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CHAPTER I

INTRODUCTION

A, Purpose of the Investigation

Teachers of English and students of education in
- gemeral have, for several years, felt that the results secured
in the language arts in the junior high school have not been
commensurate with the time given and the efforts expended, A
feeling pre?a.ils that something can and should be done t& improve
~ the situation, With the hope, therefore, that some new light,
: J’ho'waver diﬁ, might be 'burnedxupon the teaching of written come

. position, this investigation was begun,

B, Statement and Nature of the Problem

The purpose of this dissertation is (a) to meke a
~ eritical study of the stylistic ?hases of composition writing,
- ~and (b) to determine, as far as possible, the degree to which a
C k:nowledge of technical grammar will contribute not only to the
grammatical correctness of composition writing, but also to the
| stylistic factors which will insure a wellewritten egmposition.

#
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By stylistic factors, we mean those that have to do with
_sentence structure, paragraph building, dietion, unity, coherence,
. séquence, emphasis, clearness, exactness of expression, rhetorical
e fluency, beauty, oi-ea'civeness, end the avoidance of a dead monotony
of form, The more mechanical phases of ecomposition, such as
spelling, cé.pi-bali’zatian, punctuation, syllabiéation, and general
structure of the manuseript, will be treated only incidentally
a8 they contribute to the major divisions of the problem,
| The decision not to stress such things as punctuation,
spelling, and capitalization, as well as certain other phases of
the more technical greammar and rhetoric, was due to the belief that
in the past they have received more than their rightful share of
attention, and that, although all of them are necessary factors
| in the best forms of expression, they are not the real essentials
»of written oomposition, \especially for adolescent boys and girls,
As one illustration of the secondary importence of the
~mechanies of written composition, one needs but to refer‘to end
,'punctuation and to the capitalization that follows it, For instance,
~ the sentenoce, "He lived at Salem, an old town by the sea,” ma;y
E sometimes be written, "He lived at Selem, An old town by the sea,”
v‘In the ineorrecf form,mthe mistakes, in puncutation and capitaliza=
_ tion, are both due to & lack of sufficient "sentence sense®, To
N dervelop a complete understanding of a’ent‘én@; shru;e'bare weﬂld. auto~
matically eliminate both errors without dwelling on them as such,

The term "oritical evaluation" as used in the title of the
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dissertation comprises, m brief, two types of study. First;
there was the survey of the literature on the subject, Needless
. fﬁa isa.y, the amount bearing directly and in an allled way ﬁpon the
: ”:’topio is voluminous indeed, While it was practically impossible
i to make a detailed survey of all that has been written, it is hoped
- . ?hat the best has besn gleaned from the great mass of accumulated
| “,V%mterial. Seebnd, experiments were carried on in the Jjunior high
sohool during the Pirst semester of the school year 1929-1930 o
"’f«dctemine, if possible, what effect a knowledge of technical graumar
has on the stylistie phases of English composition. The nabure of
v thesge expériments will be discussed in subsequent eha.pfers. At
o this point, it will suffice to mske only a brief additionsl exe
planation of the mature of the dissertation, A careful study was
mﬁ.de of the various phasés perteining to written expression, and
‘khe experiments were performed by means of v&hich some: of those factors
: were studied under laborstory conditions, |
| 8ix units of study were made up, consisting ofs
(a) The senﬁénee, from 8 stylistic standpoint;

(b) Among sentences (the paragraph) » from a s‘cylistio
. standpoint;

(e) Units within the sentence;

(d) Larger units among paragraphs (letters, articles,
chapters, books); ,

(e) Grammar (from a functional standpoint);

(£) Mechanios of composition, from & funotional standpoint,

The unit plen is the organizetion of the materials to be
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‘il;tdught. Each has as its core & fundamental principle or comocept.
i ﬁpop this central principle are focused the materials whioh will
f Q4ke the concept as a whole understandable to the pupil. The unit
jf f;§ different from a chapter, The chapter is & mere division of
J?i §ubjoct matter which cennot be understood except in relation to
’xfkﬁﬁs chapte?s preceding and following., The unit is self-oontained,
“ 1Th9 ordinary chapter is a measure of a ground-to-be covered, of
" jiigséons-toébe-learned. The unit is & comprehensive concept made
: > iﬁ&alligible by knowledge of a large emount of material bearing
“f2; ﬁpanvthe central idea. It has no minimal essentials, because it is
k;not 8 colleotion of information to be remembered.
A In addition to the study of the six units, there were the
f £5Ln§ua1 preliminary end final testing in ability to write, & pre-
rf ? iiﬂinary test of mental ability, certain suggestions for the pupils
>jfx¢n~hcw‘to correct their éompositions, a set of suggestions for the
’i';tqaohors in the experimental school, regular reports by the tesachers
‘k i1n the control schools, ete, Finally, theré are certain evaluations .
  * of topiocs relating to written composition; these are given in the
w€ _#¢xt few chepters. |
» ‘ The term "junior high school" 13' interpreted throughout
f;thia thesis to include the seventh, eighth, and minth grades, whether
3 7thoy are esteblished as a separate institution or mot. The
e+;o;per1mental phase of the study was made in grades seven, eight and
t%iéine in schools organized on the six-six plen.

The investigation was confined to the jumior high school
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Igblargely because it is comparstively new, and is perhaps the least

~ ®ettled in its method of procedure of smy part of the public school

" 'systm. It was thought, therefore, that there might be & greater
'?f§ppeftunity for real service in thus dealing with the relatively
i}g@w, the more chaotic, and the less conservative junior high school
};thnn'with the more stabilized, though perheps less effective,
'ij Q1amentary and senior high schools.

‘ One further explanation is necessary. Although oonsidera=-
k':blé attention is given to different phases of the methbd of teaching,
j;,ﬁhavdissertation is not primarily concerned with mgthod,ibut with
k? §§rtaiﬁ phases of the content or subject matter of writiné. In
 i‘order to test expefimentally the effectiveness of the content factors
5 Jthat are being emphasized, some t&pe, or types, of method hed, of
Hv;i oourss, to be used, Those employed are among the best in éresént~déy
:iftheery and practice. Here and there a few original elements or
”‘ ft§roeesses appear; but no olaim is made for any contributions in
';5 #@thod except minor ones, as the main purpose‘haa been to study the
 content phase of written expression under laboratory conditions in

‘:f #hp classroom.
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CHAPTER II

HISTORICAL DEVELOPMENT

. Befors entering upon a discussion of the historiecal
 f} a6ve1opmant of language, it may be well to note_the reason for
f¥ 1nc1uding this chapter, as well as the next six chapters also,

zl'*il‘.ﬁ a study of this nature it is very desirable to have & |

hta™

~ suitable set-up for the experimentgble phase of the work. To 2
: iplunge at once into the experiment would likely leave the reader <
ﬂﬁhout a proper porspeotive and, then, from the standpoint of

- tbs teachers ooncerned in the experiment, these chepters help to

i ""p‘vzi'kemo-he.a proper attitude toward the whole procedure. Teachers

. "f,‘vynoed' an historical outlock, a psychologieal background, & conception
{cf the importance of the correct use of language and an insight

into the best ways of teaching it. All these tend to dignify
vg;iguage teaching and to promote a larger sympathy with the efforts,
zperimental and otherwise, to improve., both the subjeoct matter and
‘the methods of presenting it. In this particular study it seemed o
k’vory desirable to provide this plan of approach to the experimentel ’g gwﬁ },3:; ?}f
__b_p)mso. It not only pa.vodk the way for the experiment, but it

-

enlerged the view for its interpretation and broadened the sympathy -
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f";wﬂnd attitude for its reception.

A. FEarly Continental Development

Inasmuch as this dissertation is not primarily en historieal
‘  ;§ne. no attention will be given to the development of lenguage ex~
’m‘”:rprossion before the rise of English speech. Even with the early
 ;i'p;r1ods of the English languege itself, we are not conoerneé beyond
 'ﬂ€’tha mere mention of the mejor divisions, Krapp divides its rise emd
: {ijxngWth into three parts:

I. The Old English, or Anglo~-Saxon perioed, beginning
with the coming of the Angles, Jutes, and Saxons to England
snd ending with the Norman Conquest in 1066, or better,
ebout 1100, :

s II. The Middle English Period, extending from 1100 to
about 1500,
: I1I.The Modern English Period, extending from 1500 to
the present time,

The language in each of these periods is distinguished
by developments which are to a large extent characteristic of
~ the various periods. The developments affect all the various

 sides of the language = sounds, infleotions, words, and
~ syntex. ( 80:55 )*

For several years after this country began its various systems

~ of schools; English played a very minor role in the course of study;

L * The figures refer to the bibliographical reference and
. +the page number.
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he classics were in supreme éon’crd_l. Tfhe reason for this poorly 7

éé;ed emphasis goes back to Buropean beliefs and practices, Only

R |

i’i"e:w. centurdes ago two languages were in‘vogne in every European

#'mﬁbry, the vernacular, the despized speech of the lowly; and Latin,
: the language of literature and learning, The comtention that Latin
was a éﬁpericr language was untenable, Even as early es a centﬁry
5@ William Cobbett, in his delightful series of letters, attacked
. h;a*,‘&asumption thet Latin and Greek, as distinguished from the modern
‘hanguas. are learmed languages., Today such an a.sswnﬁtion would

réaeive but 1little, if emy, recognition,

B, (Changing Purposes in America.,

It is well known by students of the history of education in

: ‘bh:\.seouthry that Greek end, especially, Latin were considered the
ml'bural languages by the edusators of our early delonies.. The result
msa late and slow advent of English into our courses of study., One
does not .ha.ve to go far back in our eduecational history to find no
m:ﬁ';ien whatever of e#.-bher oral or written English in the schools,
‘u‘§b§r10y, in discusaing the evolution of our elementary éi@él system,
&aes not list any form of study of our mother tongue before 1826, In

gf ggble ( 312327 ) he lists grammar in the columm headed "1825", By
@,'kelmentary grammar and lenguage were being étudied, and by 1875

al lgnguage had found & place in the eurriwlu@ : One of the outstande
2 -é@ﬁﬁes of the introduotion of oral exfression was the emphasis that

L bega.n to be placed on "objeet" teaching, of which Pestalozzi was the father
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uaﬂ E, A, Sheldon, at the Oswego Normal School, the chief American

§xpamnt.

In the "object" type of teaching, it is plain to be seen

. that after observations are made, reports are in orders At first,

;, bhoso reports were primarily orsal, but it was not long before the
,:i:,/_}kfwx’vi’eten form made its appearance. It has, however, been very btardy
 in gaining a foothold in the more backward schools. The writer,
wh@ae early education was secured in the rural schools of West

] fﬁ‘i@iﬁi&, wrote no papers of any kind, not even a letter, as an assigne
man'b in the elementary schooi; it was not till hek entered high school
th"i" he was asked to write his first "theme".

o With reference to the Engln.sh situa‘bian in the high schools of

Jthis country, Stout ( 1508141~142 ) sayss

The place that English now holds has been gaired in a

- 1ittle more than half a cenbtury; and the pre-eminent position
. +that it now occupies dates back less than twenty-five years.
" In tracing the development of the subject, one is struck by
. the inoreased importence attached to it, The early precticd
' was not to include English in the olassieal course, or if ine

~ cluded, little attention was given to it. A parallel course,
- usually called the English or General Course, was provided and
. in it more emphasis was placed upon English instruotion. The
' -eolleges meither required nor gave oredit for it as an elsctive,

-~ As late as 1890, meny of the higher institutions required but
© @ year and & half of English for entrance, = It is only re-

. cently that e teacher of English has heen required to meke
~ speclal preparation for teaching it, For many years it was
- assumed that no special preparation wes necessary, and the work
 was parceled out among the teachers in accordance with ade
- ministrative convenience, It came into the currioulum as a
result of social demends, end it suffered the prejudice common
%0'all so=called practieal subjects. The tendency in the
_earlier years on the part of the schools to regard English
- rather indifferently resulted in a very slow develepmnt in

- English instruetion,
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Stout goes on to emumerate the influsnces that worked from time

6,,,:‘§i;ime to hinder and retard the growth of Bnglish in the schoolg, such
s the demands of the commercial world, the idea of formal di seipline,
é't’he influence of higher imstitutions. J. V. Demny ( 71:1230-231 )
{Vfaeusses the chenges in the ideals of English study under three ‘
?v_itsiens. The first was grammtical eorrectness, and so long as 'bhat
&1 prevailed & single year of grammatical analysis, with occcasional
ﬁh@teﬁeala“ and essays, was sufficient.

! The next ideal was rhetorical correc-bﬁess. It found ex=
rsssion in the Harvard requirements of 1874, which were that English
emupesi-bion end & few pieces of English literature should be studied,
hé end proposed being, aequrate methods o£ thought and expression®,
thooks showed & change with the chenging idesls. The first omes
eée,aiis‘ largely with rhetoric as a topic in philosophy and were presented
"" ‘& series of definitionas supported by reesoning and illustré‘bed by
‘i’faxle;ples. So many subjects, especially figures of épeeeh,.waré talen
o ﬁh@t the term, "botany rhetoric", was applied to it. When the ideal
féerreetness eamé" in, thafexts 'Eeeame repbsi’cerﬁ.ss of all sorts of

errors in English that authors Iad ever been guilty of.  The later

@Es, however, emphasized comstruetive rather than oaritiecal power,

mdo:ffer writing in larger units then the single semtence and the
iﬁq‘rger essay. Moanwhile, the development of comarcigl courses kept
he ideal of grammstical correctness alive,

The third and present ideesl, that of social effi.eiéney, began

o emerge after 1870, when the New England Association made an attempt
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f,i‘;é‘eure a uniform scheme of requirements for edmission to colleges,
Tlﬁti.vs,’was the beginning of a protracted consideration of educational
@iﬁas, end the outcome was & permanent commission (1885), the English
"iz;cs#forence soon after, and the "Committee of Ten", appointed by the

'kienal Educational Association im 1892, This movement has gone on

w;j;ebaps end bounds until the present time, with the result that we are
&earing up in & way never before known the haziness that haé surrounded
i"&ha‘:a"v_iarious forms of English work, The presenteday status of the phase
mll.’dng to written composition will be dealt with at lenglth in succeed=-
| %’;ﬁgv@'-s‘actions.

L Viewing the past conditions and the various changes from another

angle, we note in the Twentpeixth Yearbook of the National Socliety for

the Study of Education ( 107:25-25 ) the followings

. English, for half a century, was a formal, pedantioc thing.

.. It was dominated by grammar, English analysis, word analysis,

. rhetoric, memorizing of definitions, and learning rules for
de‘veloping skill with oral mechanics, . . « .

e The analysis of the English sentence dominated over e

. eurriculum which should have been devoted primarily to an undere

- -gtanding of the poetry of American rhythm, Instead of letting

. ehildren read and feel deeply, and through literature develop

-~ an understanding and appreeciation of American life, Welch and

_ Green in the 1860's, Clark and Swinton in the 1870's, and their

~¢olleagues in every decade, drilled children in the mastery of

_syntax and in the critical study of figures of speech, ety-

- mological analysis, explanation of mechanieal forms, spelling,

- paraphresing, and language structures o . « o

N The eriticisms which have been made about grammar cen be
duplicated for rheteriec and composition., Rhetoric was very

. clesely tied up with logic., Chapber headings and classroom

. disoussions dealt with ergument, persuasion, perspicuity, elegance,
~eloquence, etc, Children were asked to write in good form when

they had little or nothing in their minds to write about, During

. %the entire half century there was little or no recognition that

 ereative self-oxpression develops only when the writer has something

_on his mind to say.
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Stoub ( 149:123-146 ) comceives of three changes in the field of
nglishs |
g 1, There has been an increase of time devoted to it,

2. | An increasing importance is being attributed to it as is
evi&enced by the greater uniformity in its beaching emong schools.

. 3, A relatively greater emphasis is being placed upon the

L -&iff‘fersn& English subject matter being taught.

Perhaps the greatest change of all has been made in the subject
ms.'h‘her. Grammar seems 'be have changed least of all, but even it, as
u‘lraady noted, has undergons radical alterations. Kilpatriek, in

lpo&king of the psychological versus the logical method ( 753309-310 ),

In our best schools English grammar has already been s¢ made
" over that little of the "nth" degree of the logieal is now left,
. The older grammars were atrocious exsmples of teaching by the
 logical order,

Cs The Advent of Composition into the Schools

: \ Composition writing was given a place in the curriculum of the
%f"‘Beston High School in 1821 and other high seheols a little later, but
i‘b ‘wej.s not until near the close of the century that it received the
gtton‘bion approximating that which it is receiving now, Before 1890
i‘b b\ias seldom given a separate place in the course of study, but waé
it nérally listed along with sach activities as opening exercizes and

”'”ga' embly progrems. Even with its ao‘.vent in the *90's, it was still

nk:ing ‘the importance due it; gremmer and rhetoric were still persisting
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"’?Eém&iously. Finelly, the lsnguage aims were foreshadowed by such
mks as Scott and Demney's CompositioneRhetorie €1897), This text
‘.‘.ld’mplm.sizes composition as a whole and abounds in constructive directions
fer writing. In its progressive prineiples, it belongs more to the
| ‘,kpsriod since 1918 than the last years of the preceding century.
iy The art of composition has assumed rather great proportions
‘wi'bhin the last forty years. We learn thats

: With the bresking away from the classifal tradition, and
- with the inscreased recognition of the educational value in the
7o sbady of modern life, the minds of teachers turned more and
' ‘more toward imstruction in the mother tomgues, The beginnings
o+ eof the movement go back indeed to Franklin and Jefferson, But
. - the general movement in some of the more backward schools
- camnot be said to mve become established before 1885, It is
. mow usual to find composition given a large share of the time
. of the program, and taught as a vital subjeot rather than in
' the occasional and perfunctory fashion eof former days,
 (Monroe's Cyclopedia of Education, Vol, 2, p. 166),

By way of brief summary, then, the history of English, and of
«Vf,“'u‘r"i’sten compesition in particular, presemts e sad spectacle of neglect
mgl misguided effortss The first period wes one of little or no

‘,'cqmam, extending well up into the 19th century, The second period,

""is?{bill existing to & large extent at the present time, has been one of
' »f’_,'yij.v;rkérest in the subject, but of misguided efforts in its behalf, In

'bhis period, formeal subjeets for compdsi’cion writing, formally assigned,

; s.nd formally graded are some of the outstanding :f‘ea:bures: of +the method
'\éf’_ teaching. Usually one or more themes a week are required of each

pupil. These must be handed in on certain stated days to be corrected

- améhandad back by the weary teacher at the mext recitation, By way of
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’hé.uninteres*hed writer the waste paper basket is soon the recipient
k thsm, for a cursory glance at the teacher's eerre.etions, »without
mﬂeh attempt to remedy the defects, is satisfying to the student, He
A ha.s hed no part in the selection of his subjeet or in ‘searching out
- m reasons for the writing. Why should he be concerned with. the
results secured? His motto usually is, "Let the teacher do the
;.‘wb{i*ryingg I shall not". It is all a matter of subservient obedience
ﬁa higher awthorities without motivation of any real ve.‘lué; hence,
i":is 8 task to be performed - and that is the end.

L The third period, that of the pre.éent time but not wholly

| 'f?i::tl‘elusive of all teaching, is characterized by modern educational
E.V;t;:aliefs and practices ~ motivation through the creation éf interesting
ol wri'bing, or audience, situations, the realization of the need 61’
':éi,f’ferent standards of attainment, more stress on letter writing, ine
reased emphasis on the supervision of the writing by means of the
tfaiags or laboratory period, etec, Several of these newer pfineiples

S .
wlll be discussed further in suoeeeding chapters,

: There are numerous good historical accounts of the developw
nt of English, Among the many, & few especially good onmes ares
rpenter, Baker, end Seott, The Teaching of English, various parts (17).
. 0. Davis, Our Evolving High School Curriculum, pp. 18=41, (32).

'+ L. Hemlett, A Critical Analysis of English Teaching in the Kentucky
High Schools, pp. 4~18 (50).

Psul Monroe's Cyclopedia of Education, verious seetions, (101),

or further references, see the following in the Bibliogrephys 3, 7, 18,
‘ 28, 33, 42, 44, 45, 58, 60, 63, 68, 86, 89, 90, 98, 105, 115,
142 and 161,
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CHAPTER III

THE PSYCHOLOGY OF LANGUAGE

A, Underlying Principles

Judd ( 58 ) holds that lahgnage is en impressive example of

- huma v en evolution, It is a mode of mental procedure, & mejor aspect
‘of human life, & soclal institution. No tribe is so low in the

{'sé‘,a.le of eivilization that it does not have & language.
In the words of Hayess

- Lengunge is a typical product of sociel evolution, It
is not produced by biological evelution. It is not produced
.~ by biological evolution, though for this as for all other
- goeial evolution, biological evolution furnishes the pre-
- requisite orgenic conditions. Even tcday language is in no
. gense an inborn gift. The deaf remein dumb, and no one has
- knowledge of any la.nguage thet he has not learned from others,
- In this, lenguage is like religion, morality, scienmce, polities,
.art, special tastes, eand the whole content of life which has
. been socially evolved, ( 543508 ),

| v Primitive languages are much more cumbersome than the civilized,
The latter, besides being more systemetic and more highly spaeialized;

| is much more regular. Even the later forms of our own lengusge show
an 1increasing regularity over its earlier omese The irregular de-

:msions of verbs, such as to be, the comperison of such adjectives as

18
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ES ‘06.‘,‘ and other similar irregular grammatical forms ere all old. In

a.:'ﬁbfer times our refinement has tended to make for regularity, as I

m:sred, I heve motored, We see this seme tendency in adding suffixes

‘tomrds to indicate, for instance, professioné of men, such as banker,

g&’hor, teacher, snd rumner., Our prepositions convey meanings that
wsre made in older langueges by word forms, In Letin the personsl
prmoun is not isolated; later languages separate the two forms = the
. nmm or pronoun end the verbs *

o Much experimentation has been going on in language throughout

he ecenturies, whether it has been done comsciously or not. New words

&nd word forms have been added inm the past and are étill being added
£§ our great mumber, but the method is, for the most pert, different
am what it used to be. The sheer invention of the past has given

i myto combirations of the present, Now we combine two or more sounds
3g§r§;"vfrerds from a language or from different languages to express new

: maamngs. "To¥ angd "dey" are combired to meke "todey", & noun with
&dverbial meaning. “Shut-in" is likewise formed from two other words,
tver’b and a pmposi‘cion.

g Clement ( 233264«265 ) cleims that there are two psychologieal
Moints in the development of & language. He calls Judd's view the
Behavioristic; the other is the impressiomistic. The latter belief is
at via.nguage is an association train of imeges or mental pietures,

s ",;;ievb;:e'havier istic views

i Assumes highly active factors, on the part of the learner,
 physical and mental, involved in linguistic treining, the second

* See 731175,
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 (the impressionistic) assumes that the factors, physical and
- -mental, involved are largely passive affairse o o « o
5 The different parts of speech (in the behavioristic
. comception) may be thought of in terms of definite modes of
.~ reaction, Likewise grammatical habits msy be thought of in
' terms of motor habits. The impulse to go on beyond the preposition
oo s as strong as the impulse to look around when one hears a
- sound, in the use of such s phrase, for example, as "the book
. lies on ===", The emotional reestions from the simpler forms
- of appreciation in terms of rhythm up to the higher types of
. fﬁ.f‘éx;fa.ppreciation are represented in language and literature, Traine
~ 3in in Engligh, therefore, from the behavioristic viewpoint, can

~ never be thought of on the part of the learning process of the

. pupil as merely a passive effair. Reading, writing, and

. spesking all represent certain modes of reaction significant
 in the language learning process of the pupils, Incidentally,

1%t may be remarked at this time, that it is important for

‘teachers to keep in mind this dymemic factor, In the light

- of such & viewpoint, pupils will be given numerous opportunities

.. to react meaningfully,

B, The Purposes of Languege

The purposes served by langusge have been varicusly aﬁatod.
Bobbitt ( 7, Chapter 16 ) sums them up wnder three headss (a) as an
xmmment of thought; (b) as an instrument of expression; and (e¢) as

aninstrmnenb employed in receiving the thought of others, He feels

hat 'Ehought is of primary importance, anl language only mecondary,

Lenguage is a vehicle for the conveyence of thought, While the thought

,@kafpvendent upon the vehicle, as the spirit 'is upon the body, yet the

haught is thg importent factor. In case the expression is poor, it
8 't;he content that is lacking, not so mmeh the form. Yet Bobbitt
'fo‘ziciudes thet thought-power is 80 dspencient upon languege-powser that
'bhay should be considered a; twins, not simply as relatives, or even
'ﬁiﬁ;ngs.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



18

The idea of lengusge being an intellectual instrument was not
iﬁgys in the minds of writers and other linguists. Perhaps Dewey

ga.ve it the first really substantial place in our educational ‘philosophy.
}‘;ﬁ'&'lebast, he has expressed the thought so well that he &t once establighe
- j@éé himself es sn outstanding authority on the matter. One may be
k;",;‘,‘f”;f:s:f’v}.;‘:"p;rised, however, to know that, according to him, the purpose of

- 'Wguage as & vehicle of thought is & tertiary motive, He s’a.ys ( 365179 )3

. Language does express thought, but not primarily, nor, at
. first, even consciously. The primary motive for lenguage is

~ %o influence (thpough the expression of desire, emotion, and
_thoaght) the activity of others; its secondary use is to enter
- into more intimate sociable relations with them; its employment
@8 a conseious vehicle of thought and knowledge is a tertiary,
.- and relatively late, formation.

§ In speaking of language es & tool for thought, Dewey writes
o ( 36s170-172)s |

e Three typical views have been maintained regarding the
- ..relation of thought end lenguage: first, that they are
~ Adentical; second, that words are the garb of elothing of
thought, necessary not for thought but only for conveying it;
- and third (the view we shall here meintain) that while lenguage.
. 1s not thought it is necessary for thinking as well as for its
eommunication, When it is said, bowever, that thinking is
- impossible without language, we must recall bthat language ine
~6ludes much more than orel end written speechs o « o & Any-
thing consciously employed as a sign is, logically, language,
i ¥ & o 8 '
It is therefore indispensable for eny high development of
~ thought that there should be also intentional signs, Speech
.- supplies the requirement, »

Clement ( 2332656 ), in referring to Dewey's comtribution and by

d,ding his own cémemts, makes the following helpful observetions
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: His (Dewey's) treatmemt of this matter is a wvaluable

-commentery on the futllity of ever attempting to set up form

_only as the end in English instruction, He conmbtends tat

t is through the mother tongue that important theught classie

.. fieations evolve, Verbal or word symbols ensble the individual
%o choose and apply meeningful experiences. Lenguage is an

importent tool for effective thinking, and it is impossible

%o develop linguistie reflective thinking to a very high degree

before the high school age. Accomplishment in this ability

. to make language serve as & basis of real thinking &s of

. _supreme importence in the secondary schools.

Emorson ( 41513-14 ) has this to says

o It is a belittling view of la.nguafe which regards it
- merely as a means of communication, snguage is the expression
.of a people's life, brimming over with.-all the achisvement of
~all its past, and reaching on with shaeping and moulding power
 to generations yet to be. Language moulds the thought of
jtlmse who. speak 1t, exalting or degrading, The moulding power
of our lengusge is a mighty force in shaping the mingled peoples

hammered out in argument, won by conquest on foughten fields

- into our form of speech, so that for all who speak or study the
langnage they become forms of thought,

m& ’ﬁ'esb ( 53237 ). Again, they says

. Impression is essemtial to all learning, An impression

involves expression, ( 5:239 ). Progress in the art of speech
lies chiefly in developing the complexity of his (the echild's)
vocabulary to a point where it will fit his need for expression,
( 51242 ), The pupil whose answers are indefinite and income
‘plete in expression may be justly suspected of having indefinite
~and incomplete knowledge. ( 5:240 ),
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.into one on the American soil, A mwltitude of noble conceptions,

or reached in exalted flights of poetie rapture, have crystallizéd

Thus it is that impression and expression are closely i‘elated.

