Flint (10-11-12) 1,702

Nprth High School
Fdint (10-11-12) 1,032

High School
Hamtramek (9-10-11-12) 1,137

High School
Jackson (10-11-12) 1,415

Central High Sghool
Lansing (10-11-12) 1,694

Senior High School
Pontiac (10-11-12) 1,440

MINNESOTA

Central High School
Duluth (10-11-12) 1,876

Robt. E. Denfield High School
Duluth (10-11-12) 1,037

North High School
Minneapolis (10-11-12) 2,297

None

MISSOURT

Central High School
Kansas City (9-10-11) 1,911

Northeast Senlor High School
Kansas City (9-10-11) 1,747

Weatport Senior High School
Kansas City (9-10-11) 1,733

Senior High School
Springfield (10~11-12) 1,923

JONTANA

High School
Great Palls (9-10-11-12) 1,285

NEBRASKA
None
NEVADA
None

NEW HAMPSHIRE

None

NEW JERSEY

Senior High School
Bayonne (10-11-12) -1, 418

Senior High School
Camden (10-11-12) 1,418

Battin High School
Elizabeth (10-11-12) 1,687

A,J.Demarest High School
Hoboken (9-10-11-12) 1,042

NEW JERSEY

Senior High School
Trenton (10-11-12) 2,254
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NEW MEXICO Enrollment

OHIO (Contd)

None
NEW YORK

Senior High School
New Rochelle (10-11-12)

1,891
NORTH CAROLINA
None
NORTH DAKOTA
None
OHIO
MeKinley High School
Canton (10-11-12) 2,718

Hughes High School
Cinecinnati (10-11-12) 2,919

East High School
Cleveland (10-11-12) 1,434

Central High School
Columbus (10-11~12) 1,342

North High School
Columbus (10-11-12) 1,760

South High School
Columbus (10-11-12) 1,378

Steele High School
Dayton (10-11-12) 1,399

Shaw High School
East Cleveland
(9-10-11-12) 2,142

High School
Hamilton (9-10-11-12) 1,312

High School
Lakewood (10-~11-12) 1,905

High School
Lorain (9-10-11-12) 1,442

Senior High Schoo%z)

Mansfield (10-11- 1,187

Senior High School
Springfield (10~11-12)

Rayen High School
Youngstown (10-11-12)

South High School
Youngstown (10-11-12)

OKLAHOMA

Central High School
Oklahoma City (10-11-12)

Classen High School
Oklahoma City (10-11-12)

Central High School
Tulsa (10-11-12)

OREGON
None

PENNSYLVANIA

Senior High School
Altoona (10-11-12)

North Braddock High School

Braddock (10-11-12)

Enrollment

143

1,621
1,786

1,832

1,342
1,201

3,118

1,767

1,197

Cheltenham T. Senior High School

Elkins Park (10-11-12)

John Harris High School
Harrisburg (10-11-12)

Senior High School
New Castle (10-11-12)

Senior High School

New Kensington (10-11-12)

Senior High School
Reading (10-11-12)

Senior High School
Wilkinsburg (10-11-12)

Senior High School
Williamsport (10-11-12)
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PENNSYLVANIA (Contd)  Enrollment TEXAS (Contd) Enrollment
Wm. Penn Senior High School Main Avenue Hlgh School
York (10-11-12) 1,389 San Antonio (9-10-11) 1,805
RHODE ISLAND Senior High School

Waco (9-10-11) 1,885
Senior High School
Pawtucket (10-11-12) 1,088 UTAH
SOUTH CAROLINA East High School

Salt Lake City (10-11-12) 1,858
None )

West High School
SOUTH DAKOTA Salt Lake City (10-11-12) 1,946
None VERMONT
TENNESSEE ‘ None
Senior High School VIRGINIA
Knoxville (10-11-12) 1,841 -

Jefferson Senior High School
Hume=-Fogg High School Roanoke (10-11-12) 1,379
Nashville (10-11-12) 1,420

WASHINGTON
TEXAS

Lincoln High School
Senior High School Tacoma (10=11-12) 2,020
Amarillo (9-10-11) 1,098

Stadium High School
Central High School Tacoma (10-11-12) 1,930
Fort Worth (9-10-11) 2,390

WEST VIRGINIA

John H. Reagan Senior High

Houston (9-10-11) 1,208 Senlor Hilgh School
Charleston (10-11-12) 1,107
Sam Houston Senior High
Houston (9-10-11) 1,559 Senior High School
' Huntington (10-11-12) 1,391
‘San Jacinto Senior High
Houston (9-10-11) 1,416 Senior High School
Morgantown (9-10-11-12) 1,214

Brackenridge Senior High
San Antonio (9-10~11) 1,649 WISCONSIN

Central High School
Superior (10~11-12) 1,229
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UNIVERSITY OF CINCINNATI
COLLEGE OF EDUCATION

November 17, 1930

 ,»;2oQPrincipa1s of
- Publio Senior High Schools:

‘f’$1r:

“With a view to detormining the practices and trends of including
chology as & cultural subject in the public senior high school
grom of studies, I am addr6381ng this sheet of inguiry to o

cted group of public senior high schools throughout the United

: Two or three mimutes of your tlme, devoted to the onclosed
‘_’blank of inquiry, will be a very gemuine help in this investigation,
is one which should have interesting outcomes for you and other
'”kschool gdministrators,

Please bear in mind that the 1nqu1ry is not directed toward the
roctice and trends of psychology in the high school &s a part of any
sacher~training progrom, but rather psychology a8 & cultural and
iberalizing agent paralleling the wider purposes for teaching English,
ience, history, etc,

e Assur1ng you of my genuine appreciation for your kindness in
cooperatlng in this investigation, I am

Yours wvery truly,

a.

John A, Broxson

i The underslgnbd are members of Mr. Broxson's Advisory Committee
s considering the study sorious and promising, we respectfully
-2 you to give him the assistance which he requests:

Signed:

.A. Pochstein, Dean Teachers College
Major Adviser

Gordon Hendrickson
Associote Professor, Edqucational Psychology

‘ Selie Eby *
Professor of Secondary Education
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To Principals of Public Senior High Schools ‘

;;Vif If the answoer is alternative, cross out the one which does not
In other quostions, ploase write in the word or number which gives
inx;al;informntion desired or presents your point of view,

1, Do you offor o senior high school course in psychology YES
) a(aport from any teacher-training program)? NO

24 Do yau favor including psychology among the program of YES
 o£f6rings in the aonier high school? NO

“'favbr offering psychology as & sonior high gschool YES
6, do you bolieve thore should be a separete NO

If;not, in which department would you favor placing it?