‘hera is no impression without expression”, say Benson, Lough, Skinner,

:,s' on the schools, Cameron ( 15:364-365 ) makes the fallowing conclusions
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s It sppears from these considerations that, lenguage being
necessary for communication snd thought, and thought belng
‘largely in terms of language, these primary functions of
language are the concern not of any special department of ine
#truetion but of all, Indeed if languege had no other uses
than the aid it gives in the formation of ideas and in their
* expression, it is doubtful whether the mative tongue would
- ever become a separate department of study. But language
- .adds to its primery uses for and expression by, the emphasis
_that comes to be made on the form of expression. To the degree
. that this emphasis is made, language becomes an art like painte
. ing and music, and thus becomes an object of appreciation.
- Special instruction in the native tongue becomes necessary in
. order to teach correct forms and the appreciation of the best
e v',mdels of form,

Thinking end Lenguage (says Starch, 144:1362), are two
 gides of the same shield. The lamgnage used to express ideas
depends upon the thinking that goes on in the mind; and the
- thinking depends upon the verbal-ideationel comnections es=

- ‘tablished in the neural and mental metwork by reading end hearw
. ipg successions of words, phrases, and sentences. Lenguage
. is pot words; it is thinking, thinking by means of symbols,

C. Written Composition

: Written composition is a very artificial and systemetized
1angaage form of expression, It can be developed only throaagh practice,

Tho matter of first concern lis that the child has something whiech he

iﬁeiéires to write about. Even though he has something to say, unless

'bhsre is a specific reason for writing it, he will not do so; he will .

koll it orally insteads TVriting is cumbersome - it tekes time, it re=

uires energy, end 1t is inconvenient, How much quicker and ea’sier it

s:;,{b@ talk?

o In: race development the art of writing is comparatively new, /

S.'hsre is, therefore, no deep seated tendency toward it in the organism, no
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instinctive urge, as in the case of oral speech, The wey it is begun

n the training of any particular child will largely determine its later
k»:grt}o‘iwiopment. The desire to communicete is the one predominant motive

3 ; for vﬁ-iting. Ancient men wanted to communicate and hence he made y/
 rude marks, and drewimgs. That they might be preserved for some time

L he later sought out more durable materials, Instead of using the send,
the ‘barks of trees, or some other changing substance, he secured leather,
jf‘f,-ﬁ’yyms. stone, metal, etc, In the words of Moore, "We have gone far
’kf%nme primitive times in the how of writing, but the why remains the

| '/:kg:qaﬁe‘. We desire to communicate, record, or create®, ( 1043153 )e

‘ | Every teacher of composition should ask herself the question,

"Why, in addition to teaching oral expressiom, do I need to teach

 pupils to write? To state it in another way, she might ask, "What
: ’_fk@_;’s'cfasibns arise that make it desirable and oftentimes necessary to write?"
o The reply might give a few suggestions &e a teacher relative to the type

",f;:afi composition to require of the pupils im school.

In answer to this hypothetical question, we mey say that, first

",;‘Qf all, there is a desire to convey & message to & person or persons

; ot present, Were it mnot for such absence or separation, much writing

by both adults end children in actusl life situstions would be dispensed
'wi‘kh in favor of the more direct, the more convenlient, and the gquicker

‘ ra.l expression., But because the speaker e@oﬁ eddress his audience
,ixfactly, he must wﬁte. In doing so, .he employs the letter, both formal
‘.mkd’kinfomal; he mekes lists of nemes, places, books, and other items;

z"laé“,,gives directions for doing things; he sends announcements of coming
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ni:s - marriages, receptions, and meetings; he prepares records =
eds, regulations, by-laws, and agfegements; and he publishes articles,
,}»'»;na;ﬁgzines, and books, Practically the only difference in all these
many items is that some are for more permanent use than others and
seme are alsd for a limited number of readers while others are for

' ," ‘ general perusal.

! 5 A second type of written record is that designed prima.rily for
fgal:r‘help. The preacher, orator, or other public speaker desires great
'i"v"ﬁé@ﬁraey and effective expression in his address and he therefore writes
‘;‘ie:ﬁt‘his thoughts in menuseript form, or, at least, in outline, The
. ;:cz"'éat ive artist in either prose or poetry wents to see his finished
p :roduct es a whole, He, likewise, writes his production both for exacte
ess oi’ form end for improving coubtent; he may have in mind élso the
;p‘i‘*ééervation of his éreation. The mother does not want to. trust her
L nemry over a period of years relative to her baby's cunning ways and
: wrés; as an aid she keeps a careful record in her baby book of meny of
'bhethings that it does and says, Diaries, scrapbooks, eddresses of our
- _y—»’f;"isnds, lists of callers, and numerocus other forms of records are arranged
f‘or our own personal convenience.

A third type of written composition is that required in our daily
erk or activities. The pupil in school must make & note of his assigne

ﬁénts, write a theme, pass written examinatiomns, and the like. The adult

] s out bills, writes checks, orders goods, answers inquiries, writes

«y#aﬂissments, posts notices, "keeps books", makes up the minutes of the

ms}reﬁsing, etcs HNow, although these three types of needs are not sharply
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c’.‘nic’i;kf(ief‘initely separated at all times, yet they do serve to swmmarize

jnf{#, general way the different purposes for written expression,

G Campagnac ( 16311-15 ) gives three main purposes thet are

e smwhat differezrbly stated. According to him, our first objective

7 k.vf-“‘is to cowey to someone else at once something that we desire to give
him or to share with him, For example, we instruet the messenger, the

“"ieoek, or the gardener; or we send to & friend an account of an observae

o *Bian, e feeling, or & thought, such as the customs of our mew community,
mu' pleasures in the new home, or our feeling of homesickness.
; | In the second place, we record some informetion or emotion in
'":;pcrmanen‘c form, such as bank accounts, travel even’c 8, hlstorioal
j‘il:l&iéen’cs, emotional states, etce And, finally, we write, not ‘bo
",ylaanvey information, but for expression some great emotional feel:l.ng.
: ,_auch &s children do when they get excited over a ge.me, get scared, or
- kl a.re merely happy.

’ L For the first of these purposes; Campagnac holds tlet we need
;"Eofl:ea.rness, for the second accuracy, andr for the third, a complete
:yé\inée'ri’sy governed by a proper reserve, If we will but see that the

;%ﬂd is sufficiently motiveted to write, he will do it and do it wells

maeh of the time we ask him te write for reasons not to be found in any

muy serve as a gentle hint foi- teachers and their methods,
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f 'bhosa mentioned in the preceding paragraphss In brief, the conditions

v;a,;'r»the composition are artificial, and he wants reality. This suggestion



| Were the teaching of English made more of a psychologieal process,
_;‘ﬁigh‘b be surprised at the amount of originality that there is tied wp
;:iix"iav‘doleseent thoughts and feelingss Too often we seem to follow the
ni&dle of the road with no desire to explore the country along the side.

More attention should be given to the creative phase of writing.

. _Roberts ( 1283255 ) well expresses the view that we should accepts

Creation was once the perogative of the gods, The human
©. " world chenged so slowly that only a few vital minds in litera=
' ture and art conceived that mem might add to the total of buman

' productiveness without supernatural aid, For ages deity and

. the magiv word "genius" catalogued a vital constructive originale
| ity beyond the common man's grasps Today the electrochemic wend
 of industrialism has made creation the commonplace of the shop
~end factory, and our schools, strongholds of conservetism, are
struggling to keep pace with the genius evolving from test tube
- .end retort,
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CHAPTER IV

IMPORTANCE OF EFFECTIVE EXPRESSION

- The desirability of the power of effective expression is

a.lmest an axiomatic fact; little needs to be said in its defense.
'ﬁ‘:Héwéver, a few words may not be amiss, espeoie.liy since adolescents
;"ikngy“;not be aware of that necessity,

Many doors are closed to the person who cannot express himself
5’:&&?11. The minister would have but few persons in his congregation

gm the second Sunday, even provided he was given an opportunity to
preach at all, in case he slaughtered his language on his first appear=
anee. The public speaker must heve as a pre-frequisite & gpod command
‘Of his mative tongue. All writers - editors, jourmalists, and authors =-
a,re duby bound to know English, or whatever language they are using.
Clerks and managers, in feet all employees in any up-to-date commercial
"‘Q“s‘hab‘lishment, must be able to speak and write with a feir degree of
‘f}?‘i‘a.ee;ilracy and elegance, The list might be lengthened, but it does
nah éeem feasible to do so, Suffice it to say that the argument for
't‘;ihs. absence of such requirements in past decades no longer holds; we

amvliving under e mew regime, one that exacts the "Shylockian pound

25
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f}k;ff'l}esh" to the last ounce and that will not accept as & substitute
;’ibck of hair. As & t00l, our English must beﬁzeﬁ‘ced to a shdrp
oint, no blunt instrument can cut through very large pieces of the
modern busine'ss and social fabric,

. In regafd to the importance of good language, Paul ( 11631 )

/_5i§éss

i The Hottenbots, who come close to representing the lowest
. form of human life, possess a vocabulary of ebout three hundred
© words; they have little property, not meny wants, few ideas,
- few words; they may be said to live near neighbors to gero on
. the seale of civilizetion. Unfortunately the mental and
" ‘linguistic Hottentots are a numerous band, not limited to one
" eolor, and, still more unfortumately, not confined to South.
~ Africa. Don't be & Hottentots :
Ry Social degradation and mentel poverty usually go hand in
 hand with linguistic poverty. A command of language 1is one
. of the prime requirements of civilization, = "What is it that
constitutes and makes man what he is8?" asks Huxley in his dise
' ‘cussion of Man's Place in Natures "What is it but the power of
language?"

Paul continues ( 11857 )s

o _ Such, then, are some of the most cogent arguments to be
' offered pupils concerning the value of good speechs (1) It

. is the fabric upon which our civilization and our progress

. depend, Increasing command of lemguage goes linked with ine

. ‘oreasing command of thought, (2) Effective speech is a price=
. less asset in the business world, (3) It is an excellent

index to our mental development and of our social status,.

- {4) It is a great bulwark of our natiomal life and one of the

. georet safeguards of our national existence, In its finer

. menifestations it becomes ome of the soul's most valuable

media for the expression of the true and the beautiful,

Palmer conceives four chief aims for the study of English to bes

(l) As a soience (gremmar end philology); (2) as history; (3) as a joy
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{in literature); and (4) as a tool, Whlle he considers ell of these

vfic:.ent reasons for much emphasis on tha subjeet, he stresses

_{,ymimlarly the study of language as & tool ( 11314 ),

In the words of Stormzend ( 147:46 ):

The technique of clear, forceful speech and writing is one

- of the general agencies of vocational and civic efficiency

. that has been too largely underestimated, The values of per=
- suasion and publiecity are no longer confined to e few professions.
~The engineer now needs them as much as the minister; the business
- men no less than the lawyer.

Carpenter, Baker and Scott ( 17:53-54 ) conceive language as a

: ""‘na“aaﬁioml and as an individual assets

; It is obviously for the welfare of the nation that all the
' communities which form it should realize their mutual relations,

- It is equally obvious that the attainment of this national cone
- golousness must be, to a very great degree, dependent upon the
 thorough and general understanding of a common tongue, Nations
4n which the component communities speek and read no common
" tongue are nations only in nesme, as may be seen in China, where
. whole provinces use languages largely unintelligible to the

- iphabitents of other provinees, and where the literary language

48 a tongue which requires many years for its mastery, o o o o
. To the individual the cultivation of the vernacular is
‘also of great importamce, It is, in the first place, his
. instrument in ell his communication with others; it is, in the

- 'gecond place, the instrument by which his aesthetic needs ars
. ohiefly served; it is, in the third place, the means by which
~ he arrives at intellectual consciousness,

To quote further from Palmer ( 113346 )3

The importance of literary power needs no long argument.
Everybody acknowledges it, and sees that without it all other
-~ human faculties are meimed, Sha.kespeare says, "Time insults
a'er dull and speechless tribes"., '~ It and all who live in it
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nsult o'er the speechless person. So mutuelly dependent are
we that in our swift and full communicetion with one another

8 staked the success of almost every scheme we form, He who
‘oan explein himself cen command what he wentss He who cannot
18 left to the poverty of individual resources; for men do what
we desire only when persuaded, The persuasive and explanatory
,thengue is, therefore, one of the chief levers of life,  Its
Jleverage is felt within us as well as without, for expression
end thought are integrally bound together. We do not first
_possess complete thoughts, and then express them. The very
formation of the outward product extends, sharpens, enriches
‘the mind whieh produces, so that he who gives forth little,
*nﬁ;ar 2 time is likely enough te discover that he has little te
ive forth., By expression, too, we may earry our benefits and
‘our names to a far gemeration, This durable character of fragile
~lenguage puts a wide difference of worth between it and some of
the great objects of desire - health, wealth, ani beauty, for
example. These are notoriously liable to accident, e tremble .
while we have them, But literary power, once ours, is more
1ikely then any other possession to be ours always. It perw
‘pe'bra'bes and enlarges itself by the very fact of its existence,
~end perishes only with the decay of the man himself, For
4his reason, because more than health, wealth, and beauty,
iterary style may be called the man. Good judges have found
n it the final test of culbure, and have said that he and he

. alone, is a wellweducated person who uses his languages with
 power and beautye. N

" One of our principal aims in languege teaching, therefore,
shauld be to develop in the pupil a desire to write well, That inwa_ré.
desire, says Bobbitt ( 7 ), ecan be best brought about by getting one's
i‘ellaws to e:ipect it of him, When that urge is secured, them success,

: axaspt for the few who are very low in the mental secale, is assured.

We should make it plain, however, to the boys and girls that such
‘fficiency is attained only through great effort. IMeny of our best \

mm 1itera.ry artists are persons who failed time after time only te

ugain, and few indeed are those who do not revise, and revise, and

4
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r@v:se again before the final form of the poem or essay is attained,
¥% our first sermon to our youthful worshipers at English learning's

‘shrine be The Worth of Effective Written Compesition, Then follow

it mth the assurance of success providing there is present a fair
dagree of capacity and a large amount of determimation.  Time will

do the rest.
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CHAPTER V

THE LEARNING OF A LANGUAGE A SPECIALIZED PROCESS .

While English is a general subjeot in that it has a part in
i overy clessroom, yet the learning process in comneotion with it is

“ u §peaia1 one. In oral expression, the one in oharge of a Red Cross
( ff ?:dr1ve needs & different language and axpressional form from the |
lw;f{prnaoher in the pulpit; and the Fourth of July orator's speech is
different from that of the classroom lecturer. In Written expression
" Y'y:'»«_:fhsre are such forms as the esseay, the drama, the editorial, the |
mm item, the letter = both friendly and business - the poem, and
the scientific article, All these need, to a great extent, &
"17§Peoializod technique, Besides, the principle of learning the
"fs)Q%Aéraément of subjects and predicates is not the same as that dealing
VVZ ﬁith'the variety of sentence structure. In short, there is no royal

o 5"‘?0&& to any of these processes; they must be largely developed alone.

Therefore it is evident that we need a unit type of study -~ a

o vfﬁmgression from day to day instead of the hodge-podge type of teaching
. qvbfything at one time, Usually the composition is corrected for

L ﬁyqry type of error imsginable with a resultant oonfusion in the minds
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: f'bhe pupils that leads to & listless attitude toward the whole matter,
Stratton ( 151 ) develops the thought that the buginess man
hasbut little need of e knowledge of punctustion, for that is left
‘i‘m his stenographer to handle, Sneliden ( 142:444 ) speaks very
" forcibly on this topiecs
: The primery purposes controlling in the teaching of hand=
 writing, proununciation, spelling, letter-writing, silent
. reading, and speech-making are the formation of persistent and,
7 1f practicable, steadily improving powers of using, with as
. liktle comscious effort as practicable, the various language

. arts designeted by those terms. Hence, in practically all

~ ‘their phases these studies in schools are of the "projective",
 rether than of the "developmental", order. * )
After reviewing some of the situvations in whioch men in actuel
‘1ife need and use English, Snedden  concludes that we should dvop the
:ﬁaidv'compositian“ end substitute courses in the friandly letter, the
business letter, éssays, editorials, ete.
In the divisions of any one type of writing, such as punctumation,
- f,;fc%épitalization, or sentence structure, there is need of the same type of
. ~'y3@_r,é,‘grassion or unit study. To attempt to deal with all phases of
’fiauﬁétua’cion at one time means an attempt to develop a jack-of-all-trades
iiﬁﬁoﬂwill hope some time to be master of them all; +the result is the
"tfﬁaitional one, however, of no great general accomplishment in any.

Morrison is perhaps the leading exponent of unit studies. He says ( 106336 )s

%
These views of Stratton and Snedden are too extreme for full

eeep*bance here, but they do serve to show a tendency in Englisi composition,

o
"Pro jective" means prepa.ratory agalnst the future; "developmental"
s‘ for the now and here.
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; ‘Now the whole process of educatlon, of edjustment to the
‘ objec’cive conditions of life, are made up of unit learnings
. each of which must be mastered or else no adap‘aa‘sion is made,

";. E e

: It follows that the course material which we find in

. the curriculum is valuable in education only as it is analyzed
“into significant units of learning which generate adaptetions

~ 4n the pupil and in that way contribute to his adjustment.

Unit teaching carries with it the idea of the mastery of the

units passed over, H. C, Ward places such emphasis on the mastery

dae. 'bh'a.t he will not accept & paper with errors on minimé topics that

}yvev'been taken up in class, For instence, if the class has studied

| heeozmna punctuation in a series, then any papers thereafter with

xrors of that type are marked zero; they shcw carelessness and &

teacher should not have to labor over papers of that kind,

* Seo Wnat is English? ( 158 ).

i Notes -Along with the unit end mastery plans of teaching, there
esmaa the matter of individual versus group instruction, Although no

reatment of those phases will be entered into here, the following

eferences are given in the Bibliography for further study by anyone who

y be interesteds 159, 59, 129, 64, 138, 132, 160, 102, and 56,
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CHAPTER VI

CREATING EFFECTIVE WRITING SITUATIONS

In a preceding section it was pointed out that one task of the -

English teacher is %o create & desire in the mind of the pupil to write,
‘I‘hat task is often made more difficult by requiring themes on subjeots
inwhieh the pupil has no interest and for which there is no other
ﬁ:urpose than to fulfill the requirement of the teacher, If we can
'{let pupils write on topics in which they are already :L:nterested, or if
we ea.n create interesting writing situations, them the problem of getting
Pupj,ls to work is largely solved, Our high schools are so cogmopdlitan
a‘bthe present time thet we cannot be satisfied with the mere presenta=

",ﬁ"Ek:‘len' of Pfacts; many of the pupils are so little inmterested that they
; mmt be shown & good reason for doing the work assigned before much of
. a.n "effer’s is forthcoming, DBesides, there are so meny more distractions
o tha.a formerly, such as movies, automobile rides, and the like, that the
eheols have to offer counter attractions in order to get results in
f"@i&gs:s work. We have come to believe, in theory at least, that motivee
tion is a necessary part of successful junior high school teaching, Ve
mfv’mf_s:b, therefore, help to motivate our written composition work either by

eizing upon desirable writing situations thet already exist, or by

33

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



‘oreating them, or by resorting to both. Wiat, then, are some of these
»gi#i\ié'bions? We shall mention & few without any thought at complete~

Y-:f’naﬂiaé; those given are merely suggestive, There is mno limit to the

’ ,_%k“desirable ones that may be found by teachers emd pupils exeept their

~ own limitations in originality and initiative.

One writer ( 78 ) gives two sources for these topies = direct
/ »{@pariences and indirect experiences (from books, etc.)e He lists
sev‘eral topics under each head, He shows many poor approaches to the

writing of a composition, To secure improvement, it is better, he

k:';;;s'ays, instead of having pupils write about Washington Crossing the

_}yi?éiaware, to have them write about My Trip with Washington Aeross the

;“Bolaware.

Another author ( 39 ) lists fundamental interests upon which one

ms,y build for writing, such as recreation, mature, companiomship, work

i ef the world, people and places, historical tales, civic attitudes,
"*v,“;y;li,terature, and arte The Denver course of study for the first six
_grades lists a great meny life situations in which English is used, as
:Vi'ﬁy}},g-&ters (social, business, informel snd formal notes); notices of games,
le@’b‘ares, exhibits, enterkaimnments, and meetings; reports of cammittees

""./V'~;f!"aalgga’ces, officers, money in sa'v?ings accounts, minutes of meetings,

re'viewé of bo oks, reports of speeches, observa'bi;‘on of experiments, etec.;
i‘;vmgtaking; filling out forms (msil order, applioation for money orders,
ywks, deposits, test forms, telegrams, questionnairas, ete.), making
a. bibliography, and ereative writing., ( 34 ).

A still different list ( 28 ), comprising, of course, many of
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'bhe situations already mentioned, includes under the content fields

t

""”\"";,bv'i",reng'which composition topics are chosen, persbnal experiences,
"k"zé'li'berature, current events, recreational activities, life of the

| Behool, secience and invention, civics, and e‘bhlos. These ai'e givsn )
4in descending order of frequemcy.

S Moore ( 1043155 ) gives the meeds for writing as expressed
by séveral mennof di fferent professions. ';Phe sitvations are in order
: ~;:ef 'L'heir importance = letters, memoranda, directions, business papers,

| ':f;clu'b work, diaries, more or less originsl works, copying, taking

'iafﬁa‘tion, and reproducing stories. This writer shows that practically
all that are needed are the first two, and that the last three are -
‘Q‘ifery geldom participated in although they are the omes most fregquently
C’éfxv‘essed in sohools. This fact implies that beyond the mere seribble
;j‘;age of the young child there should be & real situation, Onm this

 %opic Cook writes ( 27344 )s

Too often the boy imagines he is a merchent, while the girl
- imegines she is a milliner, whereupon both write letters to
“mythical persons, ordering mythlcel goods. The audience situa=
. tiom is lacking. Let the boy be a boy, and the girl be a girl,
. writing to other boys and girls, , esking end answering The
. questions that come to boys end girls. Let a student living
in e mountein mining town correspond with ome in the corn belt
. of Illinois or & commereial metropolis, or in the capital of
. +he state or nation, Let a student residing in a seaside
_ tourist resort correspond with one living in -en industrial centers
i Teachers of English in the schools of all lands could cooperate
dn this way. Only reality imparts vitality.

Moore (104 ) recounts the events of a wild flower tripe One

_ohild said he dreaded for school time to come tomorrow es he would have
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e 'be write about the mature-study excursion. Instead of having a set
’bheme on the field experiences, the teacher devised other plans.
‘ ‘l’he‘y weres
A &, Writing notes to accompany bouque'bs that were given to
differenb persons. .
b. Writing explanations of where the flowers were planted
i‘m‘ information next year, |
’ ce VWriting explemations for exhibits of the flowers.
de Discovex;ing and writing somé verses about 1;kxe various
E :fiéwers.
' . e, Composing sssembly talks about the trip.

Incidentally, it may be remarked that here the children were
{ﬁ;%%Alled to write, not compelled, And, besides, they were sure of an

"“",:'viai;ﬁaeience to read or to hear their productions. These are two very

v:.t:al psychological principles underlying successful writing.

Now, in order to get a little better orgenizetion of these

"‘ffmi‘ous situations, let us put & partial list of them in outline form,

,if‘ffhey then become those dealing withs

as Clubs, associations, organizations, etec,
1, Constitutions
2, Minmutes of the meetings
3« Records of achievements, undertekings, ete,
4, Reports of committees, delegates, eto,

*
Many additional lists by different suthors might be given,

howing good situations both direet and indirect, but suffice it to
give the references only. Among the numerous omes that any persons
articularly interested in this subject might find, there are in the
ibliography the followings 6, 20, 24, 28, 29, 30, 38, 46, 48, 51,
62, 66, 72, 78, 79, 80, 81, 82, 91, 97, 107, 119, 126, 141, 148,
”155, 154, 156, 162, 163, and 165,
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b

de

f.

Historical accounts.

1.
24
Se
4,

Journglism
1.
2.
3e
4,

The school

The community

Personal or group diaries

Biogrephies of alwmi, greet persons of the
community, etes

The school paper

The school annual

Daily or weekly notes for the city paper
Longer articles for the eity papers

Agvertisements of

1.
2
Se
4e

Reports of
1,
2,
3.

Imaginative
1.
24
3e
4.

1.

Requlrements within the gchool

2, Papers as & regular part of the class work
in subject courses
Exemine:ions, tests, eto,

Se

Athletic games

Plays, entertainments, lec’:;ures, programs, etc.
fEng;l:.sh Week and other "drives"
Countries, 1ndu§l:r1es, ete, in conmetion
with geography

Good

Trips and excursions

Experiments
Projects

situations

Debate between Demosthenes end John Dewey, etc.
A grip to the moon _

The future of the airplane

Our high schoel i‘ii‘ty years* hence

Note books

*

¥k
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h. Creative writing *

l, Original poetry or prose for
Xx. Contests
ye Personal pleasure
z. Magagines, eto.
2. School or class book of poems., (One class
composed a class ballad)
3+ Original plays or drematizations of events
in history, literature, etc,
4, Slogens, codes, and creeds
5, Additional stanzas to & poem or song
6, Stories
Xe Original
ye Completing unfinished stories
2. Finishing stories that do not clear .
up the plots, as The Lady or the Tiger?

i, Correspondence

1, Business
xe Ordering books and other school supplies
¥ Inguiring about plays, rings, gowns, etec.
zo Working out plans for trips, excursions,

and the 1like,

2. Friendly
z. Yiriting to other school children
ye Writing to schoolmates who are absent
ze Yriting to friends, parents, and others

* ,

See (¥227~-29) and (BMT2) particularly for discussions,
; Notes For gemeral lists of objectives in written composition,
-gee the following in the Bibliographys 4, 7, 22, 47, 52, 69, 93, 99,
117, 118, 133, 134, 135, 143, and 167,
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CHAPTER VII

COOPERATION OF OTHER DEPARTMENTS

One of the out stending weaknesses of our 'beaching of written
vémgasition, as well as language in general, is the iselating of it
iaense department, This practice has given rise to a belief that
ﬁe, ;cvonten*b subjeef: teacher has no concern with the form of exm
;&e‘;sion;‘ that only comtent is his affair. Therefore, what is learned
I}ab’the English class is largely "unlearned" in the others, Correct
T ‘1ish usage is largely a matter of habijtwformtion, and to form

:"‘S'.ts’ one must repeat the activity, To form habits leading to im-
f&yement one must also strive for improvement, . Under our present
la:ns of teaching, the child goes from his composition class to

eﬁﬁgt oﬁly in part what he has there learned and even the part

aﬁéaﬁed deteriorates because there is no attempt to hold what has

ean gained, to say nothing of striving for greater attainments,

nr@e ( 10083T7) says that so long as carelessness is permitted in

'lshar piassea, éo much the less is the habit likely to be formed, Numere=
ux Vi.!riters\ have expre&sed their beliefs on the metter, a few of the
gin"ions of which followt

. What is needed in high school is some kind of reform
; uhieh will lead to & clear reecglition of the fact that English

39
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7‘»;,’(& e general subject, mot a specific subject, ( 733204 ),

The expansion of the English course is & matter of importence
beyond the limits of the single department; it affeots the attie
tude and practices of Veachers in all departments, On the
mga’cive side, it is to be noted that teachers of such subjects

. -a8 selence and history often fall into the habit of disregarde

. ing very lergely the way in which the pupils use the vernmacular,
 concerning themselves only with subjeet matter, ( 73:203«204 ),

i The psychological prineciples involved are primarily those
. of habit formation, « . . . but their application to training
in experience raises many special pedagogical questions, Apparente
1y this chapter should be of special interest only to teachers
~of English composition, but as a matter of fact, unless the
~ principles set forth are applied by all teachers in teking ade
. ventage of the opportunities for treining in expression which
- is offered by all subjects, the results of such treining will
continue to be quite unsetisfactory. ( 114s270 ).