(,”fIf ycu ‘offor a course in psychology in the sonior high
~school, please answer the following questions:

5« In terms of high school eredit, what is the maximum
‘ nnmber of units given for psychology?

“;ZDG'fou have o. separate department of psychology? YES
: NO
niffnbt, in which department is it now offered?
In which grode or grades is psychology offerod?
Is & textbook used? YES
10,‘Nﬁm9, author, publishor el
0 1le Is psychology e. constant or an elective subject? CONSTANT
C ELECTIVE

2, Is psychology included in the state high school course  STATE
£ study or is it loeally authorized? LOCAL

I#;&he course accepted for college entrance? YES

NO

What is the genoral attitude of the students toward ENTHJSIASTIO
> eourse? FAVORABLE

o UNFAVORABLE

\\15a If you have a course of study or syllobus in psychology,
8 copy would be keenly appreesiated,

. Namo and location of high school

Name of principal reporting

nts and suggestions
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APPENDIX g

UNIVERSITY OF

CINCINNAT]
COLLEGE oF gp

UCATION

November 15, 1930

To Prosidents of
“Teachers Colleges

Dear Sirs

Ps.ychology as
been 1ittle investiga’ced., The writer is unde

~ study op the statys and possibilities of psyc
subject in the sonior high schoo

'S you may think
ter, will be of

It is one which should
~othep administrators.

Complete descriptive infd
are attachedq, '

rmation and dircctions

Assuring you that I shalg apprecia
your cooperati-on in the invest

te genuinely
igation, Ianm

Yours very truly,

T ———
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To Professors of Sccondary Bdueation

Directions: If the answer is alternative, eoross out the one which
@008 not apply,- n other quostions, please write in the word or
- mmber vhich prosents your point of view,

Y, Are you in favor of including the study of psychology YES
a8 a oultural and libernlizing agont (that is, apart

from any teacherutraining Program) among the courss NO
offerings of the senior high school?

If you are in favor of offering psychology in the
senior high school, please answer the following
questions;

2, What maximum credit in terms of high school units
would you favor?

' f?ggf‘What grade placemont would you favor?

;h. Would you favor the study of psychology being YES
accepted as eollege ontrance credits?

NO
J if'5;  Would you favor its being offered as o constant or CONSTANT
- an eloctive subject?
’ ELECTIVE
Ge Would you favor a department of psychology in the SEPARATE
comprehensive high school or that it he offered as DEPARTMENT

& block of work in another department?
BLOCK OF WORK

Te If not g department of psychology, in which of the
- Present departments would you favor its being placed?

'  (j?ﬁ3' Nome and location of the college or university from
" which this report is made

. 9. Name of profossor reporting

104 Comments and suggestions

i ibi i ission.
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UNIVERSITY OF CINCINNATI
COLLEGE OF EDUCATION

149

With a view to determining the trends of thought

. with reference %o including psychology as & cultural and liberalizing
~tourse in the senior high school program of studies, I am addressing
~ the enclosed sheet of inquiry to the professors of secondary educa=
tion in a selected group of colleges and universities,

i Iwo or three minutes of your time, devoted to the
sed blank of inqui

ry, will be a very genuine help in this ine

g Please bear in mind that the inquiry is not directed

toward the trends of thought of psychology in the secondary school,
rather psychology as a cultural and liberalizing agent parellele

he wider purposes for teaching English, science, history, etc,

L Assuring you of my‘genuine appreciation for your
- kindness in cooperating in this investigation, I em

Yours very truly,

John A, Broxson
“The ;ﬁgarsigned are members of Mr

Li&ering the study serious and
© give him the assistance whi

¢ Broxson's Advisory Committee and,

pPromising, we respectfully urge
ch he requests:

Signed:

Le As Pechstein, Dean Teachers College
Major Adviser

Gordon Hendrickson_ i
Associate Professor, Eduestional Psychology

Se L. EbL
Prol@ssor of Secondary Edueation

[ ibi i ission.
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To Professors of Secondary Education

~ Directions: If the answer is alternative, eross out thoe one which
doos not apply. In other questions, please write in tho word or
mumber which presents your point of view, o

 le Are you in favor of including the study of psychology  YES
a8 ¢ cultural and liberalizing agent (that is, apart
from any teacherntraining program) among the course NO
offerings of the senior high school?

If you are in favor of offering psychology in the
senior high school, please answer the following
questions:

2¢ What peximum credit in terms of high school units
“would you favor?

{g~3g, What grode Placement would you favor?

le Would you favor the study of psychology being YES
3 accepted as eollege entrance eredits?
NO
17‘)f.5. Would you favor its being offered as a constant or CONSTANT
- an elective subject?
ELECTIVE
6o Would you favor a department of psychology in the SEPARATE
comprehensive high school or that it be offered as DEPARTMENT

2 block of work in another department?
BLOCK OF WORK

. Te If not a department of psychology, in which of the
~ present departments would you favor its being placed?

"",%; 8e Name and location of the college or university from
. which this report is made .

9¢ Name of profossor reporting

: f‘10. Comments and suggestions

i ibi i ission.
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APPENDIX T

A List of Experts in Secondary Education Who
Evaluated the Judgment of Four Groups of
Educators Who Rated Major Toplecs in
Psychology

P. E. Belting
School of Education
University of Tllinois

G. Vernon Bennett
School of Education
University of S, California

Thomas H. Briggs
Teachers College
Columbia University

Philip W. L. Cox
School of Education
New York University

A, A. Douglass
School of Education
Claremont Colleges

J. B. Bdmondson
School of Eduecation
University of Michigan

F, W, Johnston
President
Colby College

Edgar G. Johnston
School of Education
University of Michigan

L. V., Koos
School of Education
University of Chicago

Walter S. Monroe
School of Eduecation
University of Illinois

H. W. Nutt
Department of Education
Ohio Wesleyan Universlty

David 5. Snedden
Teache®s College
Columbia Unilversity

W. A, Smith
School of Education
University of California

L. A, Williams
School of Education
University of California

J. K. VanDenburg
Teachers College
Columbia University
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APPENDIX J

Instructors in Courses of the Psychology of Adolescence
in State Universities and a Certain Group of
Private and Municipal Universities Who
Evaluated Minor Toples

Dr, Fowler D. Brooks, Dr. Paul R. Morrow,
Department of Education and Psychology, School of Education,
DePaw University, University of Georgla,
Greencastle, Indiana. Athens, Georgia,

Dr. Walter L., Collins, Dean L, A, Pechstein,
Teachers College, Teachers College,
University of Cincinnati, University of Cincinnati,
Cincinnati, Ohio. Cincinma 1, Ohie.

Dr, Edmund S. Conklin, Dr. Rebecca Luella Pollock,
School of Education, School of Education,
University of Oregon, West Virginia Universi ty,
Eugene, Oregon., Morgantown, West Virginia,
Dr., Walter F. Dearborn, Dr. Luella Cole Pressey,
Harvard Graduate School of Education, College of Education,
Harvard University, Ohio State University,
Cambridge, Massachusetts Columbus, Ohio.

Dr. C. A. Dickinson, Dr. A. S. Raubenheimer,
School of Education, School of Education,
University of Maine, University of S, California,
Orono, Maine, Los Angeles, California,
Dr. J. L. Henderson, Dr. Grover T. Somers,
School of Eduecation, School of Education,
Unkversity of Texas, Indiana University,
Austin, Texas, Bloomington, Indiana.

Dr. Gordon Hendrickson, Dr. Stevenson Smith,
Teachers College, School of Education,
University of Cinecinnati, University of Washington,
Cincinnati, Ohio. Seattle, Washington.

Dr. L. 8. Hollingworth, Dr. Paul W, Terry,
Teachers College, College of Education,
Columbia University, University of Alabama,
New York City. University, Alabama,

Dr, H, J., Humpstone, Dr. Chas. W. Waddell,
School of Education, University of California,
Universlty of North Dakota, Los Angeles, Californisa,

Grand Forks, North Dakota,
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Dr. John T, Wahlquist, Professor B., H, Wallace,
School of Education, School of Education,
University of Utah, University of Vermont,
Salt Lake City, Utah, Burlington, Vermont,

Dr., R. H. Waters,
School of Education,
University of Arkansas,
Tucson, Arkansas,
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APPENDIX K

An Evaluation of Problems.ig the Field of Paychology for
Senior High §

chool STudents -

‘~,~,,,kDirections: Psychology should provide help on the problems
. upon which senior high school Students aro most anxious for
- help. This Burvey is an endeavor to find out the
importance which you place, as o result of your éxperience,
upon sach of the topics suggested herein for a course in
psychology for senior high school students,

There are fourteen topiecs (underlined), one on each
of the follow1ng fourteen Poges. Above eagh of thoge
. topics there are Scven groups of deseriptive phrases
- arranged in a seale, Please make a chook mark (4) at that
point on the horizontal line which best indicates, in your
-~ Judgment, the value of the topic as a unit of instructional
- material for g coursae in psychology for senior high school
‘students, You 4o not have to make your check mark directly
above a descriptive phroase. These phrases merely represent
steps on o continuous scale, You may ploce Jour mark at
- Bny point on the lino. Disregard The order SF the appeap-
 ‘ance of the topios.

Do not rate the sub=~questiong. They are morely une-
arrenged examples and explanations of the type of question
included in the topic,

- not included here, but which would be of real value to
; Benior high school students, from a psychological point of
- view, please list it as onother topie at the end of the
survey list.
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APPENDIX L

Directions: The following factors regarding psychology as
a senlor high school subject were derived from a recent
survey:

1., There 1s need for offering psychology as a
senior high school subject,

2. It should be placed in the 1l2th grade.

3. It should be an elective subject.

4, It should carry 1/2 unit credit (one semester).

5. It should be offered as a block of work in
the social studies.

6. In addition to these principles, each of the
fourteen (14) Topics on the following pages
has been evaluated by four groups of educators
in terms of its relative rank and the per cent
of class time, expressed in number of days, to
be given to each Topic. This allotment of
class time for eac opic is indicated direct-
ly under the statement of each Topic.

With these factors for your guldance, please indicate
your judgment of the value of the accompanying list of
subsidiary toples for instructional material for a senilor
hligh school course in psychology by making a check (L) under
one of the three (3) groups of descriptive phrases at the top
of the page and in the proper rectangel opposite the "capital-
letter" divisions of the outline that follows. To illustrate:
In Topic I there are six "capital-letter" dividions (A, B, C,
D, E, FJ and, hence, only six checks to be made. The minor
topics which are indicated by the use of Arabic numerals and
small letters under the "capital-letter" topics are merely
unarranged examples and explanations of the type of material
included in the "ecapital-letter" topics. These should not,
of course, be evaluated.

Please disregard the order of the Topics, Instead,

- bear in mind the ai%otment of class Time as given directiy
under the statement of the Topic. 1The Topics are not o be
rated with regard to each other,
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APPENDIX I, ( Contd)

© . Topie I, Problems_gg Orientation and Psychological Perspective

N :

Allotment of'olass time; & poriods‘

Practically |4 good topic [Extrems valus 'Re.
e - |00 value for |for a typical | and importance ! t1-
o ' {2 high school |unit of high | as unit in hig'! Ra;
o course school course | school course
{4, Miscellaneous 5 11 5 ‘

[

1y Definition of psycholog

2o Aims of psychology

3e Scope of pPsychology

Le Origin or psychology

5« Terminolo

64 Relation of psychology
to other sciences

7e The reaction hypothesis

<t

- By Methods of Psychologys -
- Differentiation of 8 12 1 4

le Analysig

24 Anecdotes

3¢ Comparative techniques

‘Le Conditioned reflex

5¢ Empirical methods

6e Experiment

Te Genetic methods

8s Introspection

9« Objective observation

104 Pathology

11, Psychiatry

12, Tests and measurement
techniques

Ce Divisions of Psychology:
~ Differentiation of 10 9 2 5

le Abnormal
2 Animal
3e Child
Le Clinieal
5e Comparativo i
64 Criminael ’ 1
7+ Educational i
‘Be Experimental |
9¢ Genetic |
104 Industrial j
{
3
{

114 Mob
12; Racial
13; Social

i ibi i ission.
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Extrome valne |

[Practically [A good toplo ‘ ‘Re:
no value for |for a typical |and impertance | £11
a high school funit of high |as upit in higH Ra;
: course school course | school course
Do Theories of Psychology: = ’ I
. Differentiation of 16 5
1, Behaviorism
2¢ Dynamic psychology
%e Faculty psychology
Lo Functional psychology
5e Gestalt psychology
64 Psychoanalytical
' psychology
7« Structurialism
Be Vitalism
94 Mechanisn
Ee Psychological Perspective:
~ Evaluation of 5 ° 9 1
le Hypnotism
2y Psychoanalysis
3 Phrenolo§y
Le Popular "psychologiw
cal literature
5¢ Dreams :
6o Mind reading
7e Astrology
Be Numerology
- 9¢ Palmistry ]
10, "Character readings"
Fe Predictive Value of
Psychology for 4 9 8 2
ls Degrec of mental ability
2, Guidance in course
seleotion
3s Guidance in occupational
choice
L+ Eugenies _
Se Care and treatment of
abnormal persons
6+ Adult behavior cumulae
tive result of
experience i
4
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- Topic II, Problems of Original Nature, Heredity, and Enviromment