T "It was stated that in order to provide successful training
in expression, the principles of such training should be applied
by all teachers in all subjects in which the students are exe
pressing themselvesy o+ « « « These principles should be
applied in recitations in all subjects. If this is dons end
students are given opportunities to recite for two or more
_mimtes, end are given sufficient time, when writing, to ocast
+ their 'bhoughts into good form, the training secured in exe
- pression in the several subjects will be more influential than
. that secured during the specialiged composition period,

( 1145287-288 ).

Chubb ( 208527 ) advocates that pupils in all depertments should
:'b‘e“f,"‘exya‘cted to live up to the stendards of the English department end
gives several plans for working this out. O'Shea ( 112:1241-246 ) holds
é}?"‘the. development of efficiency in language'through the general
fbﬁities of the school, He feels that all the teachers of the

ohool should correct the more glaring gremmetiocal errors and eall

‘ifaian to a lack of elearness in expression. Mill:.s and Millis
:!9’*?;&‘80 ) think that the English teacher is Yoo often & hospital ’ceacﬁher

"'rf;f‘a‘ll kinds of weak pupils, made week, many times, by the other dew
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:;?;énients, and they burge that all teachers become nurses, Morrison
2&106 ) flays the failure of high schools to teach composition in
,;'a’_»li;'depa.rtments. He says in substence that the first essential is
t,g ’féquire the pupil to use vhat he has learned whenever he m‘i‘bes,
bk‘b thet that is not enocugh; he must also realize that it is e part
ei‘ yhyis education, |
Bobbitt ( 7593 ) sayss
iy English'expression is an indispensible aspect of the work

. of all departments in the high school, There is mo more
~ reason for tying the English expressiop up with the literature
_ than with the history of the science. *
There are two principal ways of securing good English sj:andards
i.n the whole school, One consists in requiring eech teacher to teach
m as well as content. To do this effectively the prineipal or
¢ ~“;~"";s‘é‘1fxie authorized person could exemine notebooks and assigned papers,
viait classes to observe the stendards of expression in oral speech,
}mld ‘conferences with the teachers, require two grades on each
: eubject ~ 8 content and a form grade = etc,
- The other method comsists in having papers end other written
: erms in subject or content classes handed over to the English teacher
A k‘:ig:vcade for form after the regular teachers graded them for conbtent,
l.i;fidaarse, the English teacher could not grade all of them, but to pick

ﬁiples now and then she would get a suffieiently thorough conception

* /
e For other good references, see the following in the
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f f&he English used, That plan suggests two accompenying factors =
hewould need to keep the contesnf subject tea‘chers informed of her
,F;#ghdards, and she would need to have far less writien work in her

L V'thwﬁ’classes. Parenthetieally, it may be remarked here that some .
"jfﬁ""e’d.ucgtors have gore so far as to advocate the complete abandonment
g of the composition class as such, |

: | Counts;( 28839 ) refers to the success of cooperative plans
‘,‘k"‘:j;f’;g;_'Pueblo, Colgrado, Trenton, New Jersey, and Los Angeles, Californis,
Theplan of the Los Angeles schools is given in some detail and

should be read by all who are contemplating trying the scheme,
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CHAPTER VIII

WRITING IN CLASS

- The view is fast gaining ground thet writing is a type of

'@%ﬂ@' that needs close superv:lsn.on and that the classroom is the
o "

st iplace to do that supervising. That would mesn that little

or no assigned writing for the composition class should be done at

home. Lyman ( 110:220-221 ) holds thats

In the junior high school, we must la.rgely give up

the preperation of written composition at home and lheve the

work done in the classroom. Ve must have a period of

planning, & period for discussing the composition with

. the student, followed by a period in which the student
 tests himself,

.

Such & procedure is designed not only to secure better results,
g{‘wa believe it will, but furthemore to relieve the teacher of a

'?e}e‘.’c deal of the drudgery of redepemciling., The careful pre liminary
azming, the revisioﬁ of the first drafts, and the final selfechecks

; all under the supervision and inspiration of the teacher, is
mtmes referred bo as correcting the theme before it is written,

here is but little for the teacher then to do, for she has done her

T
See Bibliography for the followings 11, 14, 19, 33, 49, 55,
» 70, 85, 103, 108, and 109,
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i ric while the pupils were doing theirs; The rewriting of themes
baaems a necessity only for slovehly work,‘ thinks Mahoney ( 92:33 ),

mme, Klapper (Bi¥@5-40) stresses the idea of the correcting first,

*bhe writing to follow,

Ancther implication in the advoeaey of this method of teaching =
;fi;;_'faet, one of the essential features of it =« is the matter of
Lséflfi-critieism; One of the tasks of the composition teacher is to

ive the children the treining and willingness to look over their own

z‘k with & view to bringing it up to the standard of correctness,
Thi{s can never be done by the teachers' usual correctionss toé little
ttention is peid to the papers on being hended back, "The true

‘objective of correction is to teach self-correetion”, says Denney

3235 )o He considers the conference hour, oral discussions in

:iasﬁ, outlining, and other plens as effeective aids in developing such

an attitude on the part of the pupilse Driggs ( 59;131) adds as

fﬁifther eids the reduction of the amount of written work and class

:‘ti‘eism, reading themes befor‘e the class, taking up one fault at a

Mahoney ( 92 :33 ) gives the following for this purposes *

a, Read the composition through.
b, If it is interesting, find one thing that mekes it so.

& longer list may be found on pages 69-71 of this thesis,
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ce Write as if you were interested in the subject.

de Keep to your subject, Omit everything that should not
be included. :

e, See if any of the expressions are msw, :

fo Note any apt word that is used. ,

ge Indicate any particularly good sentence or sentences,

he Indicate any sentences thet might be improved.

i, Get any help needed in restating it.

j. Correct grammaticel errors.

k. Correct mechenical errors.

; Along with the foregbing principles, ome should keep in mind
ane'bhsr jmportant factor that is sometimes lost sight of - that of
uality rether than q’uanti‘ty. One page written with care presages
kak'l:er' improvement then & dozen pages hastily and carelessly thrown
:“gﬁher. Stareh ( 144 ) gives several guotations from eminent
f‘g;_glkish scholars on the futiliby of so much wﬁtmg. Professor Willieam

yon Phelps seyss

~ "On the subjeoct of required English composition, I am a
stout, unsbashed, and thorough skeptie, And although the

- . majority is still aga.i.nst me, I am in good compenys Proe=

' fessor Child read and corrected themes at Harvard for about

. forty years; at the end of the time it was his fervent belief
4hat not only was the work wmprofitable to the student, but

thet in meny cases it was injurious, That it is always

4injurious to the imstruetor, when it is intemperately indulged

~ in, is certain, . « o ¢ Professor Wendall, who inherited

. the bondege under which his predecessor greaned, has never

~ really believed in the efficacy of the work., FProfessor

Lounsbury of Yale hes given veluable and pwwerful testimony

egeinst it, Professor Cook and Professor Beers « two quite

iffsrent types of men - are in this point in absolute agreee

ont " o

Again Professor Phelps sayss

T "I know of nothing in the world that illustrates more
eautifully the law of diminishing returms than recquired course
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in composition, A class of students will never under eny
ciroumstances write five times as well by writing five themes
_ .a8 they will by writing one; but the reading and correcting
of five themes require five times the effort on the part of

_ the body of teachers." (Quoted from 144:370) . ,

In summarizing these seven chapters ome is justified in
Tﬁf ~nawing that, whether viewed from the standpoint of the historical
 development, its psychology, its importance, or the different major

rays of teaching it, there can be seen a more scientific and a more

»,F%.highly developed technique of dealing with language. A great deel
ar thought is now being given to both the subgoct matter and the

5 "mqj;hod of teaching written composition. The neture and purpose of

language are better understood than ever before and new and better

'ﬁ‘;‘.f'u'!rftys of teaching it are constantly being worked out. It is necessary

fer teachers to keep in touch with these developments which are

briefly summarized in these seven chapters.

e Note: See { 71 ) on these various principles for writing;
‘ten'ba.i.ns good discussiens of all of them.
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CHAPTER IX

THE NATURE OF THE EXPERIMENT

A, General Features

In addition to the investigation described in the pre-

f,“s@di.ng chapters, an experiment was performed in the junior high
_school during the first semester of the school year 1929~ 1930.
Tho experiment was in the nature of a teaching project. Six units
: of subjeot matter of gremmar and fhetorie were worked out,

;ﬁuise were then used as the basis for composition study and writing
1n the junior high school grades of the high sohool at Shepherds-
Tjﬁm, West Virginia. The Shepherdstown High School was made the
;%iéxperimental group and two other high schools, at Berkeley Springs,
and Harpers Farr} , West Virginia, were used as control groups. The
- ‘:f:parimont did not in sny way alter the work being done in the
‘ﬁatrel achools, but it did require several signifiocant chenges in
the experimental school. Let us first notice the type and emount

of testing that was done.

»
See pages 3 and 4 for a list of these and for the
,Ma-ning of the term "unit®,

47

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



48

In order to determine the mental status of tha pupils in

tha control and oxperimental groups, The Ctis Self-ministering Test
o£ ',:;_Eental Ability was given at the beginuning of the semester. Like~
ibl;l:é, a composition was written at the same time to find out the degree
kp?i&ovelopmant that the pupils had attained in the power of written
\':i;iprossien. Then to determine what improv#ment had resulted during
the éxparimntal peried, e second composition was secured at the end
at' the gemester. Finally, the extent to which the principles taught

B the three schools during the time of the experimental study were

ro%kgined, was messured by having e third composition written three

g';én%hs after the close of the experiment.

| After the preliminary testing 'in memtal cspaoity end in written
é%p:pssioaal ability was finished, the control schools went on with '
thﬁr work as they would have done otherwise. The teachers followed
'hheir textbocks and the state course of study and taught by the methods
.«~5;§dinarily pursued in high schools. These methods will be discussed

; ‘,’;de-tnail later, In the 'axperimental sohool, the English teachers in
all three of the junior high school grades laid aside their regular

krslee of study and their adopted texts and used as the subject matter |
to bé studied the six units that were made out specifically for this .
t@nriment. This meant that all three grades were departing quite

: i’tdiaélly from théir customary material and, besides, all were using
é@btly the same aub,j;:;;t matter. |

| These six units became the only to-éalled textbook material

tka‘b the pupils had on language. In fact, this oocurse was really
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inited to the first four units, fe: the last two were studied only
;géidontally; we were not at 2ll interested in emphasiaingvform and
:,i;]oha.nios. The teachers, during %heir two weekly language periecds,
mgh‘b the first four units, giving about five weeks to each of the
?irat three and about three weeks té the fourth. As has been stated,
‘ﬁhs‘ather tﬁa were taught ehly incidentally snd received no specific
tim or attention.

-~ In teaching the units, the teachers presented the principles
,af them and drilled the pupils on correct forms. The pupils did not
.have oopies of the units themselves but they kept very complete note
;beoks to which they were requested to refer from time to time as
ooaasiona demanded. The particular methods of teaching all the units
" y be well illustreted by referring in some detail to the ways

:;agntence sense® as it relates to "parts" punotuated as whole sentences

From the first test papers the teacher selected several
;géoa sentences and several that violated "semtence sense". After
aeua discussion on the correct sentences waa concluded, particulerly
as;it related to the thought expressed, several "parts" thet were
snotuated as whole sentences were placed on the board. Discussions

f@ae as to what each of them expressed. The class soon discovered

that they did mot contein & complete thought., The problem then
fbneamn one of expanding them so that they would express & thought,
After all had been corrected, the study was then made ef whnt

acssary o make those "parts® good sentences.
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Different forms of errors wers thereby noted and classified.
The pupils were now given the principles of the first unit dealing with

zis phase of "sentence sense" togather with the cerrect and incorrect

fam accompanying them, From this time on those principles were re-
j‘i.awed from time to time, especially through their application in
i~lfffi;it-ben compositions. So far as the pupils were able to grasp the
éitfarences between "parts" and "wholes", they were held to sbsolute
décﬁraey. After this phase of the unit was maatered, the other
iéivisions of the first unit as well as the other units were teken up
ané. studied in & somewhat similar manner.

The degree of mastery attained in the various units is
a;fﬁoult of a definite, quantitative evaluation. As has been stated,
; iiraotical accuracy was demanded in the claily; work of the classroom for
p@rta of the first unit. In the oase of most of the others, however,
a?maelu'be correctness could not be expected, for there is no such
e’r;i‘horia for judging. For instance, sentence miety can be seoured
in ma.ny different ways. Varying the type or kind of sentences relative
: 'ba &oolarative, 'in'borrogativo, exclamatory and imperative forms helps
ta seocure variety, but there is mo propertional mumber of each that
’}"';;s‘b be included for good paregraph structure. Wherever any' standard
éqﬁlﬁ; be found, either from experimented evidence or from inferences
'ﬁ;sied on authors.tive opiuiona, a8 in ocourses of s‘budy and the like,
en attempt was made to have the pupils attain those standards. If no
”asﬁeh standards were available, then the opinions of the teachers and

the experimenter were taken as the goal to be reaahad.
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: The two major factors of the experiment, then, are the units
.hi@ were taught and the method of teaching thems The latter includes

eﬁ~bn1y how it was done but the extent to which it was done.

B. Comparison of Control and Experimental Schools

; Care was takeh to equalize conditlons as nearly as possible in
t§§ §xpartmenta1 and the control schools. The followlng comparisons
:3h§wla striking similarity:

1. The towns in which the schools ere located. The three

J#éﬁ#s in which the schools are located, Berkeley Springs, Harpers
»ﬁ%ﬁry, and Shepherdstown, are very much alike in roépoet to

o a, Population. Each has a population of from one thousand
 §7£ifteen hundred.

be Occupations and industrial interests of the townsmen,

i@ii,aré primarily residential and small business towns, not commercisl
i@ﬁd indusfria1 centers, All three depend very largely upon the
\iéfiﬁultural 1nte§ests of the surrounding communities, which produce
:vﬁiefly fruits, wheat, and dairy products.

‘ ” 2. The schools. The two control schools are Berkeley Springs
;lgé"ﬁarpers Ferry and the experimental one is Shepherdstown, Hereafter
mywnl be designated by the letters "B", "HY, and "S" respectively,

' ?é'all references will be to only the Sa%enth; eightﬁ, and ninth
gruﬂos The three schools are si.nnar"ﬁ that

a. All three are organized on the six-six plan.
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be They are practically equal in size, School B has

: 40 snd 48 pupils in the seventh, eighth, el minth grades re=

iqétively; school H has 33, 31, and 18; and school S has 41, 27,

| Ce ﬁone have had the present six-year organization very

long, all were formerly four-year schools., This is the first year

th&ts has had the present plan, the second for B, and the fourth for

. de All three are district high schools and they,

; hﬁfefqre » draw their pupils not alone from the towns in which they

ar’ééloaa’ced, but from the rural sections as well. in feirness to

"ljthree schools, however, particularly to S, it sh_é_uld be stated

hz:b ‘there are a few rather vital differences, While B has had the

aiiﬁégmar ‘organization only two years, she has had the seventh and
eighth grades in her building and under her direct control for a long

“bime‘ Besides, she draws her pupils of the seventh and eighth gra.des

almast entirely from the town schools, The reason for this is that

: ;ali ’chs rural schools have the full eighteyoar organization and hold

: thi‘.br‘ pupils till eighth grade gradus.t:.on. Tret means further that

% :a great many pupils come into the ninth grade from the rural

éésﬁliéns, for an eighth grade diploma satisflies a large percentage of

khem. For the most part, then, B may be said to be a town high school.
In respect to H, free transportation to the eity schools of
r,Earpars Ferry has been furnished for several years for all the rural

@hildran exeep’c those attending one small village elementary school.
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This means that practically all the children of the district have been
in'lwwn schools, - Fur’chermore',; H had the seventh and eighth grades in

?'building and under her control for several years before the six

‘fyéﬁjr;crga.nization was effecteds She lhas, therefore, had the direction
cfthe most of ler pupils in the eighth and ninth grades for ’one and
“&wo years respectively, and she also draws her pupils very largely
rom the towns

| The situation at § is different. First, since this yeer is
thebeginning of the present organization, every pupil in the jJunior

gh school division came imto the school this year for the first time;

;g.lil»were in the grades last year, Instead, therefore, of having only
ﬁég;eiass to introduce to the new plans of high school procedure, the
'fh_“l had all three groups to initiate, 1In the second place, she has
‘i\ﬁo direction of eny kind of the seventh and eighth grades previous
‘bo Tﬁhis year; they were all in ‘the elementary schools. And, lastly,

, ery one~room school of the district, of which there were three or
ur, was discontinued in the fall of 1929 and all the pupils of the
ss;eﬁbh and eighth grades are now attending S,

3. The principals of the schools and the teachers of English.

'.E'ha ﬁ;&pirincipals are all young men with approximately the same treining

d experience, The teachers of English are likewise as nearly equal
i i’:éjhanoe selc;ction could reasomably be expected to make them, This

is shown by the fact that

a8, There are two in each school who teach composition, ome
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-khe ninth grade in each school, and one in the seventh and eighth grades,
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+ They were 21l women teachers.

‘;49.* Their training and experience are practiocally the same. Those
f;_i#;tho ninth grade are all college graduatesywith from two to four

; yta.rs of experience in teaching. All prepared specifically te teach
{‘Eﬁglish and have therefore had about the same emount of preparation
;;iﬁ the subjeot. Those in the seventh and eighth grades in both S and
Béare college graduates but neither has had any previous experience.
“*i§§ one_in H had only junior college standing but she has taught eight.
yégrs. If we mey assume that the experience of the one B¥fsets the

¥ ’;n'ger training of the other two, themn we can say that the three ere
ilirly comparable in pr;paration for their work, From my own ,obsarva-
: «#ions and from discussions with the principais of the three schools,
{, jgems safe to say that the teaching being dono by each group of
three teachers - those in the ninth grade in one oase and those in the
afhar‘two grades in the second - is fairly equal in merit,

. 4., The pupils, Table I is a comparison of the pupils
?ﬁlative to sex, nationality, school attendance, age, and intelligence
ﬁwhionts. This table shows the followi.ﬁg in reference to certain
“0iﬁyértant factors: |

“ 8. Sex. The ratio of boys to girls is about what would
i xpected except in S, which has more boys than girls, Out of a
§§¥§1 of eighty~five pupils, S has forty=four boys. In B, fifty-nine
e?it of one hundred end six are boys. E hes only thirty-three boys to
fffty girls, 1If, as is nsgally supposed, girls tske a greater intergst
'}£ﬁ written expression than boys, then S is, in this respect, slightly

f[h@hdieappod.
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b, Natiomality, There ere practically no pupils in

any of the schools who ere of non=American bloods Of the few who

gmre their nationality other than American, most were born in this
écﬁiitry; they simply trace their ancestors back to England, France,
Gema.ny, Italy, az;d other countries,

¢. The time spent in school, Taking the schools in the

a;‘ésr of B, H, and S, the mean number of years for the seventh grade
;pfii}ils 18 6423, 6420, and 6.03; for the eighth, 715, 7, and 7.21;

e:ndfor the ninth, 8,04, 7.86, snd 7,88, Here, it seems tlat the

ifferences are neglipible factors in whatever the results of the
éﬁc‘éeriment may be,

d. The time spent in ’ché present system. The term

géﬁ‘ssent system" is here interpreted teo meen the local town system

iixv'which the high school is located, - In this respect, then, we note

-;"ay",:’grea‘t statistical likemess, Referring to the schools again in the
'-61?&01‘ of B, H, and S, the mean nurber of years exclusive of the current
sar is for the seventh grade 5,00, 4,00, and 4,03; for the eighth
graﬁe 5,7, 3472, &nd 3.62; and for the z;.'\.n‘ch grade 5,78, 5.04', and':/

B. | From these figures it would seem thaet B is drawing less heavily
goyﬁﬁthe rﬁral gseetions and other systems then are the others, The
c;ﬁﬁﬁarative'ly low figures for S for the eighth and ninth gredes are
‘*"i'vhaps due to the fact that this is the first year that it hes hed
- the sixeyear plan. | '

e, The age of the pupils. In the same order as above, the

“mean ages for the grades are 12,95, 13.21, and 12,593 13,55, 1l4.1, and
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o753 and 14,68, 14,91, and 14,5. The great similarity of these
i;gé;res is easily perceptible, '

f. The A«Qs As has been stated, the Otis SelfeAde -

{;ﬁinistering Test of Mental Ability wes given et the beginning of the
yfak_;emekster to all nine grades, The median I,Q.'s are, in order for
B, E, and S, 89, 94, end 94.5 for the seventh grade; 101.5, S7.5,

4 101 for the eighth; and 105.5, 101.5, and 106,87 for the ninth.
;-ppea.rs that the S pupils are, én the whole, & little higher in
mtive capacity than the others, But this apparent superiority may

‘ tfrery largely attributed to more experiemce on their part in teking
#ﬁasi:sv of different kinds, All those who bhave come wp through the
fﬁlémentary grades in Shepherdstovm; which includes & large majority
ef “them, have been under thé ‘supervision of the training department
fo"Shepherd College State Normal Schools, Through the influence of

" the training teachers in the normal, they have been subjected to a
careful system of checking by mesns of both intelligence and standarde
; ized achievement tests. Since there is undoubbtedly soms gain through
p?#étiee in.taking the mew type tests, then the S pupils have gp ad-
‘r&n*hage over the others who have had but little acquaintence with them.
hsre is no clearly defined reason, so far as we can see, other then
ﬁha.t‘ of familierity with the tests, why the S group should excel those
in the B and H schools. N
k | By way of summary, themn, the experimental and the comtrol
whools are nearly enough alike ’co. make the experiment an acceptable one,

The towms in which the schools are located are very similar in size and
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;bhe elass of people residing in them; the schools are highly
Méarable in their type of organization, in size, and in the mature
ofthelr work; the principals and the ‘teachers of English have had

/ ﬁetically the same emoﬁnt of experience and training; and the
pupils are practically on & par with each other relative to sex,
:ﬁgtienality, sehoei oppertunities, age, and intelligence, . From all
these viewpoints, it is difficult to coneceive of more ideal cone
;‘,;"'vd":i“i:ions for earrying on an experiment in schools that are already

‘q#éa.nized end running regularly as publie institutions.
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CHAPTER X

THE FATURE OF THE EXPERIMENT (CONTINUED)

~ Ce The Preliminary and the Final Test Compositions.

Both at the beginning and at the end of tho semester and

alno three months after its close each pupil in each of the three
vg:udqs in each of the three schools was asked to write a composition.
iééxall three occasions each pupll was given a sheet of instructions
fbr the writing and also a set of facts to be used in the composi-
tiﬁn. The instruotionn were the sane for all tests, but the faots
ﬁéréydifferent. The list of instructions and the three sets of faots
aéa_given on ﬁages 58, 59; and 60,

- These tests were all given by the experimentor and all

the papers were graded by him. The scales used fer the scoring are

:  geod as anything that could be seeured for the purpose. The
wtling Plan for finding the form score is the most definite of any
gk the writer knows of. The Hudelson soale by which the content

t@fﬁb was determined is rated by experts as one of the best scales

_bﬁaiuable at the presenﬁ time, espeoially in its soientifio aspect,

57
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Instructions and Facts for Your First Composition

Riah o I should like for you to write me an sccount of a supposed
football game. I want you to write it in the most interesting
form that you can, for it is to be compared with many other similar
vccounts,  Your aim should be to meke yours the very best story
£ the entire number, Compose it as though it were to be published
in your school paper, You are to use the following set of facts
in eny order that you desire, but aim to inelude all of them, You
‘ean express the idea contained in them in any form that you may
think best, but do not change the faets themselves,  If there
are others that you should like to inelude, be free to do so, but
. be sure to use the ones given here, _
Ll You will have thirty minutes for doing your writing. TYork
~hard. Do not begin until the signal is given to commence,

~ Places

o On your home field,

. Times |

s 2830 o'elock, Saturday, September 28,

ind of days _ '

. Cool and sunny,

. Scores .
T Tie et end of first half, Tie one minute before the end

of the geme. But, then! . . . s ' :

. Average weight of teamss

S Yours, 150 pounds, ‘

S Opponents, 160 pounds.,

Officialss

i Referee, Newcome of Shepherd College.

Head linesman, Parrish of Potomec State,

e Umpire, Chenoweth of Broaddus College

. Attendances :
2000,

Gate receipts:

Iim‘ured:
One of your own men had & dislecated shoulder, but went
on playing as soon as it was reset. Doctor =« attended

Fext game between the seame teams:

A On your opponents! field, October 19,
Demonstratimss

Both schools had their bands., Parades over the field
S between halves by bands and “rooters",
_8pirit of the gemes . ‘

Good sportsmanship emong both players amd "rooters",
Seouting: : ' , )

T Assistent coaches from =-= and =-- were noticed in the
crowd, -
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Instructions and Facts for Your Second Composi’l:ion

: I should like for you to write me an account of a supposed
'homobi&e wreck., I want you to write it in the most interesting
rm that you can, for it is to be compared with many other similar
ecounts. Your aim should be to make yours the very best story

f the entire number, Compose it as though it were to be published

. your school paper. You are to use the following set of facts

_ in any order that you desire, but aim to include all of them, You
oen express the ideas contained in them in eny form that you may
+think best, but do not chenge the facts themselves, If there

are others that you -hnuld like to inelude, be free to do so, bub

;‘}-'be sure to use the ones given here, '

: You will have thirty minutes for doing your writing. Work
: h&rd. Do not begin until the signel is given to commence,

I:Tima of days
' About 3330 P.M,, Jamvery 11, 1929,
-Kimi of weather, roed, ebtec,.s
: Rain end sleet on hard-surfaced road,
: Traffic situation moderately heavy,
;Spaed of driverss
: Davis, 15 miles an hour.
R Brown, 45 miles en hour.
,Men in accidents
John R. Davis, Martinsburg, W. Va,
; Charles H, Brown, Charles Town, W, Va.
Kind of carss
' Davis' car, new Oaklend Sedan, - .
Brown's car, Ford Roadster,
eeupation of mens
Devis, an insurance agent,
, Brown, & student in John Hopkins University.
Place of amccident:
In front of your school btuilding,
Directlon of carss
» Both going toward the business section of “town,
Brown tried to pass Davis; his car slid and upset in
: front of Davis' ecar.
itﬁ@sses:
: John R, Day, 145 Main 5t., Hagerstown, Md,
Frank R, Lawson, Hedgesville, W, Va,
Reaults of Wrecks
Brown's car demolished; he had a broken arm and many
scratches,
‘ Davis' car had e broken fender and wheel; he was unhurt,
Experience in drivings
: Brown, only a few days®,
Davis, several years',
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Instructions end Facts for Your Third Composition

e I should like for you to write me an account of a supposed
 plenic trip. I want you to write it in the most interesting form
- %thet you can, for it is to be éompared with many other similar accounts.
Your eim should be to meke yours the very best story of the entire
umber, Compose it as though it were to be published in your
school paper., You are to use the following set of facts in any
order that you may desire, but aim to include all of them, You
oan express the ideas contained in them in any form thet you think
' best, but do mot change the facts themselves, If there are others
. that you should like to ineclude, be free to do so, but be sure to

~ use the ones given here,

S You will have forty mimutes for doing your writing.. Work
. hards Do not begin until the signal is given to commence,

1, Piaces
A‘b...-.............o...Park.
84 Times
s The afternoon of May 30.
- Kind of days
‘ Werm and sumny; some indications of rain,
Those of the partys
Members of your class,
Your English teachers.
g Other teachers and invited guests.
« The lunch consisted of ‘
i (Include whatever you may desire to mention).
Gemes and other emusementss
Swimming, baseball, tennis, etoc,
(Neme others that you may think of)
+ Transportations
: By bus, or
Private cars, or
Train, or
(e On foot.
¢ Time of returnings
i At 9300 o'elock P.M,
+ Unpleasant resultss
L Torn clothes,
Sprained ankles.,
Discomfort from having eaten too much,
N (Add others that you mey think of),
10, Occasion of the pienies
The last day of school,
11. Reports to be mades
' To the local papers,
Secretary to keep record for reading mext year at the
, annual pilenie,
« Expenses of the trips
Each member of the class was assessed for his share,
13, Miscellaneous faets end incidentss
(Add eny that you may desire),
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It may be contended that the time given for these composie

:as is entirely too short for junior high school pupils. That
ontention is a feasible one were the pupils expected to prodizee

f_inished” compositions. It would teke some of them en inexcusably

long time to write all the incidents in good logical form = in fact,
s:me could not do it no matter how vlong they might work, The view
‘Hggré’,mintained is that the best basis of comparison is secured only
whén the time is sufficiently short to require everyone to work its
11 length, Since the oniy objective‘is e comparison of the pupils
Ia_?it‘he control and experimental schools, thaet comparison can be made
on the basis of what is done irrespective of the btime Eiven just so
oﬁg as all are kept busy until the end of the period, Had e

’,ﬁgez" period been allowed, some would have finished before its
termination while others would have gone for its full length, The
L;’éults would then have ‘Béen far less comparable than they are m'ader.