Allotment of class time: 6 periods

Practically
no value for
a high school
course

A good topic
for a typical
unit of high
school course

Extreme value Re

and importance {a~

as unit in high | ti

school course ; Ra
1

Ay Laws and Theoriés of

§

Heredity 11 6 4 ;8
. le Law of probabilities
24 Principle of dominance
3« Principle of segregatior
Lie Principle of unit
characters
5e Inheritance of acquired
characters
6. Adaptation
7« Recessive characters
Be Inheritance of Physical
Traits 2 14 5
1, Stature
~ 2e Defects
3 . Wei g;h'b
Le Eyes
5¢ Hair
6 . TW’inS
Ce Inheritance of Mental
Traits 11 10 1
ls Capacities
24 Aptitudes
3+ Intelligence
lis Character Traits
5« Interests
6. Special abilities and
disabilities
7e Traits resemblance
among relatives
De - Race Psychology 6 10 3 "

1.

Immediate ancestry
a¢ Kallikaks, Jukes,
Edwards, etc,
be Genius (Calton)
ce Royalty (Woods)

e TN e vt e
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Practically |A good topic |Bxtreme value | Rel
no value for |for a typical |and importance { tiv
a high school junit of high {as unit in high| Ran
course , school course {school course
Es Social Inheritance :
' 3 . 12 6 4
l, Enviromment and
heredity oo}
2¢ Environment and s
education
© 34 Immigration
Fe Relative Influence of the :
Pactors of Original Nature 5 10 8 8
and Environment in the ‘
Causes of
ls Social vices such as
ae Crime - ]
be War ‘ ]
ce Poverty
de Disease
2o Social virtues such as |
" 8, Artistié achievement
be Philanthropy '
cs Civic pride
de Cultural ideals
Ge; Dominant Human Urges
K 1 12 8 2
les Selfwpreservation
2+ Pugnacity
3¢ Repulsion
Lie Parental o]
be Sex :
6e Submission
7e Assertion
8¢ Gregariousness
He Growth Curve of Capacity
to Learn 4 8 = 8 | 5
Is¢ Brain 13 6 g
1, Brain weight
ae Normal humans !
Do Mammals }
ce Primates )
de Idiots i
ee Relation to age i
fe Relation to sex ; ;
ge Rclation to stature | }
he Relation to intelliw |
gence ’ 2
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’  T§pic,III. Problems of Personality Adjustment

Allotment of class tim@ﬁ 8 periods

Practically | A good topic |Extreme value | Rels
no value for | for a typical |and importance { tive
a high school |unit of high {as unit in high{ Rank
course school course |school course

4 11 5 5

 A. Content

1, Physical Characteristicy
2+ Emotional characterisw
tics
3e Natural likes and dise
’ likes
Lis Intellectual character-
isties
5¢ Habits, attitudes, and
interests
- bas Traits and trait actions
Te Social characteristies
8. Enviromment factors

; B. The integration of

personality 4 12 5 4
le The unity of habit '

systems
2o The continmuity of

personality -

Ce  Porsonality Types

9 8 4 v
1, Temperamental types
2. Anatomical types
3¢ Endocrinological types
Le Introverted and extrom
vorted personalities
Personality deviations
Be.; vy 2 10 9 2
1, Inability to face reality
24 Worry and exaggerated
caution
Ze Norvous habits and emo= ;
tional fixations ¥

Le Habit distortions {
5¢ Sensc of inferiority
6« Defense mechanisms i
7+ Infantilism
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[Practically |A good topic |Extrome vailue | Rel:
no velue for |for a typical |and importance | tiw
a high school unit of high |as unit in high| Ranl
- gourse school course | school course
Ees Mothods of appraisin '
PP & 8 7 6 i 6
1, Phrenology
2e¢ Character analysis
(Blackford ot al)
%4 Photogrophs
Ls Hondwriting
e Voice, gait, posturc,ctq,
6o Lettors of application
7e¢ Personal intervioews
8s Quostionnaire
9« Rating scales and
ranking
106 Personality tosts
Py Analysis of rclationships 5 9 o 3
l, Relationship betwoen perp
sonality traits and
school achievomont
2e¢ Roelation of personality
ratings to occupationeal
success :
3e Relation of personality
traits to intelligence
lie The relationship between
interests and abilitics
‘Ge Remedial techniques
; 12 6 ) 8
1, Clinical study and
treatment
24 DPsychoanalysis
3« Hypnosis
e Direct and indircct
training
5¢ Psychotherapy
6. Reeducation
He  Porsonality difficulties which
lead adolescents to be row- 1 5 15 1
gorded as failuresg
1e Poor health
2. Ko llpepll /
.~ 34 Poor memory }
Lo Faulty reasoning ;
5 Sensitivencss ;
6o, Excitability !
7+ Pessimism
8, Timidity
9e¢ Indecision
10, Submissive to circum~
stances
11, Sour grapes attitude
124 Focling of inferiority
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~ Topic IV, Problom of Economicsl Methods of Work as’ Study .

SR

: Ce

- De

Alictment of class time: € pericds

2e¢ Correct start

be Emphatic and deterw
mined start

c¢e Permit no exception
until habit is
cstablished

de Some exercise daily

ee Repeat correct response
f's Seize overy opportunity

S vt e ettt B s, ——

to ach
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Practically [A good topic |Extreme vaiue | Rels
no value for |for a typical |and importance | Bive
a high school {unit of high |as unit in highl Rank
. EOurse school course |school course
Netive Endowment as condie '
tioning Personsl Efficieny 3 12 6 8
Basis for Efficiency in
Study and Work 2 19 1
1, Conservation of health,
energy, bine
24 Direct mental and physis
cal energy to a de=
finite task -
3e Acquire and follow ideals
Le Cultivate desire for
accomplishment
5« Learn to work in a
scientific way
Sleep and Other Means of
- Restoring the Energy 1 3 17 5
le Alternation of periods
of work and rest
24 Amount of sleep and
rest required
3¢ Favorable and unfavore
able conditions for
sleep
Le How to go to sleep
He Artificial stimulants
for study (coffee,
tea, tobacco, etec,)
6¢ Need for excitement
and novelty
Role of Habit in Learning
to Work 3 18 2
l, Effective methods of work
B establish certain
’ habits
24 Principles controlling
habit formation



.  3.’