'bho plan here useds In briéf, then, the basis of comparison in

',b:hé&é composition tests is the amount that can be done when all work

e same length of time, The results of the two tests will be re-

pqrtad in & later section,

D. _S__tg_ggestiéhs for Improving the Composition

At the begimming of the semester the following suggestions

were given to +the two teachers in the experimental schools
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ome Suggestions to Keep in Mind in Teaehing Written Composition

1, Dignify language teachlng Bring out the importance of
and attempt to develop in the pup:.l 5 mind a desire for correctihess
| expression,

- 2. Create writing sl tuations where none exists, end seize
upon those already present, Strive for either & hearing or a reading
audience.

3, Make use of the pupil's previous experiences and interests.
star*b with him where he is and build toward the goal desired,
4, Supervise all writing closelgr The best means to
.'bhs.'b end is to have practically all compositions and other forms of
tten expression done in class,
5¢ Do much of the "correcting" before the writing is dome.
et meeng to make a eareful organ:.za‘b:.on before the gectual writing
gins and then to have the pupils revise and correct the first draft
efore copying it in final form.
S 6. Aim for the develepmen’c of & selfecorrective attitude
n‘ ‘the part of the pupilse.
- 7« Teach by the unit plan; have some progression from week
o week and month to month,
8+ Demand accuracy in &ll units passed over, Amy veriations
rom & reasonable degree of correctness in whatever has been studied
hows carelessness, which should be penalized heavily, Do not accept
. showing poor application of principles previously mastered.
9+ Keep in mind that language habits are specific, not
gsneral. Since this is so, generalities, either in respect teo
assigmments or to prineiples being taught, are not effective., Be
sfinite,
1o, Emphasize the functional aspect of all languege, For
ins‘cance, a word is a noun only because it serves a particular '
purpose in the sentence, As soon as it serves another purpose, it
omes another part of speech. Base mueh of your study upon
merous examples,
fe 11, lay a basis for written expression largely through
are.l speech,
12, Try to secure the cooperation of other teachers in
ding the students to careful expression in all their work, both
tten and oral., (This was not & part of the experiment),
: 13. Remember that gquelity is what counts, not necesgsarily
, sxrbity. Therefore, fewer compositions may bring about greater
mprovement than many, especially if a high standard of correctness
demanded and secured.
o 14, (What other prineciples of effective writing can you
think of? Composition work should not be a disagreeable task, Can
ou make it a pleasurable one?) .

This list might have been expanded to several times its
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gth, but it was feared that too meny suggestions might lead to a
irtual disregerd of all of them., Only a few, therefore, of the

most important ones were included,

o E. Form of Report Used by the Teachers in the Control Schools

At the begimnning of the semester the teachers of the control

. groups were asked to report on certain phases of their work. For

'bheir guidazice, the following form for the report was placed in their
handss

bl

et I am submitting rerewith a form, or suggested outline,

for the three reports thet you are plaming to make during the

semester on how the teaching of written composition is dome in
our school, '

. Neme of school . . . "a e e @ . L
Grade o o o . . . - . ™ . .
Da:be. . . *« e . . . . . . .

Questions to be answereds

1, What is the average number of themes written each

the themes?
9e
10,

, 2, What are a few of the titles chosen for the com=
~ositions?
‘ 3. How often do you have oral English?
4, Are themes written in class or out of eclass?

S - What per cent of the themes do you find it necessary
to have rewtitten?

Do you find time to correct for all errors in all
What discussions do you have before the writing of
About how long are the themes?

Whet do you find most lacking in the pupils! writing?
Add any comments that you may deem advisable and helpful,

e I hope that'yoﬁ do not find these re'pdrts +too burdensome,
You may send them to me as you make them out, or you may hold them until
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, end of the semester and mail them all at one time. I should,
owever, like for.you to meke them out as you go along, one at the
mnd of each month and a half,

ol Thanking you for the kind cooperation that you are giving
©T am
Yours very truly,

(signed) I. 0, Ash

The aim in having these reports was to get some date on
'bhe methods of teaching employed in the comtrol schools for come

[ﬁﬁson with those used in the experimental sechool, It beceame

rather difficult to word the questions in such a way &s to bring
outthe information wanted but at the same time not to reveal the
‘:‘f'a;c't»;ors being emphasized in the experiment in S, This purpose cen
seen more definitely by referring to the questions one by one
md showing the idea back of each of them, |

Question 1, In asking for the number of themes a week, we
' mted to know whether a great deal of writing was being required.

| v‘aually when many themes are demended, but little effort is made on
’che part of the pupil at mastery. The view is being advanced by
mes'h authorities that, although 1'1; takes practice to Write well,

vhe'hter results are secured by fewer assignments together with greater

tha:n many slovenly done,
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Question 2. The purpose back of this inquiry is to discover

whether real writing situations are being created, or vhether the olde
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-bime plan of assigning dead and uninteresting subjeets was being followed,



Question 3, By meens of this question it was hoped to find

m’b whether & good basis for written expression was being laid in

, ral discussion. The two forms should go hand in hand,

s Question 4, A modern conception of composition writing is
'hha'b more of it, in faet practically all of it in the Jjunior high
‘"":”’Séhéol, should be donme in class under the close supervision of the
'-&egéher. This practice wes being followed in the experimental

s chool and it was important to know the plems in the comtrol sehools.
i Question 5, To have themes rewritten is, exeeét in a few
kiﬁm‘sual cases, contrdfy to modern~dey pedagogy. Without expressing
i‘bl‘ﬂ‘lz view or intimating in eny way what the modern trends are, we |
‘m{;ed to know the prectice in this respect in the schools at B end H,
’ Question 6, In the experimental group the unit and mastery

" plans of teaching were being followed, This question wes to discover
; ,'éhether _those ideas were functioning in the other two groups.

’ Question 7. Another principle that is now receiving much
'k’smphasis is that of considerable planning and oublining in cless before
_,"E:h‘e:’k‘theme is written. So many times the assignments consist simply
efthe request for the student to write a theme on such and such a topic.
ﬁow, inasmuch as the experimental procedure called for ’éhorough dism
:;emgsiens' before the writing took place, we were anxious to know to what
e;ﬁten‘c the same practices were being followed in the comtrol schools,
Question 8, In this question the aim was to see whether the

ers were requiring long themes, which is not in keeping with the
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f’ééent-day’beliefs, or whether the papers were to be short with only
: p@ragraph or two in each,

Questions 9 and 10, These were included to find out, if

" ""M‘;ée‘ésible, wheat the teacher considered most important in composition

writing, So many times the phases of least importence are emphasized

’co the exclusion of others that are essential,

- Such, then, were the reasons for asking for reports from

‘tzha teachers in the control schools, The method of securing the informa=

,‘,"\.Q.-t’;l‘ion desired was, to be sure, very indireet, but to make it more

2 ;Tfie{finite would heve resulted in reveaiing many of the principles being

“'»‘1’;’1,'1@;:1 out in the experimental school,

| In respect to all these phases of mmposiﬁ,@n writing, we

fmmd from the reports of the teachers in the conbtrol scheools tlet a

large element of the traditional still holds sway, Although there

irs‘i"’some evidence that the newer methods are ereeping in, the older

".,»:’)Lnes are still in the majority. For instance, there is some writing

fi!;y.‘class“, but most of it is required outside., Likewise, most of

- -t;he writing situations are not so vital as they might be made, A

few, however, are thoroughly modern. One teacher had the pupils
wri-be and send real letters to other pupils in a New York high school,

bu'b that type of writing ended with one letter by each pupile Why the

?&o’tbr‘respondence wes not continued wés not explaineds Many other topies

: re modern in nature, but frequently the reasoﬁs, for writing were

y ertificial and non-motiveted.
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‘The practice of having one theme & week seemed to prevail

in all three schools except -in the seventh and elghth grades of B,
jThe teacher of those grades expl&ined that the pupils were so |
;defieient in gremmar that she devoted most of her lenguage periods
te ‘the teaching of grammer, She had but three compositions during

: :th:e’ semester. It mey not be amiss to state here that her pupils
S};b\%d the least improvement in writing ability of all the groups,
T‘"i'?if:{e‘da:tssn of & later chapter even z;eveal some deterioration in come
ék‘ition sicill.

| ‘The long-practiced custom of correcting for all errors in
1* }§11 themes still largely predominates. 1In only one of these reports
! ;di“d we find any tendency toward the unit plan of teaching. | In that
ﬁ;é#ﬁicular case the teacher explained that in one eomp,ositionvshe aimed
enly at fluency and she added thet that‘ set of pepers was the best
fshat she had during the semester,

In only one of the twelve reports was a lack of "sentence
1sense given as & mejor error or defect in the pupils! wrltzngs.

. “Esually the more mechanical phases, such as punctuation, spelllng,
and capitalization, were listed as the most serious mistakes, In
:;ishor'h, the oldetime 'brs.di‘tional methods of teachlng composition so

| far &8s all of these factors mentioned are concerned have been only
ﬁsiightly 1eavéned by the newer pedagogical and psychological principles,
In the experimental school some of the newly=found leaven

‘used so far as it was possible to do sos For the sake of wmiformity
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he pupils followed the practice of one theme & week, but aside from
m ‘number written the traditional methods were abandoned, The

wri*bmg was done in class, it was highly motivai;ed, it was taught by

he unit and mastery plan, end in other ways the work was made
,kﬁis-’-"bc-date. The data of a succeeding section make & good showing

for the newer methods,

- ¥, Suggestive Questiors for Use in Correcting a Composition

At the begimning of the semester each pupil in the experi-
@tal_school was given a sheet of suggestive questions foz; use in
qx;i'ecting his composition before writing it in its fimal form, Upon
éeéiving the list the class studied it carefully under the direction
fthe teachers Then, at the next recitation period, they wrote a
firs’c draft of a composition and, under the direetion of the teacher,
%}iey corrected it by the use of the questions. Everyone wes now
"‘fa;:u;ly femiliar with the entire list and how to proceed with it,
ﬁéfeafter all pupils were supposed to meke use of it in corrreeting
hez,r themes and other written work before copying them in finai form,
Thus it can be seen that a class could soon become able %o
uy:s‘fe the suggestions with great facility.. Thegr could not only become
é#iliar with the questions, so that they could glame over them quickly,
bu'h fhey undoubtedly would keep many of them in mind while writing the
ﬁrst draft of a papers The questions and the directions accompanying

“them follows
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To the Junior High School Pupil

Agter wmtlng the flrs’c draft of your composition, read
"i‘b ‘over carefully for errors and make all necessary corrections,
ow, before copying it in final form, note the following list of
qestions to see whether you have satisfactorily fulfilled the
nditions of all of them, If not, make whatever changes may be
seded, Be sure to give close attention to these ==

Questions to ask yourself about your compositions

I, General Nature of the Theme

o 1, Is the purpose of the theme to tell a story,

. or‘bray a plcture, explain how to do something, or convince and
ersuade? Have I held to that purpose all the way through my
é&nposition?

2., What is the theme about? Have I given it the
best title that I can think of?

: 3+ How many big divisions are there? What are they?
ave ‘I written more about the big points than about the little ones?
Have I omitted enything ebout the main divisions that should be in=
luded?

4, Have I written about the principal events in the

(order in which they should come?

5, Have I been careful about the order of paragraphs?

o they follow each other in a logical way?

6. Have I taken care not to include in omne pe.ra.graph

rbhing that belongs in enother? If I have been writing about

re. than one thing in a paragra.ph, have 1 watched to see that they

re elosely related?

‘ ‘7., Have I brought out whatever emotional effect I

] aiming for, such as fear, gladness, humor, or anger? By what

eens have I been able to do this? Could I in any way make the

fi‘ec“b still stronger?

8, Will the oompos:Ltlon be mtere.atlng to other

fpersons? Why will it be? If, for instance, 1 have been writing

2 letter, have 1 included the little .definite, personal experiences

nd events that add so much of interest for my reader, or have I

poken only in generalities? What do I have of interest in my story,
expla.nat:.on, my picture, or my argument?

‘ Have I been careful about overs’ca’cements and mise
’te'men'bs?
- 10, Is the theme easily umderstood? Is every part
lear to the person who is to be the reader? (Remember that your
omposition méy.be clear to you as the writer bub not to some other
‘son. Be sure that you will mnot be m:smders’cood).

' 11, Have I wetched tremsitions from sentence to
entence and from paragraph to paragraph? (Keep in mind that poor
ransitions often lead to confusion of thought.

II. The Relationship of Words and Sentences,
- 1. Have I violated any of the principles of sentence
truc’cure, either (1) in punctueting as a complete sentence, & phrase
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8 clause that is not a sentence, or (2) in joining together several
entences that are not closely related?
‘ (Be careful about "sentence sense" in both these respects,
‘instance, "The new car which my uncle bought last week" is not a
entence, for it has no predicate, Be on your guard for others of
& similar nature and elso for "stringy" sentences connected by "and",
"s0", "but", "who", etc.) R . .

« . . . 24 Do I have a variety of sentence structure? Have
1 avoided the childish effects of monotony of expression snd s cons
Beguent tiresomeness so characteristic of children's writing? Have
1 added the spice that comes from variety of expression? (Variety
mey be secured bys

g+ Using a few exclamatory and interrogative

" senmtences,
be Using some complex sentences,
¢s Inverting the natural order of modifiers

and the words they modify, ,
d, Changing the voice of the verb,
©s Alternating the length of sentences,
fo Using a good and varied dictiom, ete,)

il 3+ Have I chosen simple, definite words? Have I
voided slang, collogmialisms, and the like? (As an illustration
' simplicity, "Unhiteh the horse from the wagon" is better than
isconnect the quadruped from the vehicle", Likewige, in regard
 slang, "I think so" is preferable to "You said it, kid",)

i 4, Have I left out any words that are often omitted,
such as pronouns and prepositions? (Note omissions in the followw
ing sentencess "He lms an uncle is very wealthy! "This is his last
ook, which he is best lkmown," Avoid such errors).

5 Heve I repeated any words, phrases, or other
groups of words unnecessarily? If so, how can I change the form
of expression or what other words can I use %o avoid such undesirable
epetitions?

o 6, Have I watched my word order for the sake of cleare
1e8s, especlally as regards the position in the sentence of such
words as "only", "alone", "too", etc.?

e i .To. Have I placed pronouns close to their antecedents
and modifiers close to the words they modify?

111, Factors Relating to Grammar and Mechanical Structure,
e 1. Have I been careful about cepitalization? (Note
rticularly the first word of every sentence, proper nouns and &adw
ctives, the first word of a quotation, and the special requirements
n letter writing., In case of doubt about other forms, consult your
éacher or a good manuael of grammar,) -
o 2. Have I watched my punctuation carefully? (Note,
st of all, the punctustion marks at the emds of semtences, Then
sareful about commas in series, guotation marks, periods in abbree
tions, and the apostrophe in contractions snd in the possessive of
anss  If any semicolons, colons, deshes, parehtheses, and the like .
used, be sure they are correctly used,) ‘
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e S. Have I misspelled y wordl Schoek oarefully.
emember that little words like “too, there all right®,
‘ Q? s 8nd others are more often misspelled thnn the longer
30

4. Are my compounding of words and my sullabication
arefully done? (Be partioularly oareful about dividing syllables
t the ends of lines. In oase of doubt about the more technical
compoundings and syllabicetions, consult a good dictionary.)

= 6. Is my manusoript neat and does it meet the
 mechanical roquirements set up by the teacher and the school? (Note
such things as the position of the title, indentions, width of
margins, spacing of words, and the like.)
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CHAPTER XI

UNIT DIVISIONS OF GRAMMAR AND RHETORIC

At the beginning of the semester each of the two teachers

in the experimental school was furnished with a copy of the wnits
tmder ffhich, for the puwrposes of this experiment, the subjeet
@%ter of gremmar and i-hetoric was dev‘eloped. There were six
,h:lfts in all, They were used as a g\zidé or textbook in the study

£ the principles of written expression, They might well be styled

: Factors that Meke for Effective Written coanosition. Dur:’.ng
_.',semeste/r the teachers presented these principles to their classes

by one and always tested the results through their functioning

n written work. Although the pupils were not given & copy of the

wnits, they were required to keep an owtline of bthem in their mote
The mastery plan of teaching was employede The term

rer to the degree, at least, of reasonmable expectancy for the time

ay;etéd to it and for the grade being taught. After any one unit weas
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ijiﬁished, the pupil, in his written work, was held to absolute
é@im&y and eorrectness to the extent of the mastery attained, As
:“:I‘ms;been mplied, however, the time was too short anmd the pupils were
: too young and immature to attempt to cover all the divisions of all
“‘t‘h‘e ~units thoroughly, Only the sections, therefore, that were eme

: f‘v?;phasis‘ed are included here in complete form; the de’éails of many of
them will not appear in this commection, The parts omitted, except
fer little more than mere mention of the main headings, are checked
with an asterisk (%),

The first three units received mach more attention than the
'las*b threes The fourth one dea_ls with a plase of writing that is,
for the most part, beyond the grasp of the average junior high sohool
mpil. The last two relate to grammar and to the mechanics of comm
ésition writing in neither of v}hich are we primarily concerned in

: this dissertation.

A, First Units From a Stylistic Standpoint = The Sentence

LogicallyAspeaking, units of thought run up the scale from

"Siéaliest to largest, as word, phrase, ¢leuse, sentence, paragraph,

ﬁ'?efhapter, and book, but psychologically, the real unit is the sentence,

or all practical purposes in teaching written composition, the sentence
must be the first thing to be studied, It is with the sentence that
e must begin, and it is indeed with it that we must often end. The

(seiﬂ:e’nce is the Alpha and Omega of all language work,
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A professor of literature at Yale was once asked what the

college would like most stress put upon in schools, "The sentence"

was his unqualified reply, Brown ( 13 ) thinks that the senbence
:isy,,'.'bhe unit of most importance in all language teaching = in the
'Beaohing of gremmar, of composition, and of literature, In answer
'ba'k,he question relative to what a pupil should bring to the senior
Ia:lgh school after having spent three years of study in language in
tha junior high school, ome writer (140 ) said that it is a
;énglédge of the sentence, In her opinion, if a child brings with
h;mto the tenth grade a working knowledge of the sentence, he brings

_enough, She continues ( 140119-20 ):

: The pupil should know the sentence from the angle
- of grammer, as a complete statement in which every word
..plays a definite part.
' He should know the senfence from the angle of come
‘position, as & unit of thought used along with others of
- ibs kind to build up a larger thought than can. o be exe
. pressed by the smeller unit,
oS He should understand that thought compels structure;
- that the kind of sentence used in any glven case will depend
upon the kind of thought that is to be expressed.
Hence the pupils should know the parts of speech as .
~ they function in the sentence, as they help along the thought
of the sentence,
He should know the phrase and the clause as they
ti‘unctlon in the sentence as parts of speech,
He should know the use of necessary marks of punctbuae
“tion whose only excuse for being is to help along the thought
“of the sentence,
} If the sentence is taught from the first not as an
fisolated unit, but in relation to other units of thought,
. the idea of the paragraph will be gained unconseiously, and
. more definite work in this larger unit of thought will come
a8 a matter of course in the senior high school, The pupil
will then be ready to understend the ~exmulation of sentences
- in building up & larger thought unit; the part of each sentence
. in developing the paragraph thought; and the idea of sentence
‘. eontrol of paragraph thought,
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; The sentence should be a.‘unit. ’It should be made to
\“"ljgi/ve e single, yet complete, impression by avoiding all violations
of’che principles of "sentence sense", A sentence has as its frame=
,g’v’_&vé'rk a subject and prédicate eomplatéd usually by objects, predicate
'*"»,~,,‘,";v"ﬁ01ﬁinatives, modifiers, or independent elements, To understand

ﬁf What & sentence is, a pupil needs to ‘have an understending of what
ismeant by coordination and subordinetion, verbs and verbals,
'E:;eié’i’x:junctions eand relative pronouns, appositives, and independent

:fi?‘efleermen‘bs. Unity is violated principally in five different wayss

: 1, Fragments of sentences wrongly used. The sentence

should be a real one, To be real, it must express & relationship

between two or more thoughts, as, "students write", Therefore, do

not punctuatera part of a sentence = a phrase or a cleuse = ag if

this fragment were & whole sentence, Supply the omission, which is

usually (1) some verb form, either amitted entirely or having a

réiciple substituted for it; (2) part of a main clause; (3) a

oper relationship between the dependent and independent parts of

the sentence,

Wrongs A long streteh of track, where the endless corn
rows seem %o revolve slowly around the train,

Rights A long stretch of track, where the endless corn
rows seem to revolve around the train, extends
far in the distance alead of us,

Wrongs The boy running down the street this morning,

Rights The boy, running down street this morning, fell

‘ end hurt himself,

Wrongs He lived in Salem. An old town by the sea,

Right: He lived in Salem, an o0ld town by the sea,

Wrongs Mary inquired about you, Having heard that you

were ill,

Rights Mary inquired about you, having heard that you
were ill,

Ors Mary, baving heard that you were ill, inguired
about you. '

Ors Having heard about you, Mary inquired about you,
Wrong: Smith ceme promptly. While Jones was late.
Right: Smith came promptly, while Jones was late,
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G (Have the pupils select nmumerous illustrations of similar
eorrect expressions end explain what is wrong with each one, Most

" these violations are due to mistaking a partieciple for & verb form

1 the predicate and to the lack of ability to realize that a dependent
slement assists the purpose of the sentence but does not express it,)

crTh 2+ The run-on sentence, Be sure that too much is not
ineluded in one sentence, thus giving rise to & long, looselye-connected
d rembling series of thoughtse Be suspicious of several parts joined
together by “and®, "so", "but®, or "ho", or of several divisions
separated only by commas. When such sentences are found, it is
usually desirable either (1) to cut them up into a number of shorter
tences, (2) put inte subordinate phrases and clauses any sube
inate ideas, or (3) use semicolons instead of commas, if the
entence permits of this handling,
Wrongs We went fishing yesterday and it rained and so
we hid in a barn and it leaked, so we got wet,
Rights We went fishing yesterday., Unfortumately, it
began to rain soon after we started, We at
once ran to an old barn. However, the barn
leaked and we were all soaked,
Ors While we were out fishing yesterday it began to
rain. Accordingly we took refuge in an old barn.
_ However, the barn leaked and we were all soaked,
Wrongs We talked to your sister today, and it was good
to hear that you were well agein, ‘
Right: We talked to your sister today; it was good to
hear that you were well again,
Or: 1t was good to hear from your sister, whom we
saw todag, thaet you were well again,
Wrongs I found George at last yesterday, end he is a
fine fellow, but not the man for my work, and I
- regret this,
Rights I found George at last yesterday. Although he
is a fine fellow, I regret very much thet he is
rmot the man for my work,

S (Many of the difficulties of rembling sentences can be
avoided by using, instead of "and", "so", "but, and “wkdB, & comnective
ving e more definite meaning, Whenever.possible, use such words as
besides”, "finally", "however", "still", *rather", "otherwise", "or",
herefore™, "e.ccorain§ly, "ehus", "for", "for exsmple", "because", .

en, "until", "as", “unless", "notwithstending", "on the other hand",
sonsequently”, "hence", "meanwhile", "at length", "at any rate", "in
faot”, "in truth”, "to be.sure", "undoubtediy", "logically", "maturally”,
s & matter of fact™, ete,) . . L IR

3. The inclusion of irre levant thoughts within the sehtence,
Wrongs A short, stout man, fifty years old and & lineal
descendant of John Alden, angrily struck the door,
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made, by the way, by one James Cooper, & carpenter
of Hamden, with his cane. .

Rights A short, stout men engrily struck the door with
his cane, . ,

Wrongs George Washing'bon, whose home was in Mount Vernon
and who hed red hair, rode every Sunday to Alexandria
for church,

Rights George Washington, whose home was in Mount Vernon,
rode every Sunday to Alexsndrla for ckmrch.

i %4, Unity in commend sentences violated by improper coordinae
. tion. This occurs usually in three formss (1) statemenmts are made
oordinate when they are not of equal importence; (2) the statements
re coordinate but the proper conjunction is not used; end (3) although

he statements are of equal importance, they do not unite to make up
ne sentence,

: (A timely warning mey be of velue, Since the compound
aenhence is open to so many abuses, pupils in the earlier years of
'jum.or high school should be taught to use it very sparzngly.)

*5, Difficulties in complex‘sentences.

B, Secord Units From & Stylistic Standpoint - Among
Sentences ( The Paragraph )

After a reasonable mastery of sentence unity is gained, the
next most important phase of study is that of the relationship among
vﬁé:}.ﬁence’s. In a composition all ‘the sentences inay be grammeticelly

ect, but the total effect rendered ineffecﬁive because of similarity
sentence structure, p'oor transitions from onme semtence to the other,
_y#d’unother viodations of rhetoric. For effectiveness in any type of
”I‘fit‘lﬁb'sition, therefore, one should strive for correctness relative tos .

| 1. Sentence var:.ety. Nothing is more discouraging to a
ructure greater than the sends of the desert - and as dry. The pupils
bate such childish effects once their attention is forsefully called
em, Seek diversitys

e&. By varying the kind of sentences as to’

1' Purpose - declarative, interrogative, imperative,
and exclamatorys
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Goods "Hurrah for the dasy, boysl Where
shall we go? . I shall be _glad to give you
8 ride in my new car, VWhat do you say?
Come on; that's the spiriti" And away
they all ran for the garage,

2' Structure = simple, compound, complex, end

conmpound=complex .

Goods When we arrived at the show grounds, we
waw the elephants drinking water, They
are such huge beasts! They seemed to be
tontented, but, although well=treated,
they would undoubtedly prefer the wilds
of the forests to the haunts of civiliza=
tion, \

*#3' Arrangement of ideas = loose, periodic, and
balanced,

"~ be By varying the form of the sentence as tos

1' The lengbth - short, medium, and long. (See
‘"ihen we arrived at the show grounds" ete.
of the preceding section. Select other
illustrations,) . .

2' The position of phrases and clauses. Vary
the order of them frequently, especially by
opening sentences with them instead of with
the subject all the time,

Inverteds After the storm was over, we went

: to the fair, "

Inverteds By way of illuwbtration, det me
point you to the record of our
team last year,

*3' Voice of the verb.=- Chenge the voice at times,
though not ordinarily in the same sentence,
Goods "We have petitiomed, Our petitions

' have been slighted®,

Poors I am forgotten by my very doge

Betters"My very dog has forgotten me",

4' The type of discourse, The use of direct dige
courses occasionally breaks the monotony of a
nerrative, :

Correct: The captain cried for his men to halt,

Betters "Halti" cried the captain, _

Weaks Jasus_ said to forgive them for they

did not know what they were doing,

Betters  Jesus said, "Forgive them, for they

know not whet they do".

*5' The order of the subject, predigate, and object,
Correct: "Not at all", said the man,
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¢s By varying diction and expressional forms relative

Appositives, :

Goods One thing he had sworn to do, to go to
school at any cost,. .

Goods The road, from there on as level as a

B floor, invited us to break the speed laws,

Verbals, : ‘ -

Goods Weighing the evidence from every angle
and considering all the events connected
with the trial, the judge freed the man,

The length of simple sentences, Most simple

sentences are too short; they should be frow

quently lemgthened,

Goods On entering the room I found Holmes in an

‘ animated conversation with two men « Peter
Jones, the official police agent, end a
long, thin, sed-faced man, with a very
shiny hat and an oppressively respectable
frock coat, o : .

Adjective and other subordinate clauses. (These

may be stressed under "2'" of "a", but it would

not be amiss to give them. some atbention as a

factor by themselves,)

"The high artistic use of the infinitive®,

Poor: "Arthur came to himself iy time, and he
heard the hoof beats. He turned around.
He was just soon enough for Palomides
to 1ift him clear of the saddle. He was
dropped on the grass, Palomides had
spurred savagely in his anger, so his
horse wouldn't stop, He saw Iristram
climbing into his saddle when he got back.
Lencelot waw talking to Iristrem, but he
was not talking in & hostile menner at all,
Arthur was mounted again, but he looked
rather dazed, Lencelot got out of the way
at sight of Palomides”, :

Better: M"Arthur came to himself in time to hear
the hoof~beats and turned around just soon
enough for Palamides to 1ift him clear of
the saddle and to drop him on the grass, In
his anger Palomides had spurred so savagely
that his horse wouldn't stop, When he got
back he saw Tristram climbing into his
saddle, and Lancelot talking to him, not
at all in a hostile mamner, At sight of
Palomides, Lancelot got out of his way",

(This illustration is taken from a little pamphlet
~called "Grammar for Style", written by C, H, Ward
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and published by Scott, Foresman and Compeny, In
referring to "the high artistic use of the infinitive",
Ward says: "Think of all that is involved in bringing
a student to. see that '1ift' end 'drop' are parallel
in construction, that they are a sign of power and
sense in the writer, that a shift to & verb in the
place of *to drop! is disreputable kiddishness. For
such a result you must spend time with patiemnce and
ingenuity end faith -~ espeéially with faith"., P, 13,

*6, Perminologys. One should avoid slang, colloquiklisms,

- and other nonwacceptable forms.

2, Coherence and Sequemce, Logical errengement of some kind
and by some means is necessary,. ,
l. Be sure to follow a sequemnce of some kind = causé.,
time, place, or otherwise, o
Poor:t e wemt out humbting early one morning. By
: the time evening had rolled around, we had a
big bag of game. On the day before we sbarted,
we declded to give our guns a thorough cleaning,
We were getting very hungry by noon and decided
to eats In order to get to the mountain .
forests, where we did our hunting, we had to
et up very early in the morning,
%Although these sentences lave unity - they are
all on the same topic = they do not heve
ocoherence, They jump around from one time
to the other without any order of arrangement,
A good topic sentence and a "clincher® at the
last of'ten do much to prevent ramblihg in a
non=coherent menner, but they are not absolutely
necessary perts of parsgraph construction,)
*2, Secure sequence by means of conjunctional words and
phrases,
*3, Improve coherence through reference words and by
means of repetition, , .
%4, Hake use of parallel construction to secure coherence,

-

S« Unity. The purpose of the individual paragraph is to
present the development of & single central thought. Be
sure that this essential is always kept in mind., To
secure unity =
*1l, Keep to the topic.

*2, Do not destroy it by making a paragraph of each
sentence unless in conversation. '

*3, Develop the paragreph by means of particulars and
details, begimning with a statement that will lead
the reader to expect them, "

*4. Develop the paragraph by means of instances or exemples.

¢
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%8,

*¥9,

*1,
*2,
*3,.
g,
*5,
*G,
*7,
*8.
*9,

*7.

81

Begin the paragraph with e sentence that suggests
the likeness or difference of two things, ahd
gmceed to show the points of likemess or difference,
tate a condition in such & way that the reader
naturally expects either an explenation of the

cause, or causes, that produced it, or the a.fter
results of it,

Develop the paragraph by means of a loose definition.
Develop an idea by repeating it several times in

varied form and language, each time adding someth:.ng
new to the explanstion,

Make use of a combination of methods,

4, Emphasis.k Important ideas in the paragraph should be
made emphatic. They may be made sot

By means of topical and summarizing sentences,
By climex of arrangement.
meens of terseness,
By means of antithesis,
By means of fullness of treatment.
By means of proper proportion.
By comentration on some particular mmotional tomse.
By imverting.
By using balanced expressions,

*10, By repeating certain words and phrases.
*11, By variety of phrasing,

For the

a,

b,

' Co Third Units From & Stylistic Standpoint - Within the Sentence

greatest effectivensss in constructing sentences, one

fléeds to give careful attention not only to sentence unity but also to
the relationship of the words within the sentence, Watch carefully
‘those factors dealing withs

1. Words.

Avoid the omission of small words, especially pronouns
and prepositions, This is a Very common errors
Junior high school pupils should, therefore, be cone
stantly on their guard against it.

Wrong: He has an uncle is very wedlthye

Right? He has an uncle who is very wealthys

Wrong? This is his last book, - which he is best known,

Rights This is his last book, by which he is best known,
Do not repea:t the same word or words mecessarily. ‘
Ba,d: Since several years had passed since the desth
of Lincoln, many people had forgotten him,
Rights Several years baving passed since the death
of Lincoln, many people had forgotten him,
Bads I could not get up courage to get up to imrestigate.
ight: I could not summon courage to get up to investigate,
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(A11 of the numerous "tongue=twisters" are illustrae
tions of the too frequent use of the same sounds,
letters, or words.)

*c, Avoid undue ellipsis,

s*d., Use simple, definite words instead of haxy, clessical
ones,

*e¢, Use words that are pleasing to the ear,

*f. Observe good usage,

2. The relation of words to each.other.
a. Be sure that all pronoums have definite antecedents.
“.. Bads Pince I am fond of horses, I like it for exercise,
Kights Wince I am fond of horses, I like riding for
exercise, :
Bags The player struck the umpire, which was a
' disgrace to the school, ,
Betters The player struck the umpire, an act that was
a disgrace to the school,

Ors The striking of the umpire by one of the
players was a disgrace to the school.
Ors The player's striking the umpire was a

disgrace to the school,
Wrongs The tooks having been burned, they were obw
ligated to buy new ones. .
Betters The books having been burmed, the pupils were
obliged to buy new ones. o
Wrongs The same is true of the liguor habit; they
drink it because they can't give it wup.
Betters The same is true of the liquor habit; people
. drink whiskey because they can't give it up.

bs Be sure that all modifiers have something to modify,

Bad: Rushing out of the house, the aeroplame was

, sean,

Better:s Hushing out of the house, 1 saw the aeroplane,
Bad; Hoping to see you soon, Binceréiycyours,

. Rights Hoping to see you soon, I am, Sincerely yours.
frong: HArriving at the top of the hill, the valley
, could be seen in its every detail,
Rights Arriving at the top of the hill, we could see

the valley in its every detail, =

Apsurds While eating lunch the boat started,
Correctshile we were eating lunch, the boat started.
Bags He was elected, die to his great wealth.
CorrectsHis election was due to his great wealth,.

ce Keep modifiers close to the words they modify end pronouns
close to their antecedents.
Bads He lost his purse in the station which containsd
. only smell change,
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He lost his purse, which contained only
some small change, in the station,

hile in the station he lost his purse,
which contained only some small chenge.

The mayor waved his hand to the crowd
riding by in his car,

The mayor, riding by in his car, waved his
hand to the crowd,

I saw the beautiful statue of McMonies
entering the museum,

On entering the museam, I saw the beautiful
statue of McHMonies, :

John saw a huge snake this morning going
to the store,

Going to the. store this morning, Joln saw
& huge snake,

On his way to the store this morning, John
saw a huge snake,’

While going to the store this morning, John
saw a huge snake,

He liked the books about boats and cances
that his father gave him,

He liked the books that his father gave him
about boats and cenoces,"

d. Watch the word order carefully to see that exact meanings
are brought out. The English language is largely a
non-inflectional ome and it must, therefore s depend
primarily upon word order for its meanings and for
grammatical relations.

Both teams showed a dogged determination to
win from the kickeoff, »

From the time of the kickwoff, both teams
showed a dogged determination to win,

I only have freshman stending,

I have only freshman stending,

He only loves her,

He loves only her,

I lived in dread of being permanently discharged
for five yoars,

For five years I lived in dread of being
permanently discharged. ’

The president and faculty must stand for that
as well as the students.

The president and faculty, as well as the
students, must stand for that,

Lincoln would sit up at night reading books
that he had borrowdd by the 1light of the fire,
Lincoln used ‘to bofrow books end read them

at night by the light of the fire,
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e. Strive for exactness of expression, Accuracy in
the use of English should be popularized in such &
democratic sehool system as ours, To strive for
a too meticulous accuracy is apt, however, to defeat
the very purpose in mind,  For instence, it is
practically suicidal to insist that high school
youngsters say "I received an 'A'" instead of "I
got an 'A'",  Likewise, "I mistake®, for "I em
mistaken", is & standard that becomes false because
it is one thet is too accurate for adolescents to
understand or to care about. Lo demand absolute
dietiomary stendards in promumeciation often acts
as a boomerang: that returns to strike the thrower
and not the intended viebim. Inasmuch as practically
everybody accents "spectator® on the first syllable,
it would be the height of foolhardiness to require
Junior high school pupils to place the accent on
the second syllable where it belongs. "Attempts to
graft the Italian "a" upon certain mid-western
shrubs of speech would be laughable were they not
such a pathetic waste of energy and time®., A few
illustrations, however, of permissible forms to be
considered in the junior high school ares
Wrong:s He wrote only in the morming, but often ex=
. ‘tended his work into the afternoon.

Wrongs His published works include four voluges
of verse, two unpublished dramas, and e
number of published and unpublished short -
stories,

Poors  "Something dréadful happened this morning.
Den mccidentally shot himself this morning
while eleaning his gun in his guneroom,

It was about 9:00 A.M, His brother immediately
went out and has been there ever since. The
afternoon paper gave the best account of the
accidents I don't know how anybody is., I
will hurry out to see®., ( 290:209 ).

Betters {This is not clear, agourate, or complete, It
~should be reyritten so as to enswer such

questions ass

1* Was Dan dead?

2' 1If so, did he die instantly?

3! Which afternoon paper was meant?

4' Who is the "anybody?®

5' Where did the bdother go?

6' Wnere am I going when I “go out to see?"

fo Strive for : clearness. Clearness often becomss
practically the same as accuracy, but the two are not
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always synonymous; & thought may be clear, but not
accurate, learness is the first and most ime
portant element in all composition, The French
boast that "whatever is not clear is not Frehchs"
There are many ways of securing clearness such as
those of vividness gained through definite details
and specific words, accuracy by evolding untruths
and overstatements, and avoidance of ambiguity by
watching the placement of antecedents, modifiers,
adverbs, etc, Others ares
1' Avoiding confusion in the use of shall and wild,
. (See any good grammar or “nglish mamml),
2' Avoiding confusion of joint and separate

possession, , )

Exemples Smith's and Black's stores (separate
possession). .

Example: Smith and Black's stores (joint
possession),

#3' Avoiding squinting expressions,

*4! Using proper figures of speech,

*5!' Using correct idioms, -

Be as brief as possible, Avyoid redundancy by

omitting double nmegatives, double subjects, supere

fluous adjectives, unnecessary prepositional adverbs,

words not essemtial to the thought, iniquitions (when

too frequently used) and ubiquitous "and's", "so's",

ete, , : . :

Wrongs I do not have no apples.,

Rights I have no apples,

Ors I haven't any apples,

Yrongs John, he is & good boy.

Rights John is a good boy,

Ppors We killed a great big, monstrous bear,

Betters We killed a great big bear. :

Wrongs Where are we at?

“ights “here are we?

Poor:  He fell off of the log. ,

Betters He fell offthe log. ~

Poor:s Men who cared only for their own individua
interests are now in a state of discourage=
ment., (16 words),.

Betters Selfish men are mow discouraged. (5 words),

Poort I have got a knife,. ’

Betters I rave & knife.

Poors sh«; was supreme in beauty among the daughters
of Eve whom his ravished eyes had hitherto

~ beheld. (17 words)s = = i
Better: She was the most beautiful woman he had ‘ever
-~ seen, (10 words). S D .
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Poors He had an entire monopoly on the whole
fruit trade, (This is gross tautolo&y‘.'
It is like saying, "black blackbirds®,)
Betters He had a monopoly of the fruit trade,
(Have the pupils make up & list of redundsnt and
tautological expressions, What changes should be
made in such expressions as "return back", "amcend
wp", "repeat again", end "indorse on the. back"?
Keep to one subject in each sentence. -
Poor: We wemt to the picnic and & good time was
Betters We went to the picnic and all had a good
time, : -~
Poors I saw my brother coming down the stgirs
and he was carrying his shoes, B
Righb: I saw my brother coming down the stairs;
he was carrying his shoes.
Ors My brother, whom I saw coming down the
_ stairs, was carrying his shoes, :
Wrong: We watched the train rushing by and it is
' far down the track,
Betters We watched the train come rushing by and
saw that it was soon far down the track,
Ors We noticed that the train, which came rushe
ing by, was soon far down the track.,
Wateh the agreememt of the subject .and predicate,
especially when & noun of differenmt number intere
venes; guard against the wrong uses of collective
nouns; keep in mind that the pronoun for the third
person, singular, common gender, is "his" unless
some good resson otherwise controls;.challenge all
adverbs, for many times a virile verb cen perform
the purpose of both an enemic verb and its sccompany=
ing adverb, and condense by using verbals, "doublee
barreled" nouns, and other acceptable expressions.
Wrongs 4 man of meny minds are hard to find,

- Right: A men of meny minds is hard to find,

Wrongs ' The United States are a great mation.
Rgghts The United States i& a great mation.
CorrectsThe committee made its report, :
CorrectsThe cormittee disagreed in their findings,
Wrongs The committee made its report of their
findings. (While a collective noun may be
used wither in the singuler or plural, its
number concept camot be changed in eny one
sentence,)
Wrongs Every teacher las their troubles.
CorrectsEvery teacher has his (or her) troubles,
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Weaks The blacksmith hit the iron very hard,

Better:s The blacksmith pounded the iron, :

Weak: You may keep whatever you find,

Betters Finding is keeping.

Weak: Ve believe what we see.

Betters Seeing is believing,

Good:  (Such words as road-hog, sky-scraper, rovghe
rider, bone~dry, ani the 1ike are by some
called "double~barreled" nouns, and serve
edmirably as condensers, They express
whet i‘!); would otherwise take several words
to doe ‘

*je Proper coordination and svbordiration should be caree
fully attended to. ’
*k, Strive for good beginnings snd endings.

- Fourth Unit: From a Stylistic Standpoint = Among Paragraphs (Comm
positions, Letters, Articles, and Books)"

As can be readily seen, much of what pertains to this unit
les._z;ot apply to the junior high school pupi)..\ As a general proe
'isi?ﬁion, his efforts will be confined to a feﬁ aési@ed pdpers or/
'hhe:mes in school and to occasional letters throughpub his life; he will
ne'b be writing books or magezine articles, Even "though this unit has

‘e?‘ékni:included, it should not be emphasized much in the junior high

Driges ( 393 161 ) has a target for representing the big aims
{fﬁxit’cen composition. The different parts or divisions of the target

e sent different purposes as followss

3
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Whether these are given in the order of their JAmportance may be

qﬁéstioned, but they do serve to show the principal aims of a writer.

These criteria hold for either a paragraph, a  theme, an article, or
& book. Inaddition to holding in mind these or other sets of

»,Z_V'Vairiteria, a writer should also observe the following principless

l, Many of the requirements of the sentence aund the
paragraph apply just as well to the larger divisions., One should,
herefore, keep in mind the essentials of those smaller units
already noted in previous sections.

e 2o With these underlying principles in mind, the next thing
a writer should do is to make an outline, Outlining is an importemt

d to good writing and spesking., Its most effective use is perhaps
en in briefs for debates, IThere it is absolutely necessary to
bave such a guiding hand; otherwise, all would be confusion, Any

d piece of literature, however, has some kind of skeletal basis,

pupils can be led to make & good outline before beginning to :
te, elmost half the battle is won. Much trouble is thereby averted
nd much rewriting is rendered unnecessary,

a . Se The pupil should strive for rhetorical fluency and exe
‘oellence, This camnot for the most part be taught; it has to be
ught. In fact, not many ever cateh it no matter how hard they
rye If it were otherwise, we should have thousands of good
writers today instead of the few who have achieved fame, Only the
sers of prose and verse can attain the heights of literary power,
1t 8ll a teacher can do is to expose her pupils to the great
yrature of the world so that they may become inspired to the point
f catching, to some extent at least, the wondrous beauty of the
beritage of the ages. If ome pupil out of & thousand sees the
en end follows the gleam, then any teacher ought to be perfectly
well satisfied and feel fully repaid for her efforts., FPerhaps I
should say that one out of every ten thousand would be & high exe
SEncY.

Rhetorical fluency and excellence are composed primarily ofs

8. Effectiveness of expression, For illustrations, see
previcus citations and also eny of the great master=
pieces of diterature,

b. Beauty of expression. Although prose writing often
has the element of beauty, it remains neverthsless for
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the poet to show us supreme grandeur, A teacher
would do well to bresk away from all courses of study
now and then to read = not to dissect = great makter=
pieces in poetry and even in prose, What pupil
would not beecome enthused over such marvelous selections
as Lincoln's Letters to Mrs. Bixby, Secretary Lene's
Tribute to the Flap, or Logan's Speech, to say nobhing
of the gresat poems of all times, some of which are but
a stanza in length. After explaining the situation
leading up to the writing of the poem of only one
stenza, read Lendor's Rose Aylmer, If adolescents
are not inspired by this greatest of love poems, then
there is something wrong in their emotionsl make-up.

i 4, Creativensess br:.ngs in a point of conflict between the
eld and the new in education. The newer apostles of productive
teaching, led in literature by Hughes Mearns, contend that practically
11 children cen create original forms of expressioms if permitted
and encouraged to try. Others think that such efforts are fruitless,
he opinion held here is that it is highly worthwhile to try. For
1llustrations of excellent achievements, see pe.rticula.rly Meanns"®
reative Youth and also his Creative Power. #®

E. Fifth Units From a Functional Stendpoint = Grammar

. Not only gremmar, but rhetoric ws well, used to be taught for

. their own sakes, bu§ now the view prevails that they should receive
zfﬁféeﬁbion only as they function in the composition. Functional use

is éé,sily illustrated. For example, each is usually deﬁned as an:
“aéﬁegtive, which is a word that desdribes or defines, In the sentence
Eaah boy is present”, each is a pronominal adjective modifying the

eun boy. Byt in "Eech is pi'esent" s ‘the same word ‘b.ecoms an indefinite
noun and stends alo;le. *

| Again in "This is my pen; it is a good ome", it is a personal

'fpiéq:xo'un whose antecedent is pen. But in the sentence "It is raining

*
See ( 94 ) and ( 95 ) in the Bibliography.
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ay," it becomes an expletive (pronoun) without any definite ante-

dant: The term work may be eithef a noun or verb, depending upon
née in the sentence. As a noun we mobe its place in the sentence
1 work and no play makes Jack a dull boy," ‘As'a verb, we say

éfﬁéy work hard,"

g Thus it is thet these parts of sentences, whether they be
;ﬁérﬁs,‘phrases, or clauses, subjects or predicates, objects, modifierg,
 ' independent elements, must all be studied frdm a functlional stande
:aint,,not as Absclute, definite factors that can be labeled on the

tsiée. They may be teken up from many angles, a few of whiech will

1. Parts of the sentence -~ their meaning and function.
‘eeording to Stebbins ( 145: 177), there are five main elements of a
ntence =~ the subject, the simple predicete, modifiers, complements,
independent expressions. The subject and the predicate are the
it importent divisions, They are the main parts; all other
visions serve them, To know the sentence, then, in its entirety,
ne must know all five parts, but for purposes of junior high scheol
aching, the subject and predicate need by far the greater share of
ention.
‘ &. The subject. The subject is that of whieh something
is said. It is either ==
1' A simple subject.
a' Word, ‘
Noun, as James went to the store,
Pronoun, as ﬁe goes to school.
Gerund, as Seeing is believing.
b! Phrase,
Infinitive, as To work should be pleasurable.
Gerund, as His havigg deserted us makes
little difference,
¢' Clause (substantive), as That he owed the
money is certain,
21 A complete subject (simple with mod:.:t‘:.ers)
a' Word modifierss
Adjective or partielple, s e
Good men are highly esteemed.

Promising young people should be encouraged.
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Possessive noun or pronoun, 88 =-
John's hat blew away.
His reputation was established.
Word in apposition (noun or pronoun), as
John, the mason, is at home,
Both of them == he and she alike =~ were
discharged,

b!'! Phrase modifiers:
Prepositional, as Men of meny minds are
needed,
Infinitive, as ==
Working to improve oneself is a wnrthy
embition,
Participial, &g ==
Thanking you agein for the kindmess, I am
very gratefully yours.

¢! Clause modifiers (edjective), as ==
He whom we saw was Mr, Brown,

b. Simple predicate. The predicate is that which is
expressed about the subjects The simple predicate
may be either a verb or a verb phrase (verb with
its auxlllary), as ==
He runs,

He will rum.

The simp'i_é“predicate is often completed by other
words called modifiers and complemem:s, thus forming
the "complete" predicate, as w=

He ren fast. Fast is an adverb modifying ran,

He shot the bear. Shot the bear is the complete
predicate; the bear completes the predicate verb shot,

c. Modifiers, Modifiers are words or groups of words
that describe or limit in some way other words or
groups of words in the sentence, as "The big man with
the musteche whom we saw yesterday is Mr., Brown,"
The and big are word modifiers, with mustache is a
clause modifier, all limiting or describing man in
some way. In the sentence "He ran quickly to the
store after he shot the bear,"™ the word, the phrase,
and the clause modifiers all modify rém., In addition
to modifying verbs, adverbs cen modify adjectives,
other adverbs, infinitives, gerunds, or participles.
The various relationships of modifiers and the word
modified ares -

Noun end adjectives Green grass. :

Noun or proncun and predicate ad;}w‘civet John
1s clever, and he is goods

-Pronoun and adjectives "Poor me. ‘He is poor,

Adverb and adjectives She is very pretty.
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Adverb and verb (or verbals)s Run quickly,
To err purposely is serious. Believing ignorantly
is pitiable., Seriously resolving to do better,
he set about with new heart,

Adverb and adverbs He ran very gquickly.

Stebbins gives the following list of modifierss

1t Of the subject.
. a' Noun, or equivalent, in appos:vbion.
John, the mason, is here,
b! Noun or pronoun in possessive case:
John's dog ceme back. His purse was
found. '
¢! Adjective: Good ehildren are well liked.
d! Adjective clauses: The dog that ran
. eway came back,

e' Prepositional phrases He with the golden
. hair is & bishop.

f' Adjective phrase (attrlbutlve): He is
. not of presidential caliber.

g' Participle: Hoping and trusting, he
sterted one.

h' Infinitives Striving to succeed is a
worthy aim,

2' Of the predicate.

a' Adverb: He ran fast.

b' Adverbial objeoctives John went home.

e' Participle: He contended wawerlngly.

d' Infinitives He came to see,

e' Prepositional phrases Ie went to the

. store, .
£t Adverbial clauses He goes where it is
dangerous.
d. Complememts (after Bolenius ( 8:1330-331 ) and

Stebbins),
1* Attribute complement, This is one that refers
back to the subject, as ==
The house is large and camfortable,
Thet is what I mean.
This is a wire mattress factory.
This book is of little value.
21 Obgeet complement, denoting the object that
receives the action of the verb, as ==
I kmew him well,
He knew what wes coming,
Let us taste of the jem,
3' Objective complement, expressing the result of
the metion of the verb upon its object, as =~
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They elected him secretary.
They choose whom they please to be their leaders.
He found himself out of employment,

e. Independent elements (after Stebbins and Bolenius),
1* Expressions of direct address: John, come here,
2! Exclamatory expressions Hark! The bugler calls!
3! Parenthetical expressionss This, it seems %o

me, is good sport.

4' Absolute constructions: The dey being rainy,

_ we postponed our trip.
5' Adverbs and adverbial phrases heving introductory
, forees Now, who will go?
6' Conjunctions that connect the sentence with the

. preceding one: That, hawever, was untrue,
7' Expletives there and it: There were four of us..
8! TNominative of addresss Charles, where are you?
9' Yes and no in answer to questions.

2., Functionsl grammar relative tos
a. Tords. Words are symbols of ideas, In gremmar we
refer to them as parts of speech == noun, pronoun,
adjective, verb, adverb, preposition, interjection,
and conjunction. The functions performed by each
ares
1' To name something (noun).
a'! Proper: John, United States, Cincimmati.
b' Common:
1'' Conerete: men, windmill.
2''  Abstracts gratitude, mearness.
3'Y Collectives femily, race.
2' To substitute for & noun (pronoun),
a' Personal: He is in the city.
b' Relative: Whoever will may come,
¢! Interrogatives Who is that.
d' Demonstratives This is the house,
e!' Indefinites Each has his own views.
3% To assert (verb).
a! Transitive: He threw the ball.
b' Inbransitive: He works hard,
¢! Copulatiyve: It is I,
d' Verbals, e
1'* Infinitives To err is human,
2''  Gerund: Seeing. bel1eviqg
3'' Participlet Having seen the bear, he
. b o2 4 P
4% To connect (preposxtions and conjunction),
a' Prepositions He ran into the house,
b!  Conjunctions
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Coordinate: He and she are here.
Subordinates I will go because you want

me to. ' L

Corrélatives I talked with both John and
Will, '
Conjunctive or relative adverb: (See below
under adverbs, Conjunctions are called
conjunctive, or relative adverbs when, in
addition to conneecting, they indicate a
relation of time, place, or cause).

5' To extlaim (interjection)s Oh, how beautiful!

6 To describe and limit nouns or pronouns

_ (adjective).

7' To describe or limit the meaning of an adjective,
a verb, an adverb, a preposition, or a con=-
junction that has adverbial force (adverb).

a! Modify:s The child cried bitterly.

b' Connect (conjunctive adverb)s I skated
where the ice was thick.