- Fe

' - He

I

Practiocally |A good topic |Extreme vmluo  }Relg
no value for |for a typical jand importance [tive
o high school< unit of high las unit in high JRank
. 30Urse school course |school course
Developing an intecrest
in one's work 1 4 16 6
- le¢ Watch persons who are !
interested in the :
: particular activity j
2¢ Introduce the olement j
of sport or love of ‘
the gamc : !
3¢ Competc wita previous :
record :
Lhe EKeop in minrd rowards to !
be gained '
Psychological Significance
- of Mottoes and Slogons 6 13 1 9
How to Make External Condie
Yions Favorable for study & 18 3
l. Have certain time and
' place for study i
2¢ Quiet and favorable ‘
place
- 3e Rest eyes occasionally
by looking at distant
objects
Le Standardize materials
Se Associating with ambiw
tious individuals
Meking an Effective Schoe
. dule for Study 7 14 7
le Purpose and value of
schedule
2¢ How helpful schedules
are made
How to Prepare an Assigrment
Frepa & 4 17 1

=

192

ls Learning how to read
effectively

2¢ Learning to read
rapidly
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',Tépic Ve Problems in Attention, Memory, and Learning

Allotment of clas: time: 7 periods

193

[ Practically |4 good Topic |Extrems valus Rele
no value for |for a typical [and importance |tive
& high school |unit of high |as unit in highRank
course school course {school course
. Ie Abtention
Aes Definiti i
| 34 inition 9 9 3 ' o
Bs Charascteristics of attene '
- %ion 7 11 3 1
Lo Ce Forms of attention
9 9 3 3
wi IT . ~Learning
D, Definition
. 2 11 8 3
, E. ‘Methods of measuring '
. Anmprovement iz 8 1
- Fe The learning curve
12 8 2
~III; ‘Bfficiency of learning
. .Ge  As related to method
,' : noThods 2 6 13 2
~He  As related to materials
2 9 10 4
. Ia As related to conditions
- of work ' 6 14 1
* Je As related to conditions of
~the organism 8 12 S
Ke Organic factors in learning
7 10 6
le Neurological bases
. 24 Glands of in ernal
secretion
cLe. /‘,Theories and laws of
:lea.rning 4 7 10 7
My Transfer of training
S 3 8 10 5
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Practiocally A good topie | Extreme value ela~
no value for | for a typical | and importance [tive
e high school | unit of high |as unit in highjRank

’ curse school course t school course
IV, Memory

' Ne Phases of memory !
. 7 6 8 | 3

0. Methods of memoriz ing !
2 6 13 1

P Retention

2 8 11l 2

Ne Characteristics of
' ha'bi‘bs 10 11 1

" Re Basis of habits

S, EKinds of habits
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;k;7 i?§p£p‘VI. Problems of Interaction of Physical and Psychological

195

Allotment of class time: & periods
Froctically A good topic |Bxtreme valuc

no value for
2 high school
course

for a typical
unit of high
school course

i Rel
and importonc< | tivy

jas unit in hi; . Ran

school coursc

: 5 P
~ Ae Effect of Drugs on Mental !
. Life 3 10 8 P2
1, Glandular extracts
: ae Thyroxin
be Pituitary extract
. ce Adrenin
d, Parathyrin
24 Alcohol
8e Mental efficiency
be Mental and cmotione
, al disorders
3¢ Caffeine: relation to
ae Fatiguo
be Learning
b4 Cocaine
~ 5e Morphine
Ge Nicotine: relation to
2¢ Montal achievement
be Physical efficiency
- Te Strychnine ‘
sychical Phe
Bes Psychic nomena 10 11 .
le Spiritualism
24 Telepathy
.3e¢ Clairvoyance
“Ce  Work and Fatigue
12 9 1
les Loss of interest
2¢ Stalencss
3e Bodily conditions
Ds Effect of Extornal Conditions
.- on Mental Life 7 11 3 S
- la Climate: Relation %o
. 2e Bnergy and initiative
bs Volitional power
. ce Health I
de Statureo
e, Color of skin
fo Emobional stability
J
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r?ractic&lly
no value for
a high school
course

A good topic
for a typical
unit of high
school course

treme value 5391:
ond importanece 3{;1\74
as unit in higaiga)

school coursc i

. De GContinued -

2

3e

,h.

Season: Reldtion to

ae Occupational output

be School marks

ce Clerical errors

de Type and number of
erimes

Woather: Relation to

8¢ Doportment of school

children

be Clerical errors

Cce Drunkenness

de Mental stability

Time of day: Relation
to

ae Amount of work
previously done

be Dawn

ce Noon day

de Twilight

e Night

Tompe rature

Ventilation

Elevation

I1lumination

Oxygen deficiency

S B
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Yo the Qutstanding Interests of High School Students

Tople VII. Probloms Rolating

Al lotment of olassbtima:

6 periods

t

. [Practically
no value for

2 high school
course

4A good tapio
for a typical
unit of high
school course

ome veluc | Re
and importance R
as unit in high ! g,
school course |

Ay Bolation of interests to

5 10 6 <
le Native ability
24 Experience
: E. Temperament
. 4 Social level
D Intelligonee
- Be ;qu interests arisoc and
- devolop 2 11 8 4
le The medning of intorosts )
24 Native interests
- e Acquired interosts
o » Tho measuremont of ine
g terests
 Studonts! Intorosts in ~ |
~ School Subjocts 4 12 5 7
1. Subjeobs that girls prew -
for :
2 Subjects that boys prom
; for : _
e Subjects that boys and
girls prefer a
Le Relation of preforenco
= and success
& gf Qgiiation botﬁecqilnterosts 11 5 5
o ‘ i. Elomentary school and.
L N . junior high school
~ : ~ 24 Junior high school and
: senior high school
3e Sonior high school and
“ collogo -
ntorests and choicoe of 8 o
euraos~o: sub jocts .

1, Soft coursos .
2s Choosc coursos without
guidance ' -
"3e  Choose course merely bee

causc others take it

S
©

[ ibi i ermission.
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Practically A good tople
no value for |for a typical jand importance t
2 high school [unit of high |as unit in high | Re
" course 8chool course |school course
Students' Inkorests in
- Literary Selections 8 10 3 1
- Be  Solentific Interosts of
- High 8chool Students 7 11 3 i
Recreational ang Soecial
. Interests of High School
~ Students S 11 7 §
1, Play ang athlotic
~ intorosts
%e Wido varioty of
gemes
be Group of play actie
vitios
- ce Range docroase with
age
24 Gangs
3s Adventure and nature
interests
Vocational Intorests 2 7 12 o
le Proportion of high
- school students haring
vocational proference
2, Pormencnce of vocaow
tional intorests
3« Choico of high school
courses ~
Le Influcnce of life
" eareor motive
De Measurement of yoca-
tional interests
Role of Intercsts in’Adoles~ 4
- gent Devolopment 7 10 3
ls Serve ang exploratory or
- try out function
2¢ Wide range tends to insure
breadth of experience and
of personality
e An aid to montal health
E. Intensc interests desire
' able for efficiency
‘ J
Moans ?f Doveloping Inberest 1 6 14 f 1
le Contoct with wide rango
of desirable activitios
2¢ Activitics Proportionats
1 to activities
3« Prosonce of conditions
- insuring satisfaction

19

Extrome value Re

[ ibi i ermission.
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Institution

; Topia im.'t. Probloms Rolating Yo tho Home a8 a Social

Allotmont of class'timoz, 6 periods

19

Fractically A good topie [Extromo voluo : Re:
© value for |for a typical |and importanco i tiy
, » high school |unit of high |as unit in high ! Rar
: , course school course |school course i
~ Ae Principles in making tho - |
. Homo an Educational Factor 4 k. 6 11 5
‘14  Tolerant attitude among
. all membors
24 Respect for each onol's
individuality
2e¢ Each mombor has meny
dutics and task that
must be done regularly
and promptly
Le A code of spocificd
rogulations regarding
handling essential
routine
5¢ All things pertaining
to the home bccoming a
4 fomily projoct
. "Be  Gotting awy from the
.,annyg i 4 4 13 4
"l Importance of getting
away from the fanily
2e Not disorderly or
defiant conduct 3
be Not more circumstance 3
of leaving paronts?
roof ,
Ce Chikdish dopendonce
upon parcnts
de Don't expoot the world
to protect as did the
paront
e Now sct of habits in
parents and child %o
be sot up
Ce Loarning to got away from tho
" Family o 5°F ey 4 2 15 3
le Difficulty of lotting old
o idoas and habits go ,
~ 2¢ Influence of oconomic rost
ponsibility upon family
tics
- 3s - Homosicknoss incapacitatos
~ for duties of adult lifc
- lte 4s regards to personality
- growth ’
B¢ The protoctive parent
6e The domincering parent
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Practically A good topic |Hxtromo valuc
no valuo fo¥ §for a typical |and importance
fo high school funift of high |as unit in high
coursec school courso |school coursc
. De Noed for ostablishing own o
: . Individunlity 2 5. 14
Y Provent bocoming ine j
tolerable muisances in ‘
busincss and professions 1
2+ Lossens occupational ‘ X
drifting i
3¢ The parent will die i
Le Individual difforonces
due to biological naturec
and to cducation
Fe Suggestions for establishe
- ing own individuality 2 4 15
1, Lcarn to face competition
2¢ Cultivate attitude that
onc beolongs to himseclf
and generation rathor
than to parents
3a Don't oxpect parents to
accept cntiro responsie
bility for succcss of
school work
Lis Spend night, weck=end,
‘or summcr away from homo
e Earn somc money
Pe Common loisurc pursuits of
- adolescents and parents 6 10 5
l, Hunting, fishing, camping
24 Attending church, places
or amusoment, gomes
Ze School work
L4 Travel
5e lotoring
Ge Use incroased amount of leisuro
‘ to raise cultural and social 4 11
lovel of the home 6
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: < ',Eopic IXs Probloms Involving Extra=Curriculs Activitios.

Allotment of class time: . 6 perioda*l

© value for |for a typical land importance | t1y

E?-actically A good topic [Extremc valuo } Re]
high school junit of high jas unit in high! Rar

- coursc school course [school course
A  Psychological values and
: &anggrs in 2 9 10 1
1, Athlotics
2. CllﬂDS

‘%2« Plays and dramatizations
E. School dancoes
Se Dobates
6¢ Contests
7e School papers
~ Be Sooial fratornitics
9« Movics

~ Be Psychological contributions
. of 9 12 4 5
ls Painbing
2o Sculpture

‘3e Music

Le Poctry

25 Intorprotative dancing

¢ Drawing

‘Ce  Tho moody or solitary student

benofitted by 4 9 8 |a
ls Sports '
2, Travel

5s Reading sports page
Le Participation in mass

games
5e Social visits
6e Hiking

Sra Te Comping trips
- 8e¢ Acoopting rosponsib ity
Fe Cultivating genoral
‘ interosts
10, Mamer of dress

. Ds Conditions undor whioh rom

. creation takes place most 3 7 11 o
- effectively
1o When dutics havo beon
finished
2¢ Following hours of carncst
effort

- 3¢ Among congenial i.ndividuaif
e of like interosts

. le In the absonce of worry
. or anxiety

- Se Yhen regular plan is
followed
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no value for
2 high school
course

p

i

Wracticaiiy ’

unit of high

A good 'ﬁop’:fc
for a typical

Schoql course

Extrome value
and importance
as unit in hi
school course

] Es Relation to oxtrae-curricula
© mectivitios to 4

7

10

1s Scholarship
24 Dovelopment of leaders
- ship traits
%e Occupational success
l4o Montal and emotionnl
stability
He ibility to make friends
6e Pormanent civic intere
osts

P, Psychological consequonces n
- of censorship i

1le Habituel reticence
2« Distorted social and

ethical stendards
e Masjyucrading attitude
g., Focling of inodoquacy

: 2’. Loss of initiativo
e« Porverted concopts of

right and wrong

' Ge MYannors

1. In school T

e In corridors :
be In classroom
~ ¢e In asscmblids

24 At church

s On the street

te At parties

He- Table manners

6e. Introductions

7+ Good sportsmanship

" He School patrictism

le Not merely
: Oe Rohwraheroh 3
be Winning athelotic commi
tosts 1
ce Editing school papors,l
. anmuals, ctce T
2¢ But also , i
te Messenger of intellcowf
tual and human intore
est probloms of the |
school to paronts and
frionds E

—— T T —_—
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[Proctically-
no value for -
2 high school
coursc

A good topic .
for a typical .
unit of high

school course

Extreme valuc
and importance
as unit in high
school courso

Rela-
tive
Rank

He » Continued

be Being an intelligent
exponent of the
principles and ains
of public education
Not gossiping sbout
the intimate and
trivial occurrsences
of the school any .
morc than such matters
of the home

Cae
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o kTé?ic Xe Probloms Rolating to Moral and Religious Growthe