¢t Miscellaneous functions, relations, or
service, ‘
Place: 1 live there, -
Motion or directioms He looked up.
Time: They left yesterday.
Succegsion: She recited next.
Henner and qualitys She spoke gently,
Degree and measure: Thank you very much.
Affirmation or negations Yes, I will do it.
Conclusion in reason: Therefore the bill
was passed,
Joining: I know why you came,
To ask a direct or an indirect questions
Where are you going? He asked where I was
going. ‘ ‘

b, Phrases, A phrase is a group of related words used
as a part of speech; it has neither subject mwr
predicates '

1' Noun: To err is human,

2f Adjective: The city of meny monuments is
widely known,

3! Adverbial: He rem with all his might,

c. Clauses, A clause is & group of words that conteins
both a subject and a predieate, but which does not
make complete sense when standing alone. It may,
or may not, have modifiers. In compound sentences
there are two or more coordinate clauses; in complex
sentences there are onme or more principal and
subordinate clauses.
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1* As to function.
a' Noun: Whatever is is worth knowing.
b! Adjective: The man whom we saw is Mr, Jones.
¢' Adverbials When he came, he fought bravely.
2' As to kind in the sentence.
a' Independent or principal clauses I will go
when he comes. ,
b' Subordinate or dependent clauses I will go
when he comes.,
¢! Coordinate {mey be two or more principal,
or two or more subordimate clauses):s The
dog barks end the horse runs. (Both inde-
pendent). I went when he told me and where
he directed me., (One independent and two
dependent. ) ‘ ‘
3" As to form of introduction.
By a relative pronoun: He who came is my brother.
By a relative or conjupetive adverb: I go where
he directs.
By a conjunctions I came but he lingered.

Fo Sixth Units From a Functional Standpoint - The

Mechanics of nggosition

While not by any means the most important factors in
‘ ¢aappsition.wTiting, the mechanics are, nevertheless, mnecessary
"émants in good written expression. It is well, therefore, to keep in

miga established usage ins

; 1. Punctumtion, There are three reasons for poor punctua=-
on «~ failure to realize its importance, ignorance of grammar end
the construction of sentences, and insufficient drill, Punctuation
8 80 essential that it can be made an aid to better senmtence con-
structlon. A comme is reputed to have cost the United States Govern-
tent & million dollars. A section of the tariff bill at one time
med to introduce fruit seeds free, When the bill was passed, =&
omma separated the words "fruit"™ and "seeds", Until the mext session
*Congress, all fruit came in free,
Note the difference the placement of a comma makes in
'he natice that was handed to the preacher for announcement. It was
posed to reads Peter Bower%;>having gone to sea, his wife desires
ayers of the church, ead by the ministsr, the meaning was
“different: Peter Bowers, having gone to see his wife, desires
rayers of the church.
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e There are no absolutely fixed rules for much of
unetuation., Some one has said that it is not even & matter of
orrectness, but an erts The prinecipal thing to keep in mind is
he matter of clearness.

a. The comma serves six principal purposess:

1' In letters.
Dear Charles, (friendly salutation).
Yours truly, (complimenmtary close).
Shepherdstown, W. Va., Oct. 6, 1929 {closed
headings)
M¥r, Charles Jones, Grafton, W. Va, (closed
address).

2' To separate clauses,

When joined by coordinate conjunctions unless

long or very short ones,

Right: The train pulled in, but he was not

on it. :

¢ Rights While I belisve in your proposition, I

' cennot endorse it,

» Rights George Washington, who had ‘red hair,

" wes the first President,

7 Right: He, seeing the lion, drew his gun,

* Ors Seeing the lion, he drew his gun,

3' To mark off slightly parenthetical elements.
Rights Write soon, Mary, and give us the news.
Right: Well, how did you enjoy the show?
Right: The day being cloudy, we stayed at home.
Right: We came to New York, the lergest city
in the world.

Right: He is, to say the least, & big scoundrel,

4'  To separabe series of words and phrases.

Right: A big, robust, healthy men ceme by.
Right: At the Zoo we saw birds, aenimals, and
reptiles,

5' To mark off guotations when not too long.
Rights He said, "Come on".

Right: "We are ready," said the ca.ptain.
6' To meke the meaning clear.

~Wrong: For a dime you can buy & pie or cake
end ice cream,
Rights For a dime you can buy a pie, or cake
end ice cream.
Confusings Long before she had received a letter,
Rights Long before, she had received a letter,

Notes For minimum essentials in punctuation, see ( 130 )
‘i:a i;he Blbliogre.phy.
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(Notes Many persons use commas superfluously.
In addition to the many exceptions to the
many exceptions to the above rules, or most of
them, there are other cases in which one needs
to be on his guard. Some foolish uses of '
commas are illustrated by the following wrong
insertionss
In the road, stood a wagon.
The driving of an automobile, is proof, of one's
self dependence.
A %tall, heavy-set, man was here., (The last
comma should not be used.
He made a study of, music, art and literature.
(Omit the first ome,)
bes The period. Three principal uses are performed by

the period.-

1' A%t the end of declaratlve and imperative
sentences,
Rights He came today.
Rights Come to me, Charles.

2! After abbreviatioms, including initials.
Rights Mr. Smith was here.
Rights John L, Sulliven was a great man,

3' After symbols in the headings and sub-headings

in outlines.
Right t A,
Be
1,
2e

¢, Interrogation point: Are you going?
d. Exclamation point: Hark! I hear voices.
Get out . of the wayl
e, Semicolon: The use of the semicolon is rather
difficult for junior high school pupils. Whether
to use it, the comma, or at times, the period is
indeed a debatable question in many instances.
Only the clearest-cut cases should be taken wup
with the students in junior high school.
1' - Between coordinate clauses when the conjunction
is omitted.
Right: He did not go to school; he went to
work instead.,
2' DBetween coordinate clauses which are joined by
a conjunction if the clauses are long, if they
have commes within them, or if abseurity would
result otherwise. :
Right: He said that he lent his neighbor an
ax; that on the next day, needing the ax, he
had gone to get it; and that his neighbor hed
denied getting it.
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Right: If I were a mllliomeire, 1 would have
horses, and motors, and yachts; and the whole
world should minister to my pleasure., (4
comms instead of the semicolon would cause
some obscurity of thought).
3' Between coordimate clauses joined by formal
conjunctive adverbs,
Right: The president recognised him; then he
began to speak.
f. 001033-0 ;
1' After a word, phrase, or sentence constituting
an introduction to something else that follows.
Right: There are three causes: poverty,
injustice, and indolence, (Note the colom
after the word "right"),
Rights The case was thiss weewc-w-a -
Rights He showed us samples as followss =ew=w-
2! After a formal salutation; as, Dear Sir:
ge Dash. Use the dash:
1! As in the preceding line.
2! Instead of parentheses when informality is
desired.
Rights Thet man == do not repeat what I tell
you -« is actually a drunkerd.
3' DBefore repetitions or summarizetions of
different kinds.
Right: Oh yes, he was polite =~ polite as a
Chesterfield -~ obsequious in fact,
Rights After you have milked the cows, fed the
horses, carried the water, cut the wood -= when
you have dome all these things, you may go.
h. Apostrophe, TUse the apostrophes
- 1' In contractions.
. Rights 'Twas; we!ll; haven't; isn't.
2' In possessive forms of nouns.
- Right: John's; boy's; boys'.
3' In plurals of numbers, figures, symbols, ete,
- Right: He knows his 2's. :
Rights His U's and W's are poor.
Right: Your #'s are oo numerous.
i. Quotation marks. Altho & few of the magazines
are practlcally discontinuing the we of quotation
marks, it is well to teach them for a while yet;
they may never be omitted by all writers., Use
them tos
1* Enclose a direct guotation.
Rights He replied, "I em not going."
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"~ 2' Enclose certain words or groups of words that
need special attention. Itelics serve this
same purpose., v
Right: We called him "5illy-sally."
Rights West Vlrglnla is called "The Little
Mountaln State ™
Rights The expression "It's me" may become
established usage,
jo Parentheses marks. Use them to enclose matter
that is foreign to the main thought of the sentence,
Rightt His story is true (unless, of course, we
find that he has perjured himself).
Right: If there should be & large crowd there (and
I am sure there will be), we shall not stay long.
k., Brackets, Use them to enclose words inserted in
& quotation for purposes of interpretation,
Right: "At present (in the eighteenth century)
there is.no question about it,"

, 2., Capitalization. The use of capitals differs with many
writers. In business writing, capitals are being dropped where not
absolutely needed. For instence, only proper names and adjectives
n titles of books are capitalized, while again the general names used
n connection with some specific name is not capitalized, Illustra-
ons of these two practices are:
He wrote The way of the American people.
I live in Tyler county near the Ohio river.
g Until the practice of such omissions of capibals becomes a
1xttle more common, it might be well to teach junior high school pupils
rthﬁ,establlshed forms. Capitals are used, therefore, to ==
a. Designate the first word ofs
= 1' A sentence: He is here. Go thou., Where is he?
o 2' Each line of poetry. (See any poem.)
3! A direct quotation.
Right:s He said, "We will mnot go."
Rights "We will not go," he said,

be Give special prominence to certain words and to

names of things and persons that are thought of as

individuals,

1' Important words of titles of books, articles,
etc. should begin with capitals., Gensrally
speaking, the articles, prepositioms, and con-
Junctions begin with small letters unless they
are the first word of the title,

Rights Century Handbook of Writing.
Right: Mamal of Good English.

2' All proper nemes end all important words used
as, or in, proper names should begin with
capitals.
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Right:s The Baptist Church, Wednesday, Mro
George K. Rogers, the Principal of the Urbana
High School, the House of Representatives,
the Second Corps of the Army of Virginia, the
Bible, God, American, Greeks, Mohammedan,
the Republican Party, ete.
3! Miscellaneous usges:
al  "I" gng "0,
b' "Resolved" and "whereas" when used in
resolutions,

. e' Titless Professor Joms, President Brown.

d'! Personifications: O Dark-Haired Evening!

: 3« ©Spelling, including abbrevietions, possessives, con-
rections, syllabication, and compounding of words. Since spelling
‘given & specisl place in the curriculum, no account will be taken
re. of rules of spelling or methods of teaching the great number of
rds that a child has %o learn. It is only with abbreviationms,
aSeaswes, contractions, syllabication, and compounding of words

t we are concerned., Suffice it to say, then, that correct spelling
@ifficult to attain and is getting no easier. Changes in our
rms of words are continually taking place as well as new words
oming in. Note such changes as fantastic for fantastick, catalog
or catalogue, progrem for progremme, end the like. New words that

ro been accepted within the last few years are garege, telephone,
dio, slacker, and meny others. Derivations coming from these new
Ids end fram older ones are almost 1egion.

&. Abbreviations. Abbreviations are not in good taste
in the best literary writings except for a few
standard forms, such as i.e., 6.8, qsV., Vviz.,
etce, AuDe, BuCe, 8ems, pom., and & few others,
Bad: Last summer I worked for the Eastern Con-
struetion Co, at Elgin, Ill. :

Rights Last summer I worked for the Eastern Con-
struction Company et Elgin, Illinois,-

Rights ' Mr. Semuel Smith, Dr, George Brown, St.
Peter, Mrs. Smith,

(Notet In ordinary writings it is best to spell out '
meny words that we are accustomed to abbreviate,
even some of the contractions listed above, such
as viz., 1.0., and others. Then, again, some forms
are not permissible when joined with ‘other com~-
binations but not alone., For instance, one could
not omit the word "ten" in the last example above
and still use the a.bbreviatian p.m.“)

b. Possessives,

1' The possessive of nouns and pronouns should be
used with gerunds, '
‘Wrong: I heard of him going.,
Right: I heard of his going.

2' In forming the possessive pluraels, form the
plural first and then the possessive. {
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Rights The boys' hats were stolen.

3' Omit the apostrophe in all pronoun possessives
except for one's, other's, and either's,

4' Use the "'s" in forming the plurals of
number, letters, symbols, and the like,

Right: He makes his a's and his 4's poorly.
ce Contractions. Contractions are not appropriate

in formal writing. One may use doesn't, don't,

isn't, and a few others in conversation and in

informal writings of colloquial style,
de Syllabication, About all that can be expected of

Junior high school pupils in the matter of

syllabication is the avoidance of divided syllables,

Several other principles might be mentioned, but

they do not deserve much emphesis in the junior

high school.

1! Do not separate combinations of letters the
separate pronunciation of which is impossible
or unnatural,

Rights Ex-cursion, not exceursion; 111us-trate,
not illustr-ate.

2' As a rule divide between & prefix and the
letter following it and between & suffi® and
the letter preceding it.

Right: Be~tween; punish-able.
3' As a rule divide "doubled"™ consonants.
. Right: Rub=ber; oce-casion.
~ 4' Vords ending in "le" should not have the "le"
set apart by themselves, but should be accompanied
by the preceding consonant,
i Right: Possi-ble; tri-fle.
£y L 5' Do not divide momosyllables or a syllable of
one letter from the rest of the word,
Wrongs Tho-ugh; stre-ngth; a-long; man-y.
(Notes Avoid dividing sny words at the ends of
lines as much as possible,
e. Compounding of words. In most cases except for a
few simple rules, pupils should be trained to comsult
. an up-to-dete dictiomary. There seems to be no
established custom in a great many instances. Words
are joined by a hyphen for a while and then the

hyphen is often dropped. It would seem that a

general principle is to use the hyphen while the

particular relabionship is new, but to drop it

after we have become accustomed to the compounding.

A rule of this kind is, however, too vague and too,

has too many exceptions to be. presented as a guiding

prineiple to a group of adolescents. . A few regula—
tions, however, are rather well established

They ares
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1' Use a hyphen in numbers from twenty-one to
ninety-nine and in frections as follows:
Twenty~-three; eighty-nine; twn-thirds, thirty-
hundredths,

2* TUse a hyphen between the parts of a compound
noun when the last is a preposition or when
the writing of the two words as & single one
would confuse the meanings kick~off, son~in-
lew, bull=-fighter, womsn-hater.

4, The writing of numbers and the use of Italies,
a, It is customary to use figures for dates, street
numbers in addresses, for reference to pages of
& book, and for statisties. :
*Right: October 16, 1929; 505 Main Street.
. be Figures are used for numbers that cannot be
expressed in & few words,
Right: The cost of the machine is &895 45,
Right: The city has e population of 25,840,
(Note: See eny good manual for more technical rules.)

5, Other essential usages. Two importent ones are --

ea. Verb usages, especially the parts of frregular
verbs., See any good gremmar for these. A few, such
a8 the parts of lie, g}&, and others, should be
learned exceptlonally well,

b. Pronoun usages, particularly 1nflectlons. These
should be familiar to the pupils by the time they
enter the junior high school, If not, drill on
whatever defects may show themselves,

6, Laws of serviece. This relates to such matters as the
agreement of the noun or pronoun, used as subject, and the' verb,
reement of pronouns and their entecedents, the use of an adjective
on it serves s a noun, an adverb when it serves as & verb, and the

Right: The number of individuals is small,

Right: He among all people is an exeception.

Right: He is one of many who are doing good in this
world.

Right: Drive slowly. (Slow is fast becoming the
accepted form in this case.)

Right: He writes well,

7. Forms:
e, Letters, Letters are of two principel kinds,
formal and informel. Under formal letters come
business correspondence, announcements, invitations,
and the like. Informal letters are seen primerily
in social and friendly correspondence,
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The forms for the different kinds of letters
are developed in any good manugl of writing or

in text books on language for secondary schools,

b. The menuscript. Follow any specific directions
that mey be set up by your school or teacher.

In general the following will suffice., Demand

that these and similar ones be followed closely,

1' TUse only the uniform paper requested by the

. EBnglish department.

2' Write only on one side of the paper unless
the teacher directs otherwise,.

3' Leave a margin of at least an inch at the left

. ~of the page.
4' Write the title in the cemter of the line
- about an inch and e half from the top of the
paper. Begin the first word and each of the
other importent words with a capital. Leave
no period after the title.
5' Leave one blank line between the title and
~ the first line of the composition,

6' All the sentences that deal with one topic cone
stitute a paragraph, Indent a paragraph at
least an inch from the margin. Do not allow
your right hand margin to become too seraggly.

7' Write with pen end either blue or black ink,

. Keep & Dblotter with your paper and use it
freely if needed.

8! Use the hyphen cautlously &t the end of lines;
be careful about the diviglon of words; do not
divide syllables. ;

9' Endorse all themes or. compositions exactly as

- ‘the teacher directs,
10" ‘Make your handwriting 1eg1ble. Do not crowd
. your words,

11* When written work is returned by the teacher,
exemine the comments carefully. .File the work
awey eaccording to date, For this purpose a
loose leaf book is excellent., If ordinary tablet
paper 1s used, make an envelope case for the
written work,
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CHAPTER XII

RESULTS OF THE EXPERIMENT AND THEIR INTERPRETATION

A, Items on which the First Two Compositions were Graded
' and the Tabular Results.

The compositions written during the first semester by all

ﬁs pupils of both the experimentel and the control schools were scored
fén items 2 to 24 inclusive.*

1. The totel number of compositions,**
2. The mumber of words.
3. The number of "parts" punctuated as whole sentences,
4, The number of “"stringy", or run-om, sentences.
5. The number of sentences.
8¢ The number of declarative sentences, ’
7. The number of interrogative, imperative, and exclamatory
gentences,
8, The number of simple sentences,
9. The number of compound sentences,
10, The number of complex sentences.

Elern Only the numbers of the items are given.in the tables on
sges 106, 108, 109, 113, 115, 116,
< **1t may be noted 2t the pumber of eompositions graded
oes not equal the number of puplls enrolled (see page 49). The
reason for this is that mo pupil is included in the experimental data
‘of the succeeding tables unless he was present for the writing of both
anpésitions and also for taking the group intelligence test,

104
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11, The number of compound-complex sentences.

12. The number of sentences begxnnlng with either a phrase
or a clause,

13. The number of word omissions,

14, The number of undesirable repetition of words, phrases,
ete,

15, The number of antecedents that are not clear.

16, The number of modifiers that are not suitably pleced.
17, The mumber of faulty agreements, such as those of verbs
end their subjects, pronouns and their antecedents,

adjectives and the nouns they modify, tense forms, etc.

18, The number of sentences of which the meenings are not
clear. :

19, The number of cases of faulty punctuation.

20, The number of cases of faulty capltalizatlon.

21, The number of wrong spellings,

22, The number of other gremmetical mistakes, such as wrong
compoundings, undesirable abbreviations, wrong forms
for writing numbers, etec.

23. The mean form values of the compositions according to
the Willing Composition Scale.*

24, The mean oontent values of the compositions according
to the Hudelson Typlcal Ability Compositlon Scale,**

*

‘ % The form value of the allllng Scale is secured by dividing
tha number of grammatical mistakes in a composition by the number of
words in the paper. Thus the smaller the quotient becomes the greater
8 the excellence of the theme, It must be kept im mind, therefore,

n reading the tables of succeeding pages that improvement in form is
represented by a decrease in the numbers representing the form values.
- Instance, the median standard scores for form are 5.8, 4.4, and
for grades seven, eight, and nine respectively. For the fourth,
fth, and sixth grades they are 18.5, 10.7, and 6.8 respectively.

o ** The content scores are the values assigned the composi-
tions according to the Hudelson Scale. The values on the scale run
rom O to 9. The zero score is the value assigned to a composition
of no merit whatsoever; a score of nine represents a high degree of
#xcellence in written expression.
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"TABLE 1I

ISTRIBUTION OF SCORES ON THE VARIOUS ITEMS ON WHICH THE FIRST

7 L
Seventh :Grade Eighth Grade ~ Ninth Grede
"1st Com- {2nd Com- {18t Com- }2nd Gom-| 1st Com- ] 2nd Com-
position {position { position ! position; positionj position
26 34 4 38 48 46
4674 7854 ¢ 6518 113,018 {12,060
324 31 34 I
58 93 | B4 112 1 59
348 506 411 TS 684
348 506 | 411 T770 671
0 0 0 3 13
156 270 —1de 480 .
160 133 1187 163 554
8 38 48 F 86 138
14 65 20 1T ;g‘
14 34§ 37 128 T
104 125 81 NN I
20 20 20 DA
24 20 10 T
0 0 [0} TR b
18 46 25 48 36
10 34 20 28 41
310 264 279 368 341
84 98 T 85 89
96 69 92 218 196
14,8 Te49 | 8,09 5,83) 5,42
2.54 “2.62 3.5 3.2 4.13]  4.88%
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Table II is re:afd as followss

Item 1, In ’cl‘fe seventh grade twenbty-six pupils wrote

bofth the first and second compositions; in the elghth, thirty-four;

azad in the ninth, forby-éix.

. Item 2, In thé seventh grade the total number of words
~§’l’1§"bhe camﬁosﬂ:iens written was 4654 and 4674 respectively for the
éi’:a*a ard second sets of pﬁpers; in the eighth, the number of

rds was respectively 7854 and 6518; and in the ninth the number
";“ﬁmrds‘ was 13,018 and 12,060,

For an explenation of the remainder of the table 866 pages
ka‘n‘d' 105 for the meaning of each of the items in the first
ertical colum. The scores may then be easily read for each item

s for 1 end 2,
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TABLE III

EQSTRIBUBION _OF SCORES ON THE VARIOUS ITEMS ON WHICH THE FIRST
;Tﬁﬁ SETS OF COMPOSITIONS IN THE HARPERS FERRY SCHOOL

WERE GRADED
- Seventh Grade Eighth Grade Ninth Grade
1st Com= |2nd Com= |ist Com= ] 2nd Com= }ist Com= | 2nd Come-
~position jposition jposition | position jposition [position
31 21 30 30 22 ,
6634 6210 6570 6188 5786 5837

19 17 6 8 17 )

44 39 25 & 16 81
27 i 486 568 1 4b4 416 §§§
526 {485 558 464 410 333

1 T SO g 5
361 269 378 261 267 139
107 163 128 1 .128 82 75

29 38 24 56 45 156

30 16 33 20 22 48

31 | 21 46 31 49 42

62 64 56 29 315 24

34 26 11 11 12 12

20 17 19 11 "1l 6

2 0 3 3 3 3

38 31 22 19 13 16
60 24 42 16 32 24
215 1+ 197 . 178 168 177 161'

41 ....1...28 .45 12 23 - 19

11 .66 56 43 52 39

50. Y 115 93 ) 53,

6427 .1 5287 Dad 5438 5,56 5,45
2487 | 319 3453 . 3476 | 3691 4441

Table II1 is reed in the wame way as Teble II on page 106,
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TABLE IV

: TRIBUTION OF SCORES ON THE VARIOUS ITEMS ON WHICH THE FIRST
RDS

" TWO SEIS OF COMPOSITIONS LN THE SHE CHOO
WERE GRADED
. Seventh Grade Eighth Grade Hinth Grade i
§ Tst Com= | Com~| 18t Come | 2nd Com= | 18G Com=] end Com-
position jposition| position | position | position] position
36 36 24 24 25 25
5472 6608 4920 £808 FEI4 T RIDY
74 8 82 g 18 4
25 17 37 118 26 3
511 484 360 | 324 522 392
509 484 358 324 TR 8o
2 0 2 \ (s) S
415 250 00 1§7 290 TR
69 146 105 106 | 124 49
19 60 22 39 53 . 54
8 28 33 42 55 10
45 42 40 45 46 69 .
57 36 17 8 24 18
26 16 28 3 22 5
20 9 7 2 10 2
3 1 1 1 "3 0
22 18 20 14 17 £
23 13 24 9 23 4
180 . 160 112 g7 104 66
50 26 22 7 ig 3
90 70 54 26 50 20
44 36 37 28 70| B2
7.10 4,69 5,0 379 504 2476
2.56 4,08 3454 4,12 4,54 5.48

Table IV is read in the same way as Table II on page 106,
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In order that we might have some basis for ’judging certain
i es,vof the compositions, several paragraphs from Well;known short
iries by four modern and euthoritative writers =~ William D.
Ewells, Henry James, Edith Wharton, and Hemlin Garland were read.
;T}m parts read did not include any conversation; they were selected,
o far as possible, for their resemblance to the type of writing that
,héil'pupils of the experiment were doing.
_}i‘ei chosen in about equal numbers from each of the four authors.

he mea.n number of words per senbence was approximately twen*by-seven.
vhe approximate percentages of different types of usage are shovm
.in‘s"fa;ble V.

| TABLE V,

About five hundred sentences

110

vPERCENTAGES OF DIFFERENT TYPES OF EXPRESSION IN FIVE HUNDRED SENTENCES

*ROM THE SHORT STORIES OF BACH OF FOUR MODERN WRITERS

Type of E':EpressiOn F@‘&age of the Amount Read
| Sentences introduced by phrases or 25
clanses
Declarative sentences 93
.} Interrogative, imperative, and 7
- exelamatory sentences
_Simple sentences 1745
ompound sentences 175 .
‘omplex gentences 24
ompound-complex sentences 5]
Short _sentences a0%
_Medium length sembences 40%
- Long sentences 40%

* The number of words in each of these three types of
antences was arbitrarily fixed as followss

Short ~ From O to. 12 B
Medium -  From 13 to 25
Long - Above 25
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Since practically all comparisons will neceséarily be mede
by ’gra.des, the data of Tﬁbles II, III, end IV have been reproduced

, different forms in Tables VI, VII and VIII, pages 112, 114, and
115 respectively. The only change that has been made is that of
gi?ouping the daté. by grades instead of by schools.

B. An Interpretative Comparison of the Results of the
Exgeriment*

Item 1. The Number of compositions in each grade. One
éh;oﬁid bear in mind that in this type of date it is averages that
11 the story, not totals. For instance, in the seventh grade (see
ble VI) the number of compositions in the dii’fei‘enb schools» in the
order of B, H, and S is 26, 51, and 36, To compare the btotal mumber

éf};{errors of B and S in respect to any item would be unfair to S, for

the two schools showed equal merit S would have almost one and a
5 ﬁalf times as many errors as B,

Item 2, The number _9__;‘:'. words. These data are useful in

“bh.is experiment primarily in finding the form score of item 23, No
ﬁﬁﬁa,rpre’cation otherwise need be attempted,

Item 3. The number of "parts" pumctuated as whole sentences.

hi“a is a rather common type of 1é.nguagé error in the first year or
two of the junior high school and does not entirely disappear even
fr'cm the writing of semior high school pupils. In the seventh grade

é,ib, the beginning of the semester B had a mean score number of three

* See the tabular results in Tables Vi, kVII, and VIII,

£
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rs-per composition, S had two, and H only a little more than one-
~fi-'-." At the end of the semester H ‘had&ﬁr.a.e‘tically the game score

'é.t first, B had lowered hers to one error per composition, and S
m@’,.redﬁoed hers to one—eighth'of’ what it wes et first, or about one-
iféﬁrth berrer per paper. |

: In the eighth grade B had a very poor initial score and even
h&dan increase of thres errors during the semester. Although H had
"",g,r,‘“b‘;ej‘bter score both at the beginning and the end than S, she made

eh less improvement. School § reduced her number of errors 72 per

éhfiﬁ,; H,only 50 per cent.
- In the ninth grade the three schools had practically the
s&ﬁz score1on the first set of papers, but S made the most improvement

r:mg the semester. School B reduced her number only a little more

han 40 per cent; H about 70 per cent; and S, 78 per cent, Thus it
san be seen that, on the whole, S made a much better showing on Item

then the control schools.

Item 4, The mumber of "stringy", or run-on-sentences.