Allotment of (lass tiﬁb;ﬁ;?npéridas

204

MPractically

A good topic |Extremc walue |Rela-
no value for |[for o typical land importance |tive
a high school |unit of high [as unit in highj{Rank
course school course [school course
Ao Meoning of morality
Ao M 2 11 8 3
ls Neither conformity nor
good intent alone
24 Conduct prompted by
inclination to act for
common good
3¢ External authority scems:
to be necessary for
guidance in moral growth
By Causes of misconduct and
crime 3 9 9 5
le Horeditary disposition
2e¢ Influence of associates
o Social friction
Z. Poor recreation
He Adolescent instability
be School dissatisfactions
0o . Elements in moral character
, 1 8 12 1
1, Habits
24 Knowledge
-%e Appreciation of
- social heritage
h. Ideals
De Stages in moral development
S 8 10 3
~1s Periods of growth
; e Non=moral
be Transition
ce Truly moral
2e Lovels of conduct
ae Instinctive behavior
be Roward and punishe
ment
ce Social approval and
disapproval
de Albruism
o¢ Intelligence choice
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[Practially A good toﬁi:“: Extromo value |Rela-
no value for [for o typical |and importance |tlve
la high school lunit of high |&s unit in high[Rank

: jeourso . {school course school course
Eo Rolationships betweocn '
S character traits 8 11 N 1 10
le Sex ‘
24 Intelligence
3e Retardation in school
Lie Occupation
5e¢ Attendance at movies
Fe Origin and development of | .
: an individual's religious 4 7 10 6
beliefs L :
ls Religious beliefs are
acquired
2¢ Growth determined by
experience

3¢ Reconciliation of biolo~
gical science with relie
gious faith

Ge Place of religion in life :
of adolescent 5 9 w7 B4

1, Offers synthesized undere
standing of whole realm of
experience

2+ Gives sense of values :

3e Facilitates high ideals : %

Lie Assistance in selfwcontrol ‘

De Conductive to sane mental
health

He The relation between the way
one spends one's leisure and 2
one's character

1, The type of sports enjoyed

2e¢ The cholice of reading
meterial

3¢ Value of personal associe
ates

"~ Io Relative importance for moral
’ ~ growth 8 — 6 » v 7 8
le What nature does for one
2e What society does for one
3e What one does for himself

Je How to analyze capabilities 8
-+ for occupational fitness
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34f >Tapid\XIs Problems of Individual and Group Differences

A& Psychological Differonces
- betwoon the Sexes

B

: b

;,;D’

E. Difforoneos Duo to Environment

Allotment of class time: 6 periods

206

Pfactically
no value for
a high school

Jeourse

A good topic
for a typical
unit of high
school course

TExtreme velue

and importance
as unit in high
school course

Rels
tive
Rank

ii

8

11

2

H

5

‘B

~In high school subjocts

. be Girls<Books and mago-

In traits
Motor ability _
Arithmetic roasoning
Color discriminabion
Quality of hand=
writing
Memory of words and
gyllables
Frequency of speech
defocts
Ability to tako
diroctions

bae
Ce
de

Cé
fa
g
In emotional traits as
cxpressed in typos of
roading chosen

0. Boys«Books and maga=

zines

zincs

Difforonces botwoen Racds

10

10

Differcnées Duc to Maturity

512

Differcneos Duc to Family

13

2

g

Focblemindedness ond
insanity

Genius

Cousins, sibs, twins
The intelligence quotioent

1l

w

2,
S

e

~Mutrition

Temporature

Formal schooling

Relation bobwoon placc of

birth and later distines

tion : ‘

ae Largo cities

be Rural districts

oe Difforont sections of
United States
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- ¥ractically | A good topic |Extremec value [Rela
no valuec for | for a typical jand importanco |tive
1 a high school funit of high |as unit in higkj Rank
‘ S course school course }school coursc .
 Be Continued
: 2. Economic status
o . Social traditions
Te Noarncss to cducation-
al institutions
B¢ Opportunity
9¢ Relative influonce of
hercdity and environe
nment difficult to
dotom inc
Fe Standards to which all may 4 8 9 1 '
~gbtoin
1. ZEconomic indopendenco
2+ Good health
3¢ Wholcsome rccreation
lie Posscs pride of local
and national institue
tions and troditions
5e¢ Worth home memborship
6o Adoquate discharge of
citizonship rosponsim
bilitios
7e¢ Ethical character
8e Skill in social usages
9¢ Torthy home makor
Ge Reolation omong " . ” 5
le Intolligoenco
24 School achiovemont
%e Vooational succoss
Lis Moral adjustment
'2; Social adaptability
5e Rolation botwooen troaits
in youth and succoss in
lifo; botwoen intollie
gonce and conceit
He Tho measuroment of differonces 10 10 1 8
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Topie XIXs Problems Relating to the Social Functions of the Individual.

Allotment of class time:

6 periods

Practically
no value for
2 high school
course

A good topic
for a typical
unit of high
school course

xtreme value Rels
and importance ! tive
as unit in high! -Ranl

‘Elements of Social Behavioe

3

12

school courss '

|
6 I8

1.

2e¢

Social stimuli

ae Expressions face
face stimuli

be Bodily bsehavior:
ture, movements,
gesture, etc,

Simple responses in

social behavior

ae Sympathy

be Laughter

to

PO8e

.Response to Social Stimu-

lation in the Group

le

2,

~Influence of the cowacting

group

ae The influence of the
group

be Social consciousness in
the coworking group

Influence of face=tow=face

groups

. Response to Social Stimulation

in the Crowd

1le

2

3.

Individual reactions as th
basis of erowd phenomena
Release amd heightening of

~..4ndividual reactions in

crow dB_ oA

Attitudinal and imaginal
factors in the crowd bee
havior of the individual

Bopial attitudes and Social
Consciousness

11

le
2,

Attitudes toward specific

groups and persons
Attitudes based upon the
behavior of others toward

us
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Practically & good topic |Extreme value Rel
no value for | for & typieal |and importance | tiv
& ‘high school j unit of high }jas unit in high | Ran
i : eourse scnool course |school course |
’ : Be Social Adjustments g 10 - 9 5.3
F’?& 1, Struggle confliot ;
2e Sociological aspects of ‘
.. conflict adjustment i
Ze Selection of friends
: and associates
3
Py Social Behavior in Relation '
-~ to Soclety 6 8 n {10
1, Social aggregates
. 84 Social behavior in
) relation to populaw-
" tion
be Caste and social class
-2 Social order; organization
- and control
ae¢ Unorganized controls;
fashion
.. Ge Dominant Urges in 5 8 8 5
14 Lynchings
24 Strike riots
E. Religious revivals
. lhe Gossiping
e How Ideals are Acquired
* ’ | . cqui o 9 10 o
1. Parents e
3. School
Lie Friends _
5« Prevailing customs
I, Wholesome Social Life Neces=-
 sary for Mental and Emotional 2 _ 6 13 1
Health B
. Jde Attitudes toward
S AN 4 9 8 5
1, Different occupatio:
S groups ..
2 Racial groups
|
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i ,‘mg;.‘g»}x:ﬂ. Problems Relating to the Social Intermingling ’_9_;_ the Sexes