’k"i;k\he seventh grade B made a much poo rer'“ showing at the end than
the beginning of the semester., While H and S showed about the
: e ‘;nmqber of reductions in errors, S s’cé.rted with a much lower
M‘ar; Counted in terms of per cent, she hed about three times as
rea’c an improvement as H, |

In the eighth grade B had a very poor score on her first®

Continued on page 11T.
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TABLE VI

GRES OF THE VARIOUS ITEMS ON ?&HICH THE FIRST WO SETS QoF

COMPOSITIONS WERE Ghiﬁﬁﬁ o
Seventh Grade
B H S
lst Com= | 2nd Com= | lst Com=~ | 2nd Com= | lst Com= |2nd Com=
{ position | position | position |position | position [position
26 28 31 31 36 36
4654 4674 6234 | 6210 5472 6608
78 22 19 T 17 L ]
36 58 44 39 25 i7
296 348 527 | 486 511 484
296 348 526 485 509 484
0 0 1. i | 2 0.
2086 156 361 ...269 415 250
67 160 107 .t 163 69 146
7 8, & 29 . ¢ 38 19 80
186 14 - TECN Y 8 28
10 14 ; Bd 22 45 42
140 104 62 64 57 36 .
4 20 B4t 88 S 36
32 24 20 17 .20 9
o i 0 2 0 3 1
20 16 .38 31 22 18
20 10 80 24 23 13
278 310 215 197 180 1180
0 56 50 41 28 59 26
4...104 84 7 __ 66 90 70
, 72 96 - 44 44 36
11.40 14,60 Be27 5,87 | IO B
2,54 2462 2,87 | 8.19 2.56 1,087
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Table VI is read as followss:

Ttem 1. In B twenty-six pupils wrote both the first and

8 e:ond compositions; in H, thirty-one; amd in §, thirty-six.

v " Item 2, In B the total number of words in the compositions
wri‘bten was 4654 and 4674 for the first and second sets of papers
’,espectlvely, in H, 6634 end 6210; and in S, 6472 and 6609.

For an explenation of the rest of the teble see pages

l% and 105 for the meaning of each of the items in the first vertical

p}.m. The scores may then be easily read as for 1 and 2,
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TABLE VII

;SCORES OF THE VARIOUS ITEMS ON WHIGH THE FIRST TWO SETS OF
COMPOSLTIONS WERE GRADED '

Eighth Grade
B : H i
l1st Com= | 2nd Com= | 1lst Com= |2nd Com= |lst Com- | 2nd Com=
position | position | position |position |position | position
34 34 30 30 24 .24
7854 5418 2470 8188 4920 4808
31 34 16 8 & 32 9
93 54 256 4 27 37 16
506 411 558 464 | 360 | 324
506 437 “B58 484 K151 Ky
0 0 0T (o RS S ’ ()8
270 148 B ) 200 137
133 197 R TIEE” 108 108
38 48 24 v BE 22 39
65 20 3% 1 20 33 42
; 3¢ § 37 F 46 - 3l a0 45
b o128 91 ' 56 29 17 8
.20 20 ! 11 28 3
20 10 19 il 2
0 0 3 3 1 , 1
46 25 22 ¢ 19 20 17
34 20 42 18 L )
264 279 178 168 112 97
80 -7 45 12 i 88 7
98 71 56 i 48 54 26
69 92 115 93 37 38
Te49 | 8,09 5,40 5,38 5,00 3479
3450 3.20 3453 3478 ¢ 3.54 4,12

Table VII is read in the same way as Table VI on vpage 113,
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TABLE VIII

vaCORES OF THE VARIOUSITEM.‘: ON ﬁHIGH TEE FIRST TWO SETS OF

Ninth Grade
B H S
4 1st Com= {2nd Com= | 1st Come [2nd Com= | 1lst Com= { 2nd Com=
position {position | position jposition | position ] position]
d 1. 46 46 22 22 .25 25
2 113018 12060 5786 5837 7514 5199
3 32 18 17 5 I8 r
112 59 16 21 26 I
7173 684 416 338 528 292
779.... 671 .. ~;g;9 333 582 302
3 13 . ) 5 ) 0
430 245 267 139 290 279
163 224 1. 82 75 124 149
86 136 . ) 78, 53 54
114 79 22 48 55 10
128 77 .49 42 46 69
- .89, 48 el 44 18
64 21 12 12, 22 B
13 4 11 6 10 2
2 5 3 3 8 0
48 36 13 16 17 4
28 4] 32 24 25 4
368 341 177 161 104 66
88, 28 23 19 48 8
85, 69 52 39 50 20
218......| 196 1 Ta9 T T TES (L
L5 4,83 3,91 4,41 4,54 el

Table VIII is read in the seme way as

Iable VI on page 113.
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osition, but made good improvemenﬁ. Her final score is, however,
"gprer than the first ones of e’ither H or 5. School S mede the

: és’."best percentage of improvement and had the lowest final score.
In the ninth grade S made by far the best record. School B
‘ﬁgd a very poor score on the first tests and decreased it only &
ii#tle less than 50 per cent. School H had a faifly good record in
-t:}iié;:,'beginning, but increased the nmiiber of errors almost 100 per

dent in the second test. In the case of S, whose first score wes

ch better then B's but not gquite as good as H's, the improvement

- was most remarkable., She lowered the number of errors from & total
,6fvtwenty-six to three, or more than 88 per cent., ©Such & reduction
 £§‘very significant, for this type of error is & serious ome in

| ghildren's writing. By an arrangement af Preséey's data ( 122~531 )
wenote that the run-on sentence is responsible for 33 per cent of
tha errors in the study he made, His findings are shown in the

following table.

TABLE IX

"FKEQUENCY OF ERRORS IN SENTENCE STRUCTURE IN TERMS OF PER CENT

Error : Per Cent

' Fragments used ag sentences 11

« 33,
4
5
11

7.

ng 7.
andancy and repetithon B
iitted word or phrase )
., eragmm%hnemx;gwpmt sentences b
'Miscellaneous 7
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Although the number of errors of the "stringy" type is

mparatively smell in the data of the experiment of this thesis,

h;ir influence on the sentence thought is great., This type of
 9f is so serious thet wherever it occurs the cleérness of the
thought is endangered. Pressey ( 122=-535 ) says:

"It seems & fair contention that an error is
important in proportion as it makes it diffieult for
the reader to obtain the writer's meaning. From
this point of view many errors in cepitelization and
in grammar are minors: if a child fails to capitalize
in referring to the 'Great West' or writes 'he don't!
for ‘he doesn't', he may distract the reader by
offending the reader's sense for the proprieties,
but he does not obscure meaning, Mistakes in
sentence structure do often meke the meaning obscure,
Mistakes in sentence structure are, then, even more
important than their frequency would indicate. They
are also very important because difficulties in
sentence structure frequently lead to errors in
punctuation end capitalizetion.”

Item 5., The number 2£ sentences. The number of sentences

ufl%ﬁfthe compositions of eny ome grade is not considered of'very

éféat importanbe in this study, yet by using it along with Item 2

- ome can determine the mean length of semtences. Were we to set

ﬁé'as a goal the developing of longer sentences, then we could say
~3i£§§t in,the‘sevénth grade S surpassed both B and H in improvement,
7 8§£¢01 B.even had a decrease in the mean number of words per sentence,
i In the eighth grade B and S were about on equal terms with
.a,little ahead of both. The ninth grade results show that S led:
’£$e control schools in both the first and the second tests,

While it may not be wise to urge the use of longer

»ntences in the Jjunior high school because of the danger of con=
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36;;1«0:(' though'b, it mey not be emiss to call attention to the fact
@}m‘,k vp to a limit of approximately twenty to twenty-five words,

he ‘be‘cter the writing becorﬁes the longer is the mean sentence length,
! ’b ’may be recalled that the mean sentence lemgth of the seleetions
,'%féad,from the four short story writers was twenty-seven words (see

| page 110).

- Stormzend and 0'Shes ( 148 ) Shink that the long
entence is not necessariiy evidence of senbénce mastefy, but is

)bf‘cén evidence of the lack of it. They found, however, a steadily

nereasing sentence length throughout the twelve years of school

ﬁfe from the fourth grade ‘upws.rd. The mean length for the upper-
i’éss college s‘oﬁden‘b was, according to them, 2.5 words per sentence,
fto - lengthen the sentence means the inelusion of a greater percent-
ageof the "stringy" type, or of other forms of poor semtence
fé‘i%i‘ucture, then amphasis ought to be placed on shorter one;s.  But
aince it seems desirable to strive for longer forms, we should work
owerd that goal just as fast as the dangers cen be eliminated.

"'dh can be dome in increasing the length of the simple sentence by

maklng greater use of appositives and modifiers. Then if, in
&édiﬁion to this, the confusion of thought ean be avoided in the use
@f’che complex and of the compound-complex types, the ptipiis may by
Eé’se means be led away from the writing of numerous short and
nomotonous simple sentences end also of the iniquitious run-on
émpound forms. On‘ the Whole, then, it seems desirable to strive

fer the use of longer sembences in the junior high schools, but not
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héut keeping in mind the many pitfalls along the way.

Item 6. The number of declarative sentences, and Item 7 =
~number of interrogative, imperative, and exclamatory sentences.

Thege deta reveal the fact that practically no variation in sentence
ﬁructure was secured in any of the schools by means of the use of
;ﬁ%errog#tive, imperstive, and exclematory sentences., The results
gfe‘so meager that they are really negligible, Of course the outline
égﬂfacts fufnished the students as & bésis for the merratives would
f?nrélly limit the use of these three forms congiderebly, but more
é#anoed studenfs would doubtless have included many of them in

é&gﬁ feports. The four short story writers (see page 110), aside from
%ﬁéwoonversational paragraphs, used 7 per cent of other forms fhap
‘declaratxve sentences.*

Item 8, The number of simple sentences, Item 9 - éhs number

’ compound sentences, Ttem 10 -« the number of compTex sentences, and
fem 11 - the number of compound-complex sentences. The purpose of

_@ase date was to see whether there was any improvement in sentence
ariety due the inclusion of cémplex and compound-complex forms. The
writing of gdolescentsyis usvally marked, as has been said, by an
%ﬁess of monotonous simple and of “stringy“ compound sentences. To
écure a greater percentage of the other two types generally mesans
 §rovament in the content score of a composition. |

i In the seventh.grade all three schools showed an increase in

ﬁhﬂ-nnmber‘of compound mentences. As for the complex and the compound-

. * For further gtudy of the use being made of ‘these forms of
'ntences gsee in the bibliography 148, 120, m, 77, 164, and 155,
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plex types, both B and H made a slight decrease, but S increased

hﬁr:ﬂnmber by the remarkable gain of more than 225 per cent. So far
»é;ﬁhe three schools are concerned, S ks the better record. By
référenee to Table V ( page 110 ) the goal should be approximately
“ié per cent of compound sentences as against S's 30 per cent, and
ﬁheﬁ:-e should be 65 per cent of the complex and of the compound-complex
forms as ageinst S's 14 per cent.

¢ Since compound sentences seem to be rather‘ objectionable

in ’junior high school compositions', it appears that in the eighth
grada, B deteriorated very greatly., She inereased her number from
133’60 197, Both H and S remained practically stationary in total
Hﬁ’mnbers but had a considersble increase in.ac’cual pereentageé. The

‘ en nurber per composition was almost exactly the seame for the two
f's}o_hools. In respect to complex and compound-complex sentences, B
agaa.n showed a poorer‘ score at the end than at the beginning of the
ééﬁssﬁer. H and S both made considerable gein and were about egual
in its smount.

o | The ninth grade results show that S had much more improvement
“:'é;;‘é.tive to compound sentences. Although the other two schools beat
3 in regard to the complex and the compound-complex types, it happened
'l: by the use of them they both reduced the merits of their
éﬁﬁ?ositions, for those two types were for the most part poorly

q:casnstructed.

* For further study of the use being made of these forms of
: sem:enoes see in the bibliogrephy .
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. Item 12, The number of sentences beginning with either a
phrass or & clause. In the seventh grade B 1s the only school that

med any improvement, but, even though she did make some slight
ga:m, her méan number per composition is far below those of the other
; 4,grroups, both of which have slight losses, School S had e smaller
drop in hers than H and besides she ad a larger mumber to begin with.
::?g.'bl‘e V ( page 110 ) shows 25 per cemt of the sentences beginning with
_e‘iAther‘ a phrase or a clause, Since S had but 9 per ceunt of hers, H
b’at f’a. little more than 4 per cent, and B about 4 per cent, it is
jfident that there is still room for improvement.

| In the eighth grede H showed & 1oss on this item. Both B
11'_‘ and S made & slight increase, but S had a much better mean scvore then
; The ninth grade results show that B did very much worse in

‘the second test than on the first and also that H failed by & few

; Qints t6 retain the position she held at the beginning. In the case

of S, however, an inorease of 50 per cent was made during the semester.

Item 13. The number of word omissions. In the seventh grade

| 8 kéé{:celled the other two schools. Although B made é good improvement,
shehad a ﬁ'ery poor showing to start with. School H had a fair score
m “the kbegi'nning, but made no improvement,  School S had a much
s?ﬁeitterk record than B to begin with and made a lerger percéntagé of
’bgain then she did. In comparison with H, S had ebout the same initial
eore, but she made much improvement while H failed to meke any gain.

In the eighth grade S had the lowest initiel nuwber of errors
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,_iéduced hers by a larger percemntage than either of the other two
bhpbls. She decreased hers 53 per cent as against 24 per cent for
’ nd. 48 per cent for H. In the ninth grade S also had a greater
nctmon than elther of the control schools., School H even had a
’ma‘h 1arger number of omissions in the end than in the beginnlng.

b Item 14. The number of undesirable repetition of words,
:phxaaes, etec, The seventh grade e of S had at the end of the experiment

aller mean number of errors per paper thean either of the control
8 i&bls 8nd also the largest percentage of decrease. In the eighth
ng;@é botﬁ B and H surpassed S on the first test, but neither made any
g‘in. On the other hand 8§ reduced her errors to a total of three, or
Iﬁiéacrease of almost 90 pér cent. The ninthzgrade results likewise
ﬁgw S to be the leader both in improvement and in the mean number of
Liéré on the second test., School S made improvement to the exfent of
i'pér cent; B, 67 per cent; end H, none at all,

-Item 15. The mumber of antecedents that are not clear. The

seventh grade table shows that 5 is ahead of the control schools. The
péreentages of decrease are 25, 15, and 55 for B, H, and § respectively.
nfthe eighth grade similar decreases are 50, 42, and 71 in the order
quB, H, and S. Besides, S had by far the lowest nmumber of errors %o
”fgit with. In the ninth grade S had but two errors in all the twenty=
ﬁx papers written at fhe end of the semester. School S led in the
pgrééntage of decrease with 80 per cent, followed by B with 69 per
'ﬂ$ and then by H with only 45 per cent,

g ~Item 16. The number of modifiers that are not suitably placed.
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L this item the number of errors in all three schools is practically
i gligible., No definite comparisons will, therefore, be made.
Item 17. The number of faulty agreements, such as those of

byverbs and their subjects, pronouns and their antecedents, adjectives
and the nouns they modify, tense forms, ete. In the seventh grade

‘Band S weré close contenders for first honors with H making a poor
showing for second place. In the eighth grade the scores and 'per-
.;én{f.dgés of improvement are all about equal for the three grades with
'ﬁhcwever., heving e little the advantage over the other two. The
nth grade results toll quite a differemt story. Here S far out-
;distamed the comtrol schools. She lowered her errors to & total of
fpur by the end of the semester for a percentage decrease of 76 per
‘;;e;iq*b. The other two schools made but little improvement; in fact E
E@d»"a slight loss of merit.

: Item 18. The number of senteneces in which the msaning is
mot clear, In the seventh grade S had the lowest meen number of

é~£rb~rs for both the first and second sets of papers. Her improvement

: ;is not qulte as much in percentages as H's, but H made a very poor
,,seore on ’ooth tests. School B had about the same improvement as S.
The eighth grade in S had a much better initial score and

made a much greater amoimt of improvement than did the comtrol schools.

In the ninth grede there is almost no comparison in the matter of
im?tovement, for S made about 83 per cent reduction in her errors
while B had only about 43 per cent and H only 25 per cent.

Item 19, The number of ceses of faulty punctuation. It

uld be remembered that the experimental school S placed but little
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k émsis 6n form as represented by Items 19, 20, 21, and 22 and also
,0.“:\‘aome extent by Item 17. It is seen, however, that in grade seven
UJ_I'bexyn 19 S had much the best mean score on both tests é.nd also the
gre;.tesﬁ percentage of decrease in errors. On the first test the mean
;a&mber of errors per paper was approximetely ll, 7; and 5 for B, H,
a.zads respectively. On the second test it was for the schools in the

; ame order 12, 6.4, axd 4.,5.

E In the eighth grade S made a much more impressive showing both
u‘bhe totai number of errors and in improvemen’c mede. In the ninth

rs,ds S forged still further ahead than in the eighth. Comparing the

,f’s"lifee schools in the order of B, H, and S, the mean number of errors
*;ﬁfﬁhe first set of papers was 8, 8, and 4; and on the second, 7.4,

,5}, and 2.6, Schoola B and H each decreased their errors only 7.3

‘,fr:czent, while S lowered hers 36.5 per cent.

Item 20, The number of ceses of faulty capitalization. Im

gde seven 5 did much better than the other two schools, especially

in _imProvemént. The gains of the three schools in the order of B, H, |
a.ndS were 10 per cent, 31 per cent, and 86 per cent. For the eighth
rs.de the improvement for each school in the seme order as -for the

év?en'th was 32 per cent, 60 per cent, amd 70 per cent; and for the

nmth, 51 per cent, 15 per cent, and 87 per cent. Thus it can be seen
hs.t, on the whole, S is fer ahead of both B and E in respect to
capitalization, "

Item 21. The number of wrong spellingg. The seventh grade

esults do not differ greatly for the three schools. In the eighth

é&e, however, S had both a lower final score and a greater percent-
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of improvement than either of the control schools. School B

iméf'oved only 27 per cent; H, only 23 per cent; and S, 52 per cent.
.hiéri,riinth grade gains are still more favorable for S; she had a
"ai‘gffé’ase in errors of 60 per cent as compared to B's 18 per cent and
't:eH’s 25 per cent.

” Item 22, The number of other gremmatical mista.kes, such as

e compoundings, undesirable abbreviations, wrong forms for writing
ambers, etc. in the seventh grade B had a poor score on the first

e‘a’s‘t‘ and inereased her errors 25 per cent on the secon& one., Schools
Ha.nd S made approximately the same improvement, but S had a better
{;g;vc’e‘ than H,

‘  In the eighth grade B again fell lower on the second set of

épars than on the first. School H made a fairly good gain, but even

‘that she closed the semester with twice 8s many errors per paper

g S, School S had & good score but failed to improve,

- In the ninth grade H failed to make any improvement. Both B
S improved, but B had a very poor score on both compdsi‘cions. On

he two phases, then, those of errors and improvement, S for the most

gxft led the other two schools by & good margin, not only in the ninth
grade but also 'in the seventh and eighth.

Item 23. The mean form values of the compositions according
o the Wllllng Composition Scale,* For grades seven B had a loss of

&pe; cent. This is an interesting fact inesmuch as the teacher

reported that she did but little else during the lenguage period all

emester except drill in the fundementals of grammer. School H had a

mll gain of 6.3 per cent. School S showed remarkable improvement
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rgﬁﬁcing her mean score errors from 7.1 to 4.69, or 34 per cent.

' In the eighth grade B again failed to make & gain or even to
héiaiher record of the first set of papers. School H had a very slight
igérbvement of less than .5 per cent. School S had the best meen
;écbré on both tests and made a very signifioant gain; she reduced her
é:rnrs more then 24 per cenmt.

| In gfade nine, both B end H had slight gains of 7 per cent
 §#@22 per cent respectively. School S started with e much lower score
béﬁ#n the other two and decreased it almost 30 per cemnt, It seems fair
q;ﬁgy that the gains made by S in the matter of form, or grammatical
ié&éréetness, is very significent for the reason that it was not stressed
, fa1l in that school. In reality the teaching of it was not much

5—,@ then an incidemtal matter.

s Item 24, The mean content values of the compositions according
0 the Hudelson Typical Ability Composition Scale.** For the seventh

grgde we find that B and E both made slight gains of 3 per cent and 11
§£;§ént respectively. Although S began with e much lower initial
éfe than the other two schools, she was still able to reduce her
‘r%ors almps? 66 per cent. In the eighth grade B had a loss of about
1§iéer cent. Schoel H gained'6.5 per cent whiie S improved more than
%;pér cent. The gains for the ninth grade are in the order of B, H,

anﬁ:S 16.9 per cent, 12.8 per cent, and 20,7 per cent.

2 See page 106 for an explanah:on of the form score on the
lling Seale,

** See page 105 for an explanation of the content score
paccording to the Hudelson Scale,
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Now, to summarize the results of all‘twentybthree items on

;&h the first two compositions were scored, § did much better than
ther B or H, In practiocally every case S had a better record either

n mean final scores, or in improvement, or in both. Many of the gains

: geem most signifioant and are far greater than those of the control
kji?khoels.*
;; , 'There are three principal reasons for claiming\significance

ifér the experiment. In the first place, it must be kept in mind that

‘ﬁ#ysemester is a very short time to make eny great change in composition

-aéxlity. It takes years to develop good writers. In addition to the
?iéf time during which the experiment was under way, it must not be
;f&fgotten that the seoring covered practiocally every phase of the
ipr;noiplea underlying written expression. Had only an isolated item
ﬂr £&o been taken for study, then the differences night have baen greater,
Eﬁ% even then it is doubtful whether one could have expscted more
iayrovemant than was made by S in some oases., The short period of time
";ﬁﬁ the wide range of subjeot matter éevered must, then, be placed on
thé oredit:side of the account of S as very signifioant deposits.

’ In the second place, as has already been stated in a previous
jéh@pter, a third set of compositiouns were seourgd from all three
;#éheols'in exactly the same way as the other two except that they were
 §r;hten three months after the experiment had been finished. The
 ¥6gson for wanting this third set was to determine whether £here had
:ﬁgan any "hold-bver" of the prinoiples learned during the process of

~ the experiment, If the results should show that the pupils in S were

‘

*
See page 128-a for a general summary table of these
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TABLE X

 SUMMARY OF PERCENTAGE GAINS MADE ON THE VARIOUS ITEMS 0
DURING THE SEMESTER !

~ |Ne. of] Berkeley Springs | Harpers Ferr Shepherdatmm
| Tbem | 7th | Oth | 9th | Jth | ©th %th 7th % 8th | 9th
Grade; Gradei Grade Gradel Grade| Grade Grade] Grade| Grade

-9l !l 1] so| 70| 9l 72! 78

L2 L7 ISR 32 gﬂz 89 i

OB L 3 % S L)
«23 =39 | =52 (o} 91 _
3 A1 31 130 | 69 ¢
=54 ,-gg =47 = ko [ 118
2 e 0~ %32 - 37 ,
2, 181- 3 hg - 60
0 671 23 - -
P50 691 151 k2 h%
T I I TR
L% i b3 60 85 25
-6 ...0 8 67 9
vl 30 8 3 1 60 1 15 37 ok
27 18 lh 23 2% QQ
2730 121 19 1= 8 ;ﬁ -3 %.r
-8 7% 6 0 2¢ 2, ¢ 24 i 28
9 17 1 61 13§ v9 ¢ 16 | A

* These are all expressed in per cenis. Those
preceded by & minus sign are losses instead of gains,

: Hote Items 1, 2, 5, 6, and 7 are not included. Item 1
' is the rnumber of themes. Item 2 is the totals of words in ell
 compositions for any one grade and is used only in determining
' the scores of some of the other items. Gains on Items 5 are
 such relative factors that it does not seem possible to put
them in quantitative terms. Since there was such a little
 change in Ttems 6 and 7, they are omitted from the teble.
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vil‘as far ahead of those of B and H aa thsy‘ware at the close of
ﬁhb first semester and, especially, if they were still meking more
riﬁid Pprogress after the lapse of three months' time, then it would
. soam that, from this standpoint, the superiority of the S group was
iyﬁféignifieant one.
L Before noting the results of the third test, it may be
 11§§11 to explain that it was not graded on all the twenty=three items
;_gﬁ,whieh the other sets of papers were scored, but only on item 24,
f"gi;wh\ich is content value. This score includes all the separate items
1iﬁ§§ling with the stylistio phases of composition from Item 2 to Item
“ F1é inclusive, and also Item 18 (see pages 104 and 106), but it is
f'nof & composite of the §Pores on the separate items., For inﬁtance,
xaqntence sense” is one of the specific topios of the list of twenty-
 three items. Although no separate score was made out for it in grading
‘ f“fhs third set of] papers, a composition that lacked accuracy in that
?Qapeet would, other things being equal, be graded lower than one that
( 31@ ﬁot have that perticular defect. In this respect, then, the
* vﬁ¢ieus stylistio factors wé}e considered in grading on content value
;;léhe.
,;’ Now, the reason for not making out scores on the many
;‘ﬁéfinite items was due, in the first place, primarily to the fact
iﬁat the test was not a part of the original plan of the experiment,
Aftar the ciose of the expariﬁsnt it seemed adviseble to have another
*_?qéﬁ for the purpose of checking on the smount of "hold~over" of the

friaciples taught in the experimental school, Although it wﬁs practical
L *
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ﬁ j§ﬁ§xdaairable to hgje the papers written, it was not considered

“Q\;_:Q;cessary for purposes of general comparison to grade on é;l the
iep@rate phases, but only on the sumarizing end inclusive item of

‘eontent value. What, then, did the results of the third set of

_ pepers show? The data are given in Table X, page 130.
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TABLE X1

COMPARISON ACCORDING TO THE HUDELSON TYPICAL ABILITY COMPOSITION
CALE OF THE SECOND AND THIRD SEIS OF PAPERS FOR CONIENT VALUES

. Grade
Seventh e ighth Ninth
2nd Com= | 3rd Com= | 2nd Com=| 3rd Com~ | 2ud Com~| 3rd Com-
position | position | position| position| position| position
2.62 2459 3.2 3.28 4.83 4,77
3419 3421 3476 3.58 4.4 4,49
4,08 4.29 4,12 4,52 5.48 5,76

Table X is read as followss

In the seventh grade, B made a mean score on content

:‘E{:gording to the Hudelson Scale of 2.62 on the second composition

and 2,59 on the third. In the eighth grade she made 3.2 and 3.28
c:a he second and third compositions respectively; and in the ninth,

4.83 and 4,77. The remainder of the table is read in the same way,
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The comparisons of Table X indicate practically no advance
in either of the control groups. In half of the cases there was &
}.ight loss. We have no way to account for that unless there was a
flétédewn in effort after the experiment closed. Of course the teachers
‘;# thﬁ control schools knew of the experiment that was being carried
ﬁ;iﬁ the school at Shepherdstown, but they did not know the details

f the work being done. During the course of the experiment they

ware, probably, exerting a little more effort than might be ordinarily

~e§;§pénded. This, however, /is only an opinion of the reason for the

eor results on the third set of papers; there is no data of any kind

‘faﬁ;railable to offer as absolute evidence.
In the experimental group there was a very satisfactory
ein for the three months i’ollowing/’ohe close of the experiment.