Allotment of class time: 6 periods

210

[Pract ically

no value for

{& high school

course

A good topic
for a typical
unit of high
school course

Rel:
t1ve
Ranl

'1ﬁx%reme value
and impertance
as unit in high
school course

' ‘As Psychological differences be-
.. ‘ween the sexes

V

10

[ T—

4

Y 1s The Male
g - &e Desire leadership
be Larger contributor te
- creative art
¢e More independent in
judgment
de Impatient of authority
es Broader interests
fo Less regard for exe
pediency
The Female
8¢ Accepts customs, trae
" ditions, beliefs
In general, more
aesthetio
Neater, more orderly,
more diligent in work
Y de Careful of form and
7 usage
‘ €¢¢ Truer moral perspecw
" v tive
b fs Greater desire to
please

2
be

Ce

1

1mea Unhealthy Sex Ideals

: le Matters of sex are dee

hS grading and shameful

. 24 Idealization of women
3e Retain sister-mother

attitude toward all

women

Prudery

All men are lustful

Obscene conwversation

and jokes

O

.‘H‘\ Z‘
A 4

%nowth of Sex Interests

‘e Sex life begins at birth
‘s Influence of economic
" responsibility upon funo-
“ tion of sex
. Value of wide social con-
tacts and acquaintance
Dancing
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Practically
no value for
e high schopl
gourse

A good topic
for a typical
unit of high
3~hool course

Extreme value
end importance
as unit in high
school course

. Ce  Continued .
" Be Monetary cost of courbship
64 Comeducation
T Parties
84 Recreations

. Individual

o 4ts boys like in girls

. +ts boys dislike in

; . e Fls

; i saits girls like in boys

/ . raits girls dislike in
“* poys

;Traits mutually mediating

i likes and dislikes

&

£
e

< 4y8. of Abtracting the Attenw

e g

jon of the Opposite Sex

4 LB

7w DBoys

Qg ‘I‘easing

be Slang

ce Recklessness
d Games

ee¢ Disregard for danger
Girls

a, Giggling

be Strong colors
ce Perfume

d, Coyness

ce¢ Cosmetics

e
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 Topic XIV, Problems Relating %o the Feeling and the Emotion,

Allotment of class time: 7 periods

)

Practically
no value for
& high school
course

A good topic
for a typical
unit of high
school course

Extreme velue
and importance
as unit in high
school course

212

Rel
tiv
Ran

< Ae Kinds of feelings

11

le Pleasantness and une
- pleasantness
- 2¢ Likes and dislikes
3¢ Intellectual feelings

' &ouroes of l'i,]:;es. and
- dislikes L

12

14 Bodily accempaniments of
. complex affections
2¢ FPhysical events
38 Nature of bodily cone
ditions

Les Differentiation of

interests

. 54 Deeping of emotional

,» . disposition
it  be Affective memory
7e Conditioning of affections

c, Significance and function of
E feeling

% le Evaluation of experience

% 24 .Motive power of felings

3e¢ Place of feeling in bew
havior situations

10

Dy Neural basis of feeling .

14

foo

10

Ay Definition

B. arigln l',of emotional ;'e'sponses

10

Ce Classification of emo’ci.ﬂong

.~ le Btrong emotions
. 2¢ Bimple and complex
3¢ Esthetic emotions and
empathy
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‘Practically
no value for
& high school
course 8

A good topic

for a typical
unit of high

chool course

and importenge

[EXtrems valng

B8 unit in high

.:‘%siology of emotiong

10

T

8chool course

13

Action of glands
Action op the autoe
nomic nervoys system

: Effeets op smotion

Cireulation

10

Health in goneral
Respiration

Se "Stuttoring

~ 6s Montal bloeki

- Te Over Production
8¢ - Change op attitudes

e .
L2 Digestion

LS

. k,}:'ffﬁi%ti.es and

o and emotions

oxplanations

12

1, James-Le.nge thoory
Q@:f,‘Emergenoy theory

Ze Thoory
Protopathie omotions

of induceq emotions

6.

hphtion of omotion o

le Ocoupationay choice
B Occupational,success
Intelligence

School Progresgs

! Raocial groups

Ve Ethical behaviop

- Te e of recreation
8¢  School marks

Making ang keeping friengs

i i ission.
' hibited without permis
i f the copyright owner. Further reproduction pro
ith permission o
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APPENDIX M

To Experts in Secondary Education

v oo Directions for Weighting the Judgment of Four Groups of Individuals
s . 1o Faevor Psychology as & Liberalizing end Cultural Subject in the
i ’“::,' §Eﬁior‘ﬁ"gh School, These Four Groups Representing Four Different

: Bivisions Of The Field of Education:

Select, first, either one of the following four groups and
give it & weighting of one hundred (100), indicating highest value,

; and assign, then, to each of the three remaining groups en equivalent
i __weightlng or & fractional part of the weighting of the first group.
e gr exemple: The weighting of the judgment of a teacher, the judg-

_ment of & supervisor, the judgment of 2 superintendent, and the
Judgment of & school board member regarding the specific type of in~
structional material that should constitute a course in educational

: payehology is as follows:

Teacher = = = = = = =~ = 100
Supervisor = = = = « - - 50
Superintendent - « « - -« 65
Board Member = = = = = = 25

This should be interpreted as meaning that the teacherts judg-

- ment was the most valueble, being twice as valuable as the judgment of

i a.supervisor, four times as valueble as the judgment of a board member,
eto.

The four groups that I should genuinely appreciate your doing
me the kindness to weight are as follows:

Mean
Groups ' Weighting
1. Stete Directors of Secondary 55
Education = = = = = = = = = = = = c = & ecceecon-
2+ Professors of Secondary Eduocation
in State Universities and Class A 88
Teachers Colleges =~ = = = = = = = = = @« coccenwea
. 3, Principals of Cosmopolitan, Public -61
Senior High Schools = - = - -~ - KRR R R —— -
4., Teachers of Psychology in Cosmo=- 70
politan, Public Senior High Schools =~ =~ - -
Comments and Suggestions = = = = = = =« = = w = =« = ~ “ - e e - e e e -
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