: A’-ithough the teachers felt they were obliged to go back more or less

to tyhe regnlar way of teaching, empecially in the matter of the type
i’ ,material to be sbudied, there was a very perceptible percentage of
i}ﬁprovement in all three grades. In the seventh grade the gain wes

«156 per cent; in the eighth, 9.56 per cent; and in the ninth, 5,11

per cent. While the improvement is not so marked as it was during
*b‘he time of the experiment, it is very satisfying to know that progress

"évzé‘;‘s‘.still being made. This data of the third composition, them, would

g@e'for the reliability of the experiment as it was conducted and
for its results. It may be well to add further that the teachers in
»7*'»‘»experimenta.l school did not know that the third set of compositions

W@uld be asked for until a day or two before they were written. The
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»;iﬁct that such was the case would preclude any contention that they
v‘had kept up their experimental type of teaching after the close of
the first semester. Of course, to some extent, they may h'avei been
‘eyxpeoting another test, but I feel sure that they went back largely
k‘kto the regular state course of study which they were supposed to
~_ocover during the year, Any adherence to the units and plans of
“\  ‘t§aching thgt were used in the experiment was purely voluntary and
was not due to & knowledge of another bost in the future.
As & third argument for the significance of the results of
"‘bhe‘ experiment, the gains made by all three schools during the
vpemaster were treated statistically by means of the difference

formula, which is

‘rféirf) = béﬁi;j;;:;g;z

This formmla tells whether a difference is significant, or whether in
aﬁother trial the results might be reversed or radically changed.
:  f‘If,ths difference is three times the standard deviation, it is a
 signifieant one; it is practicél certainty., To be exact, in 99.73
o Qéroqnt of the cases in a large number of samples, a difference would
be found, which would show in this experiment that the experimental
gi'm;p is better than the others. If the difference 1s only twice
;i,ﬁhé gtendard deviation, the reliability is reduced to only 95.45
£ per cent of the cases; and if only once, the deviation, then the

~ relisbility becomes 68.26 per cent of the cases. To be real sig-

 nificent, the actual difference ought to be three times the standard

', ,de7iation.
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Table XIIshows a rather 'significant difference in the gains

of the experimental group over those of the control schools, While
 practical certainty is not established in every case, still in nearly
.évery comparison the percentages run up well toward the 100 per cent
| ma.rk. The mean score results of the twelve comparisens of the table
. ahaw by statistical interpretation that in 9536 cases out of 10,000
: the‘, experimental group would mske the better Prcgrass. To omit the
"IGWest comparison, which is the third from the last, the mean for the
,éthsr eleven is inecreased to 9723 oases out of 10,000. To omit again
‘-ﬁhe second lowest, which is the fifth from the last, the mean for the
v f0ﬁaining ten reaches the high mhrk of 9840 out of 10,000, Some
three or four of the differences are practical certainties,
Now, & very impqr’cant fact must be kept in mind in dealing

1,>,ﬁ1th these dats statistically as I have done. Usually the difference

formila is applied to absolute faots, those that are not changing,
: a3 th9 scores made on a particular test, the heights of children, etc.
1 do not maa;x that these may not change from time to time, but it is
’che definite amount at a particular time that is being considered.
 In the dats of this experiment we are measuring no‘c. a definite static
~ smount, but the amount of gain, which depends almost entirely upon
k ",fthe time element of the experiment., For instsnce, if the time had
v’[ b?én but one day, then the change would have been so swall in amount
""that sny statistical treatment of the results would have been useless.

Still, the work done for that one day would have been just as proficient

é.a for sny other day of the entire semester. In short, there is no
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'f;ltgndard of length of time to check sgainst. dJust when should we ezfeot
‘difference sufficient to be significant? Would it be at the end of
fuﬁi week, or one month, or one semester, or one year, or four years?
 While, therefors, the data of the experiment oan be trested statistioslly
‘11>§§'far as the mathematical calculations are concerned, it behooves us to
féyvary careful in the interpretations of the results. Whether we

should be justified in demanding & statistically=-determined significant
Jv7‘differenea after ocarrying on an experiment in written composition for
‘chky one semester is doubtful.

By way of summary, the results of the experiment are signifi-

 esnt. It must be remembered that the time during which the eﬁperimant
was carried on wes comparatively short, especially for the study of
so muoh eubjeot matter and for measuring gain in written expressional

| ﬁﬁility. Still, the experimental group showed very satisfactory progress

' ~and excelled the control groups in practically every respect. The data
"f 1whan treated statistically had a satisfactory reliability which con-
~kk£irﬁsd the'conclusions drewn directly from the data itself, Then,

/Egéin, three months after the close of the experiment the experimental

 sohool showed a large amount of “hold-over” and was still making satis-

. factory progress,

¢. The Relationship between Content and Form in School Compositions .

Not s great deal hes been done in determining to what extent a

“knowledge of techniocal gramaer influences content ‘in written expression.
:The outstanding study in this partioular field was made by Colvin in 1902,

"fIn en attempt to discover whether the inventive power of pupils ocen be

 direoted snd improved, he exsmined five sets of compositionx written in
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i ‘iﬁhe,high school of Worcester, Massachusetts. His results showed that

: au increase in inventive power was paralleled by improvement in

femal correctness. He says: (see next page)
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We can reasonably conclude thet there is a close
relationship between these two elements in written
discourae and that the two are dependent variables.
The more important question, however, remainss Is
there any direct causal relation between these two
elements? Does an inerease in formal correctness
cause an improvement in inventive ability, and does
en inerease in inventive ability tend to improve
formal correctness, or are the variations in these
elements controlled by a cause that lies beyond them
both? The supposition that an increase in formal
oorrectness directly causes an increase in inventive
power seems hardly Justifiable, since processes con=~
tributing to inventive ability precede its expression.
It is difficult to imsgine how a mere correctness in
the expression of a psychic state could in any way
influence the sbtate itself. On the other hand, may
it not be reasonably assumed that the character of an
effective, intellectual, or conative state determines
somewhat the rm in which that state shall seek
expression, -and that, if we succeed in stimuleting the
elements of inventive ability, we shall likewise succeed
in improving the mode in which these elements find
expression? ( 25-418 )

Ina similarfsfudy made some years later, Colvin and
E&Bts found that logical power developed throughout the school

ﬁc'ﬁrse, the curve being quite similar to that for formal correct-

One conclusion thet they came to in this investigation was

The school pubs a premium on mechanical exactness,
formal expression, and rhetorieal correctness. It
ignores, or actually hinders, the expression of the
deeper self, It educates only & part of the child,

( 26-93 )

“ In referring to these studies of Colvin and Myers, Lyman

These pioneer studies of Colvin (and Myers), incom-
parably more important than the counting of errors in
spelling or in grammar, do not appear to have been
followed up by laber investigators. Here is & fruitful
field, weiting students who will improve on Colvin's
methods by following the development of particular
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groups of children through the junior and senior
high schools and by refining the methods of
estimating degrees of excellence in the various
elements. ( 88-192 )

Several other experiments have been tried to discover the

:f‘éér»relation of a knowledge of formal grammer with phases that are
{i;{part of, or closely connected with, content values in a composition.
ge.l and Barr ( 136-402 ) gave a test in formal gremmar snd a test
iﬁ{ﬁpplied grammar to moré than one thousand Sophomores and Juniors
113,‘ the high schools in Long Beach, California. The results showed
'Ei#tt‘the scores made by classes in English 2B, 24, and 3B decreased
in formal gremmar fa;:r'the higher grades, while those on the applied
grammar inereased, Since they found that formal grammér was forgotten
’m‘b ’t;ha'b language usege improved, they‘came to the conclusion that

no more relationship exists between the two forms of grammar than

here is on the average between any of the two high school subjects

of eny curriculum." In correlating the scores on different subjects,

‘ffi;hey‘ found a rela.’cionship of .50; between formal and epplied grammar,

“~'i.":&f’és‘as +48. They then concluded that "formal grammar bas no immediate
‘bransfer value so far as é.pplied Engliéh i comcerned."

| Asker ( 2:111 ) made a statistical study of é. knowledge of
"'é;rf&a.‘inv phases of formal “ gremmar, ability té Jjudge the correctness
Q‘fv,é;' sentence, and ability to use English as revealed through com-
,‘pcgitions. Four grammar tests were given to Freshmen in the University
'if Wisconsin. Correla’clons were then worked out between average scores

in English tests and marks in compositions and between marks in

gampos:.tion and average marks in all subjects. From the results of
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' wo comparisons the author decided that "knowledge.ofvformal
ammar iﬁfluences ability to judge the gramﬁatical correctness of
"eéﬁﬁeme and aﬁility in English composition to only & negligible
gfée.“ /Boraas ( 10 ) reached samewhét the same conclusion.

Hoyt ( 65:485 ) devised three tests - one in grammar,
gtin composition,band one in ability to interpret & poem -Jand
gqyertham to tﬁo hundred ninth grade pupils in Indianepolis. The
ga;*’i"é‘la.tions between the tests were lows between grammar and com-
p&éiﬁion,>.18; between grammer and interpretation, .21; aﬁd between

iﬁ%drpretatidn.and composition, .28, He concluded that “there is

'*ﬁﬁﬁut the same relationship existing between grammer and‘composition
‘aéd gremmar and interpretation as exists between amy two totally
1ffefent subjects, as grammar end geography." Rapeer ( 1263131 )
ag;ﬁred even lower correlations th;n'those of‘Hoyt‘s. He worked

h groups of ninth grade pupils in Minneapolis and found correla-

tions as followss between grammar and composition, ,23; between

rﬁmmar.and interpretation, «10; and between inberpretation and
goﬁybsition, 24,

| | These early informal investigations were followed by
Bfigg's elaborate experiments to determine the disciplinary value
af?féimal grammer, He made his studies in the Horace Mamn School
a#§ came to the conclusion that =-

These particulaer children after the amount of
formel gremmsr thet they had, do not, as measured
by the means employed, show in any of the abilities
tested improvement that may be attributed to their
training in formal grammer. #***% There is e
possible exception in the tests of Group I (ability
to see likenesses and differences) ( 123342 ),
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Lymen ( 87 ) compered the fluency of expression and the
bhanical accuracy of & nuber of themes of high school Freshmen.
Hié"eehclusions ares:

‘There appears to be & positive correlation between
fluency and accuracy. Those pupils who write fluently
are freest from mechanical errors. This statement
needs to be qualified to & certain extent; some
pupils who appear to write as they talk, in an end-
less string of run-on constructions, whose chief
means of coherence consists of 'and's' and 'but's' end
'so's', accampany extreme fluency with a marked ine
crease of inaccuracy, ¥¥** General excellence in
substance and rhetorical form apparently is accompanied
by a reasonable command of the mechanics of writing.
(87399 )

Jemison ( 673752 ) tested the progress of pupils in Grades
IV-:XII in language and composition ability over a period of three
_years. The average of all correlations between the sets of scores

wa.a 50, He oconcluded that an apparent correlation exists between the

:&i.lities in these two subjects -~ language and written composition,

% ‘ In a eriticel study of mtendardized composition scales,
fﬁbleh'( 37 ), Pressey ( 121 ), and others have shown that composition

: falues ere made up of many different phases snd not of one unitary
:‘éac‘bor.' For that reason it becomes necessary to determine what those
"[é}ié‘.ses are and teach them as separate and distinct elements, that bear,

of course, certain relationships to each other. Jomlnson ( 69 ) has

mede & good beginning of this kind in letter writing, The same thing
;m's’c be done in other forms of written expression. In the pest too

mch ettention has been given in writing to mere formal correctness,

Lyman ( 883188 ) gives three reasons for this misplaced emphasiss

 the appraisel of compositions on mere correctness demsnds diligence,
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"intelligenoe, and teachers have, in their overworked positions, taken

> path of least resistance; (2) the colleges and universities have
isted and are still insisting that the lower schools stress the
b.e’ha.nics and that matters of fluency and graceful expression be left

o the higher institutions; and (3) there has been a lack of sympathy

&nd cooperation between the different departments of the high sehools,

resulting in an emphasis in the content classes on exactuness of fact only,

”w@%h little or mo attention to effective expression,

The various surveys that have been made in regard to courses

' study and the meny experiments tlat have been tried relative to the
mious phases of expression have resul’bed in significant changes in cone

f&qptions and practices of language instruction. (1) Emphasis on formal

.ammar is graduaelly diminishing, (2) Oral and written expression are both

eceiving much greater attention. (3) Individual and group activities
Aaf§ largely supplenting lesson-learning, (4) Stress in both orel emnd
va;itten expression is being placed more and inora on activities that per-
‘bain'bo the social, civie, vocational, and other interests of the pupils.
yma.n ( 88:49 ) feels that "much needs to be dome (1) in differemtiating
ﬁétérials end methods of instruction for pupils of verying cepacity, (2)
i~§xtending inquiries into the actual "functional centers' of language,
and (3) in properly articulating drill in language minime with extended
'i:ke;‘c‘ice in expression,‘ both oral and written,®
| One of the purposes of this disser‘baéion, especlially of the
'éxpo;rimen'bal phase of it, was to determine as far as possible to what ex-

nt o relationship exists between content and form in junior high school

ébﬁp@sitians. Ag already noted, all the papers of all three grades and
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' all three schools were graded for both form and content, Willing's

cale for Measuring Written Composition was used tb determire the form
’é, which is secured by dividing the total number of gremmatical

° ffrér‘s in a theme by the number of words iﬁ it., To get the content
‘Séore the standards set by Hudelson's Typical Composition Ability Scale
,iﬁa;e used.

| It is plein to be seen that content and form cannot Be entirely
divorced from each other., To illustrate the dependence of the two upon
aah other, note the difference in the following sentence & few marks
a:f‘ punctuation mekes |

The president of the board said the teacher is & fool,
"The president of the board," said the teacher, "is & fool."

Thus it oan be seen that there is an interdependénoe of meainm
ingaml content, but that that close‘ relati onship pertaimé most largely
'E:o mere correctness of expression. For such other factors of content as
: iﬁlﬁgimtion, iiwentive skill, sense of humor, originality, logieal power,
é;ifceptive ability, feeling tone, etc.,, dependence upon form becomes far
ieéﬁfs‘than does mere correctness or exactness of meening, Although
__Eh&elson's scale takes cognizence of form elements, as any other content
scale muét do, it is as far removed from the immediste influence of them
as ~}’<§s’m.be reasonably expeeted. In grading for content, we aimed to let

hhe fom elements enter only in so far as the meaning was dependent

9dﬁ'tham.

In this experiment 586 different papers were gra.dedbfor both
ontent end form scores. By means of the product-moment method a
f,;_zi*ela"bion between the two was worked out. It amounts to .59F .0189.

While this is not an exceptionally high correlation, it nevertheless is
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i §rge enough to indicate relationship between the two factors., It
must be admitted, however, that the correlation is not very relisble.
'b.»/"VIVt’x‘the first place, it is larger thé.n it would otherwise be because
o - ,"af the factor of heterogeneity; all the scores of all the grades

e ,,m thrown together. In the second place, the two arrays differ in
"f{ ; §ange to a marked degres. Both of these elements serve to lower the
‘? f5ignificance of correlation; still it is not amiss to 1nterpretyit
1;; the light of this experiment. In this case, then, form becomes

. much more of a dependent factor than content, This is proved from

s : the fact that form was not taught at all in the experimental school
"kﬂ ,>excePt very incidentally, yet the pupils there, who were taught content
,;;‘ fdctors, made more improvement in both content and form than the
. fipﬁpils of the control sochools in which form was stressed.” In ons
‘oontrol school the seventh grade pupils were drilled almost altogether
’ "Z’ZGV'n grenmad during the entire semester. When their compositions were
_ graded at the end of the semester, it was found that they had lower

 geores in form than at the beginning of the semester and had made but

;;;fslight gain in content, Since the elements of form are largely tools
T?ﬁfof correctness snd accuracy, it is a logical conclusion, both from

: 5{iiiha experimentalvavidence of this thesis and from inferences based

"»t;l»‘pon opinions and experimental evidence of others, that th;ay are more

o depondent upon content than content is upon them.

»
L See tables VI, VII and VIII, pages 113, 115, and 116
gk;fer the. form and content scores.
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TABLE XII

”WILLING ”FORM"* AND THE HUDELSON

143

TYPICA.L ABILITY COMPOSITION SCORES

Seventh Grade Eighth Grade Ninth Grade
upil f1st Come | 2nd Come | 1st Come | 2nd Come- 1st Coumm 2nd Come=
Iposition posrb:\.on position position iposition | | pesition . .i
BTt WIH | W|EH e W lH
11 1 2 18 {2 65 12 14 1. 2 7.1.9 4 1.8
11 (2 111 l2 6 |2 | 1312 1 6|4 4 14
1 9 13 {10 13 5 .2 1 14 i 2 714 2 15
‘18 1+ 2 25 12 4 3 ¢ Ti 3 - 5 15 & 16
11 13 1713 13 5.3 618 € 16 T8
13 1.2 151 8 4 3 718 513 5 13
15 1.2 17 1 2 8 13 10 -2 7 14 5 156
1812 11 12 9 ¢ 3 9 {2 5 15 b 1 6
1.3 12 4 12 8-+ 3 10 1 2 7 f 4 4 ¢ 6
913 {10 13 9 4 ' 913 { 714 5 4
i 15 1 2 24 {2 6 15 31 4 615 4 16
13 1 4 § 11 | 4 5.5 415 | 815 8 15
14 13 ¢ 11 |13 6 4 8 316 6 ;1 4 8 15
7 3 14 3 6 5 4 B b1 5 5 1.6
8 2.1 15 |2 10 : 2 13te 1 515 8 i 5
16 3 20 |3 11 '3 | 122 ¢ 5165 5 16
5 {2 4 12 10 : 3 12§ 8 6 1 4 4 16
%15 1 2 256 1 2 11 3 13 | 3 6 | 4 4 § 5
TI1 I3 10 14 9 4 63 6 1 4 5174
i1z ts 11 13 8 4 T4 | 4 |6 T8
i 14 13120 13 9. 4 7. 4 6 | 4 315
o112 12 25 1.2 8 4 713 B i 4 4 | 4
116 13 117 13 7 14 6 14 6 | b 875
12 12 17 13 8 i 86 51 4 6 | 4 8 {4
9 13 11 | 3 7 1 4 6 ' 4 6 1 4 8 :5
8 3 11 3 10 2 10 § 2 4 5 4 6
: 11 3 9 1 3 6 | 4 i
5 5 5 {5 5 | 4 6 1 5
11 .2 110 12 7S B4
6..1.2 9. .52 5 1.4 815
5 12 110 72 1018 § 813
8 ¢ 5 6 i 4 5156 *ﬁ 8 i 6
8 (5 | 516 {6 14& TTTIE
7.8 6 15 4 16 2 16
' 713 514
718 5775
T 117713
6 |4 5t5
g 14 516
Tis S

(Table continued)
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TABLE XII (Continued)

144

TBE WILLING ”FORM" AND THE HUDELSOR TYPICAL ABILITY COMPOSITOH SCORES

BY 1 PUPLLS OF ON THE 100 FIRST WRLTTEN COMPO ONS
Seventh Grade Eighth Grede Ninth Grade
1st Com= | 2nd Come 1st Come | 2nd Come lst Come | 2nd Come
'§ position | position position | positioen pogition | position
W1EH LR Wt H Wi H WiE { WLEH
L1138 5 1.5

8.3 ()

S i LA

b i 4 5 {4
’ £.0.9 PR A
4 : 5 3¢ 6

% These scorsés are to the hearest one half
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TABLE XIII

THE WILLING ”FORM“* AND THE HUDELSOH TYPICAL ABILITY CGMPOSITIOH SCORES

Seventh Grade Eighth Grade :
1st Com= | 2nd Come | 1lst Comw ond Com= | 18t Com- | 2nd Come
position | position | position kﬁnéition position | positiom|

WTE | WJiH WIiE T WTE W] HE | WIH

41 8 2.1.2 T W - 4.0 4.0 B
T - 5 1.8 0 W0 GG 0 814 4...8.0

742 1..7.12 8 14 1 4.5 6{ 3 | 514

752 512 4 14,0 T4 41 5 4§ B

713 6.2 4 4 1 B & 61 3 S 1 4 |

1211 6 {2 B 14 6 15 41 [

512 213 4 3 T 43 475 TE T B

8.1.2 6.2 6.3 1 & °% £75 2T

812 9 ;.3 4 35 1 8 4 713 8 ;4

513 513 4 74 13 4 316 176

5.1 3 7.1.4 .5 18 410 28 1 T 3 413

P els 1108 ¢ 7T 3/ 8i4 t&LCE 16 4
S T N 20 T SO 6 T -3
$ 1241 11112 ;..6° '3 6 | & -2 11 § 3
41 4 1 415 VA 4 315
120 1 1 107 2 68 5 4 | 12712
(.02 110038 & o618 T3 3 RENE
N 7 & B - 0 "5 ¥ 15
5..3 4 13 + 3 4 4 ;4 i 4 6 {4 |
112 v 102 § 44 215 i 216 |

3.5 | 515 5 3 | 4 14 » 6 4

9f 3 [ 9.4 | 4 4 [ 2 ' 4 ) S5l

315 4.5 § 514 34 L

4: 4 1 2 4 F 44 1.5

41 4 3.4 1 b 3 7T
41 4 516 | 3.3 6 12

61 3 31 4 i1 2 6 8

6! 3 51 4 4 3 9 13

; 31 4 24 73 713
50 414 414 T8 514
1 g8 12 818
b . — - -

* These scores are taken to the rnea.res;b one half,
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TABLE XIV

* AND THE HUDELSON TYPICAL ABILITY COMPOSITION SCORES

WILLING "PORM"

T “‘ ;\ .

* These scores are given to the nearest ome half.,
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CHAPTER XIII

>L‘GEEERAL CONCLUSIONS AND SUGGESTIONS FOR FURTHER STUDY

A. General Conclusions

The conclusions here made group themselves into two divisions,

' ﬁirSt there are those that are proved directly and rather conclusively
frem the experiment itself, and second, those that ars derived from
inforences based upon experimental and anthcritative evidence of others,

supported by evidence of this experiment, so far as it doals with those

g&otars, but not proved by the experiment itself. The first group will

o termed "direct" conclusions and the second "indireot" conclusions.

I. Direet Conclusions,

a. To apply the mastery formmle of teaohing to a unit

’ﬁ”llgfype of currienlun.means a great lessening in the emount of tiresome
regetitien of the same facts and prlnciplas year after year, and secures
;;hlgher grade of accomplishment than does the method of teaching without
iéll 1eﬁrued cycles of snbjéct matter,

‘ b. Many of the form factors of written composition cen
;;secﬁrad by emphasizing content through its application in written
ughf. It pays to spend more time on the stylistic phdses of composie-
;an and less on the grammatical, This is provaé.by ﬁhe experiment
@ﬁ&plr. The experimental group which was taught the atyliatic and

ébutant‘phnses,with but little emphasis on form made even more progress

147
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i form than did the control groups that had but little of the ocontent

heses,

: ¢, The mechanics end formal elements heve, aside from
mre formal aeeuraéy, but little relationship to effeotive expression.
Ket only is this true, but it was shown in this experiment that
#ﬁlistic{ phases of writing ere largely independent factors, which,

‘éiangh their development, greatly effect the dependent elements of

mr, punctuation, and the like. This is proved to some exbent by

' comparatively high aorrelaﬁiehf between content and form together

'bh the rabt, previously noted, that emphasis on  content brought

v nprovement in form. The many phases of formal grammar and punctuation

k\jmprove in many respects without much definite attention to them as
Clear thinking which is a prerequisite for good expression,

aﬂhv
In short, much of

. seeks an outlet through the median of correct form.

'f.'bha meochanios of writing is inseparably bound up with the content and

, ,fis, in a way, a definite part of it.
d. The faetor of individual difference is very foroibly
ghown in the deta of this experiment. Even with those of practically

: the same educational opportunities we round differences in expressional

-s.bility practically all the way from fluency down to an almost

mintelligible type of theught.

e. In regard to many of the specific elemeats on which

,f,‘kho compositions were graded, the data show:

1. That the junior high school pupil cannot be

er the 'par‘b" or the "run-on® type of
to

aopended upon to get rid of eith

pntence. Those errors still persist in spite of the efforts made
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2. The length of sentences is oomparatively short.

,A@:soon as the early adolescent begins using clauses, which add to the

iiﬁgth, his language errors inerease largely due to confusion of
ought.

| 3. The junior high school pupil makes but little
'fﬁr'ef interrogative, imperative or exclamative sentences in his
ﬁfitten expression.
k 4. iittle use is made of clauses and phiasos in the
;§§ginning of sentences. To make use of them is-one of the best means
v'éfléerrecting the fand' habit as well as to secure a desirable form of
sentence variety.,
: 6. The choice of words reveals a limited vocabulary.
- :1; is only & few pupils that show much regard for good diction. Not
iééﬁly is the dietion poor, but fluent expressions are rare, Seldom
“ééos the teacher find a good, highetype, literary sentence.
6. Simple and complex sentences make up & very
%idrge parﬁ of the 8entenee'type Qecordimg to form. The complex seﬁtencea
éﬁsn introduced are often the rasultvof confusion of thought, not of
‘ﬁiéarbfnlly planned type of expression.
- 7. Considerable carelessness is noted in undesirable
kfspotition of words and phrases,
' 8, The number of antesedents that are not clear are
f;i primaril& because of iﬁfroquent use of complex sentences. Likewise

the number of modifiers poorly placed are not numerous because of the
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roat number of simple and compound sentences used.

9. The lack of clearness of expression is not
ally so great as to obscure the meaning entirely, but accuracy of
 §§ght is quite noticeably lacking. Were & greater peroentage of
;émglex sentences used, thé clearness would suffer far more than.
fi; usually does. |

I1I, Indireet Conclusions.

» e, The amount of the formal elements needed as such
?By‘junior'high school pupils is much 1ess,thaﬁ heretofore supposed.
iﬁ&gh time and onergy‘has been wasted on trying to raise the level
» $£ ell pupils to tha% of .a techniocal knowledge noodoé by only & few
';ﬁriters. ‘ | |
o | b, The motivetion of writing through the means of
;ﬁmterasting, challenging situations will solve a great meny of the
?gérpiexing problems of teaching composition. Since improvement is
,,ha result of effort expended with a conscious aim for that improve-
3m§nt; pot of mere time spent or, in the case of composition writing,
{éf,the number of themes required, more satisfactory results are
kikély to be secured by & greater emount of writing of & highly
fibtivaﬁed nature then by more practice of a less stimulating sort,
¢, More attention to individual needs, betﬁ of &
’i@gnostio and remedisl mature, results in a greater reward of
gghiavgment_and suecess, Individual needs oan best be met through
jh§ laboratary method of teachiﬁé; Pupil direotion in study is of

fundamentel importance, and the best form of it is secured under the
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,~§onditions of teacher guidence in the problem=solving situation
 4:ef>a classroom, or laboratory.,  As compared with the recitation
 method of teaching English composition, the laboratory plen is

~jmnch more worthwhiie. Horner ( 61-67 ) found that the recitation

 method required neerly twice es much time and study as the lab-

  o:atory plen and even then the former resulted in a somewhat

" inferior type of product.

Be Suggestions for Further Study.

The conclusions of the preceding section imply needs for

further study. Of the many that might be mentioned, a few that

: ~are crying loudly for solution are:

1. The laboratory technique of teaching written compo-
sition lacks the refinement of that in the science laboratory.

Much needs to be done in an experimental wa& to determine the best

. forms of supervising writing in the junior high school.

150 -

2. There is no wide-spread agreement on minimal essentials

in lenguage. Meny courses of study are still heavily loaded with

dead snd useless subject matter that should be replaced by & currioulum

 pased on use, Bere is a fertile field waiting for cultivation by

“mbans of philosophic thought and experimental investigation.

3., The relative importance of essentials is still a mooted

"qnestion. Is one grammatical error as detrimental as any other?

".What phases of punctuation, capitalization, end sentence structure
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 7f ah0ﬁ1d receive most attention and which ones less? Here, then, is

 room for sdditional study. *
4, Courses of study need to be worked out by cyeles and
; units. No investigations have yet been made on appropriate oycles
of instruction in written expression. Much theory has been propounded
- on the unit type of teachimg, but not much has been done in its
~ application to composition writing.

5. There is much need of specifioc plans for cooperative

teaching of English in the junior high school. The need exists not
only for better plans but also for more persuasive eloguence in their
behalf. High school principals and their teachers of content subjects

- are yet to be convinced, at least to the point of favorable actionm,

o . that it is wortlwhile to teach good English in all olasses.
6. There should be further work on,analyzing'the specific
characteristics end their "earriers”,” in the different fields of
written expression., We have long since learned that we cennot construct

material things as wholes, but must make the separate parts and then

fit\them together. In composition writing we have been trying the
plan of seouring humor without knowing what constitubtes humor ; of
. striking for beauty of expression without being familiar with its
:wi‘felemsnts; or of including oourtesy in our letters without knowing what

' constitutes it. A complete classification of specifics in the differ-

ent forms of writing awaits the skillful experimental enalyst.

* See 84 in the bibliography.

** See 69 in the bibliography.
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